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PREF A TORY NOTE 

Our admiration for the great advances made by philosophy 
and psychology in the west should not blind us to the 
substantial contributions made by India to these two 
important fields of knowledge down the ages. The need for 
an objective assessment of India's contribution to philosophy 
of education and psychology cannot be overemphasized. While 
deprecating the growing tendency amongst some people to 
treat with contempt Indian philosophy and psychology, 
we cannot help saying that there is much in it, which deserves 
to be tested by scientific scrutiny. 

In organizing this working Seminar, we were actuated 
by a desire to bring together a few of the workers in 
these fields, who can by talk and discussion determine the 
exact nature of India's contribution to philosophy of 
education and psychology. It is a matter of gratification 
that the success of the Seminar exceeded our expectations 
as can be seen from the recommendations and conclusions 
embodied in this Report. The Seminar kept before itself the 
following aims in the course of its deliberations: 

( I ) To outline a Philosophy of Education in consonance 
with ( a) Indian Philosophy, ( b ) the best traditions 
of Indian Education, and ( c ) the progress of 
Educational Philosophy in the west. 

( 2) To prepare an outline of the major fields m P:;y­
chology to which contributions have been made by 
India and to prepare a bibliography of the literature 
on the subject. 

It is hoped that the spade-work done by this Seminar 
will point to the future lines of development and give a fillip 
to research scholars in the field, so that the best features of 
our ancient culture may be availed of by the present-day 
world. 
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We owe a deep debt of gratitude to Smt. Hansa Mehta, 
Vice-Chancellor, M. S. University of Baroda, for readily 
acceding to our request for holding the Seminar under the 
auspices of the University and for taking a keen interest 
in its deliberations. Being herself a keen student of philo­
sophy, she attended the Seminar and took an active interest 
in the discussions. We are also thankful to the Director 
of the Seminar, Dr. Indra Sen and other participants for 
making it a success. 

T. K. N. MENON 



PROCEEDINGS 

Tlztersday, 28th June, r956 (u-oo a.m.) 

Introduction by Prof. T. K. N. Menon. 

Extmding a cordial welcome to the participants in the 
Seminar, Prof. Menon said, " We have a very ambitious 
project before us. It is two-fold: (1) To outline a truly 
Indian Philosophy of Education for which we shall have to 
find out the best traditions of our ancient land and also to 
think of the West; and ( 2 ) to study the problem of 
Indian Psychology. The Indian Universities have started 
courses in Psychology. India has to make a contribution to 
this important subject. We have an ancient culture. India 
suffered from the invasions of foreign rulers and yet it has 
preserved its glorious traditions and culture. Indian culture 
has survived because of its firm foundations. Let us outline 
the field of psychological study". 

Prof. Menon in the end thanked the University of Baroda 
for organizing this Seminar. 

Then followed the programme of introduction by each 
member of the Seminar. Dr. Indra Sen was in the chair. 
He said, "We might talk about the subjects at length. 
Let us give ourselves freedom of a closer understanding of 
the truth about the Philosophy of Education and about 
Psychology with respect to our own country. 

"All of us carry in us a life experience, Let us give 
expression to our faith which we have gathered about these 
two subjects". 

Then followed a free expression of views on the two 
subjects. Shri D. 1\1. Patel, speaking about the Indian 
Philosophy of Education said, "The Brahmin in ancient 
times was regarded as one receiving and imparting learning, 
The matter of education depended upon the selection made 
by the pupils". 
I 
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Shri Patel further said, •·The advice of the Upanishads 
is also important. The teacher and the student used to 
feel unity in those clays. There were the as/trams, the 
purusharthas, etc. The final goal was moksha. Will . it be 
proper to have a view of education in relation to this goal 

of life, namely, 111oksha ? 
Brahmacharya meant concentration of mind. This was 

another important aspect. Education was an applica­
tion of this aspect to actual life in those days. Today 

· our students are simply after degrees. What good is our 
university education if this is its condition" ? 

Prof. R. V. Parulekar said, '•The main difference between 
the Western and the Indian philosophical thought is due 
to the idea of rebirth. We in India believe that man in­
_herits something from the past birth also. Every birth is in 
fact a building of higer and higher life''. 

He then referred to the unique examples of Shri Ramanuja 
and Shri Shankaracharya who had all knowledge at birth 

itself. 

He said, "Somebody should give attention to the problem 
whether there is something from past birth or not, whether 
there is any connection between the past and the present 
birth of man". 

Shri H. C. Mehta said, "Spiritual education is the only 
education according to India. "ffi fi:!~t ~ fci!J~" was the 
basis of our education. Who am I? What is my nature ? 
These were the most important questions to be solved. Kalidas 
has referred to this aspect of education in a number of 
places". 

"Our Life" he continued "does not begin from this 
birth but is a continuation of the past births. The 
whole process is the development of individuality. Brahmins 
·were selected in view of the services they rendered. Our 
Sanskrit books on education are very important. The moral 
.aspect of education was not lost sight of. It is lost sight of 
:today. The Ashramic principles are no more. Parvati learnt 
without joining a school. Sanskaras are very important". 
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Shri L. B. Shastri spoke about the educational im­
portance of Brahmacharya. He said, "Not only Brahmins 
but Shudras also were taught subjects like calculation. 
~ was meant only for studying the Vedas. All Varnas 
were allowed to learn. Shudras were not compelled but 
allowed to learn. ~~IJ was the most important Ashrama. 
i3i~ and cfilll were not neglected. All arts and sciences were 
included in the curriculum. One could be a life-long 
Brahmacharin. Women were given education but not in the 
Ashramas. They were given ~ also though it was not 
compulsory. 

The people in those days believed in rebirth. They believed 
that if there were no desires ( cfffi.TTS) there would be no 
rebirth. The soul is different from the body and the mind. 

Dr. A. G. Javdekar asked whether there were different 
systems of education for different people or one common 
for all. Shri Shastri explained that all could take any 
course they liked. Only the three Vedas were not for all. 

Dr. S. V. Kale said, "We should plan for both fii-rr and 
~-rr. We should ask: Will it do any good if we apply an 
ancient philosophy to our present conditions ? The Indian 
child today is quite different from that in the ancient times. 
Again education today is quite different. The ancient educa­
tion was merely religious education. The modern education 
is for living and citizenship. It imparts certain skills and 
attitudes. Is our ancient philosophy competent to give a 
directive to the Philosophy of Education today ?" Speaking 
about Psychology Dr. Kale said. "Let us get all possible 
documents registered." We should be able to formulate a 
list of objectives Indian Psychology can fulfil. 

Dr. M. S. Patel requested the house to think of some 
concrete things for the millions of Indian children. He said, 
"Any philosophy of education must have the following 
features: 

r. The system of education must take note of the recent 
advances in psychology, biology and sociology. 
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2. Our philosophy of education must have aims and 
ideals suitable to modern times. Let us put a 
novel interpretation on our educational ideals. 
Gandhiji gave two aims: the immediate and the ulti­
mate. We have to satisfy the needs of modern times. 
Education for democracy has to be given prominence. 
It must be possible for us to formulate the proper 
aims of education. 

3. Organization and methods of teaching etc. have to 
be thought of. We have elements of truth in our 
ancient culture. Let us make use of them. Let 
our approach be scientific and not religious. 

Dr. S.S. Bhave explained what was meant by education 
in ancient times. He spoke on the meaning of three words l 
~. ~ll and ~"<flq.{. The word ftleyr comes from the root •~( 
to be able to make somebody do something. The word ~ll 

comes from ' .ft ' to lead : to lead a certain person in a 
special way ( T<J- special). <ll"<flq.{ comes from '1( ' to go with 
• a&r' ; meaning to ' know ' or to understand something. The 
teacher was 3fi'!ll!fli. 

He further said, "Everyone has a particular make-up. 
Everyone is a personal unit. Today we find there is no 
need for what we are teaching. If there is no need, children 
do not learn. Let us evolve a method to create a need 
or desire for learning amongst our students ". 

Prof. P. T. Raju asked whether there is any -philosophy 
that will ue good only for India. He said, "We have to 
train at present useful citizens". 

Dr. S. N. l\Iukerji said, "We want clarifications of many 
items. How far can we apply the ancient philosophy of 
education to modern times ? We have to take into account 
the teachers and their grades. We have to think of the 
problem regarding students. What about the theory of 
punishment? What about the relation between the school 
and the community? The problems of administration, grants, 
women's education, etc. have to be thought of. Then again, 
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what is the purpose of our education ? The Mudaliar 
Report says, 'Prepare a child for citizenship.' 

He then requested the house to think of these prob­
lems keeping in mind our ancient as well as modern 
trends in Western philosophy of education. 

Prof. U. J. Trivedi suggested that the mottos of different 
universities in India should be collected for study. Mottos 
like ffl Fcr::rr ~ ~ or ~ fuci' ~ should be studied, 

Shri L. J. Bhatt remarked that some believe that there is 
nothing like Indian psychology. We should know what the 
sources are. This Seminar may help us to find out all these 
sources. 

Dr. Indra Sen summarised the discussion in the follow­
ing words : "I believe the purpose of our meeting has been 
fulfilled. Let us now go ahead with constructive work. 
Firstly, a vivid picture is given to us of the fact that abundant 
thinking was done in India on education. Secondly, the quality 
of education was of a fundamental nature. Ultimate answers 
were given. One can write a book on the subject ' ffl ~'::rr ~ 
~~•. Only the setting may differ. Education should be 
for freedom. "How to create men who will be masters of 
environment ?" asks Montessori. We are conscious of the 
bondages of life. The educationists have to answer such 
fundamental questions. Brahmacharya, though it appears 
to be simple, is in fact the whole view of life of knowledge. 
The idea of rebirth was discussed. We feel diffident about 
the problem. Why ? The approach of !flrr has been more 
realistic. ~ is more important than philosophy. An Italian 
writer has said, "The entire educational system should be 
a yogic system. Growth of the individual's consciousness is 
yoga. A child in the kindergarten also does yogic practice. 

All life is education. Rebirth is an issue about which 
there is no doubt in India. Do we raise an objection to the 
law of gravitation ? Does an individual spring up from 
nothing ? All our growth is yogic. Rebirth gives a scope for 
further development. A single life cannot be the basis of 
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education. The degree of personality can be achieved only 
after a long time, many births. Let us remind ourselves that 
we are not here to revive our aucient past. We want to get 
at the educational truths in ancient India. The attempt 
should be to seek truths and to try to see them in their purity 
and give them a conscious form. ' Our education demands a 
radical change,' says President Rajendra Prasad. There is an 
inner conflict in us. The personality has undergone a change 
during the last 150 years. We want essential truth from the 
past. We want a resolution of personal conflict for education 
and culture. A suppression of the old cannot solve the problem. 

We want to formulate a harmonious objective. Our dis­
cussion should be led on two aspects : ( I ) the view of life 
and existence, and ( 2 ) the view of personality. What kind 
of personality do we want ? 

Being requested by the Chairman to express their views 
the following members spoke: 

Dr. U. P. Shah said, 
was to liberate the soul. 
portant in ancient days. 
fit for the society." 

"The ultimate aim of education 
Charact1:;r-building was very im­
We want to make our students 

Dr. A.G. Javdekar said, " In ancient times, there was a 
close contact between the teacher and the student. Let us 
decide the value of man as man". 

Prof. U. J. Trivedi requested the house to encourage 
res~arc~ _into the different admission tests used by our old 
umvcrs1ties. It would make a useful contribution." 

Shri B. G. Desai said, "Let us find out whether the 
ancient ideas on education can be applied to modern times". 

