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Preface

Zakir Husain's integrated personality imbibed within
itself multifaceted interests of rare excellence. A child of
Indian renaissance and nationalism, he was a renowned
educationist and a humanist. But he cannot be ignored as
a luminary of literary art as well, for despite the shortage in
his strictly literary output, his writings, covering the
entire gamut of human experience, would make him the
pace-setter of a new trend in literary craft. All exposure of
sensitivities, impulses, emotions, joys, pathos, ideals, and
failings of man assoclated with great literature are
also reflected in the writings of Zakir Saheb with one
difference. They are all channelised into his own value
system with the intention of making man a better man.
Literature, after all, is the reflection of life, and Zakir Saheb
being fully immersed in the substance of life would
inevitably cast the reflection of that substance on all he
thought, spoke and wrote. This inner link between life
and literature, and his full involvement in all aspects to
make man the prime concern of his study would surely
entitle him to a place among the literary figures of our
land. Moreover, his essays. speeches, addresses, books
and writings on varied themes, are, by themselves, in
their own right—such gems of exquisile beauty that
they touch, stir and move the hearts of the people and
teach delightlully, which is the function of poetry.
Therefore, this small venture to present a prolile of his
main work would perhaps be regarded as a bouquet to
hls memory [rom the grateful hands ol lilerary crallsmcn
of this country.

The gencsis of this work owes entirely to the
initiative of Sahitya Akademi in general, and to its enlight-

ened Secretary, Professor Indra Nath Choudhury, in
particular.



Therefore, the authors place on record their
grateful thanks to Sahitya Akademi for its imaginative
step In recalling the fragrance of the rose that Zakir
Saheb was.

GOA 'KHURSHED ALAM KHAN
14 December 1990 B. SHEIK ALl
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A Dynamic Life

Zakir Husain belonged to a very noble [amily of Afridi Pathans
who had settled down in Qaimganj, a small town in Far-
rukhabad district of Uttar Pradesh. He was the third son in
the family of seven sons of Fida Husain who had moved to
Hyderabad and had become a successful lawyer. Zakir
Husain was bom on 8 February, 1897, and was brought up
with tender care in the traditional manner of an upper class
Muslim {amily, with a tutor to teach him even English. How-
ever, Fida Husain did not live long. He died in 1907 at the
young age of 39, and the family had to move back to their
ancesiral home {own of Qaimganj. Zakir Husain was sent to
a reputed residential school, the Islamic School, at Etawah,
where the training he received from his headmaster, Maulvi
Altal Husain, proved a solid foundation for his later achieve-
ments. Zakir Saheb acknowledged that two persons had
exerted great influence of him, one, his school headmaster,
and the other, his mother, a lady of great will, ability and
strength. Unfortunately, she too died in 1911 in the terrible
bubonic plague epidemic when he was only 14 years old.

Zakir Husain proved to be an intelligent child at Etawah.
The six years he spent there from 1907 to 1913 were very
fruitful. His teachers were deeply impressed by his intelli-
gence, integrity and industry. His headmaster could detect
in him signs of greatness, and he took unusual interest in
him. This was the time ol the Balkan Wars, when Turkey was
ingreat trouble. Zakir Husain's sense of humanity compelled
him at that age not only to collect funds for war relief but also
to induce the boarders of the hostel to give up eating meat so
that the money saved thereby could be sent to the Turks. In
shaping the character of Zakir Husain in his early life, one
more person, a Sufl Saint, Hasan Shah, had played a major
role. He was a family [riend, and became the spiritual teacher
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of Zakir Husain, who learnt from him the essential unity of
all religions, love of all mankind and a passion for books.
Hasan Shah had learnt to respect all religions the hard way,
when his own spiritual teacher, Shah Tallb Husain, had
made him walk from Kashmir to Rameshwaram, for having
once objected to a Hindu devotee wearing a tilak on his
forehead.

Zakir Husain went from Etawah to Aligarh for his college
studles. Aligarh opened a new chapter in his life.He got a
wider field for his talents to bloom. He excelled in his studies
and secured the first rank in B.A. of Allahabad University. In
debates he emerged as an unsurpassed speaker in all the
competitions of the Students’ Union. In social life he was a
popular figure, almost a hero. His wit, humour, {riendliness,
charm and deep interest in every worthwhile venture soon
made him a celebrity in the student community. But he did
not waste his time in unnecessary alflairs. He was a voracious
reader which gave him a good grip over general knowledge.
He was a good conversationalist and debator which sharp-
ened his skill to put across his ideas eflectively. He was a
dynamic man with an avid zeal to dip into every pool of man's
life, whether social, political, religious, or cultural. This was
the time when he started thinking and writing on all these
aspects, and won many laurels and prizes [or his eflorts. No
one in Aligarh had thought that Plato’s Repyblic was worth
translating into Urdu. He did it in record time. No one was so
prolific in filling the columns of Aligarh Magazine as he.
Above all, no one had the guts to write that historic essay,
“Eternity or Toy", which was destined to annihilate the
illusion that Muslims would benefit by supporting the British
Raj. Again, he became the leader of the youth to join the
nationalists in the demand to make Aligarh college a centre
of national learning, and not allow it to remain a pocket of
British influence in the land.

Zakir Saheb was foremost in the struggle for freedom,
and for joining Gandhiji, Maulana Muhammad All, Hakim
Ajmal Khan, Dr. Ansari and others, who as Khilafat leaders
had made common cause with the Indian National Congress.
The [irst {ruit of this collaboration was Jamia Millia, which
came Into existence on 29 October, 1920. It was building up
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Jamia that sucked the very life-blood of Zakir Saheb. He
dedicated a good part of his prime life to make Jamia a
national centre of learning. It was not an easy task. He had
to sufler and sacrifice his all to make it grow. His own
community was against it. The government of the day was
against it. A decision had been taken at one time to close it
down for want of support from any quarter. It was his
Initiative to dedicate his whole life to Jamia that saved the
situation. The way he struggled to keep it alive and make it
grow would ever remain a golden chapter in the history of our
national movement.

For the first three and a half years, from October 1920 to
May 1925, Jamia functioned in Aligarh as a rival centre to
Aligarh College. After teaching for two years at Jamia, Zakir
Saheb went to Germany in September 1922 for higher
studies, where he took his Ph.D. in Economics under the
renowned Professor Sombart. Germeny was another turning
point in his life. It opened his eyes to the finest in Europe.
Germans were horny-handed sons of toil, and that instilled
hardwork in his bone and marrow. German thoroughness
had reached the perfectionist level, and that taught him
never to be satisfied with anything but the best. German
intellect had lifted them high in every branch of learning, and
that made the quest of knowledge the hunger of his soul.
German music, German culture, and German refinement
impressed him so much as to make him a lover of beauty,
music, painting and other subjects of the fine arts. And more
than all that, German's progress in educational technology,
higher thought, philosophy, religion, ethics, literature, in-
ventiveness and creativeness fascinated him somuch that he
remained life-long an admirer of Germany. He attempted to
absorb a good deal of the positive aspects of the Germans—
their industry, their integrity, their resourcefulness, and
their capacity to transform their knowledge into power. In
particular, he appreciated German superiority intwo areas—
in organizing their educational system, and in making their
cultural ethos a part of their life. These were the two aspects
to which he dedicated his life later in India.

Allter his return from Germany, he found Jamia in amess.
It needed every ounce of his energy and all the knowledge and
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skill he had learnt in Germany to give it a semblance of life.
At first it seemed to be an unsurmountable task. But his
patience, perseverence, sincerity, service and spirit of sacri-
fice finally paid the dividend and Jarnia was stabilised. Zakir
Saheb was associated with Gandhiji's Wardha Scheme of
Basic Education. Had the nation accepted the Zakir Husain
Report and implemented it sincerely. many of our present
educational problems could have been easily solved.

