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"A civilisation survives only so long
as it makes adequatq rosponse to the
challenges of its time.

“

Toynbee
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Section I - General starting hypothesis

This hypothesis may be stated as follcws: the provision
of opportunitics and instruments for an cducation apprcepriate
to individuals who have concluded +Hhcir Iformal cducatvion
constitutes a basic_factor determining The fundamental reform
of the wholc wmresent education system

Up to now adult cducation has in fact bucn an cxtension
of formal schooling, cach branch being grafted on to some kind
of school cducation, For the purposc of adult cducation, widc
rccoursc has becen had to the youth cducation machinery and
staff, In this respcct, formal schooling has becen taken more
or lcss deliberatcly as o model,

'~ Adult cduceation, morcover, is far from constituting an
integral whole. Both at public and private level, it has becn
organiscd in unco-ordinatcd abundance, to scrve socicty or for
lucrative cnds, within an ideological framework or othcrwise,
for utilitarian or purcly cultural purposcs, with the most
diverse objectives: professional, cultural, political, trade-
unionist, family, administrative, social or military, by way
of further cducation, for the study of languages or in the
form of refresher courses and has been provided by all kinds
of establishmonts including universitics. This plcethora of
objoctives gocs hond in hand with a no less great varicty of”
method: day c¢ourscs, cvening ¢lasscs, correspondcncC COUrSCS,
study groups, woclend courscs, round tables, radio and TY
courscs, courscs on rccords - to mention only the most wideo-
sprcad methods, '

But today society is beginning to awaken to the importance
of this phenomenon in the cducation system and to thcwneod to
rationalisc, organise, institutionalisc, to promotc adult
cducation ond control an anarchical proliferation in which ?horc
are nevortheless scrious gaps and shortcomings in both quality
and quantity, In this conncction A.S.M. Hely (1) draws
attention; inter alia, to two international conferences callgg)
by UNESCO: Elsinore (Denmark, 1949) and Montrcal (Canada, 19607.
Thore arc also the many cndcavours made by the Council of

i

(1) "Foew trends in adult education", UNESCO, Paris, 1963-




Europets Council for Cultural Co-operation and the surveys and
symposia of OECD, which nas extended 1ts activities in the fiecld of
gcicntific, technical and vocational troining to educational
planning and cxpressly included adult cducation. The Internatioral
Confércncc on the World Education Crisis held in Williamsburg

(USA, Scptember 1567) was concerned with the same problem, which
is analyscd by Philip H. Coombs in his cxeecllent survey (1), The
recent setting up by OECD of the Centre for Educational Innovatiol
and Rescorch with the financial support of the Ford Foundation is
significant of the new approach to the education problem. The
project "Dducation in the yecar 2000%" of the Europcan Cultural
Foundation shows the same trend, and "permanent™ education occupics
o good ploce in the programme, I am mercly citing here a fow
characteristic international cvents, but do not claim that they arc
cxhaustive. HMention must also be made of the very many initiatives
taken ot nationcl level.

But our gencral starting hypothesis gocs beyond a recalisation
of the indivisibility of adult cducation and the importance of the
problem during the pressnt phase of the evolution of society.

The hypcthesis indeed has the following corollary: the organisaticn
of adult cducation, its objectives, mecthods, atmosphere, functionl
requircncents will demand radical chongces in the present formal
eGucation systcm (including the university), traditional school
structurcs heing grodually transformed to their image,

This corollary is the very reverse of the process which has so
far actually taken place (influence of the schools on adult cducation).
This rcverscl will be both the nccessary consequence and the '
esscntial ccuse of the transformation of contemporary societics®
be they highly industrialised or in course of development. And
this, in its turn, will cause the tronsformation of modern man's
life ond ivs meoning, It must, if humanity is to ovorcome the
crisis cngendercd by its scientific and technical progress, which
at the samc timo enhances enormously its power over matter: spacs

and timce.

Tt ig certainly not our intention to break down opcn doors,
We are PCrECCtly awaretth?t recent reports, in particufar reports
preparcd at the request of the Council for’ cultural Co-oporciion.
arc olong the scme 1incs, ¢speeially those of Roofor Gapolle,
MM, Tictgens cnd Rasmusscn and of By, Boeglen - to montion oﬁly

o/u

(1) "ILo crise mondiale de l'éduoat{gg"; Paris (PUF) 1968,




those which are most explicit in this respect, In addition,
There are the "twenty-two points™ of December 1967, the
position adopted by the Committee for General and Technical
Education and the conclusions of the Marly-le-Roi Course
(Mgy - June 1967) which state:

i In conclusion, the delegates expressed the conviction
that the education- of adults is at a turning point of its
history. Tirstly, it is taking its place in the process
of permanent education. IFrom this point of view, it
secks to establish its continuity with the earlier stages
of education given in the schools. The corollary of tais
continuity is that school education should no longer be
considered, at any level, as 'terminal', but that it
should prepare its pupils to pursue their education and
training throughout their livecs by recourse to the
opportunities of adult education.

Sccondly, adult educaticn, which was at one time
a mcans of rectifying the injustice donec to the
cducationally under-privileged and later sought to assist
in man's adaptation to the rapid changes of industrial
socicty, now aims at making man capable of mastering these
changes and of influencing their dircction in accordance
with his own esscntial demands.