Shri S. M, Divekar requested the house to think of 
Gandhiji's Philosophy of Basic Education in detail. It is 
an attempt, he thought, to synthesise the best in the ancient 
s~stem with the most useful and psychological in the modern 
times. It serves both the material and the spiritual needs 
of human life. 
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Shri U. J. Trivedi initiated the discussion by reading a paper 
on 'Scientific Treatment of Indian Psychology is Possible.' 
At the very outset he said that there is enough meterial 
on subjects of Education and Psychology in Sanskrit, Pali 
and Ardhamagadhi languages. He, however, admitted 
that the West in recent times has systematised both 
Education and Psychology. The crying need of the 

· hour regarding the ancient Indian literature in the 
subjects is its proper reshuffling, organisation and orienta­
tion. He then said that in the Rgveda there are 
words like ~~, amiJ'l_ and ~; ~ being the seat of 
thought and emotion dwelling in the heart ( R. V. VIII. 89 ). 
~lel'J!Jli!IJJ mentions ~ to be wishing ~to become mani-

. fest, defined and substantial. l'.F!~ sought aft~r a body, 
practised austerity and acquired consistency. ~ ~ 
mentions the disputations between Speech and Mind 
while in ~~J!ffllJJ ( 1-4-1.8 ) and ( 10.5.2.15) there is a 

. ~?.: and disputation among Faculties. He also referred 
to relevant pre-upanishadic literature. 

He then referred to the Upanishadic literature on 
psychology like the +r~ t\!.?..R"<lih, m-w<1, ~, 
<fil~, SI"~, ti';[l:qfu] and ~~~. We are able to know 
the materialistic explanation of consciousness as given by 

· the 'iITTfcliS from ~i:f's ~~ and +rNcr's B~~. The 
Buddhistic school of philosophy contains the most interest­
ing portions of psychological thoughts. There are discussions 
about the theory of consciousness, Ajiva, the Skandhas, 
the theory of matter, the theory of sense contact, Sila and 
Samadhi, deeds and desires, fii~~ the ~I~ theory of 
perception and inference and the doctrine of momentariness. 
In the Jain philosophy there are passages regarding the 
theory of perceptual· and non-perceptual knowledge, soul, 

• the karma etc. 

The six Indian systems of philosophy, namely, ~. ~, 
rl!Tll, ~~fili:fi, ~i:i'hlm1 and i3W.fhiim along with their comrnen­

. taries give us abundant material on the cognitive, conative 
and affective aspects of consciousness. The ~, l!l~ and 
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~ schools of philosophy too have made no small contribu­
tion to Indian psychology. 

A scientific treatme·nt of the subject of Indian psychology 
is possible with the help of the above-mentioned literature. 
The following literature may be added with advantage to 
the above : amllITT<ri'¾~ by '3<!,~"lrt; ~rqfti%~ by f<l-'ll<{N; 
~<TI'TT ; fcltllli'll<IR, v%i;imcf,\; <llcfll!:f?,'.ftr; ~TlTc!ITTiY ; <iifcl(i:f9iffl ; 

~fmr,H; tll~(l(~UJ; ~lll(+l_; ~ITT; 51"1;~,R~f.li\ etc. 

The Indian seers treated psychology in relation to 
ethics, aesthetics, epistemology, metaphysics and religion. 

Shri H. C. Mehta remarked that the ~~ contains 
psychology. 

Shri L. J. Bhatt asked, "ls there any methodology in 
Indian psychology ? 

Dr. Sen said, "In psychology we want to explain the 
mental phenomena. The spirit of Indian mind is to be 
examined. What is the nature of mind ? What is the 
answer of the Western psychologists to this question ? 
Upanishads talk of af7i and srr1J and ll<Fl.· These are different 
in India, not so in the West. i:J•HI. according to Indian 
thought is idealistic while 511UJ is instinctive. Indian psy­
chology was experimental and introspective. Objectity 
needs affirmation by introspection which was very much 
cultivated in Indian psychology. In introspection the spirit 
was very much in experimental stage. Observation under 
control with complete fidelity to truth is experimentation. 

Prof. Raju asked, "ls introspection the only method of 
Indian psychology ? 

Dr. U .P. Shah said, "amm 91 ai( ~: ~:, ~:. frrR1o'llml~:. 
It means introspection is not the only method. 

Dr. Sen said, " iftm says fiijcf'4f: i':iii i;i~cr fl".+llti'm ~ f.f,ll:" 
Psychology thus mentions behaviour too. This is ob-

jective meth0d. 



9 

Dr. Kale said, " Psychology is not philosophy of mincl 
which seems to be the mbject of Indian philosophy. It is 
an empirical science. " 

Dr. Sen : It is discipline of knowledge. Soul is a fact of 
experience according to Indian psychology. Empirical is 
observable by sense organs according to Western psychology. 

~l'f is the only scientifically treated portion of psychology 
in India. 

Dr. Raju : Western psychology may have arbitrarily put 
limitations on itself. 

Prof. Parulekar : Let us fix up the frontiers of the Western 
and Eastern psychologies. It is too premature to lay down 
the aims of education. Let us put together the literatures. 
Aims of education are shifting and changing. ID fii.:n lfl ~it. 
What is [Rn ? Let us explore. Let us take the best from 
the ancient. 

28th June, Afternoon ( 3-00 p.m. ) 

Dr. S. V. Kale said, " How to decide whether a particular 
truth is an educational truth?" 

Dr. 1\1. S. Patel said, " Truth is ultimate and absolute. 
In the West absolute values are neglected." 

Shri D. l\L Patel said, " What is education ? Is it develop­
ment of personality or formation of character ? " 

Prof. R. V. Parulekar said, " We cannot decide the aim 
of education. What are the aims ? We cannot easily decide 
what should be the aim of education in India. " 

Dr. Indra Sen said, " There is no external criterion for 
truth at all. We have to listen to the conscience, In a 
philosophy of education, a view of life and existence and a 
view of personality are the two problems. We have to 
examine these two aspects in the light of Indian philosophy 
of education. The Indian human personality has a spiritual 
basis. Body is not the whole thing. Even mind is not the 
whole thing. Mind is only an inner instrument. The body 
is the outer one." 
2 
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, • Regarding the view of life and existence we can say that 
absolute consciousness is the ultimate aim of life. If 
existence is one, unity of knowledge is inevitable. The 
,object of knowledge is the unity of knowledge. The whole 
·consists of man and the reality. Man is a part of the 
·manifestation. Animals, plants and stonl:!s also are parts of 
the manifestation, There is the soul-individuality or personality 
and there is the ego personality. All problems can be 
solved when once the premises are decided. Why- can· we 
_not try today a spiritual education ? It is a joy. Can it 
not be made a part of our national system of education ? 
Ego-personality need not be condemned. They used to 
condemn it formerly. Today we believe that a boy of bad 
character is better than a boy with no character. The secret 
of Indian life is its spirituality. Freedom of the spirit has 
to be given prominence. A spiritual individuality has always 
been self-reliant. 

Dr. V.S.Kale asked whether this philosophy is not too 
much vcda11tic. He feared it could not be accepted by all. 

Shri LB.Shastri said, " Can we apply this philosophy to 
the material world ? " 

Prof. P.T.Raju said : " We must be able to answer the 
question about yoga, etc. What exactly is meant by 
education ? f<l~T is knowledge. What then is education ? 

Dr. Indra Sen said: "India has always followed a policy 
of joining the home and the school. Children must have 
reverence for all higher things. They must have a sense of 
something higher in life. Our aim is not to create an 
individual di~orccd from the assertion for truth. Self-assertion 
is not the aim. We have always the highest before us. It 
may be vague but it is there. " 

Friday the 29th June, I956 (9-0 a. m.) 

Shrimati Hansa Mehta, Vice-Chancellor, attended the session. 

Dr. Indra Sen expressed his happiness for having Smt. 
Hansa Mehta in their midst. He then said, "We had a 
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diversity of opinion. Indian life is a reality of truth, of power. 
A view of life and a view of personality are the foundations. 
The supreme fact is consciousness in reality--a Brahman, a 
universal consciousness. The principle of spirit has been 
regarded as a central fact. These principles must be true .. 
Let us now pursue our inquiry into details. 

Shri D. G. Apte enlightened the members in respect of Vedic 
and Upanishadic philosophy of education. He said that these two 
systems of education had been in existence in India for the last­
several thousand years and that there is very little that is 
common to the modern and the ancient systems. In the course 
of his talk he pointed out the following as the salient 
featurrs of the ancient system: (1) Formation of character was 
the main aim of education.1 (2) Knowledge was considered as 
less important than character.2 (3) Salvation and renunciation 
were not meant for all and sundry but prosperity in this Efe 
was the aim of education which was a part of Dharma3 (4) 
Happy family relationship was insisted upon.4 (5) It was not 
sufficient only if one studied for himself. Teaching others was 
also treated as an equally important social duty.5 (6) The 
Brahmana teacher was the repository of all knowledge.0 (7) Yet 
he was not a self-conceited person.7 (8) In all learning humility 
and discipline played a very important role.8 (9) A teacher who 
charged fees was condemned by societ}'..0 (IO) The teacher was 

( I ) ijciJ ~ I ~ =iR I 

( 2 ) iarf<l~musfcr crt ~SJ: ~: 

~~sfit mf'<!l 6'ifc!Sn4t 11 

( 3 ) i:iay~f.i :31~fe-R,;:: 6 ~: I 

( 4 ) i:rl"Q:@ .rci- 1 Nq@ .rci- I 

( 5 ) ffit<IT~~ if ~~ I 

( 6 ) f<f'll'I i ~ i!Wllit~ll ~ aj ~N~ I 

( 7) (!l~Nw!i w:rfonf.! ITTf.l ITT~~ ~ufiil 1 

( 8 ) qftf~ ~ qRsr~ ~ 1 

( 9 ) ~crrm (j~ ~ffcfiTl:."1--nfilo'ml<fl 
''' ... "' ~f: ~tc~:I 
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the sole authority in the administration of education. (u) For 
money the teacher had not to depend upon grants from the 
king. People realised the important service he was doing and 
money and materials flowed to him in unending chains. (12) 
All this resulted in developing a well-balanced personality. 

Shri L. B. Shastri mentioned a verse dsecribing the 
methods of teaching a language. He described the different 
methods by which a new student was taught language. 
These are 0~ (Grammar), '3'1llTTrl (analogy),~ (dictionary), 
ami9m ( authority). c?l<l'\CT1: ( usage), 9T<l<I~ ~ ( a part of the 
sentence), ~@" (explanation). ffl"e~ ~'<q ( context). 

He told the house that there was no lack of methods 

of teaching. ~fuil:!ITT ix!l<gcrr!qll'f,ft I ~TR9Wl1ct_ ~~ I 

ffl?J~ ~'IT<\ f~J cf~Rf l;ll~~er: ~'1?.:~ <f.[I: II 

Prof. Raju asked, " What about the Gurudaxina" ? 

Shri D. G. Apte said, "~~~urr did not mean anything 
specific. It was either in kind or cash, it was only a 
turban or even a pair of shoes. The crux of the thing 
was that knowledge could not be bartered for money. 

Dr. M. S. Patel said, " Was there any inequality ? Did 
the shudras learn Vedas ? Why not? " 

l'rof. Apte said, " ~uii was the vogue of the day?" 

Shri Shastri mentioned the story of w:l'Wt ;;rr.!~. 

Dr. Sen said, "The form of life has to change. What 
was the ideal of personality of the Vedic or Upanishadic age 
should be our question." 

Smt. Hansa l\Iehta asked, " What about the contents of 
education in the Vedic period ? " 

Shri Apte said, "Both qu and 3l1lU ~ were taught. Not 
only the Vedas but also a number of other subjects were 
studied." <fin~<i's ~~~~ details all the courses of studies. 

This brought the discussion to a close. 
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II. Buddhistic and Jain Philosophy of Education: 

Dr. U. P. Shah, who initiated the discussion said, "The 
general training received by the Jains and Buddhists was the 
same. Subjects like .n~. were taught. There were the 
"tlllf~s and the ~ms. The former were the teachers of 
philosophy and the latter were the teachers of arts. 

The Buddhist mode of life was stressed in Buddhist schools. 

The student's, life was dominated by simplicity and self­
control. Spiritual elevation of the individual was the aim 
of education. 