When India became free, Muslim University, Aligarh
needed his assistance to remove the difficulties which were
self-inflicted. Zakir Saheb did exceedingly good work at
Aligarh to restore its primacy in the scholarly world. He
desired to do much more, but he found his attempts were not
appreciated by a section of the staff, and he resigned after
eight years of sincere work. The nation elevated him as the
Governor of Bihar, and later as the Vice-President of India,
and, [inally, as the Rashtrapati of the country. Wherever he
went and whatever he did, he left an indelible imprint of his
excellence, a deep trace of his humanity, and an exquisite
mark of his gentleness, graciousness and goodness. He was
the path-finder of new attitudes and new values, and the
apostle of a new humanism and liberalism. He passed away
on 3 May, 1969, still in harness, serving the nation, leaving
behind on a piece of paper his own epitaph, “I am a nightin-

gale of a garden which is yet to be born.”



. Literary Pursuits

Zakir Saheb was a great scholar, and his scholarship ex-
tended to various branches of knowledge. Literature too
came under its purview. He was mostly interested in the
improvement of man, and since literature too is broadly
concerned with the same objective, he earned a place, in his
own right, as a litterateur. His contribution to this branch of
knowledge is more significant as he enriched it by his fund of
knowledge of various other fields. As a thinker, philosopher,
educationist, psychologist, economist, sociologist, national-
ist, reformist, humanist and statesman, he had to think,
speak and write enormously. Profundity of thought flowing
from these sources and assuming a beautiful shape because
of his own inimitable style, enriched the treasure not only of
knowledge but also of literature. Literature is the reflection of
life, and life was the subject matter of Zakir Saheb’s interest.
He covered the entire gamut of human experience, and made
man the centre of his study. Sometimes he went beyond the
life of man, and reflected deeply even on plants and stones.
When he reconstructed all his thoughts and expressed them
inascholarly way, in a simple, elTective, lucid and captivating
manner, the output could not but be a beautiful piece of
literature. '

. Literature is the creative aspect of man's culture, and
culture is the sum and substance of man's destiny. “Cultural
goods™ is the new concept Zakir Saheb introduced into our
literature. It is so fascinating a field that it touches everything
worthwhile in man’s imagination. Culture is the sum total of
man’s art, architecture, language, literature, religion, phi-
losophy, morals, manners, faith, bellef and any other capa-
bility which man has acquired as a social being. Education
promotes this culture, and literature also deals with culture.
Since Zakir Saheb was interested in both, and had dedicated
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his entire life for promoting, preserving, examining and
disseminating cultural values, his efforts resulted in a body
of literature, which may be different from the traditional
pattern of [iction, drama, novel, stories, poetry, and so on, yet
even on sheer literary criteria of diction, style, naturalness
and beauty, his writings reach a high watcr-mark of excel-
lence. His main contribution is the addition of a new type of
literature in Urdu.

No one before Zakir Saheb had touched the virgin soil of
education in its multi-dimensional aspects. He had a mission
in life, and that was the education of the masses. It needed
different techniques. And literature was the most effective
technique. He had to take the message to the people, and to
touch, to move and to stir their hearts for removing igno-
rance. Only effective literary art could do the magic. There-
fore, he developed a technique of his own. Anyone who reads
his Talim-i-Khutbat would be wonder-struck by its sheer lit-
erary excellence, apart from the fund of ideas it contains.
Anyone who glances at his fifteen stories for children in Abu
Khan Ki Bakri would not be able to resist the temptation of
calling him the father of children’s literature. In fact, he was
a pioneer in that field. Almost all his stories are moral fables.
He wrote them first for Payem-e-Talim, the Jamia's maga-
zine, under anassumed name. Eventually, these stories were
collected and published. In bulk and quantity, his writings
did not assume massive proportions, but in quality they
remain unsurpassed. While he was a voracious reader, his
output as a writer was limited. But whatever he has written
Is almost classic in that sector.

His dynamism did not believe in writing; it believed in
action. Action needed thought and speech, which when
translated into reality would result in deeds. Their spill-over
was the literature he produced. But even that was quite
sizeable, and enough to assure him a high place in the list of
literary (igures. He occupied high positions in life, and it was
his privilege to advise, guide, help, warn and lead the nation
in several walks of life. This offered him a rare opportunity to
address people on several occasions. His rich experience of
life, knowledge, wisdom, wit, humour, all churned in the
reflective chamber of his integrated personality found ex-
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pression in those radio talks, convocation addresses, presi-
dential speeches, and so on, which form the bulk of his
literary output. Fortunately, most of those speeches have
been published, and would ever remain the rich heritage of
the nation.

His second great contribution was in the promotion of
literary output. If his own writings did not fill many volumes,
his initiative, his motivation, his planning and his efforts in
organising a band of dedicated scholars in Jamia Millia to
plunge themselves deep into literary creative activity would
ever stand as his outstanding contribution to the promotion
of literature. Fortunately, the small seeds he sowed at that
time are bearing good fruits even today. Maktab-e-Jamia
has grown into a big institution and has rendered yoeman
service to the cause of Urdu literature. It has brought out
scores and scores of works—dramas, novels, fiction, essays,
biographies, poetry, short stories, literary criticisms, and so
on. It has grown into a rich academy whose main purpose is
to fulfil the ideals with which Jamia was conceived. It was the
reformation of the society through the creative work of the
scholars; it was the renaissance of wonder in the thinking of
the people through exposing the fund of knowledge: it was the
integration of the communities through enlarging the areas
of agreement; it was the synthesis of human culture through
blending of the best of the East with the finest of the West; and
it was the concentration on the development of Islamic
learning through the Urdu language. This grand design of
Zakir Saheb's, so carefully nourished by him, was sustained
by his assoclates, who at least in that area have not let him
down. It i1s indeed a matter of pride that the good work he
started s still continuing in Jamia.

The third great contribution of Zakir Saheb was to excite
Interest in people to read books. Production of books would
have some meaning only if they are fully used. The reading
habit was the first step to educate people. The super-market
Is meant for consumers. Therefore, he wrote, “The book.
Indeed is the life companion of the modern man. And it is,
Indeed, a marvellous companion. It never speaks unless il is
spoken to, and alternatives listened to. It can wait extremely
for your approach. It is ever ready at all hours of the day and
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night to oblige and to offer the best it has, to whosoever seeks
it. It instructs, advises, inspires, rebukes but stops immedi-
ately you have had enough of these. It never gets irritated at
the silly quesions one sometimes tends to put to it. It just
smiles and holds its breath. Yet, the book is a wonderful
companion. It is a wonderful teacher for those who wish to
learn, and it {s a wonderful source of enjoyment.” This state-
ment shows what a wonderful teacher Zakir Saheb was, and
what sort of fascinating literature he produced ! Each word
goes deep down Into the heart to excite interest in what he
says on books, to love books, to read books and to learn from
books. What psychology, what force, what interest he puts
into the thought that books are the treasure house of
knowledge: knowledge is life and knowledge is divine.

How exhaustive, how fascinating, how tempting and how
profound is the appeal he makes to people to read ! This is
characteristic of Zakir Saheb's writing, full of meaning,
exhaustive in treatment, forceful in appeal, interesting in
nature, and fascinating in style.

