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IN FOCUS 

The Education of Value and 

The Value of Education 

indus trial and business management to 

time and stress management. Nothing 

is left out in the affa irs of society or 

individua l which can be considered 

beyond the skills of management. Hence 

the flooding of the territory of education 

by the institutes of management and 

technology. The flood is so powerful that 

the conventional institutions of educ

ation, aim ing at the cultiva tion of mind 

and the refining of sensibil ity through a 

curriculum of general education of the 

humanities, have either surrend ered to 

the powerful sweep of the flood or have 

continued to exis t in the darkened 

region below the bright surface of the 

technological world. 

If we try to voice with Murdoch that 
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thoroughly professionalised, rela ting it 

increasingly and directly to the require

ments of modem trades and professions. 

Today, the demands for trad e a n d 

business have increased to s uch a n 

extent that an almost total subordina tion 

of the education system to economic 

utility has come to be cons idered a 

necessary condi ti on for economic 

prosp erity in the twenty-firs t century. 

The fact that most business houses and 

a large number of individual en tre

preneurs have entered the education 

arena, using business norms of invest

ment, production, and marketing, shows 

how important the instrument of 

educa tion h as become for the post

industrial society of our time. 

The valueless education of our tim e 

is, of course, a byproduct of the post

Kantian philosophies promoting such an 

outlook on world a nd man, as denies 

altogether the claims of spiritual needs 

and purposeful existence. As Murd och 

has rightly observed: 

In a n age in w hi ch rea lity is n ot 

recognised beyond the concre te matter, 

in w hich even man is known as a 

resource (like any other) to be exploited 

for the maximum utility possible, any 

mention of value is viewed as something 

~sot~ric, an idle mind's pursuit of things 

Imaginary and impalpable. Science and 

logic, the two dominant philosophic 

concerns of our time have driven the 

idea of value into a co~1er. It has J;o t only 

been pushed to the p e riphery of 

ordinary existen ce but has also been 

obliterated from the concerns of educ

ation. Questioning the conventiona l 

concepts of humanity and universality, 

culture and education, the present-day 

philosophies of scientific empiricism, 

economic utilitarianism, behavioural 

sociology, and e mpirica l psychology 

have fo1·ccd a notion of education which 

reduces learning to info rmation, s kil l 

and tra ining, branding a ll e lse as 

tmveri fiable, unprofitable and unexp loi

table, and hence entirely irrelevant to the 

ne~ds and services of contemporary 

soc1ety. No wond er then that "Modern 

ethics analyses 'good ', the empty action 

word w hich is the correla te of the 

isolated will, and tends to ignore o ther 

value terms."1 

When scie nce ga ined dominance 

subjects of his tory, sociology, anthrop~ 

ology, psychology, even philosophy, 

turned scientific, p referring even the 

suffix sciences to their earlier label of the 

humanities. Now when applied sciences 

have become d ominant und e r the 

nomenclature technology, a ll disciplines 

of know ledge are getting converted in to 

technologies. Noth ing is beyond the 

operati o n o f this new god toda y . 

Another allied force in the field of educ

ation tod ay is the d iscip line of manage

~ent. All o ther ~isciplines, including 

Sctences <t nd the tr appltca tions, have 

acquired the tag of management. He re 

again. the a ll-inclusive terminology has 

encompassed the entire corpus of the 

s ubjects nf s tudy into its fo ld from 

"For both the collective and the indivi

dual sa lvation of the human race, art is 

doubtless more important than philos

ophy, and literature most important of 

all,"2 there is no scope for our voice to 

be heard in the loud noise of the mills of 

management and the towers of techn

ology, which have come to conh·ol every 

compartment of li fe in the contemporary 

world . T n fact, such a voice will not only 

be considered other-world ly but w ill 

also be mocked for its utter irrelevance 

to the present-day goa ls and purposes 

governing the business of education as 

well as the science of living. 

The idea of life as self-enclosed and purpose

less is of course not simply a product of the 

despair of our own age. rt is the natural 

product of the advance of science and has 

developed over a long period. It has already 

in fact occasioned a whole era in the history 

of phi losophy, beginning with Kant and 

leading on to the existentialism and the 

analytical philosophy of the present d.1y .... 

The cenh·e of this type of post-Kantian moral 

philosophy is the notion of the will as the 

crea tor of val ue. Values which were 

previously in some sense inscribed in the 

~eavens and guarante~d by God collapse 

tnto the human wtll. There is no 

transcendental reality. The idea of the good 

remains indefinable and empty so that 

human choice may fill it. The sovereign 

moral concept is freedom, or possibl 

courage in a sense which identifies it wit~ 
freedom, will power. 1l1e concept inhabits a 

quite separate top level of human •lCtivity 

since it is the guarilntor of the secondary 

values created by chotce. Act choic, 

decision, responsibility, independence a~ 

emphasized in this philosophy of puritanica~ 

The reason why value has become in 

our time al ien to the goals of education 

is not far to see. Although one could 

trace the origin of the ailment to the 

indus trialisation of the West in the latter 

ha lf of the nine teenth-century, the 

accentu a tion of the ailment can be 

clearly seen in the pos t-Wa r period of 

the 50's when educa tion came to be con

s id ered "as a key investment in th e 

promotion of eco nomic grow th ."J 

Beginning w ith the vocationalisa tion of 

hi ? he: e~uca ti o n , fo ll owed by its 

p n vattsat1on a nd commercialisation 

ed ucation in creasing ly acqu ired th~ 

character of training. The process forced 

early specialisation, ma king education 
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-origin and apparent austerity ... this image 
of human nature has been the inspiration of 
political liberalism. However, as Hume once 
wisely observed, good political philosophy 
is not necessarily good moral philosophy.4 