The curriculum included the ~~s. ~is and ;:,i;irws, 14 
vidyas, fi:p:ritir, ~. \:ilf etc. m~•:!_4•il. refers to so many things 
~sand~~-

The Jains were concerned with monks. Still they had 
their cas~s which did not depend upon birth. 

Indian culture was not necessarily ascetic. 

There were the higher types of craftsmen and the lower 
types of craftsmen too. 

The caste system was in vogue. Female education existed 
with some form of co-education. The Guru had his own 
daughters who sat for learning along with the boys. There 
is no sufficient data for assuming that there was co-education. 

Monks were in charge of education in .i~ and other 
places. 

The Brahmins ran their own colleges in ~J;!l[R villages. 

Then followed a discussion on this topic. 

Dr. M. S .Patel said, "What :was the aim of education 
with the Jains ?" · 

Dr. U. P. Shah said, " °QWfT or desire was to be killed. The 
fundamental questions like ''What is sorrow?' 'What is its 
origin?' 'How can it be removed?' were included in the aims 
of education. There was simplicity in ideal and spirit. 
Possession of things did not necessarily mean luxury," 



Smt. Hansaben Mehta asked,"What is meant by simplicity?" 
It is a relative term. 

Shri D. G. Apte said," There was no co-education in ancient 
days. " 

Dr. Sen said that sex repression was perhaps the least in 
Vedic age, according to Dr. Bose. There was no segregation. 
Simplicity of relationship was allowed. He concluded that the 
emphasis shifted to character in the Buddhistic period from 
spiritual education in the Vedic period. The spirit of the 
present age is intellectual. 

III. Philosophy of Education durini?, the British Period : 

Dr. S. N. Mukerji who initiated the discussion said, "This 
period can roughly be spread between 1800 and 1920. He 
divided his discussion into two aspects: (1) The official policy or 
philosophy of education and (2) The non-official policy. 

( 1) The official policy : 

During this period our l\Tf.:! was English education. The 
Britishers wanted English education to spread in India. The 
aim of education was passing examinations and ultimately 
seeking public services. Everything was prescribed by the 
central authority. ThE: Western philosophy had nothing to do 
with our country. Our culture was neglected. The filtration 
theory was the result. Education dissociated itself from religion. 

Even in 1842 the mother-tongue was the medium of 
instruction in Bombay. English came to be the medium of 
instruction later on. In fact the English people were afraid of 
giving education in India. 

(2) The non-official policy : 

There were feelings against the filtration theory. 
Swami Dayanand Saraswati founded the g1'1ukuls. A 

revival of Indian culture and a religious system of education 
was the result. Tagore developed his father's ashrama. 

Then came the swadeshi movement. Swadeshi schools 
with spinning and weaving were started. Shri Sayajirao 
il).trod_uced compulsory primary education in Baroda State, 

Then followed a discussion, 
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Smt. Hansa Mehta asked, " What was · the · system •of 
education when the English came to India ? " 

Dr. S. N. Mukerji said: "The British thought that all Indian 
education was bad. They neglected the indigenous system in 
order to build up their own system''. 

Dr. Indra Sen asked, "What is the type of personality the 
British education has tried to develop ?" 

Prof. Menon asked, " What about the Muslim ideology?" 

Prof. Parulekar said, "Monetorial system was our creation." 

Dr. Sen said, " Supposing there were no British. What 
would we have today ?" 

Dr. Mukerji answered : " The British education provided 
oneness of mind in India. Different people from different parts 
of India could come together. It also developed the Indian 
languages. Ancient Indian things were interpreted in a new 
light. It also developed a scientific attitude towards things 
among Indians." 

Prof. Parulekar summarised the aim of English education 
in India by giving one word, namely, "useful", 

Prof. Menon said, " In the 19th century in England Spencer 
asked, " What knowledge is worth ? " 

Dr. Kale said, " Individualism. " 

Prof. Menon said, " Liberalism. " 

Dr. Sen said : "The Vedic education was education for its 
own sake. We have now in this period education for usefulness 
and enjoyment. Liberalism was crushed and utilitarianism 
was encouraged. The Sanskrit scholars could not keep in tune 
with the utilitarian times and hence our system was crushed," 

IV. GandhJji's Philosophy of Education : 

Dr. M.S. Patel initiating the discussion said, "Philosophy 
and education have gone together. Every philosopher has 
placed a view of life. Gandhiji examined the condition of 
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· Indian education and found that the spiritual impulse was 
lacking. He was able to give a philosophy of life and education. 
The ultimate aim was self-realisation. He founded the 
Sarvodaya Samaj for the realisation of this ideal. He was against 
all state-control. There was to be a co-operative community. 
The good of the individual also is taken into account. He 
wanted to remove the distinction between the have's and the 
havenots. He was in fact a philosophical anarchist; a 
practical philosopher. He had the good of mankind at heart. 
He believed that philosophy of life and education must go 
together. His philosophy of education has all the aspects, 
namely, psychological, biological and sociological. His phil­
osophy is supported by modern scientific tendencies in educa­
tion. He has given prominence to the human hand. The 
result was the birth of @l"!I ;if~- This scheme has different 
levels of education such as the Pre-Basic, Basic, Post-basic 
and Adult. 

Smt. Hansa Mehta asked, " What type of personality 
does Basic education try to develop ? " 

Shri S.M. Divekar said, " Basic education aims at creating 
a self-controlled, self-reliant and self-sufficient personality. 

29th ]1t11e, aftemoon ( 2-30 p. m. ) 

V. Philosophy of Education as outlined in the Radbal<ri­
shnan Report : 

Shri S.M.Divekar initiated his discussion by saying, " The 
Commission have expressed their hope that there would be 
a radical change in our educational philosophy and practice 
since we are now an independent nation. 

The universities should be homes of intellectual adventure. 
They should not simply peep into the past but should 
prepare for the future too. The present is the summary of 
the past but a prophecy of the future. Our youths should 
not be mere worshippers of the past. The aim of education 
~hould be to give a coherent picture of the universe and an 
integrated way of life. Subjects should be parts of a con­
nected curriculum. Knowledge of life should be given as a 
whole. 



r7 

Education should give both knowledge and wisdom. We 
should not starve the spirit by giving only vocational and 
technical education. We want not only citizens but also 
individuals. We do not want scientists without conscience, 
technicians without taste, with a void within themselves. A 
clear conception of the social order for which we are preparing 
our youths is also essential. Societies, like men, need a 
clear purpose. 

True freedom is inward, of mind and spirit. Development 
of fearlessness of mind, strength of conscience and integrity of 
purpose should be the goal. Without moral freedom there can 
be no true democracy. Character building is the aim. We 
want freedom from all domination except that of reason. 

Democracy is the spirit of " one world ". This must be 
fostered in our youths. Co-operation between students and 
teachers is therefore essential. 

All development is self-development. 
The contents of education should be in relation to things 

or nature, to society and men to the values or the world of 
spirit. There should thus be three broad branches of subjects: 
(r) Science and Technology (2) Social studies including history 
and (3) Humanities including languages, literature, art, ethics, 
philosophy and religion. 

The curriculum must change with times. Vital curriculum 
in the ancient times may not prove vital in the 20th century. 
All education is expected to be liberal. 

Then followed the discussion. 

Dr. V. S. Kale said, " What about the administration and 
control of education according to the Commission? '' 

Shri Divekar said, " The universities should be autonomous 
bodies. The Government should help their work by giving 
them adequate grants. Regarding matters of policies also 
government may have their say." 

Dr. Indra Sen said, ". The Radhakrislman Report is 
undoubtedly an ideal report so far as the philosophy of educatiQn 

3 
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is concerned. It breathes the spirit of our ancient spiritual 
education and yet never neglects the present. It however 
appears that the Commission has not put enough stress on 
the type of the personality of the teacher. Our main difficulty 
is not that of having a philosophy of education but that of 
getting the 'men' infused with the spirit and idealism to put 
into practice. Where are such courageous men ? " 

This di~cussion then came to an end. 

VI. Philosophy of Education as outlined in the Report of 
the Secondary Education Commission: 

Shri L. J. Bhatt initiating the discussion said, "The 
Commission do not want to have a new philosophy of education. 
Education isolated from life is one-sided. Training of character 
is the aim. They want a state-managed education. They have 
,tressed the cultural aspect of education. 

Education for citizenship also is important. 

Dr. Indra Sen said, " What about the personality of the 
teacher ? Should not our Indian teacher know why he is 
there to teach ? 

Prof. Menon said, " Yes, the teacher is not seen much in 
the Report of the Mudaliar Commission." 

Dr. S. V. Kale said, " Indian education has not been 
democratized fully. The Indian view of life is synthetical. 
The ideal of universal love is important for India. The sense 
of the eternal is the very soul of our philosophy. " 

Shri B. G. Desai said, " Education was one unit in the past. 
The individual was to be a self-respecting social unit. A new 
philosophy of education is evolving. 

The discussion came to a close. 

30th June, I956 (10-0 a. m.) 

Meetings of the Philosophy and Psychology Committees 

Afternoon Session: (3-0 p. m.) 

The reports of the two committees were read and adopted. 
They are given elsewhere. 
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Dr. Indra Sen concluding the deliberation said," It was a 
great pleasure to gather together. All our time was usefully 
spent. I am thankful to everybody. " 

Prof. Menon thanked Dr. Indra Sen for his good guidance. 
He thanked all the members also on behalf of the University. 

Dr. Kale thanked the University of Baroda on behalf of 
himself and the University of Poona for sponsoring the Seminar. 



Report of the Suh-Committee Indian Philosophy of Education 

Preamble 

Since independence, the Indian nation has felt a strong 
urge for self-discovery and self-re-creation. The long-suppressed 
things of her soul, things that have constituted her national 
genius have been reawakened and the conflict between what 
she deeply has been and what she latterly has become acutely 
came up. Her dissatisfaction with herself increased and she 
pressed for a new creation of life out of her own premises. 
In education this has been felt more keenly since it is 
education that had determined her age-old as well as 
recent character and cultural life and it must be again 
education that can give a new turn to her future. Hence 
many reforms in education have recently been advocated 
and attempted and yet the feeling persists that we do not 
have the right education. The question is : what would be 
the right education for India ? But an education to be 
right for India must satisfy her soul, her traditional seeking 
in respect of education, it must give her competence. in the 
present and also vouchesafe progress for the future. This 
means that our education should represmt and embody a philo­
sophy of life which satisfies the needs and the demands of our 
national character, its historical direction, its present situation 
and futi,re hopes and ambitions. But what is meant by a 
philosophy of education and what should be the form of an 
Indian philosophy of education ? Unless we are clear about 
it our reforms, though excellent otherwise, may fail to satisfy 
us, because they would not represent adequately our view 
of life. 

Basic Affirmations 

I. An education basically founded on the best, the most 
re~urrent and the widest Indian experience of life and 
existenc~, of truth and reality and of human nature and 
personality would be essentially Indian educhtion; and such 
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a view of existence and personality would constitute the 
major trend of the Indian philosophy of education. 

II. Now of life and existence and of truth and reality 
the best, the most recurrent and the wide~t experience of 
Indian history is that they represent or imply a supreme 
conscious fact that a high and vast consciousness is the 
essence of existence and the body of truth. It is the abode 
and home of all knowledge and perfection. Of the relation 
of this consciousness to the world and man the Indian 
experience presents a variety of thoughts and feelings and 
attitudes, but this much is on the whole concurrent among 
them that the knowledge and perfection this consciousness 
embodies are realisable by man. 

III. Since such consciousness is the basic truth or ulti­
mate reality then, all particular fields of existence, pheno­
menal and noumenal, must naturally be regarded as its facets, 
aspects or manifestations and all knowledge as ultimately 
knowledge of this conscious fact. Hence all knowledge is 
One or of the One-the Supreme Conscious fact of the universe. 