Fourthly, Zakir Saheb loved literature. particularly
poetry, Urdu, Persian, English and German. Halfiz, Sa’'di,
Rumi,'J ami, Urfl, Nizam{, Ghalib, Mir, Igbal, all attracted his
attention. Mujeeb Saheb says that the ultimate source of
Zakir Saheb’s spiritual and moral strength was the Quran
and Persian poetry. In his note-book, bayaz, he had written
hupdreds ofverses of his favourite poets, and heremembered
qU}t'e a few of them, which he quoted appropriately in his
writings, and speeches. He was brought up in a society where
poetry was the symbol of aesthetic and intellectual excel-
lence. It was the medium of man's assertion of his refined
taste. It was the most sensitive vehicle of thought for the ex-
pression of man’s wisdom, knowledge, love and even law of
higher values. It wag the music of love, mirror of beauty,
tregsure of ideas, fountain of emotions, food for thought,
\‘/eth']C of' the mystics, ornament of the wise, outburst of the
imaginative, and reflections of the sensitive. It touches,
moves and stirs the heart to teach delightfully. Naturally, the
sensitive heart of Zakir Saheb was very fond of such a
_medlum, which took under its fold several areas of his
interest—religion, philosophy, ethics, morality, knowledge
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and wisdom. Every movement, every significant event has
produced poetry. He was particularly fond of those poets
whose thoughts had defied time and had retained the fresh-
ness of the inspired moment when they were conceived. Zakir
Saheb got the quotation of the mystic Sarmad beautifully
written up by the master calligraphist of Jamia, Ustad Ali
Muhammad Khan:

Sarmad, cut short your tedious tale of woe
There are two ways, one of them you must go;
Surrender yourself utterly to His Will

Or say He is nothing to you, friend nor foe.!

Zakir Saheb was very fond of the mystic poet Jalaluddin
Rumi, who answered his question of how knowledge is to be
attained :

The thirsty look for water everywhere
Know that water too is In search of thirsty seekers

Ask not for water but attain the thirst
And you will have water bursting out on all sides.?

And also :

Knock at its body, knowledge is a snake
Knock at its heart, it is your {riend.

Poetry was an inspiring source to Zakir Saheb, who read
Indian and Persian poets widely, and took from them what
strengthened his inner soul.

Zakir Saheb was the child of Indian nationalism. He lived
in an exciting age which was causing convulsions in the
thought process of many sincere souls. From the latter part
of the 19th century, a new consciousness arose in the
enlightened Muslims which excited pride in their own cul-
ture, which revived its own literature, and which warned the
community not to become a prey to the glittering glow of the
West. If anyone were to glance the biting sarcasm of Akbar
Allahabadi, the historical treasures dug out by Shibli Noamani,
the soul-stirring Mussadus of Hali, the captivating novels of
Nazeer Ahmed, the intoxicating flow of flowers from the pen
of Muhammad Husain Azad, the nationalist fervour in the
poems of Igbal, and the passion-exciting columns of Harndard,
Comrade, Al-Hilal and Al-Balagh (all of which Zakir Saheb
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had pondered over and assessed) one would find that it was
an all-out literary war against the British.

The immediate effect of Zakir Saheb’s nationalist spirit is
seen in the fine essay he wrote some time between March and
August 1920 on “Eternity or Toy" published in the Aligarh
Magazine of that year. That was a historical essay, a very
thought provoking piece potent to demolish the illusion of the
Aligarh School that Muslims would gain by remaining loyal
to the British. The point to note here is not the political
content of the essay but the effective literary art in presenting
events in their correct perspective, the analysis of men and
affairs in words that would have powerful appeal, and the
skilful technique adopted to bring about a radical change in
the political thought of the time. He used the literary craft,
like a poet, to make the people believe that Aligarh had belied
the expectations of the community, and that it had served the
interest of only a few narrow-minded, selfish and immature
persons. With forceful logic, he argued that to convert a
sacred instrument of national renaissance into a machine to
produce subordinate cadres of the State machinery was to
play with the lives of the community. At the age of 23, he
surprised all by his command over the English language, and
the literary excellence he had attained.

Let alone at Aligarh, even at Etawah, when he was in the
eighth standard, he would debate in English. Once a year,
Himayat-e-Islam would hold its function and he would
address it, when he was hardly thirteen or fourteen years old
so powerfully as to elicit appreciation from all. During the
same year, 1911, he wrote a speech which he read in the
Students’ Union on “A Student's Life.” He defined a student
as one “who wants to improve his present condition, who
wants to develop his faculties as much as he can, who wants
to derive benefit from those treasures of knowledge and
thought which hundreds of people in thousands of years
have left us as a heritage for posterity, who is desirous of
getting all that he can for the guidance of his reason, for
knowledge of finer things, for wisdom and lofty ideas of which
he is not aware and the awareness of which will help him in
this world. . . He should not let the thought enter his heart
that he can do nothing, because if he allows that, he will not
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be able to achieve anything. He should continue acting cour-
geously: il he does that, he will most certainly succeed in his
endeavours. . . . He should, and it is his duty to, propagate
education among his illiterate brothers and to consider the
propagation of education as part of his own education. If he
i{s not educated he is not a man at all and he cannot do
anything worthwhile in this world".? It is surprising that at a
young age he fixed such high ideals before himself. No doubt,
education seemed to be his destiny. His ewn criterion of a
good student as revealed in this speech, contained all the
moral values and principles which would shape any learner
into a great humanist.

Aligarh College offered a wider scope for his talents to
grow. On the very first day of the college, when he went to the
dining hall for lunch, he witnessed a culture that shocked
him. Describing the senior Food Monitor who supervised the
food arrangements, he wrote, “I saw a gentleman standing in
the middle of the hall, who appeared to be quite elderly by the
size of his body and by the trimming of his moustaches,
although by some device his beard had disappeared. He had
put on a very expensive English suit; there was nowhere any
crease on his trousers. He had taken particular care tomatch
his suit, his neck-tie and shirt; his hand was thrust in one of
the pockets of the trousers, his sight was focussed on
something in front; and he was standing like a statue. In afew
moments this doll began walking, causing a tuck, tuck sound
from the heels of his shoe;.the whole hall got the resonance
of the tuck, tuck sound. After walking a few steps, this statue
would again come to a dead halt and would start again. It
looked as if some novice sculptor had carved a statue which
was the mixture of his false pride, empty-headedness and
slavish imitation, and some great English tailor having
bought the statue at a cheap price had fixed wooden legs into
inwith the mechanised device, which by winding would make
this statue walk with a tuck, tuck sound.™

This unconventional impression of a student of the
Western manners and dress of the educated dons of the
University is reflective of his nationalist spirit, of how much
he hated imitating the colonials, but it is also suggestive of his
literary art, of how graphic a picture he could paint. The effect
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of this passage in its chaste Urdu is enhanced manifold
in conveying the Idea that slavish mentality, loss of
self-respect and cultural degradation had reached the

limit.

As early as 1915, as a student of the Intermediate class,
he transldted a paper by Professor Browne which was pub-
lished in a Lucknow magazine, Al-Nazir. In 1917, when he
wrote an essay on Muslim education, it fetched for him the
first prize, again the foreboding of his future interest. More
important was his translation of Plato’s Republic. Within a
month, he had translated four of its chapters. Such was his
grip over the Urdu language, and skill in translation that his
friend, Rashid Ahmed Siddiqui, would read the text and he
would go on rendering it in Urdu so perfectly that another
friend of his, Maulana Suhail, remarked, “If Plato knew Urdu,
he would have adopted only this language.” Both Zakir
Saheb and Rasheed Saheb had pseudonyms for their writ-
ings. Zakir Saheb would write under “Rip” and Rasheed
Saheb, under “Bohemian.” The column which Zakir Saheb
contributed was under the series “From the Sleeping Hol-
low.” Both these young writers had become so popular that
people were eager to know when their next article would
appear. Zakir Saheb's writings were packed with rare wit and
humour, whose contents were meant to bring about a social
change. In the November 1919 issue of Aligarh Magazine, he
made bitter comments on the visit of Harcourt Butler to
Aligarh College. Zakir Saheb did not like the idea that the

University should become an instrument to serve the cause
of the foreigners.