It is under the force of this very philos
ophy that moral neutrali ty is attributed 
to science and technology; that they are 
neither m oral nor immoral. N o doubt, 
no one ca n esca p e in our age the 
knowledge of science and technology. 
But education about the use of science 
and techn ology is equally (or m ore) 
important. It is in ed u ca tion, not in 
knowledge or informa tion, sk i ll or 
training, that the question of va lue 
arises. Those given to d efendin g science 
and technology against the charge of 
amorality would say w ith Gen era l 
David Sarnoff wh o w hile accepting an 
honorary degree from the university of 
Notre Dame insisted, "We are too prone 
to make technological instruments the 
scapegoats for the sin s of those who 
wield them. The products of modem 
science are not in themselves good or 
bad; it is the way they are used that 
determines their value" . 5 Here, one feels 
impelled to ask with Marshall Mcluhan, 
could we say that firearms are in them
selves neither good nor bad, and that it 
is only the way they are used tha t 
determines their value? As McLuhan 
rightly remarks, "There is simply no
thing in the Sarnoff statement tha t will 
bear scrutiny, for it ignores the nature 
of the medium."~ We cannot deny the 
fact that education, properly unde
rstood, lies in understanding the value 
of things, which can be imparted only 
by relating our special knowledge to the 
general knowledge about life; by 
relating it that is, to the general question 
"how to live", which, as Matthew 
Arnold insists, is a "moral question'? 

What is, therefore, required today to 
save education from the utilitarian view 
of learning as an instrument of 
augmenting trade and industry, and of 
man as a materia! resource for economic 
exploitation, is to strengthen the 
education of the humanities at the 
foundation level. From the primary to 
the high school level, in fact, up to the 
secondary, education shou ld not be 
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a11owed to be specialised. Whatever the 
choice of subject a student is allowed to 
make-science, commerce, or arts-he / 
she must study compulsorily an equal 
quantum of learning in the humanities, 
especially the subjects of literature and 
fine arts . While history and phi losophy 
impart the general education about man 
and his universe from the inception to 
the present day, the arts and literature 
impart the value education about means 
and ends, goals and p urposes, right and 
wrong, good and bad, etc. As Murdoch 
remarks, "Art transcends selfish and 
obsessive limitations of personality and 
ca n enlarge th e sensibility of i ts 
consumer. Tt is a kind of goodness by 
proxy. Most of all it exhibits to us the 
connection, in human beings, of clear 
realis tic vision wi th compassion. The 
realism of a great artist is not a p hoto
graphic realism, it is essentially both pity 
and jus tice".H 

In our time, we have come to acquire 
rather a vulgar view of art, h·eating it as 
a diversion, or a practice peculiar to a 
group of people, having no relation to 
gen era l or universal human na ture. 
Interestin gly, while technology has 
gained the status of universali ty, art has 
been lowered to the local level. Rightly 
understood, however, arts alone are the 
rep ository of w h atever is good and 
virtuous in man. To quote Murdoch 
once m ore, "These ar ts , especia lly 
l iterature and painting, show us the 
peculiar sense in which the concept of 
virtue is tied on to the human condition. 
They show us the absolute pointlessness 
of vir tue while exhibiting its supreme 
im portan ce; the enjoym ent of art is 
tra ining in the love of virtue".9 Hence, 
ra ther than consider art a diversion, or 
even a side-issue, we must acknowledge 
that it is perhaps the most educational 
of all human ac tivities, an acti vi ty in 
which the na ture of morality can be 
perceived most clearly. 

Our lead e rs, a nd at tim es our 
educationists, plead for moral education 
as a separa te subject of s tudy at the 
school. Such an effort cann ot yield the 
desired resu l t, for teachi ng mora l 
precepts is far less effective than making 
students read interesting stories of 
human experi ence in history and 

literature which impart a moral sense 
without being obtrusive in any manner. 
Also, all ki:lowledge is moral and value
able, provided it is rela ted to life and 
placed in the larger scheme of reality in 
which mankind is to lead a meaningful 
and purposeful life. If know led ge is 
related to the whole of whid1 it is a part, 
it will impart the morals and values which 
make human life superior to the animal 
life. Further, th e edu cation of the 
humanities must remain a component at 
the higher level of educa tion after the 
school level. The specialised training or 
skill in any technology or management 
must be combined with an essential 
education in arts and human stud ies. The 
conventional engineering colleges and the 
liT's do have departments of Humani ties, 
although rather in a lower key of their 
curriculum. But the later crop of the 
Institu tes of Technology and Manage
ment in th e priva te sector a re so 
exclusively specialised that they impart 
skill or training s trictly restricted to a 
par ticular technology in a particular tr~de 
or business. Obviously, such an education 
is not only incomplete, it is a lso deficient 
in the cui ti va tion of mind and sensibility. 
We must therefore ensure that education 
is not reduced to special s)<.ills and typical 
trainings; that it is maintained as a unified 
package for producing not only com
petent professionals but a lso cu ltured 
members of the human race, exhibiting 
both the light of learning and the 
sweetness of soul. 
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