IV. Unity of all knowledge and truth thus becomes a basic 
principle and it has been wonderfully observed in the pursuit 
of knowledge in India. Be it Ayurveda or dancing or grammar, 
the relation of the particular field to the total reality is never 
lost sight of. An Indian philosophy of education should there­
fore insist on the maintenance of a conscious sense of the unity 
of all life and knowledge throughout, in all the processes and 
details of educational activity. It should represent these as a 
constant premise of all educational life. Nothing must 
contradict and impair it. Western knowledge is becoming 
increasingly conscious of the difficulties created by the division 
of knowledge into sciences and arts and is now anxious to 
recover its unity. An Indian education true to its philosophy 
alone could make a valuable contribution on this point if it 
could reconstruct itself on this basis. 

Integration is now tending to become more and more the 
highest inspiration of education. We set to ourselves integrated 
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personality as the ideal of education, we seek an integration of 
the individual and the society, the school and the home, work 
and play, the various subjects of study and so on. In fact, 
the fountain-head, the basis and the last instrumentation for the 
realisation of integration is the fact of the unity of all knowledge 
and all existence. And it is in and through it that integration 
is achievable in its completest form. Therefore, the unity of 
all knowledge and all existence should be constantly present 
to us for the promotion of this most dynamic motive of 
contemporary education. 

V. This supreme consciousness, which is the natural home 
of all knowledge and the root of all existence, also suggests to us 
what the nature of knowledge must be. On this view knowledge 
must necessarily be consciousness or awareness and growth of 
knowledge must mean growth in consciousness or awareness of 
the Ultimate Reality, the real self. We are beset with unconsci­
ousness or ignorance; to remove it and extend our consciousness 
in width, in height, in depth would be growth in knowledge. 
Ordinarily we recognise growth of consciousness in width only. 
We seek to expand our awareness horizontally as it were, more 
of nature and more of human life as it is lived. But there are 
elevations in consciousness and qualitative growth essentially 
vertical from one level to a higher level of experience. Similarly 
we can live on the surface of our consciousness or take a deeper 
stand. Depth-ward is again a distinct direction of growth. 
Education must consciously aim at a comprehensive growth in 
all these directions. All our instruction, study, play, work, 
social relations and worship should be a means to such an 
all-round extension or growth of consciousness. All life would 
be then education and the Indian way and view of life 
contemplates it as such. 

Now the normal human consciousness is finite, it is limited 
by an external not-self and its knowledge, too, is governed by 
the law of contradiction, which essentially involves dualism. 
Evidently, there is a wide range of growth possible within the 
status of finitude itself. But if man is to rise to the knowledge 
o~ the unity of all existence and all knowledge and duly see 
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the inter-relationships of the varied fields of knowledge, then he 
has to grow out of his normal status of finitude and attain to 
that of the infinite. Man of that status alone can have a true 
perception of the unity of knowledge and be able to determine 
the true perspectives of the particular branches of knowledge. 
Further such knowledge alone, which is the knowledge of the 
infinite, can command complete certitude and afford a hearty 
satisfaction. 

Thus in the pursuit of education to achieve the knowledge 
of the whole and all the individual has to grow out of 
his antithetically constituted ego-personality and become the 
unitary soul-personality. It is the soul's intuitive cognition 
which is able to comprehend the total reality in a unity of 
knowledge. 

VI. These ideals of knowledge and education constitute 
the very highest tradition of Indian education and the same 
has more or less tended to influence the other educational 
traditions and practices of the country throughout its history. 
And it is this tradition which can give us the most enligh­
tened guidance on the reconstruction of an Indian education 
in the country. This is, however, only the basic inspiration. 
Under its guidance, all our contemporary educational life will 
have to be re-thought and progressively recreated. That is, 
in fact, the great and the noble adventure of a true Indian 
education. 

VU. In the philosophy of an educational system we have 
two things : a world view, a view of truth and reality, and 
a view of personality. We have stated above the best and 
the dominant Indian experience regarding the world view. 
We must now consider its view of personality. What has been 
the best and the dominant view of personality in India ? On 
this point we have almost a unanimity among Indian leaders 
of life and culture of all her history. Man is essentially a 
soul, a self-evolving spiritual fact with the mind and body 
as its instruments for life a~11d action in the world. In the 
West the mind is now regarded as the central fact of 
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personality. But in India the experience of the soul, its 
comprehensive knowledge, its essential 1 joy, its power, have 
been such a common and familiar experience that even the 
common tradition affirms that the inner spirit is the man 
and that the mind is a secondary manifestation. If the soul 
is the more conscious, the true self-existent fact of personality, 
then to activise it, to make it the ruling principle of 
personality should be the true aim of education. With it will 
come to the individual consciousness, self-existence, independ­
ence, ~self-reliance, originality and creativity. A mind 
essentially dependent upon the environment and intimately 
bound up with it can develop these qualities only in a limited 
manner. A free and a master-of-the-environment personality 
too can only be possible in a full and proper measure when 
the soul, the free spirit within, begins to guide our life. 

In an Indian edt1cation the soul has to be the central 
emphasis. Other nations to which the soul is a hypothesis, 
a speculative idea are naturally entitled to take their best 
experience of personality as the aim~of education. But India 
cannot escape a deep conflict and a sore dissatisfaction if 
it makes the cultivation of mind alone as the goal of educa­
tional endeavour. However, as instruments of the soul, the 
mind and the body must be perfected in the highest possible 
measure. To develop the environment-dependent mind as a 
self-existent fact of personality is one thing and to develop 
it as an instrument of the inner spirit another one. 

VIII. Our education to-day is constituted on the basis of 
a view of personality, which makes mind, and in mind too 
primarily the intellect as the central fact. If we accept the soul 
as central fact then the whole educational life will have to be 
reconstructed from this standpoint. This evidently cannot be 
done overnight. We have moved in one direction fairly far. 
The question now is of giving a new orientation, of setting 
to ourselves a new goal which is in keeping with our historical 
growth and national genius. Having done that we will have 
to move slowly in the new direction and progressively realise 
new educational values. 
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IX. These values are essentially spiritual, of truthfulness, 
love, service, sincerity, duty, self-giving, oneness with others, 
love of truth and God and so on. The normal and predominant 
values of ego-personality are self-assertion, claim and demand, 
insistence on own rights, competitiveness, struggle, etc. The 
ego-personality too has its pursuit of truth and virture, but 
these pursuits have to the extent they persi5t to be egoistic a 
taint of pride in them. A true love of truth and righteousness, 
for their own sake, is a thing of the spirit. 

The Indian temperament in its deeper feeling yet enjoys the 
values of the spirit in Man, of service, sincerity, etc. and it 
regards them as higher. An education for India must evidently 
recognise that it must embody, encourage and inculcate these 
values and not those that militate against them. 

X. Indian life has been weak in its social and material 
aspects and this has cost us dearly. When we seek to reconstruct 
life to-day we cannot ask for a lop-sided spiritual life, if a 
predominantly material and social life too is not satisfying 
enough. What we want is an integral life and an integral 
personality. We want the best growth of the material and 
social aspects infused and inspired by the spirit and her noble 
values. The material and psysical and mental endowments of 
personality should be fully developed. The social organisation, 
political and economic, too should be progressively perfected 
and the ideals of unity, harmony and justice realived. 

XI. The two reports of Radhakrishnan and Mudaliar 
Commissions, is our opinion, give a wonderful guidanee for 
educational reconstruction in the country. The first one has 
clearly attempted a fine synthesis of the spiritual, intellectual, 
the social and the material values of life. It has emphasised 
wisdom besides knowledge and the ideal of personality set-up 
is that of an integrated man. All this presents a true 
philosophy of life of Indian education and the report has 
evoked a deep satisfaction all . around. But the question is 
how to make these new values of education real to life. Even 
4 
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if the Government accepted all the recommendations of the 
the Report, will these values become a current coin of our life ? 

Here we feel that the real problem of Indian education 
has been missed. We are steeped in an intellectualist culture 
and we have built up some traditions of it too. But the deeper 
spirit within us feels suffocated and more so since independence. 
But the values of the spirit require a personal initiative and 
cultivation. Hence organisational rearrangement cannot bring 
about the change. The individuals who feel the attraction for 
these values for their personal life and for educational life 
will have to seek and realise them, and as the number of such 
persons increases the atmosphere of the educational institutions 
will change. It is an uphill and a long-range task. vVe have 
to replace one system of life by anothor. This system established 
itself in our life in course of some time and the new one too 
will take time to come about. Therefore, we will have to go 
about this task of realising an Indian education with patience. 
But if we acquire clarity as to the right educational values we 
seek and sincerely give ourselves to their cultivation in our 
personal lives, we may be surprised in how short a time it 
starts becoming a reality. This is an opportunity that belongs 
more or less entirely to the teacher. In re-creating him self he 
re-creates education round about him. It may be remembered 
that Gandhiji, the father of the nation, emphasised from 1920 

onwards the cultivation of same values in the public worker. 
What the Government can do is to facilitate the process by 
clearly recognising the need of the new values and support 
individuals and institutions that seek to realise them. A general 
enlightenment as to these new values and a patient constructive 
attitude regarding them should also be assiduously cultivated. 
To indulge in frustration is not the way to help bring about the 
great change we desire. 

The Mudaliar Report is a fine practical document. It has 
applied the principle of integration with great success to very 
many aspects of educational life. The integrated personality 
is the aim of education and the example and the measure of 
integration in the teacher's personality is the true educational 



influence which helps the development of the child's personality. 
But the world view that it gives to the teacher and to the 
student is that of a citizen doing his civic duty in a democratic 
state. Indeed, our new social and political life is a great 
national responsibility and education must help in the due 
discharge of it. But is this world-view and the conception of 
personality such as satisfy the Indian soul ? Can this ideal 
be achieved without the proper emphasis on the higher values 
noted above ? Could new responsibilities be not synthesised 
into a view of the world and personal existence which we 
normally recognise as true ? It would have been fine if the 
civic philosophy of life had been suitably synthesised into the 
cultural heritage whose value the report does recognise. That 
would have been a great reinforcement to the heritage and a 
strength for the growth of civic life in India. 

The principles of integration too, one should expect, should 
have been extended further. That would have been a help to 
the integration of personality. It has shown the way of 
integration of work and play, of different subjects of study and 
in a degree of the school and home. But how can the school 
and the home be integrated if there is no integration of the 
religious life and the rest of it and do not democracy and God 
and total existence also need to be integrated ? 

The ideal of integrated personality is certainly handicapped 
if religion, the deepest and strongest trend of Indian life, is not 
boldly brought to be integrated to the education:ll and political 
life. We think the essential truth of the relation of man and 
God a:-id the total existence should be clearly recognised as a 
matter for education. That will serve education as well as 
the development of personality. The detailed credal and 
ceremonial parts of the religion may be left over for private 
practice. Refusal to recognise this relation is to create 
unnecessary reservations for _education. 

XII. An Indian philosophy of education is a difficult 
subject. It has not yet been squarely faced, but the nation 
is ever confronted with it. This Seminar has done no more 
than raising the issue. 



Recommendations 

(1) This seminar recommends that a source book should be 
prepared for the use of educational practice. 

(2) The broad field of Indian philosophical thought in 
different periods should be studied. 

(3) Teacher training should include the study of Indian 
philosophy of education. 

(4) The educational philosophy of the thinkers m India 
should be studied. 



Report of the Sub-Committee for Indian Psychology 

CONTRIBUTION OF INDIA TO PSYCHOLOGY 

Preamble 

I. Surely psychology has been a great interest throughout 
the history of Indian life and culture. The ideal and the 
pursuit of Atmanam Vidhi, Know Thyself, characteristic of 
Indian life, could not but have yielded a rich knowledge of 
human personality. The numerous schools of Yoga, the 
Hatha Yoga, the Raja Yoga. the Jnana Yoga, the Karma 
Yoga, the Bhakti Yoga, the Tantric systems, the Jain and 
Buddhist disciplines and the contemporary creation of the 
Integral Yoga of Sri Aurobindo, all represent a view of 
personality and methods for its growth into a particular form 
of perfection. All schools of philosophy and all religious 
beliefs involve yogas of their own. Yoga has been, it appears, 
the Indian counterpart of Western Psychology. Psychology 
in fact seems to have deeply influenced Indian philosophy 
and religion. In as much as the truth of Adhikarablieda, the 
distinctive status of the growth of a person, was heartily 
appreciated and followed as determining his belief and conduct 
of life. 