Besides Plato's Republic, Zakir Saheb translated at All-
garh Edwin Cannon’s Elementary Political Economy which
was published from Jamia in 1922. In the initial stages,
J.amia undertook all the three important functions of a
University, namely, teaching, research and dissemination of
knowledge through publication. In the May—June 1921 issue
of Aligarh Magazine, he wrote an interesting article on “Life’s
Forum Needs a Dynamic Soul”. The editor of that magazine
had added a very hilarious introduction to another piece of
work Zakir Saheb had done for the magazine. He had
translated G.K. Chesterton's essay on “Wind and Tree" in the
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record time of just one hour. The translation was perfect and
a beautiful piece of Urdu literature.

When Zakir Saheb went to Germany in 1922 for higher
studies, he learnt the German language so well that he
confessed later at Poona University in 1964 that his intellec-
tual growth was due to his constant touch with German
literature. While in Germany, in the midst of his studies for
Ph.D. in Economics, he took time off to publish the life of
Gandhiji in the German language Die Botschaffdes Mahatma
Gandhi. Forstudent tolaunch that kind of project in a foreign
country, where funding was a problem, where inflation had
reached a high peak, and in a veriture where no returns were
expected, was an amazing thing. One of the objectives was to
make the Germans know the tribulations of the nationalists
struggling for freedom in India. In Germany, Zakir Saheb did
one more thing, he brought out a deluxe edition of Diwan-e-
Ghalib in a manner which would have delighted the refined
taste of Ghalib himself. When that edition reached India,
Hakim Ajmal Khan liked it so much that he got the Persian
Diwan of Ghalib also printed in Germany and named it
Diwan-e-Shaida.

In 1924, when he undertook a tour of Europe, he went to
Sweden with a friend, Peterson. In Stockholm both of them
fell into the embarrassing situation of having nomoney to pay
their hotel bill. Peterson suggested that Zakir Saheb write a
feature article on Gandhij{, and he did it so well that a
Swedish dally paid him enough to defray the hotel bill as also
to cover the cost of the return journey to Berlin. From
Germany, he would supply Jamia {requently with articles of
scholarly interest. In the issue of Risal-e-Jamia of April 1923,
he wrote an article entitled “Rah-e-Amal” which was the
translation of one of the chapters of Bertrand Russel's work
on Principles of Social Reconstruction, and subsequently for
the July 1923 issue, he sent one more article on “Roads to
Freedom” by the same author. In his “Rah-e-Amal” or Activity
Road, he wrote: “Even the weakest element in life-giving and
life-promoting persons was stronger than what appeared to
those who were incompetent politicians of the age.... Those
who have the ability to think and the capacity to reflect on the
problems of society would surely be successful one day in
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their aims and objectives.... All those who promote life do not
live for themselves; they exist for others; they create within
themselves the quality of the creator, which manifests itself
in the form of their concern for others. Even such thoughts,
if not action, bring us immense pleasure.” In his article on
education, Zakir Saheb wrote that education was a mixture
on what was imposed and what was acquired. The teachers
should attempt to impose less of their own ideas, and help
the students more to acquire ideas on their own. The kind
of discipline and control which was practised in our
schools was not desirable.” Zakir Saheb felt discipline
should originate from one’s own free will and not be imposed
from above.

Alter Zakir Saheb's return from Germany, building up
Jamia engaged his full attention. Jamia was to become not
merely a centre of learning but also an agent of social change.
For this purpose, a serious publication programme was
undertaken. A literary magazine, The Jamia was being
brought out regularly since 1923 to inform people about what
Jamia was doing; and to invite their attention to their cultural
heritage. Zakir Saheb took up its editorship himself. For
several months he wrote almost all the articles himself under
different names. Jamia was later upgraded into Payam-e-
Talim which become a classic in children’s literature. It was
brought out regularly every fortnight. Zakir Saheb’s series
Abu Khan ki Bakri and fourteen other storles excited the
imagination of the children. Children appreciated the attri-
butes present in God's creatures; the cleverness of a fox, the
fidelity of a dog, the gentleness of a cat, the timidity of alamb,
the swiftness of a horse, the patience of a camel, the beauty
ofa peacock, were all so skilfully presented in the stories that
the children would learn the moral of how essential it was for
man to learn from those animals.

' But the greatest service Jamia has done to the commu-
nity was through the setting up of the publishing house,
Maktab-e-Jamia. Hardly any other University has beaten its
record in disseminating Islamic learning so well. Jamia also
established an Urdu Academy with such a distinguished
scholar as Abid Saheb as its Secretary. It has rendered
yoeman service not only to the Urdu language but also to
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Islamic culture. Very soon, this Academy brought out several
course books as also numerous useful works, which earned
Jamia great credit as a centre of creative thought. The
Maktab-e-Jamia and the Urdu Academy were mutually com-
plementary, one was to produce a book and the other was to
publish it. Both became very useful agencies to bring out
healthy, useflul, relevant and thought provoking literature on
every aspect of the Islamic “cultural goods.”

Zakir Saheb's efforts, however, were not appreciated by
all. There were critics who saw even in the children’s stories
Zakir Saheb’s nationalist ideas, and opposed them. An article
in Suhail of Aligarh in its issue of January 1936 carried the
sarcastic remarks of Dr. Muhammad Ashraf who ridiculed
Zakir Saheb's story “Abu Khan ki Bakri” and linked Jamia
to the social and political life of the Muslims who had not
reconciled themselves to its existence. Nevertheless, Zakir
Saheb’s literary output provoked the thoughts of the people
and they started analysing the problems of the day.

More fruitful work was done when Zakir Saheb went on
to experimenting his grand design of mass education for
Indila. His Talim-t-Khutbat was the outcome of his several
speeches and addresses on various occasions, all touching
on education.® They are about national education, nursery
education, basic education, education at the secondary
stage, technical education, training programme, character
building programme, qualities of a good teacher, educational
problems of Muslims, problems of Aligarh, and so on. These
lectures are not merely informative in nature but are almost
policy papers which the nation could have utilised with great
benefit. They are unique even from the literary point of view.
The style here is not of an author but of a speaker. Whatever
he has said goes deep down into the heart as if someone is
drilling wisdom into our ears.

Many are radio talks where, in a matter of a few minutes,
he had to unfold vast vistas of knowledge. It was not an easy
task. It needed all the artistry of literary craft. Since the
subject is addressed to the common man, the simplicity,
lucidity and naturalness make the speeches adelight toread.
It is the spontaneous flow of a great master who speaks with
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authority on a subject linked with the nation’s destiny, in
words that touch the soul, all with the intention of reforming
the society. The substance of his talks was how to remove
ignorance from our land, and how to integrate our culture
with the educational processes of our country. We have in-
herited something precious from the past—love, humanism,
devotion, reason and creativity—all in order to make man a
better man. Philosophy has-been the soul of this country,
religion its symbol, bhakti its spirit, tolerance its technique,
knowledge its source of joy, humanism its pride, beauty its
object of pursuit, and God its subject of worship. These are
the values which Zakir Saheb cherished most , and which got
elaborated in all his writings and speeches—these are the
themes on which any litterateur would dwell at length.
Hence, we can justify a place for Zakir Saheb among literary
figures.

Addressing the graduates of Kashi Vidyapith he enumer-
ated all our weaknesses, social, political, cultural, psycho-
logical and economic. He sketched a picture of how miserable
we had become because of hunger, poverty, injustice, igno-
rance, cruelty, laziness, helplessness, bigotry, fanaticism,
short-sightedness, selfishness, snobbishness, acquisitive-
ness, haughtiness, arrogance, and so on, which literary
figures too use to reform the society. He went a step further,
to suggest ways and means of how to remove these weak-
nesses. It was not that he had imagined that these shortcom-
ings existed in our society, but had experienced their ill
impact on his personal life. It was not a drama visualised to
excite interest in the audience, but the reality of the day
which had made a great and beautiful country suffer because
of the selfishness of a few. Others would paint a picture, but
he narrated reality and the truth. Others would imagine the
scene, he had witnessed the show. Therefore, there was
greater force in his writings.

If Talim-tKhutbat deals with primary and secondary
education of the children, his Dynamic University concen-
trates on the problems of higher education. As the Vice-
President of India he delivered a dozen convocation ad-
dresses, which comprise the theme of Dynamic Uniwersity,
and as the President of India, he delivered more than two
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dozen addresses within a period of less than two years. These
lectures were delivered during the last twelve years of his life,
when he was in the political [ield, not the educational one.
Almost forty years of intensive work in the educational sector
had broadened his vision to enable him to speak on any
subject of man's life. In his Dynamic University he touched
on the problems of higher education, and said that national
education must remain under national control, and not slip
out of our hands to become a foreign baby in our land. He
touched on the spiritual regeneration of our youth in our
Colleges and Universities. He defined the objectives of higher
education. He lit the lamp of [reedom in the mind of our
scholars. He dreamt of a true University which would lilt our
soul. He stressed on manual work as an essential component
of education. He desired that the alienation that existed be-
tween the theoretical study in the classroom and the realities
of the outside world should be removed. He said that such an
alienation had created a dichotomy which had distorted the
methods and goals of higher education. Being cut off from the
mainstream ol life, our academics live in ivory towers of their
own, and they should be made to interact with the society.
They had remained for too long away {rom their cultural roots
and mooring, being buried too deeply in abstract concepts,
which did not make them aware of their social responsibility.
Hence, he suggested that linkages be established between
education on the one hand and real life on the other, so that
a basic cycle could be evolved whereby our youth could get
an opportunily to f{il themselves into the hot arena of the
outer world. Education should transform them into useful
citizens and offer them enough kinetic energy for creative
thinking and active deeds in order to face the challenges
of real life.

From this point of view, these addresses assume para-
mount importance. Emphasising the need at Jadavpur for
applied knowledge he said, “The growing complexity of
human social existence and the rapid expansion of human
knowledge make some kind of specialisation inevitable ... is
it not possible to fashion our f{irst degree course so as to aim
at giving some measure of the essential scientific, aesthetic
and moral culture by having represented in them the broad
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fields of humanities, the physical sciences and the social
sciences ?7°

He propounded his philosophy of life in such words : “Lile,
riends, is composed ol sterner stufl than words. It is more
than the mere glamour of phrases. The axis on which
worthwhile life rolales is not the axis of pleasure and pain,
but one ol progress and retrogression; not the axis of profit
and loss, but one of self-realisation and self-abasement: not
the axis of sell-seeking and sell-aggrandisement, but one of
service and sacrilice. Il rotates round the axis of the noble
and the ignoble. of the worthy and the unworthy. Life is
striving for ever higher ends, lile is a mission, life is service,
life is worship. To be worthy worshippers at the shrine of life,
you have to work hard and you have to work incessantly Lo
develop to their [ullest extent the capacities with which
nature has endowed you.”

He would always exhorl the youth to pursue knowledge.
“Educalion is a process that never ends and in its essence it
is always seclf-education ...Go ahead steadily with courage
and humanity on the road that leads from individualitly
through character to personalily.” He would urge our youth
*to change [rom places of passive receplivily Lo those of spon-
taneous activily, [rom centres of mere acquisition ol knowl-
edge to those of ils right use, from seats ol individual
competitive ambition (o those of social cooperation, readi-
ness to serve, [rom places of intellectual one-sideness (o
those of practical human many-sideness.”” He hoped “no
normal young person will hesitale to choose health against
disease, strenglh against weakness, beauty against ugliness,
and cleanliness against filth.” He shared the secret o[ success
with the youth, “Il you are carrying with you a disciplined
mind that can think systematically and look at things
objectively; if you have acquired the precious habit of sell-
" criticism with a view (o constant sell-improvement; il you
have learnt to live hopefully with others; if, while obliged to
take. you are also ready (o give; il you can put in honest and
suslained work; il you have learnt (o get pleasure out of work
well done and can refuse to be easily disappointed if all does
not go weli; il you can think with the sage and the saint but
talk with common man, you will go far in life. If your stay at
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the Universily has not equipped you with these qualilies, il is
indeed a pily.”®

Words of wisdom would [low from his lips. They were all
draped in such colourful language as to make a deep
impression on young minds. The purpose of poetry is Lo
touch, to slir and move the hearts, and teach delightfully.
That was exactly the impact of his speeches, which were not
poems, but passages of great force. Only a mature, sensitive,
philosophic and profound mind could convey such great
thoughts with such felicity. His speeches focussed on “the
illimitable freedom of the mind,” the “fundamental themes of
organic lile,” the “plan of the universe,” the “search for truth”
and several other issues of great import. He would remind
that educatlion was to “preserve the unity of life, the integrity
ol the personality and harmony between man and nature.”
According to him "There can be no national integration
unless we succeed in making of our national stale demon-
strably a moral enlity.” He would always indicate the “up-
ward look and the light™ to rebuild a new universe of his
dream. He would say that this was no dream, but a possibility
provided one was involved in the constant pursuit of excel-
lence.

Thus, the Dynamic University isaveritable treasure trove
of educational philosophy and wisdom. It was the [ruit of his
earlier labour and rich experience. When he became the
President of India, he was called upon to speak on a still
larger variety of subjects. He was now like a jeweller who got
a wider opportunity to display his intelleclual gems which he
had collected over the years. He delined the job of a good
teacher as one whose essence of work was “to gel values
realised in other young persons with loving sympathy for the
understanding of the needs and gilts of these persons. His
chief pre-occupation is with unripe, growing lives, with
personalitly, as it were, in the bud... he seeks to help the bud
into [ull bloom and not to make paper [lowers to salisfy his
whim and lancy.”™ Analysing the factors concerning why
campus peace is disturbed in our Universities, he said that
instead of serving as the conscience cenires of the nation,

_they had become information distribution centres; instead of
dostering a sense of soclal responsibility, they had become
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production centres of unemployable youths; instead of form-
ing a bulwork against such social evils as strikes, lawless-
ness, violence, communal tension, caste, creed, class, region
and language conflicts, they are becoming instruments to
make the people forget “India” herself. He wanted out na-
tional leaders to set matters right. “If they cannot do so, let
them at least leave the Universities and Colleges to function
in peace and not try to convert them into foct of discontent
deliberately fostered for narrow and short-term political
ends."'°

Thus, Zakir Saheb found numerous occasions to pour
out his knowledge and wisdom. As the Rashtrapati, he was
wanted everywhere. He added lustre and grace to whatever
he touched or to whatever he said. His helpful advice, philo-
sophic reflections and sincerity of purpose earned for him
respect and love from all quarters. As the President he would
be called upon to speak to a social milieu of all grades, to
touch upon the obvious needs of the day. Therefore, the
qualily of his speeches as President were different from those
of his earlier days when he would fly high on the intellectual
plane. They were not convocation addresses where the
beauty and the profundity of his thought could be appreci-
ated. He was now right in the midst of a mundane society
which was too full of its own problems to have a corner in its
heart for the sublimity of his thoughts. He had to admonish
them, cajole them, and explain to them the basic issuesof the
day inthe language they could understand and not roll pearls
of wisdom. Anyone who glances at his presidential speeches
would {ind a gloom in them that the nation was going
downhlill, and thal he was arresting its further fall. He would
also gel an impression that the days of growing the rose
garden of his thoughts had gone by, and that he was merely
making an intelligent “Ikebana” of cut roses from the garden
of his rich experience which he had nourished with such
tender care in the years past.