2. However, Indian psychology was not an empirical natural 
science, " a psychology without a soul". It sought a complete 
and thorough knowledge of personality and in that it did 
not accept any limitations. The soul was to it a fact of 
experience ve1ifiable by following a particular discipline. 
Further, Indian psychology did not effectuate a separation 
between the theoretical and practical interests, which has been 
characteristic of Indian knowledge as such. 

3. Psychology and a view of personality are foundational 
to culture and educati,m. That being so, it is indispensable 
to the growth of Indian life and Indian education that Indian 
psychology should be re-discovered, re-formulated and further 
pursued and enriched. Without that we can unconsciously 
accept other ideals of personality which may militate against 
our deeper instinct of life and cause national frustration in 
cultural growth and educational progress. 
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4. It is extremely unfortunate that Indian students of 
psychology should pass out of the Indian universities ignorant 
of the basic truths of human personality as appreciated by 
almost all the schools of Indian psychology, viz. that the 
soul is the central fact and that the mind is the Bahirmukha, 
outward-directed consciousness, which is in fact the A 11tah­
kara11a, the inner instrument, as the senses are the outer 
instruments. The soul is the intrinsic and self-existent fact, 
the basis of intrinsic values. If the externally dependent 
mind is taken as the central fact, then the external values 
easily become the determining facts of life. Human culture 
then acquires a different turn. Obviously Indian teachers of 
psychology cannot afford to miss this corrective contribution 
of Indian psychology in their teaching of psychology. 
Western psychology has built up a vast body of knowledge 
of the human consciousness and behaviour and this possesses 
a great practical value, But we cannot, in India, afford to 
pass on with this, a view of human personality as though its 
reactions to the environment were the whole truth of the 
matter. These reactions constitute only its outer relations. 

5. We, therefore, earnestly request and recommend to all 
the Indian universities and other institutions devoted to 
learning to devise ways and means for the study and research 
of Indian psychology. And in any case to take immediate 
steps to sec that the students who take psychology are also 
given the best Indian view of personality. 

6. We recognise that in the field of knowledge, nationalism 
should have no place. Knowledge is indeed universal and 
it is by knowledge and truth that life prospers. But know­

ledge, which is universal and infinite, has been sought and 
achieved by different peoples in different forms according to 
their approach and characteristic temperament and genius. 
India's attainments in knowledge and culture are quite 
distinguished in the history of the world. Her characteristic 
genius has concentrated on the human individual, his fulfil­
ment and perfection in a very special measure. 

The psychological knowledge thus gained must have had 
a great deal to do with the measure of success that the 



Indian people have enjoyed in their long history. We feel 
that this knowledge as knowledge should be sought and 
rediscovered and enriched with the knowledge of personality 
acquired by other peoples. This, we think, is indispensable 
for the guidance and growth of our national lif~ in the line 
of its best genius. This would give to national life its firm 
foothold in the moorings of her long cultural life and thus 
enable it to accept and assimilate new elements with clarity 
and discrimination. 'Without it, our national life will tend to 
drift and get carried off now by one influence, now by 
another and miss the satisfaction of sound growth. Further, 
we feel that this psychological knowledge, clear and sure as 
it is of the essentials of personality, can make a much-needed 
contribution to Western psychology, where in the midst of a 
vast knowledge of the reactions of personality, individual 
and social, normal and abnormal, it is keenly felt that the 
inner and the deepest fact or facts of personality are 
unknown. It is, therefore, as knowledge of personality that 
Indian psychology should be sought and cultivated. This 
knowledge, however, has had and will have in future a special 
significance for the Indian people. 

A few special recommendations 

r. That the Journal may announce books on Indian 
psychology, with introductory notes, from time to time. 

2. That it may also publish subjects and lines of research 
in Indian psychology including facts and attitudes of Indian 
psychology as suggestions for workers. 

3. That the M. S. University may institute extension 
lectures in these two subjects. 

4. That the Faculty might create a Board for Indian 
Philosophy of Education and Indian Psychology to promote 
the growth of these two branches of learning. 

5, That questionnaire studies on the values of world-view 
and personality now cultiva~ed in our educational life may 
be undertaken. 
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Another line of studies can undertake to determine the 
form and character of the feeling of dissatisfaction felt with 
the current education. 

Monograph studies too can be planned. For example, the 
educational philosophies of the different historical period!' of 
India can be attempted. In psychology we should, at the 
first instance, attempt an assembling of the psychological 
ideas from the source books publish just the original texts 
with translations. 

We also append a list of the sources of Indian psychology 
and a few of the more important recent books written on 
and the subject 

The Source Books of Indian Psychology 

( With an indication of the more important psychological 
ideas contained in them or a general note regarding the 
psychological contents of the work ) 

I. The Vedas 

2. The Upanishads 

3. The Ramayana and the Mahabharata 

4, The Gita 

5. · The Six Systems of Philosophy 

6. The Buddhist and the Jain Philosophy 

7. The Yogic Literature 

8. Religious Literature 

Recently written Histories of Indian Philosophy 

I. Indian Philosophy - Radhakrishnan 

2. Indian Philosophy - S.N.Dasgupta 

3. Indian Philosophy - J.N.Sinha 

4. Indian Philosophy - Datta and Chatterjee 

A few of the more important recent books on the subject 

I. Hindu Psychology - Swami Akhilananda 
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2. Hindu Psychology and Mental Health - Swami 
Akhilananda 

3. Indian Psychology - J. N. Sinha 

4. Indian Psychology - Patel 

5. The Synthesis of Yoga - Sri Aurobindo 

6. Raja Yoga and other writings on Yoga - Swami 
Vivekananda 

Recommendations 

In order to evaluate the Indian contribution to psychology, 
it is necessary, the committee thinks, to outline the major fields 
of psychology as they are recognised today and to study the 
Indian line of thinking, if any, as it applies to each of , these 
major fields. Psychology has now grown into a vast body of 
knowledge comprising as it does the following divisions: 

I. General Psycholflgy : a study of the most general 
principles of mental phenomena; 

2. Social Psychology: a study of mind as it manifests itself 
in inter-personal and inter-group relations; 

3. A b11ormal Psychology : which is concerned with deviant 
mental phenomena; 

4. Animal Psychology : a discipline which confines itself 
to investigating animal behaviour; 

5. EducaUonal Psychology : a branch of psychology which 
studies mind at all age-levels with a view to refinement of the 
methods of learning, training or teaching; 

6. Indtestrial Psychology: which has to study the psycho­
logical processes involved in testing and selection of personnel, 
problem of work and efficiency and the best methods of 
developing sound relations between management and labour; 

7. Physiological Psychology : which is a study of the part 
played by nervous system in mental processes and viceversa and, 

8. Lastly, Experimental Psychology : which studies the 
mental and behavioural aspects by the application of experi-
5 
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mental methods and other quantitative techniques. It is 
essentially a methodology of psychology and a psychology 
of methodology. 

·what are Indian contributions in the above fields ? This 
has to be answered in two parts : 

(a) Indian contributions m the ancient (pre-British) 
period. 

(b) Indian contributions in the British and the 
post-independence periods. 

As far as ancient Indian psychology is concerned, the 
Committee would like to recommend that the following be 
prepared in near future : 

(1) A bibliography of Indian literature on psychology, 

(2) A source book of Indian psychology ( i.e. a compendium 
of statements about mind and behaviour made in Indian 
psychology). Articles like " Mind and its Activities" and 
" Indian Psychological Theories" by Dr. Raju in • Cultural 
Heritage of India', 2nd Ed., Vol. 3 could be used for this 
purpose. 

(3) The compilement of psychological references in Indian 
literature from Vedas to the present period as indicated in the 

Appendix, and 

(4) A glossary of psychological terms used in Indian 
literature together with their definitions. It is felt that the 
~ml~ of <lil-1•11'"114 ~ and the ~ would be useful 
towards this end. As a beginning in the threefold re­
commendations made above, the committee decided to list 
down a few statements of principles on different psy­
chological topics, which could be regarded as a quintess­
ence of Indian general psychology. They are supposed to 
represent the general measure of agreement among ancient 
Indian psychologists and they are arranged according to 
the division of topics that is followed in modern general 
psychology. Where no definite principles are laid 
down, only the general nature of contribution in that parti­
cular field and the sources through which it could be 



pursued further are indicated. The principles may be 
summarised as follows :-

I. The Reality of Mind: The reality of mind 1s 
accepted by all Indian schools although the nature of 
mind may be a point of dispute. 

2. Mind is generally regarded as an instrument of 
knowledge or experience. 

3, The methods recognised for the study of mind are 
generally those of intuition, internal (introspection) 
and external observation and logical reasoning or 
discussion. 

4. According to Indian psychology, man has the follow­
ing four states: ~- ~, ~~ and gaj. 

5. The Indian psychologists have made a very profound 
contribution to the theory of \B ( Rasa )-aesthetic 
experience or ' aesthetics ', and this has to be explored 
further with the help of such works as ~~ 
and works on <tl~ifil<~l l&I etc. 

6. Indian psychology can be credited with a· searching 
analysis of the problems of sensation, perception, 
illusions, attention and concentration of mind through 
the theories like those of ~ and ~, #iri~ 
andlffei~~-

7. The nature and importance of memory is very well 
appreciated in India's ancient psychology. 

8. About mental conflicts and disorders, the study of 
Indian thought on these problems has to be carried 
on mainly through such sources as ~~?.;~rf, '9"\'hl'lmTT, 
ij~~ and ~ literature. The process of sublima­
tion is brought out in many details in Bhagwadgeeta. 

9. Indian psychology has made a good contribution to 
the conception and understanding of personality. The 
above is a sketch of ancient Indian contributions in 
the field of general psychology. Coming to other 
divisions of psychology listed at the outset we have 
to observe as under :-



Social Psychology: The Committee feels that there is a 
wealth of details but this has to be investigated through such 

sources as works on .ftfii and ~rer. +r~m, ~. ~ etc. 

Abnormal Psychology : Sex problems and sex disorders 
have been treated in crr~•s <liT+f~S ( sexology ) 'ar.I~~•, 
~Fln:rcf and ;zf!l~S etc. Disorders other than these could be 
studied through iiWf.fi, i'fTF-;fifi and an~f.t<n literature. 

Editeational Psychology I Indian psychologists of the 
ancient period have given thought to the problems of 
efficient methods of learning and study, and the problem 
of training of memory. How these problems are dealt with is 
worth investigating through ~!I, +!TllTT,l and ~IJJ. As regards 
the psychological aspect of the then prevalent economy, 
social life, social institutions and social hierarchy these also 
could be studied through ~fu. if.r~'s <ff~, epics 
etc. As regards the contributions in the British and post­
independence periods, we have decided to give this information in 
a note at the end. But what are the contributions that India 
could make to the present-day psychology in the light of overall 
psychological thought in India? We earnestly request and recom­
mend to all the Indian lJniversities and other institutions devoted 
to learning to give their best consideration to the problem 
of devising ways and means for the study and research of 
Indian psychology, with the use of modern techniques and 
methods. We can derive from ancient psychological thought 
in India certain hypothesis and theories which could be 
:rut to the test and proved or disproved in an empirical way. 

We would also like to make a few special recommenda­
tions for achieving this aim. They are as follows : 

r. Subjects and lines of research \ll Indian psychology 
including facts and attitudes of Indian psychology 
as suggestions for workers may be published. 

2. Lectures in Indian psychology at the University 
level should be instituted. 

3, Questionnaire studies on the values of world-view 
and personality now being cultivated in our educa­
tional life may be undertaken. 
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4. Another line of studies can undertake to determine 
the form and character of the feeling of dissatisfac­
tion felt with the current education. 

5. Monograph studies too should be planned and con­
ducted. The committee decided that (1) Dr. Indra 
Sen's suggestions to the committee entitled "Contri­
butions of India to Psychology-General conclusions" 
should be appended as a separate document to this 
report, alt.hough some of the recommendations he 
has to make are already incorporated in the above 
report and that ( 2 ) a short historical note on 
the development of modern psychology in India 
should also be appended to this report for general 
information. 



V. APPENDIX A 

Some Sources of Indian Psychology 

I. Vedas 

2. Upan~ads 

3. Smrtis of Manu, Ya.jiiavalkya and others 

4. The Rama.yaQa and the Mahabharata 

5. The Gita 

6. The Pura.I)as 

7. Tantras: 

I. Prapaficasara 
II. Ahirbudhnya-samhita 

III. Jaya.khya-samhita 
IV. Tantraloka of Abhinavagupta 
V. Merutantra 

8. Ayurveda: 

I. Caraka-Samhita 
II. Susruta-Samhita 

III. Kasyapa-Samhita 

9. Kautiliya Arthasastra 

10. Kamasiitra of Vatsyayana 

II. Alamkara : 

I. Bharat a Na tyasastra 
II. Dhvanyaloka 

III. Kavyaprakasa 
IV. RasagaJigadhara 

12. Samkhya: 

I. Samkhyakarikas with the comm. of Gaui;'lapada 

13. Yoga: 
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I. Yogasiitras of Pataiijali with the Bh~ya of 
Vyasa 

II. Hathayogapradipika 

14. Nyaya-Vaisel]ika: 

I. Nyayasiitras of Gautama with the Bh~ya of 
Vatsyayana 

II. Vai§e~ikasiitras of KaJJ.ada with Bha~ya of 
Prasastapada 

15. Mimamsa : 

I. Mimamsasiitras of J aimini with the Bha!;iya of 
Sahara and Vartikas of Kumarila 

16. Vedanta : 

I. Brahmasiitras with the Bha~yas of Sankara, 
Ramanuja, Madhav, Vallabha etc. 

17. Darsana ( General) : 

I. Sarvadarsanasatigraha of Madhava 

18. Bauddha : 

I. Advayavajrasangraha of Advayavajra 
II. Tattvasangraha of Santarak~ita 

III. Guhyasamaja ed. by B. Bhattacaryya 
IV. Pramal)asamuccaya of Dinnaga 
V. Sadhanamala 

VI. Abhisamayalarhkaraloka of Haribhadra 
VII. Madhyamika Karikas of Nagarjuna 

VIII. Madhyamikakarikavrtti by Candrakirti 

19. Jaina: 

I. Syadvadamaiijari of Malli~el)a 
II. Sa pta bhangi tarangini 

III. Yogasastra of Hemacandra 
VI. Y ogasataka of Haribhadrasiiri 
V. Akalankagranthatraya of Akalankabhatta 

( Sitighi Series ) 
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APPENDIX B 

Summary of Statements 

by 

Dr. Umakant P. Shah 

The discussions in the Seminar have shown that there is 
something lacking in the modern Indian system of education. 
We have further felt that this something lies in our failure 
to recognise the spirit in man and in our overemphasis on 
the Intellect. 

This is the real cause of the sense of frustration that is 
being felt all over India in the minds of those who are 
thinking seriously over the problem of education in India. 

The position would be quite clear if we recognise that 
modern Indian education has failed to build up truly Indian 
character of our students. The essence of Indian culture 
being its persistent search for the spirit-the ultimate 

• reality, the truth, an essential Indian education must have 
for its ideal the search after truth. 

Ideals have to be enunciated in as few words as possible. 
Along with what has been stated in the preamble on Indian 
Philosophy of Education, I would suggest that we state in 
clear terms that the motto of Indian education should be 

J "Pursuit of Trttth" just as the motto of India is ~ ;;i!:ff, 
I deliberately suggest this " Pursuit of Truth " for being 

regarded as the very essence of our Philosophy of Education, 
for here Truth implies all the permanent human values, the 
Total or Super-Consciousness, the Ultimate Reality, the Spirit 
in man, the over all knowledge and realisation of human 
personality and the universe. 

This motto does not disregard the body, mind or the 
soul and is meant to emphasise all the three. 

This motto will also help us in shifting the emphasis from 
the intellectual domination to the realisation of true human 
values. It will create in us the desire to practice in life of 



the ideals that we merely affirm in books or on the platform. 
The Indian emphasis has always been on the realisation or 
actual experience of the Supreme Consciousness, the Ultimate 
Reality, i.e. on the translation of knowledge into action rather 
than on mere book learning. It aimed at and achieved in 
some measure in all ages the full development of the Personality 
m Man, His Real Self. 

"Pursuit of Truth" as an ideal of Indian education will 
lead both the teachffs and the taught to the practice of 
truth, to the translation of knowledge into action, to activity 
rather than inactivity. The search after Truth is a very very 
dynamic thing. 

All sciences, and all arts, are but the different aspects 
of truth, the Super-Consciousness. the Word Conscio­
usness or the Ultimate Reality, whatever one may call it. 

Only with the practice of Truth in mind, speech and action 
is the realisation of truth possible. Then only will be 
realised the Indian ideal ( w:;1~) of 'Truth alone leads 
to success' ( l:l~lfcl' ;;J<la- ) . 

The essence of Mahatma Gandhiji's philosophy of life 
was his experiments of truth as he himself has shown in 
his title to his autobiography. 

For a secular state like India, there can be no better 
ideal than this. It should be acceptable to all, nay, it is 
the universal ideal for all mankind. 

It is this ideal alone that can lead to world peace 
and the acceptance of the principles of Pa11chasila. From 
truth follow all virtues, all ,knowledge. Truth is powerful 
Almighty. The Vedic Seer called it the Highest Dharma. 
The all embracing truth is the highest dharma ~clfl-.m'«r tfu­
'<lii: ). All Indian endeavour has for its basis dharma and 
truth is the supreme dharma. 

The Buddha and Mahavira and a host of other teachers 
went out in search of truth for realisation of truth. 
6 
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When Satyakarna Ja bala was acknowledged as a real 
Brahrnin, the basis of his test was truth, this truth 
unmixed with hypocrisy. The Mahabharata says wt ffiffii{ 

<l-.::@i.Jlij~~ 

The first and foremost principle enunciated in our Vedic 
Convocation address is ~ ,r::1 • 

Truth is mind, speech and action generates all knowledge, 
all virtues, all power. 

The Vedic seer equated truth with light and immorality 
and untruth with darkness and death- amITT +n ~ I a1fflt 
+IT ~@11ll<l l ~~S~ l'TTFI l 

A research worker in anv branch of knowledge­
humanities or sciences is out to· discover and realise facts: 
i.e., he is in the pursuit of truth. It is his keen desire to 
pursue truth that leads him to higher research. 

This ideal of truth will keep all India united and bold, 
and will give it truly Indian Character. With the Vedic 
seer we have to pray-

~m lfl~ (-lt<l~•ulil~a ~, 
ITT4 ~~~~~II 

1. cf. ~: ~ wtmm~.ft, 
~ ~ tro "TT{: ~fi: wl° srnrftm: II 

( ~ ~- )!, 'I!~. } 

Also ~ Slfa°fw.TT ~ "TT!: ~ i;rnmm: l 

~; tlt<li:I 1~<1 W!TcTT wt ~ II 

( ~!i- ~. t..~. 'I!~.) 

~;.;ii~ siRtfq;a'{_ I <Rt{ !i, ~~\!l/ 11,11,. 

The ideal of integrated consciousness cannot be achieved 
without the practice of truth. Truth can be achieved only 
by the practice of truth and not by untruth. For, ~ 
~= d1lBt ffi am+!T I ~ is the practice of truth. The 
realisation of the spirit,· the attainment of Eternal Bliss-
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the supreme consciousness-cannot be achieved by anything 
other than truth~~ q;,<f! fil"am ~:I ~ ifil{'Rf ~ fflE!efirlTI: 

~ ~ tRiff'i!'<lr.R,.I 

Truth is almighty, unfettered, Truth is above all. There 
can be no law higher than truth. Truth is supreme, truth is 
absolute. i(l"rll': q-~r fcrq~s~;n~ 1 

Truth is Brahmana, truth is God, thE: ultimate reality. 
All the names and forms are but the names and forms of 
truth-the Eternal Principle. All sects, all religions, accept 
this highest principle. 

The Indian ideal of a good citizen, a gentleman is a 
truthful man~=ffl.+;;r.t. Brahman, the Ultimate Reality 
is ffl.+f~+aJ~-Truth, Consciousness, Bliss. The very 
nature of consciousness is truth. Truth is life, untruth, 
death. 

The Indian ideal of a Utopian age is mt.~'l• The age 
of truth. Rama's life is essentially demonstrating the 
highest ideal of truth. (~¥Uffi" HU ef~ am, SIT1ll ~I~ in: c.f';f;:r ;:r 

~I) 

If we have to present any concrete ideal for the revival, 
reorientation and uplift of Indian culture, this would be 
the best and undisputable ideal, acceptable to all and with 
infinite possibilities. Rama has said, 

¾ ~ ~ i'f ~insf.~: I 
~ ~ l!({~Tilf ~U : ~J:[@~ : II 

-~, a:Jlfl'o<IT. ~oci,, ~1.9. 

The motto, constantly kept in mind, will generate in 
both the teachers and the taught the necessary Indian 
character, nay a truly universal character which will always 
strive towards world peace. 



Jaina and Buddhist Philosophy of Education 
by 

Dr. Umakant P. Shah 

I need not repeat what my friend, Shri Apte, has spoken 
from Brahmanical literature. Almost the same ideals were 
accepted by the Jains and the Buddhists and there was no 
Jaina or Buddhist philosophy of education as such, which can 
be dissociated from the Hindu system. Rituals and rules of 
conduct for the teacher and · the taught varied according 
to the faith of the individual but courses of study included 
literature of all the three main Indian religions, Hindu 
( Brahmanical ), Buddhist and Jaina. The object of ancient 
indian education was formulation of character, building 
up of personality, preservation of ancient traditions and 
training of the new generation in the performance of social 
and religious duties, as shown by Dr. A. S. Altekar. The 
Buddhist laid emphasis on the cultivation of Sila, the Jainas, 
too, did not lack in such teaching. 

There was no Jaina University like the Buddhist Nalanda 
University and it seems that followers of different faiths could 
go to any university for education. 

The Jaina Bhagavatisiitra includes in the curriculum of 
studies subjects like the Vedas, Itihasa, NighaQtu, Vedangas, 
the SaHhitanta (S5.mkhya system) and so on. The Uttaradhya­
yanasu.tra also refers, amongst Vijjathanas ( Vidyasthanas= 
subjects of studies) the four Vedas, the six Vedangas, Mimamsa, 
Nyiiya, Purii.Qa and Dharmasastra. 

The Buddhist MilindapaQho giving a list of nineteen arts 
and sciences includes suti ( sruti ), sammuti ( secular law), 
Samkhya, Yoga, Nyaya, Vaise~ika, Gandharva (music), 
Chikitsa (medicine), four Vedas, Itih:isa, Purii.Qas, Astronomy, 
l\Iagic, Hetu-vidya, Polity, Art of War, Poetics, etc. The 
Jaina Anuyogadvii.rasiitra etc. refer to works on popular 
learning (lokikasuyaJ including HamayaQa, Bharata, Kodiliya 
( arthasastra of Kautilya ), Kamasiistra, KaQagasattari 
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(S1i.mkhyak1i.rik1i.), Vaise$hika system, Kapila's system, S~ti­
tantra, Purii.Qas, Bhii.gavata, Patanjali (Mah1i.bh1i.$ya) etc. 

The lists of 72 arts in J aina and Buddhist sources are also 
noteworthy. Such lists show how broad-based the Indian 
philosophy of education was. 

Teachers according to the Jaina Rajaprasniyasutra were of 
three types: Kala-acharyas, Silpa-acha.ryas and Dharma-acharyas 
teachers of arts, of crafts and of religion. Thus both the 
material and spiritual aspects of life and personality were 
recognised. 

Students were required to live a simple life. T~e 
conception of simplicity is of course, relative and vanes 
also with the times. 