Asacontrast, inan essay he wrote as early asMarch 1927
in Jamia magazine on “East and West”, he had so
beautifully analysed the issue of nationalism, which was not
the freedom of this country or that country but the problem
of the whole of humanity.'' He said that every element in
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nature, whether animals in the jungle, birds on the trees, or
fish in the sea, all enjoy freedom, but man in India was so
helpless that he had neither food to eat, nor clothes to wear,
nor a house to live in. If this was the picture in the East. the
West was no belter for the common man, where a lactory
worker spent all his life oiling a machine. Zakir Saheb
analysed the reasons why man had lost his liberly. This was
because of two things; the pressure of population and the
change of weather. Man had theught of four devices to
overcomne these dilficulties. First, he moved from cold to
warm regions. Many migrations Lo, and invasions on, India.
have been from cold reégions. Secondly, man used physical
force to overcome obstacles. Wars were the result. Thirdly, he
thought of moral and spiritual means to meet the demand,
and retreated into a life of penance. Fourthly, he used his art
and craft, skill and technology to solve the problem. If
population increased, production also increased. Man be-
came industrious and inventive. The first two devices were
relative in importance, to move away from home and use force
to meet the challenge of population pressure and inclement
weather, {or all could not migrate and all could not conquer
and dominate. But the lasl iwo were absolute in importance,
the moral way and the rational way. The moral spirit brings
out the best within us, and like Buddha one becomes
enlightened. The skill and inventive spirit in man would
exploit the natural resources and make something new. But
these devices are mutually complementary and should be
integrated in the right proportion. Zakir Saheb’s point was
that neither was deserting the land good nor was the use of
brutal force desirable. Man should use the other two devices
of moral integrity which should be blended with intellectual
ingenuity to meet the challenges of the time.

This essay is very fascinating and sums up the genesis of
man's cullure and also the factors responsible for the growth
and decay of the culture. Such creative thought was missing
when he became the Governor of Bihar or the Vice-President
of the country or the President of India. In this {lluminating
essay, he had sketched the entire panorama ol how since the
dawn of history mankind passed through several phases
until he reached the present age of colonfalism and imperi-
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alism. He said India's greatness was in spiritualism and of
Europe, in industrialisation. Asia is known for its moral
force, and Europe for its physical strength. Asia has the
problem of population, and Europe, of inclement weather.
Asiaresponded toits challenge of population pressure through
sell-suffering and moral resignation, and Europe, through its
skill, invention and Industrialisation. Asian cultures are
thousands of years old, but European cultures are only two
or three hundred years old, since industrialisation. From the
time of Nietzsche, the anti-Christ movement destroyed Euro-
pean spiritualism and pushed it towards materialism. Eu-
rope was lost in excessive production of material goods, and
Asia in spiritual retreat. Zakir Saheb's analysis was that both
were dangerous. A balance was required. Both East and West
must meet somewhere. The East has to offer its quality of
heart, and the West its intellect. Europe experienced renais-
sance and reformation, ended feudalism, improved stan-
dards of living but lost the soul in the process, destroyed the
bond with others, and diluted all cultural values. Values
shifted from the beaultiful and ugly to the costly and cheap.

and humanity was divided into rich and poor. and not noble
and ignoble.

The East too was no better. Excessive withdrawal of the
sell and retreat destroyed the creative faculties. Inertness
and inertia became virtues. Zakir Saheb's conclusions were
interesting. When Europe was under Christian influence
during the medieval times, Asia was safe, but with the refor-
mation and renaissance, it started dominaling over others.
When Asia too lell a viclim o this new currency of national-
ism, one Asian nation atlempted to dominate over another.
Japanese imperialism was an example. Asia suffered under
a double disadvantage. The threat was both from the power-
ful European and the powerful Asian. Asia was killing Asia.
Zakir Saheb's keen perceplion made him declare in 1927 so
prophetically, “If the European madness for work was not
reformed by religious and moral revival, even before he
recovered [rom the sorrow of one war, he would be involved
in another”'? True to his forecast, Hitler plunged Europe into
another catastrophe only 12 years later. Zakir Saheb added
that nationalism, either ofthe East or of the West should have
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anideal of social good. Europe is proud of its power, and Asia,
of its balanced mind. Europe is industry, Asia is morality.
Europe is body, Asia is soul. Zakir Saheb desired that there
must be a healthy interaction of both East and West. His
humanism gave a new interpretation to nationalism, which
was the product of his intellectualism. Such creative thoughts

are missing in his later speeches, when he rose high on the
political ladder.

The (inest productive part of Zakir Saheb's literature was
while he was building up Jamia, and when he was training
the children at Jamia. His great aim was to make the child,
the father of man, worthy to inherit the world. Nature intends
the child tobe the vicegerent of God on earth, but the parents,
the teachers and all around him were not helping this cause.
Parents spoilchildren by needless patting, and teachers ruin
them by needless spanking. “When he enters into this world
asvicegerent o[ God torun the show, he isneither healthy nor
enthusiastic; neither courageous nor determined; [rightened
ol everything, doubtful of everything: neither attached to
anyone nor trusting anyone; neither desirous of doing a job
nor knowing what recreation is; if he does something, it is like
a slave, either under the fear of punishment or under the
greed ol reward; neither knowing the realities around nor
having the abilily to deal with them; lost in day-dreaming and
in useless planning, whom hard realities of life shatter at
every step; they regard life as useless and life is disgusted of
them; the world is a prison for them and they are an agony
to the world.”

Zakir Saheb has sketched this pathetic picture of chil-
dren, which is not an exaggeration. Forly years in [ree India
have still left over 60 per cent of its family in ignorance. Zakir
Saheb thought intensively, spoke forcefully, wrote elfectively
and did sincerely whatl he could to educale the teeming
millions of India, and in the process has left behind precious
material, which was his literary output. It is not enormous in
size, for he used his hands less to hold a pen than to help men
eradicate ignorance. He was in the thick of the battle where
he believed more in action than in theory. Consequently, his
literary output took the shape not of theses but of sermons;
not of books but of speeches: not of fiction but of facts; not to
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amuse the fancy but to improve things, to awaken the nation,
and to excite, inspire and to be up and doing, for “there would
be enough sleeping in the grave.”

Yet whatever he has said or written is extremely precious.
His writings bear the mark of a genius, and seem to be the life-
blood of a master mind. Everything is useful, lofty, relevant,
heart-warming and soul-stirring. Everything is put in beau-
tiful language, in chaste diction, in attractive style, like a
heart-to-heart talk. His thoughts are like a running brook
flowing uninterruptedly with fresh and pure ideas of life-
giving potentiality. Each drop of ‘that brook was saturated
with a value system, which wished to change the teeming
millions for the better. With education as the base, he desired
to change the total personality of man, whose intellect was to
be fully used to make his body function in an organic way. He
wanted us to resolve the crisis of the present day by integrat-
ing the best of the past with the finest of the present to build
a glorious future. Like a poet, he too was dreaming ol a new
world and a regenerate man, but did not remain content at
that. Like a crusader ne carried on a campaign to bring about
a change. His heart would bleed for his country and his mind
would suggest what should be done to avert the disaster. He
said that our country did not need our warm blood to ooze out
from our necks, but it needed the sweat of our hard work,
sincere work, ceaseless work, and serious work. The peas-
ant, the artisan and the teacher were the three parameters
round whom he built his social philosophy, but the teacher
was the main focus of his attention. His purpose was to unite
the whole of mankind into one brotherhood. That was also
the purpose of all the prophets, all the sages, all the philoso-
phers, all the poets, all the literary figures. In his eflorts to
reach the ideal he has left us an output of literature which

would surely entitle him to a high place in the list of great
litterateurs of our land.



III

Educational Endeavours

Zakir Husain, a distinguished scholar, writer, teacher,
preacher, thinker, statesman and philosopher, has made
outstanding contributions to the development of modem
Indian thought in the realms of education and social philoso-
phy. He is rated as the father of the humanistic trend in
educational philosophy which blended in itself all other
trends, whether realistic, idealistic, aesthetic, pragmatic,
utilitarian or intellectual. The essence of the humanistic
trend intended to make education a system which would
uplift the moral stature of man in order to help him lead a
dignified life. He mooted the idea that real education should
combine science and ethics. It should stimulate a search for
values. It should promote a passionate quest for truth. It
should aim at perfection and excellence. It should become an
instrument of social change and of national development,
and it should contribute effectively to the development of the
individual personality.

Zakir Saheb’s main contribution to literature is in the
field of education. All that he wrote and spoke about educa-
tion moves between “poles of the eternal and the temporal,
between the awakened conscience and skilled efficiency,
between conviction and achievement.™! His writings exhibit
an idealism in education which dreamt of developing the
individual personality not merely to train the mind, body and
soul, but also to promote the art of living harmoniously and
graclously with one’s fellowmen. His educational structure
did not envisage merely imparting of information and know-
ledge, but desired to inculcate a sense of social responsibil-
ity, a sense of pride, hope and faith in the future of our
country, and a sense of feeling to improve the qualily of lile
by respecting the dignity of man, his [aith, beliel and religion,
and his life, labour and intelligence. Educatlion was to
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promote a rational outlook, scientific temper, work
ethics and creative thinking on which would depend national
development. Education was also to promote such moral,
mental and manual skill, and such liberal, prolessional,
scienlific and humanistic training, which would be needed
for the progress of man. Education was also to [oster such
new attitudes and values, which would enhance knowledge
and culture, peace and solidarity, and unity and harmony,
Education was'to be the agent of social change whereby our
youth would be engaged in the quest of a new humanism and
a new crealive force, where truth and beauly, virtue and
valour, justice and courage would enhance the quality of lile.

Zakir Saheb dedicated his entire life to the thought
process of educaling the masses of India. No wonder, he is
acknowledged as one of the greatest educationists ol modern
India. His deep insight into the sector of removing the
ignorance of our land has gilted us a very sound, pragmatic
and progressive system of education suited to Indian condi-
tions. He made Jamia Millia a national laboratory wherein he
experimented with his ideas on how to eradicate ignorance,
how to integrate our cultural ethos in the learning process,
how to make applied knowledge the basis of our education,
how to impart skill and craft without alfecting creative
thinking. and how to balance mental and manual work inthe
correcl proportion. His expertise on education ranged [rom
man’s birth to his death. He [ixed social good as the goal of
education, and humanism as the destiny of man. All his
writings indicate that with the right type of education, most
of our problems would be solved. Polilical awakening to
liberate the land from the foreign yoke, social awareness (o
remove the rigidities and disparities of life, economic imbal-
ances in the distribution of wealth, and a cultural renais-
sance 1o gain a dignified life. would all be possible, if man
were (o be saturated with knowledge and wisdom.

The pursuit of knowledge and the dissemination of
knowledge were the main objectives of his lile. This could be
known by his interest to translate Plato's Republic even when
he was a student a( Aligarh. Translation of a philosopher’s
masterpiece meant absorbing the essence of his thought. It
was Plato at that distant point of time who had said that
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education was not a process of teaching anything to anyone
but a process of teaching everything to ourselves. The teacher
teaches himself [irst, and only guides others. The child is in
the dark cave of ignorance. It is not that it cannot see. There
is no light for him to see. The teacher turns the child towards
the opening from where the sun's rays enter the cave, and the
child is then able to see. The teacher is not giving eyes to the
child to see bul is merely guiding him towards the light. In
other words. education is mostly a self-learning process by
interactling with ateacherand the environment. It isthe inner
ability of the pupil to grasp, comprehend and understand,
that is more important than pouring information into him. It
is like the patient’s innate immunity that cures his illness.
Voltaire rightly says, “The art of medicine consists in keeping
the patient amused while nature cures the disease.”

Plato had discussed the ideal of humanistic education,
which took man from darkness Lo light and freedom. A good
teacher merely stimulates the student and provokes his
questlioning abilily. He merely exciles inlerest in the pupil.
The stimulated student solves his own problem. His discov-
ery would thrill him. If the spark in him is to become a flame,
he must think for himself. In this type of education, man is
led to awareness of truth and reality but not without struggle
and pain. Translation of Plato's Republic made Zakir Saheb
realise the importance of three basic concepts: society, state
and education, which became the three parameters of his
intellectual growth. Even in these three parameters, the key
concept was education which happens to be the substance
and soul of the other two concepts: Plato had hinted that edu-
cation was a humanising process, and Zakir Saheb has
elaborated enormously on that concept.

Apart from Plato, Zakir Saheb was influenced by three
other greal teachers: Dewey, Kerschensteiner and Gandhiji.
It was a happy amalgam ol Greek, German, American and
Indian thought which melted in the reflective crucible of his
Islamic thinking. He picked the best from all, sifted and
filtered them on the screen of his humanistic outlook, took
the fine thought that came through, and evolved a value
system of his own, which lound expression in his writings,
speeches, thoughts and deeds. The stream of his thought, fed
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from several sources, prevented him from fixing any narrow
or rigid objective of education. He made it as wide as the
universe. He said, “Education is the process of the individual
mind getting to its full possible development.” Education has
to span the whole of life, as does literature which {s the mirror
of life, in its various aspects. He did not make it a prison hole.
He lifted its scope to cover the whole of humanity.

Zakir Saheb's ideas on education where first formulated
in Germany, where he spent four years for higher education,
from 1922 to 1926. Germany at this time had a galaxy of
brilliant educationists: Kerschensteiner, Rickert, Dilthey,
Schlermacher, Spranger and others, who were shedding new
light on the philosophy of education. The high priest of this
new philosophy was Kerschensteiner whose “Activity School”
and “cultural goods™ were intended to bring about a meta-
morphic change in the known principles of education. This
new thinking aimed at integrating the principle of applied
knowledge with the mental growth of the child, as also
the understanding of the basic values of any given society,
which should become an integral part of all educational
programmes. Zakir Saheb was greatly excited by
Kerschensteiner's thinking that education was the synthesis
of mental powers with “cultural goods” which offer food to the
mind, and that educational activity involved the use of allthe
three faculties associated with the head, heart and hands.
Zakir Saheb appreciated this kind of thinking so much that
he dedicated his whole life to evolve an educational pattern
on these lines in India.