A complete picture of the aims and methods of education, 
primary, secondary and higher, is of course, not available 
for the different periods of Indian history, and I personally 
believe, from indirect evidence, that in certain cases, 
co-education was also not unknown. It was not totally 
prohibited. At the teacher's house the teacher's daughter 
seems to have received education ~ong with the resident 
pupils. Highly cultured ladies, poetesses and philosophers 
are not unknown to Indian history and we do not know 
of special colleges and universities for women. 



A Note on Development of Modero Psychology io India 

by 

Dr. S. V. Kale 

The object of this note is to do a little stock-taking 
by probing the antecedents of the growth of Indian Psychology. 

Speculative psychology has been flourishing in India, in 
some form, for the last 2500 years or more. In the sense 
of speculation on the workings of the human mind, psycho­
logy is as old as Vedas and Upanishads. The modern period 
in Indian psychology really began with the advent of the 
British system of education and it falls into two broad parts : 

I. Period of British Influence ( 1857-1916 ). 

2. Modern or Experimental Period ( 1916 onwards) 
In the former, our study of psychology was mainly geared 

to the British systematic psychology as expounded by 
thinkers like Spencer, Bain, ~_Ward, Brown and Stout. That 
psychology is more a matter of experimentation than a 
matter of reiteration and reorganisation of text-book 
material does not seem to have been appreciated by 
educators of those times. 

Certain events, however, took place at the close of this 
period and changed the whole situation. In 19ro, Dr. 
M. N. Sengupta, the pioneer of experimental psychology 
in India, had finished his under-graduate studies at the 
Calcutta University. Being encouraged and pressed by 
Benoy Sircar, he finally decided to proceed to Harvard 
for a Ph. D. in psychology. At Harvard he stayed for about 
five years, studied under Munsterburg ( Munsterburg had 
just returned from Wundt's Laboratory in Germany, the 
first of its kind in the whole world), and returned to 
India, in 1915. His return to India almost heralded a new 
era in psychology, because, only one year after his reappea-
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ranee in Calcutta, the Calcutta University then under the 
leadership of Sir Ashutosh l\lukerji, took the momentous 
decision of founding the first psychological laboratory in 
India. And it was left to Dr. Sengupta to develop it. 
The year 1916 is therefore a mark of transition. Since 
that time, Indian psychology came to its own in our country. 
Bengal is full of revolutionary spirit; no wonder that Bengal 
also brought about revolution in the domain of Indian 
psychology. The Dacca University followed the lead given 
by Calcutta within a year. Mysore University sanctioned 
expenses for a similar venture in 1925. Positive information 
shows that, now, in at least five other Universities-Lucknow, 
Lahore, Patna, Baroda, Andhra, and Annamalai-we have fully 
manned psychology departments and active laboratories. A 
good many other universities, old and new, are giving careful 
consideration to raising the status of psychology departments 
in their schemes. A survey in 1932, showed that, of 17 
universities and a very large number of training colleges 
then existing in India, about 180 institutions had provided 
courses in psychology in one form or another. 

To c0me back to our story, 1925 is another very 
important landmark. The Indian Science Congress, for the 
first time in its history, recognised psychology as one of 
its sections, in this year. Simultaneously, the Universities 
of Calcutta and Dacca started the ' Indian Journal of 
Psychology ' and the former undertook to bear all the 
printing responsibilities. It is interesting to note that the 
first Chief Editor was an Englishman Major 0. W. Hill of 
the European Mental Hospital at Ranchi. 

The Indian Psychological Association was also born in 1925. 
The founders said that their object was the co-ordination 
of psychological research, publication of a journal, organising 
discussions and lectures and standardising curricula of 
psychology in Indian universities. 

In a very short period, India thus established contacts 
with psychologists all over the world. In 1930, the Board 
of Editors of the Indian Journal of Psychology sent a question-



naire to all the leading universities in the world, enquiring 
about the status of psychology in their curriculum. And 
it is to their credit that despite their total ignorance of 
what was going on in India most of the first rate univer­
sities in the world gave very heartening response. Soon 
the articles written by Indian psychologists came to be 
acknowledged and appreciated in psychological journals in 
America, England and on the continent. 

The various applications of psychology to different spheres 
of life also received the attention they deserved, In 1930, 
the Charmichael Medical College created : a Psychological 
Clinic to foster studies in the amelioration of the mentally 
deficient and the physically handicapped. In 1933, Prof. 
Banerji carried out the first research in the field of 
industrial psychology at the factories of the Tata Iron and 
Steel Works Ltd. This together with the pioneering work 
of standardising an intelligence test for Bengali children 
by Dr. G. Bose opened ' fields and pastures anew '. Very 
shortly, on the basis of a report prepared by the Calcutta 
psychologists with the collaboration of the famous Engli!:,h 
psychologist Myres, Dr. S. R. Mukerji approved that the 
Calcutta University should start an All India Institute of 
Industrial Psychology (1944). 'The Indian Psycho-analy­
tical Society ' is also a child of the same type of movement. 
On the other hand, social psychology seems to have 
attracted attention first in South India notably Bombay, 
through the Tata Institute of Social Sciences. By this 
time the war had developed into a world conflagration. 
Unfortunately India had been plunged in a great political 
turmoil, from which she recovered only as late as 1947. 
The reason why India has still failed to produce its Freud 
or its Pavlov, James and Watson is, to be sure, subjection 
to foreign domination for a long time. Independence is 
the • sine qua non ' of the full and free growth of science 
and art in every country. 



A Statement on the formulation of a new 

Philosophy of Education 

by 

Sliri B. G. Desai 

In stating my views I will follow the method I suggest­
ed yesterday. Firstly, I will state what I feel to be 
some of the drawbacks of present day education and 
secondly, consider whether some light can be had from 
the Indian past in solving them. 
A. Drawbacks: 

1. Artificial acceptance of levels or stages of education 
whereas some aim for Secondary and University educa­
tion is accepted not so probably for Primary education. 

2. Over-specialisation leading 

(a) to the missing of the spirit of the whole, 
(b) to practical understanding, and 
(c) to developing one-sided personality. 

3, Many teachers ( imparting instruction J for one student 
and hence the student remains uninfluenced by any or 
receives a mixture of influences giving rise to problem 
personality. 

4. Attaching undue importance to qualifications-as 
academic attainments only-and not to the character 
of a teacher. 

5. No training for social life-corporate existence, 

6. Education given in two parts-partly at the school or 
college and partly at home-and the two parts are not 
harmonised. 

7. Study of subjects under compulsion without choice. 

8. Contradictory and inconsistent policies of the education 
patronising ( or helping ) 'authorities-higher ideals and 
utilitarian needs. 

7 
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9. Overstandardisation of methods. 

IO. Artificial school administrative machinery based on the 
concept of 'control' rather than 'freedom.' 

B. Light from the past: 

r. Education as one unit education-where stages are 
adequately co-ordinated and harmonised. 

2. Building-up of small group education centres. 

3. The aim of education as providing opportunities to 
an individual to unfold his talents and to enable and 
help him develop a fuller personality making him a 
self-respecting responsible social unit. 

4, State education policy must be definite and firm, 
and must be consistent with the above aim. 

5. No standardisation of teaching methods as the student 
will be one or a small group at a time-and again 
method for each may have to differ. 

6. The administration of education should depend not on 
fear and outward standard of efficiency but on love 
and honesty. 

7. The teacher in being specialised should never lose sight 
of the whole and should be able to relate every part 
consistently with the whole. 

8. There should be only residential teaching centres. 

Conclusion : 

The modern western philosophy of education is not fool­
proof. The ancient philosophy of India has not developed 
a systematic philosophy of education. When the new of 
the west is co-ordinated with the best of the old we have a 
philosophy of education which is neither Western nor Indian 
-but a new philosophy of education which combines in it 
the good points of both-which really philosophises (spiritualises) 
the western philosophy of education and which systematises 
Indian conceptions of education. 



The Aims of Education 

by 

Shri H. C. Mehta 

The aims of education as enunciated by different thinkers 
of the present day, namely, the development of individuality, 
the formation of character, preparation for life, training for 
democratic citizenship etc. are no doubt very important as 
they fulfil the immediate needs of the human being. In fact, 
they arc too narrow. They do not satisfy the ulterior 
motives of the human being. 

Educ-e.tion should, therefore, aim at lifting for higher life, 
The Upanishadic saying " m f<l,qy ~ ~~" helps us to find 
out the ultimate aim of education. It means that the aim 
of education should be the freedom of soul from ignorance. 
The supreme experience is freedom and the word ~ is 
employed to refer to both the goal of adventure as well as 
the path leading to it. This freedom leads to the growth 
of personality to its fullest extent. In other words, this 
freedom is for the full manifestation of the inner powers 
in the human being. The Vibhuti Yoga of the Bhagvad­
gita says the same thing. Nothing is to be imported from 
without through education, In educating the child the 
importance of heredity and environment should not be 

overlooked. 

There is a cordial harmony between God and man m 
Indian thought and therefore the dominant character of 
the Indian mind is the spiritual tendency which is at the 
root of all cultural thoughts in · 11:dia, Thus, in my opinion, 
the basis of our present-day educational system should be 
the quest for being one with the ultimate reality. 

The inculcation of the spiritual tendency and of the 
spirit for the pursuit of universal truths by general lectures, 
autonomy in the realm of teaching, paternal relation between 
thr teacher and the taught, discipline from within as envi-



saged in the line "fc!>alf! ~T@ fcr.fii ~.rm!. lflffi q:;rci-1~ ", admission 
of students to the schools and colleges by introducing tests 
like • ~1•-·Wlii4-0a;tr ' of the old days to test the fitness and 
competency of the students as described in the verse " ~J3!'TT 

~cf ~ ~ o:.rr ~inif~ ~.p;ij "l'mUJT : '' ( Desire to 
hear, hearing, grasping, retention, ratiocination, misappre­
hension ( m ), the comprehension of the subject in hand 
and the understanding of the purport are the properties of the 
intellect of the student ) by ~ for different courses and 
studies, the replacing of the present-day examination system 
by the introduction of periodical tests supported by the day­
to-day progress of the student are among the most desired 
features of the old system of education which should be 
incorporated in the present day system of education. 



On Indian Philosophy of Education 

by 

Shri D. M. Pafel 

Io India, education is for self-improvement. Education has 
an ideal. ~t is ~-~rocess through which an individual gradually 
develops lus ab1hhes under the guidance of experts. Cultiva­
tion of human powers with a view to making the educand 
a responsible and responsive member of society as well as to 
enable a person to realise the best values in him is the 
fit goal of education. 

Now from amongst the values, the self-realization, 
realization of a fully conscious individuality is the highest 
value. A fully conscious individual is one in whom there is a 
co-ordination of thought, word and deed, This is possible in 
a person whose behaviour flows from his reference to the 
spirit or the spiritual self in him. Where the intellect, mind 
the senses and the physical body are guided by the spiritual 
self which is the divine centre in man all his behaviour 
manifests perfection, equanimity, selflessness nobility, humi­
lity and such other characteristics. 

Education should not only inform a man but also form 
him into a higher personality. Not only useful education 
but an education with a spiritual purpose will help the build­
ing up of the noble qualities of character in the educated. 
The teacher and the taught should both regard teaching and 
learning as a yaj11a-sacrifice-self-fulfilment through self­
giving and self-discipline. An idealistic approach to educa­
tional problems deserves to be appreciated. 

In ancient India, Shreyas, spiritual and Preyas were both 
accepted as iueals of man's purs·1it. But none recognised 
Preyas or material prosperity as the highest. Preyas 
,hould be pursued but it should give place to Shreyas 
or spiritual enlightenment at a certain stage. Lower educa­
tion or education for an~fcl9il educ:i.lion for bread for worldly 
adjustment is good as a means bul education for m~ for 
spiritual freedom is the best. 
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In the qualities of Sthita prajna in the 2nd Canto of the 
Bhagwad Gita we have a clear picture of a man who is edu­
cated in higher knowledge. If we have a society or a majo­
rity of men in society as Shitaprajnas education will have 
fulfilled its mission. 