Yet another great thinker who left deep impresgions on
Zakir Saheb's mind was Edward Spranger, the leading
exponent in education and psychology, who initiated a new
trend in the philosophy of understanding. His philosophy of
education aimed at exciling in learners great interest in truth
and beauty, sensitivily and consciousness, understanding
and wisdom, which were to originate from the cultural base
of the individual. Such an activity sustained a steady growth
of his personality through service and love towards human-
ity. as also by submission to the Divine Will of the Supreme
andthe Sublime. Spranger stressed the point that life needed
both material and physical support as also intellectual,
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aeslheltic, cultural, social and religious strength. The values
of the latter group were more important which would give life
new meaning and a destiny. Education becomes the medium
tomake the child adopt those moral values that are ingrained
in a society’'s culture. Zakir Saheb’s ideas on values and their
impact on individuals and groups, his approach to the
integration of religious beliefs with social realities, and his
thought on the impact of faiths and beliels on the cultural
pattern of a society, were all influenced by Sprangler's
thinking.

Kerschensteiner had fixed five conditions to deiermine
whether a person was truly educated or not. First, an
educated person would have a parlicular view-point about
the values of men and things; he does not wear any blinkers.
Second, he accepts wholeheartedly new values and new
concepts; he is not tied down to traditions and inhibitions.
Third, he would have an inner urge for moral values, and he
would be moving from the stage of good to the stage of better;
he would not be complacent, or have the feeling of being
perfect. Fourth, he would not be dogmatic or a bigoted priest
or imperious ruler; he would be flexible to accommodate the
view-points of others. Filth, he would base his values on
critical faculty, and he would strive for enlightenment of his
self which would illumine his thoughts, deeds and feelings;
he is not a confused vegabond. Zakir Saheb expounded these
thoughts in his Patel Memorial Lectures of 1958.

In several other sectors, the German influence was
apparent on Zakir Saheb. He considered education as
essentially a process of bringing to the surface the values
contained in cultural goods. Just as the body grows by the
good nourishment of food, so does the mind grow by the
supply of [ine cultural goods. Just as the same [ood is not
relished by the body at all times, so does the mind need a
change, and manual work comes as a relief in the routine.
The cultural goods of a society are its heritage from the past
in the realms of literature, music, philosophy, religion,
morals, manners, arts and crafts, which happen to be “mind
objectified”. They are the products of man's mind at its best
in the past. Education picks up these cultural goods and
converts them into kinetic ene.gy in the individual mind.
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This process is not easy. The individual has to establish alink
with the past, and be on the same wavelength to transform
the messages of the past in order to make them intelligible to
him. He has to bear an affinity with that mind of the past
which had created these cultural goods.

Dewey's influence on Zakir Saheb is seen on several
aspects. First, it is seen in his acceptance of the totality of
man's experience, its reorganisation and its reconstruction,
its ability to find new meaning in those experiences, and also
the ability to add and direct the course of subsequent expe-
riences. Secondly. Dewey’s social- dimension of learning
impressed Zakir Saheb the most, as it brought him very close
to Islamic cultural ethos, where the human ideal expected
the individual to subordinate his self to cultlvate, as the
highest aim of life, the mystical experience of complete unity
with the Divine Essence. This is the religious vocabulary to
say that the human ideal is to reflect on the universe, to
accept nature as an object of human understanding, and to
regard an individual as a tiny pin in the vast machine, where
the pin gains identity only as a part of the machine. Dewey
conceived the individual mind as a function of social life, and
not as a separate unit. It needed continual support from
social agencies. Zakir Saheb stressed this aspect of social
value of education in all his writings and speeches.

Thirdly, Dewey regarded the school as an integral part of
the social life where children gained experience of social life.
In reality, Zakir Saheb desired to make the school a labora-
tory where a better model of social functioning could be
evolved. Fourthly, Dewey had emphasised on the applied
.component of education. Zakir Saheb was the {irst in India to.
conduct an experimeni on this line. Work experience was
given great prominence in his scheme ol education. In
formulating his ideas of the work-school at Jamia, he was
influenced by all the three great thinkers, Kerschensteiner,
Dewey and Gandhiji. From Kerschensteiner he took the
concept of “Activity School”, from Dewey, his ideas on work-
experience, and from Gandhiji, his thoughts on skills and
craft as essential aspects of education. But Zahir Saheb gave
a new orientation to this applied component, and his report
on Basic Educationis his unique contribution to educational
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reforms in our country. Dewey’'s recommendation that chil-
dren should be taught science in such a manner that the
applied aspect of the theoretical knowledge should become a
part of their experience, was successfully experimented upon
at Jamia. The chemical properties ol oil, fat, acids and so on
would be understood better if the children learnt bleaching,
dyeing, soap-making and candle-making.

Fifthly, Zakir Saheb contributed much to the art of
pedagogy. He was sensitive Lo the conditions which lostered
the growth of the child. This naturally involved deep insight
into educational psychology which enhanced the teacher's
professional skill. He established a teachers’ training college
at Jamia, where he tested his improved methods of training.
The teacher was expected first to teach himself so fully that
he should be abundant to the point of overflow. Speaking
on the theme of a “Good Teacher” he dwelt at length on
several aspects, of how a good teacher belonged to the social
category of moral and religious values, how he fostered the
ideas of excellence in children, how he attempted to make
them see beauty inmen and things, how he would make them
appreciate goodness in others, and how he shaped them into
useful beings [irst by making himself one such. The imprint
on the life volume of a good teacher was not “Knowledge” but
“Love”. He loved mankind. He loved those who loved beauty
and goodness. When the whole world gets disappointed in a
child, only two souls cling fast to him with hope. one is his
mother, and the other is his good teacher.

Zakir Saheb has elaborated his ideas on the teaching
profession. A teacher who is a mercenary is not a teacher.
Education is not a trade or business. It 1s a mission. It is a
trust to build the future. It is a challenge to improve things.
Ateacher's business is helpfulness, to facilitate development
of human faculties in order to enable an individual to dis-
charge his duties to society and to the country successfully
and fruitfully. He endorsed the view of Dr. Gunnar Myrdal, an
eminent economist, who in his book, The Asian Drama : An
Inquiry into the Poverly of Nations, says that the poverty of
Asia was largely due to the “inappropriate” educational
system which was inadequate in coverage, poor in quality
and defective in contents. Therefore, the urgent need was a
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radical transformation of the educational system. It needs
large investment. The poorer the country, the greater is the
need for investment. Poorer nations in Asia are in a viclous
circle. Good education is not possible because of poverty, and
poverty would not disappear without proper education. Zakir
Saheb was of the {firm view that if India were to make fast
progress, she has tobreak this vicious circle. It can be broken
only through “better planning, greater human eflort, a sense
of dedication and idealism, austerity, and an intensive utili-
sation of all available resources.”

The third great impact on Zakir Saheb was from Gandhiji.
Jamia Millia itself wasthe product of the Gandhian dream of
a national centre of learning. Zakir Saheb had great faith in
the Gandhian philosophy of education, which did not sud-
denly emerge with the Wardha Scheme. It had its roots in the
Tolstoy Farm of South Africa, which later found expression
at Sabarmati Ashram and also at Sevagram. The Wardha
Scheme appeared on the stage in 1937 with the formation of
Congress Ministries in the provinces, which raised the hope
of translating national ideas in the educational sector. Edu-
cation till then had been only book-oriented. It had no
relevance to the realities of life, and no bearing on the daily
life of the children. It had no moorings on the cultural ethos
of the people. It had become merely an instrument to earn
one’s daily bread. Such a system had resulted in tremendous
wastage of time, money and energy. The problem before the
nation was to relate educatlon to life, and also to make it
universal in order to remove the ignorance of the masses.

Zakir Saheb took great interest in preparing a scheme
which would reject bookish knowledge. and train children to
become useful citizens of the land. If education meant
training of the mind, body and soul, then the head, hand and
heart, all three were to be fully utilised. The training of the
han