The idea of birth and rebirth, the idea of Karma and its 
its kinds-namely the adoption of certain behaviour and 
rejection of certain others, the idea of reverence, respect for 
men of spiritual experience, for the elder in knowledge and 
cultivation of high virtues, the idea of immortality of the soul, 
the idea of self-develorment · by self-surrender and self­
sacrifice, the importance of truth and nonviolence in thought, 
word and deed, the goal of the ethical life as the realization 
of the higher religion and supra-personal life of the immortal 
self are some of the .valuable ideas which a philosophy of 
education should consider and assimilate. 

Since man and woman have different functions in life 
their education should also differ to that extent only, 
Co-education at the primary stage, separate education for 
boys and girls at the secondary stage and higher co-education 
for the elect few and properly qualified will do good. 

I think that the idea of sacrifice should replace the idea 
either of rights or of duties in education. By this replacement 
the egotism in either the teacher or the student will be 
removed. Knowledge should bring humility and not unbending 
obstinate individuality. Acceptance of the ultimate aim of 
making man a divine being will help the removal of all the 
evils of lop-sided personality in educational and other life. 

Education should bring about a harmony of the spirit 
working in man and his environment. Education should 
emphasise higher moral qualities of love, accord, cooperation, 
wider outlook etc. 

I personally think that the study of the Ehagwad Gita 
by students will give an opporlu'1ity to them to think of 
the ideal of life. It is in the Gita that action, knowledge 
and dl:votion are put in their p10per places and all the three 
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aspects of man's life need be developed in a synthetic 
scheme of education. For developing a right attitude both 
in the educator and in the educand, a co-operative and a 
coordinated plan of education for boys and girls between 
the ages of 7 and 24 or 25 should be prepared by the joint 
efforts of educationists at all stages of the primary, secondary 
and higher education. Know-how should be coordinated 
with know-why and the values intended to be realised in 
importing education. 

The order in educational programme I would. like to 
suggest is 

( I ) 

( 2 ) 

( 3 ) 

cultivation of the respective powers, sensations and 
perceptions observational and appreciative; 

cultivation of the mental powers of refl~ction and 
giving action, inclusive deliberation, sifting evidence, 
judgment, arguments etc.: 

proper organisation and balancing of mental and 
bodily activities to bring out agreement in thought, 
word and deed with the aim of realizing the 
spiritual goal of man's life. 

In a scheme of integral education the cooperation of 
head, heart and hand should be ensured so as to maintain 
a happy balance between over speculation and over mecha­
nisation. The advantages of yogic discipline should also be 
incorporated wherever possible in a new scientific theory of 

education. 



Philosophy of Education 

by 

Dr. A. G. J avadekar 

In my op1mon, there is no philosopy of education which 
does not consider the fundamental values of human life and 
existence in general which are worthy of gradual realization 
in human personality. Indian philosophy is essentially a 
search for values and hence has a direct bearing on educa­
tion. Spiritual reality constitutes the highest value. All 
other values are either a means to the realization of spirit 
as the ultimate value or they are to be followed as imme­
diate ends not coming into conflict with the highest end. 
An integral education will do justice to all values arranged 
in a sort of hierarchy and harmony. The physical, the vital, 
the mental, the moral, the aesthetic are the values other 
than the spiritual which are worthy of attainment. True 
education must give exercise to hand, heart, brain and spirit. 
Otherwise there is a lopsided development. Stunted personality 
remains unhappy and constitutes a menace to the peace and 
harmony of society. 

Everyone cannot achieve everything. Nevertheless every­
one must be made conscious of what is after all worthy of 
achievement, and must be put on the right track. In this 
sense every human being has a right to education, though 
it may be, according to him, capacity, which also may go on 
gradually increasing. 

Education is the only powerful means by which such 
cultivation of human personality is possible as to make man 
a superman. 

Education centred round mere secular values is unsuccess­
ful because as the modern history has pointed out there 
is accretion of wealth of knowledge which has beceme a 
burden to the soul rather than helping to liberate it from 
fear and insecurity. 
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A philosophy of education, therefore, has to make a 
valuation of knowledges of various kinds and distribute them 
in such a way as not to prove harmful to the best interests 
of humanity as a whole. There is such a thing as a dan­
gerous kno,vledge itself. There is also such a thing as 
knowledge proving dangerous if imparted to the wrong sort 
of persons. 



Scientific Treatment of Indian Psychology 

by 

Prof. U. ]. Trt'vi•di 

We all know the purpose for which we have assembled 
and I have no doubt that there is enough material on the 
subject of education and psychology written in Sanskrit, 
Pali and Ardha-magdhi. However, when we consider with 
what rapid strides and skill the thinkers in the West 
are systematising, and developing into different branches 
the subjects of education and psychology, we are inclined 
to pause and ask a question of ourselves whether India 
can claim to have some such literature. It is for us, gentle­
men, to answer this question. And for this a programme is 
needed to be framed, which when undertaken will require 
extensive knowledge and keen critical judgment and skill. 

I request you, friends, to bear with me when I proceed to 
point out some useful and relevant literature of our country 
pertaining to psychology. If properly reshuffled and re-orga­
nised it will provide us with data that can be satisfactorily 
presented to the modern world. 

And so, beginning with Rig Veda we come across words 
such as Manas, Atman and Asu; Manas being considered to 
be the seat of thought and emotion and is regarded 
as dwelling in the heart. ( R.V. VIII 89) And in the Satapatha 
Brahmana it is said that this mind when created wished 
to become manifest, more defined, more substantial: it sought 
after self ( a body), it practised austerity; it acquired consist­
ency. Even in Sukla Yajur Veda there are portions which 
have a research value for our purpose. Again in the Taitt. Sam. 
( ii-5-n ) we read about the disputations between speech and 
mind; whereas in the Sat. Brah. ( r-4-r.8 ) and { X.5.2 15 ) 
we read about the Prar;ia Samvada and the disputations amongst 
Faculties. Such stray expressions in the Pre-Upanishaclic 
literature require to he properly estimated. 
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The Upanishads along with the:ir Bbashyas are also our im­
portant resources for psychological researches. The Maha 
Attareya Up. contains a portion regarding the supremacy of 
PraQa and perceptive and intellective levels of experience, 
together with the poetico-physiological description of the self 
and Atmanism of Yajnavalkya ; the Chhandogya Up. some 
portions of personality, psychological categories; the Taittiriya 
gives us the doctrine of sheaths ; the Kaushitiki Up. the 
doctrine of Pragnatman , the Pra~nopanishd the analysis of 
sleep and dream consciousness and the description of the 
person with sixteen parts; the Maitrayani Up. the doctrine of 
the mover and the doctrine of the elemental self and the 
Mandiikya Up. gives the four states of consciousness and four 
kinds of soul. 

From Jayanta's Nyayamanjari and 1\1:idhava's Sarvadarshan 
Sangrah as we are able to know about the materielistic explana­
tion of consciousness as given by the charvakas; but the 
most interesting portions of psychological thoughts occur in 
the Buddhistic school of philosophy. In it we come across 
discussions about the theory of consciousness, iijiva, the 
skandhas, the theory of matter, the theory of sense contact, 
Sila and Samadhi, deeds and desires, the SabbaliVadins, 
Vignana Vada and the Sautrantika theory of perception and 
inference and the doctrine of momentariness. In the Jain 
philosophy there are passages regarding the rloctrine of_ Nayas, 
the theory of perceptual and non-perceptual knowledge, souls, 
the karma, Asrava, and Nirjara and the rules of self-control. 

Considering the six well-known systems of philosophy 
Samkhya-Yoga, Nyaya-Vaiseshika, and the Purva and Uttara 
Mimamsa with their important commentaries, we have abund­
ant materials for interpreting the cognitive, conative and 
affective aspects of mind or consciousness which ever we like 
to choose. It is this vast literature on the six systems 
which provides elaborate and informative discussions on 
psychology. 

On top of this let us not lose sight of the Tantra, Pasu­
pata and Bhagawata schools of philosophy. Their contributions 
regarding psychological matter are also valm1.ble. 
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The main point of the whole issue is that a scientific 
treatment of the subject of Indian psychology is possible 
with the help of the literature mentioned above. And to 
enrich our ambitious programme, I venture to mention some 
additional useful books as well viz. ammi~=rfm by Udayana­
charya, ~vnqft~ by Viswar.atha, ~qftmi:rr b? Dharma­
rajadhvarindra, ~ by lf~P=H, ~Rli:rlIT<!i\, cfFf41f·!}1 by ~ 
known as m<!iTITT'if, MTBIJ, ~. i.filc?JS!i.fil~I, ffiirrrrcr~, ~~friult, 
~~, ":l\<fiBTifi:IT, SR~iFlwff.fi\ by l'urushottamaiji, ~­
~~. f~wrfil'r and the Bhagawatgita. 

Friends, while putting up the case, I feel more or less as 
if I am carrying coal to Newcastle. Nevertheless, the fact 
remains that in the course of our personal studies and class­
room teaching for years together, you and I have felt on 
more occasions than one the need for separate scientific 

J treatises on ~mfr~ 31WTf¾.:fT or Indian psychology; and may I 
say, with what I have humbly suggested, it is possible to 
contemplate a general form of Indian psychology comprising 
the problem and scope of psychology, the methods and 
fields of psychology, body-mind relations, chief forms of 
consciousness and fundamental mental processes, sensations, 
instincts-samskaras, emotion, perception, imagination, concep­
tion, judgment and reasoning, knowledge and belief; the 
knowledge of self, affective consciousness, sentiments, conation 
etc. Of course, as I said before, this will require a keen criti­
cal judgment and skill on the part of the compiler. 

It is true that our Indian seers and Pundits treated 
psychology in relation to ethics, aesthetics, epistemology, 
metaphysics and religion. It is also true that their one 
and paramount intention in creating such useful literature 
was to obtain human happiness and universal peace. How 
surprising that even up to this day the same has continued 
to be the ideal of our country. And here we are to re­
organize and restate the problems of education and psycho­
logy to fulfil that end ,.rnd may we hope to succeed as well 
in developing these subjects into various branches? 
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And so, my learned friends, I have done. I thank all for 
putting up with a bit of overenthusiasm on my part, but 
I have said what I have felt. My heart-felt thanks 
are also due to the Faculty of Education and Psychology of 
the l\faharaja Sayaji Rao University under the auspcies 
of which you and I have been able to assemble to exchange 
our views on problems of vital interest. 


	20200313130425_001
	20200313130425_002
	20200313130425_003
	20200313130425_004
	20200313130425_005
	20200313130425_006
	20200313130425_007
	20200313130425_008
	20200313130425_009
	20200313130425_010
	20200313130425_011
	20200313130425_012
	20200313130425_013
	20200313130425_014
	20200313130425_015
	20200313130426_001
	20200313130426_002
	20200313130426_003
	20200313130426_004
	20200313130426_005
	20200313130426_006
	20200313130426_007
	20200313130426_008
	20200313130426_009
	20200313130426_010
	20200313130426_011
	20200313130426_012
	20200313130426_013
	20200313130426_014
	20200313130426_015
	20200313130426_016
	20200313130426_017
	20200313130426_018
	20200313130426_019
	20200313130426_020
	20200313130426_021
	20200313130426_022
	20200313130426_023
	20200313130426_024
	20200313130426_025
	20200313130426_026
	20200313130426_027
	20200313130426_028
	20200313130426_029
	20200313130426_030
	20200313130426_031
	20200313130426_032
	20200313130426_033
	20200313130426_034
	20200313130426_035
	20200313130426_036
	20200313130426_037
	20200313130426_038
	20200313130426_039
	20200313130426_040
	20200313130426_041
	20200313130426_042
	20200313130426_043
	20200313130426_044
	20200313130426_045
	20200313130426_046
	20200313130426_047
	20200313130426_048
	20200313130426_049
	20200313130426_050
	20200313130426_051
	20200313130426_052
	20200313130426_053
	20200313130426_054
	20200313130426_055