The qualities i1t seeks to develop among individual
students are lucidity, initiative and creative ability,
and it cxpccts that they, for their part, should not only
bring their contribution to progress of every kind, but
should also be capable of criticising certain tendcncics
%ﬁ the modern world and, if necessary, opposing or redirccting
Clle

The great aim of adult cducation is thercfore to be
rccognisced as an important dynamic factor inm the socio- °
cultural and socio-vocational development of individuals,
organiscd groups and communitigg|"

Another concise and pithy study is that of Torsten Hilscn (1),
who statcs at the outsct: "My thesis is that educational planning
in modern socicty must take' lifclong lcarning as a basic
assumpticn. Before I procoed to dovelop this thesis and analysec
its conscquences for the school system and for in-plant tralning
programmes, L shall outline the conventional view of formal.
education and its relation to the vocational carecer." The idca

o/

(1) "Lifclong lcarning in the teducativo socicty'", Intcrnational
Review of Applied Psychology, vol. 17, No, 2, pp. 87 to




of a reversal of trend i$ at least implicit in this article and
the consequences are drawn with grcat demonstrative power: the
impact of adult education's particular needs on the traditional
school system is clearly revealed, and ‘we are given an overall
view of a lifelong permanent education. My contribution will
consist meinly in showing that thesc implications affect the whole
socio-cultural system, that the very concent of school is put in~
question and that we are not merely concerncd with school rcform.

licntion should be made of a book on adult education which has
grecat nerit, although it dates back to 1955: H, Kempfer's study.
It is confincd to the United States, but is already bascd on the
concept of lifelong cducation and draws some important conclusions
which anticipate current views (1), This is not surprising, since
in the development of its structures and its achievements in the
spherc of production - with the consequent requircments, in
particular the distribution of the working population - American
socicty is ahcad of Western Europec by some ten to fifteen ycars (2).
This docs not mean that the two socictics would have the same
systems of govermment or the same culture eae

While complying with this trend, my gencral hypothesis
endeavours to Dress the arguments on the phenomenon of permancnt
education Tight up to thojy extreme conclusions, Although it is
neither Dossible nor regligtic to make precise forccasts as to time,
this manner of reasoning 1ecads nccessarily to a long-term view -
(covering 15 %o 30 years, j,¢, a viow cxtending to the year 2000).

In regard %o choice of pimg, guch long-term perspectives leave human
institutions far more freedom than short-term forccasts, alrcady
contailned, as it were, in the prescnt and on which man has but little
influcnce. "On the other hand, long~tcrm predictions concoived as
probabilities, with alternatiées providing for differences within the
sphere pf the Possible, call for an assessment of values pérmitting
a cholcé to be made frop among this range of probabilities, For’
cxample, as it is possible to make a long-term forecast of avorage
national product, lying between a highly probable minimum and
moximum, and a corresponding working population structure, an
appropriate cducation policy can dircct such. structures - by utilising
the material means offered by the growth of the overall product -

o/

(1) The very first trend in this dircction is to be found in the
excellent "Final report of the Adult Education Committcoc. oif
the Ilinistry of Reconstruction” published in Great Britain
as far back as 1919,

(2) Cf. H. Rahn ct Anth, J. Wicner: "L'an 2000" (Robort Iaffont)
Paris, 1968, p. 205, Table V. Sweden will attain in 1976 the
1965 national per capita product of the United States. In
the case of Britain, the differcnce is not 11 years but 19 years.




towards democracy or technocracy, towards a "secured" and
conditioned man (in a balanced, untroubled social context)
or, on the contrary, towards a frec man who accepts risks and
ventures (in a social system under which he is himself thrown
back into the ficld). By means of such long-term forecasting
permancnt cducation potentially puts our kind of socicty and
above all its cducation system in question.,

The current report is devoted to defining as closcly as
possible the complex effects of the factor which permancnt
cducation represcents in a long-term perspective, ’



Scetion ITI — Theoretical context: the education system
and the transmission of knowledge :

The gencral theorctical context pertains to sociology.

The social nature of the education system can be defined
as follows:

By cducation system are meant all the procedures and methgds
(with their instrumental apparatus) whereby a global society gives
its members organiscd and controlled cducation in the various

ficlds of human activity for the purposec of the maintenance
(functional and technical aspect) and acceptance (ethical aspect)
of the social structures and the values which justify them.

This definition applies naturally to societics the maintcnance
of whose siructures calls for profound and complex changes and
adaptations with a view to the better rcalisation of the values,

For two kinds of social system arc known to history:

socictics the maintenance of whose "stability" rcquires

fundamental and continual efforts; they are the so-
called "traditional" socicties, of which the tribal

or feudal society is an example;

the "changing' socictics; thosc comprise all the socictics
which have undcrgone an industrial revolution.

To be surc, all societies change in course of time, but some
socictics arc said to be "changing" socioctics when the change is
felt by each gencration, The "basic pérsonalities" of the two
kinds of socicty, i.e, the mentalitics, attitudes, impulses and
behaviour common to all men, constitute psychological integrations
which naturally vary greatly in the two cases. The main feature
of any social system is nevertheless its aim to maintain its global
structurcs. This is clearly evident in the case of the so-called
consumer socicty, which is undergoing rapid changes but proiiic from

thesc very changes to maintain its bagic structures,

It might be said that in any global society the education ~
system is the intern2l, conscious and organised learning process,

Education consist gssenﬁially in the transmission of knowledge
in the broad sense of the term, Attitudes, practices, means of -
communication (for example, the 1anguage, writing) are transmitted,

/s



But not all society's knowledge is integrated in the education
system, whosc criteria are detcrmincd by its own objective:

to ensurc the maintenance and acceptance of social structurcs
and valucs. Each education system achieves this more or less
satisfactorily, but ncever for all men or perfectly; there arc
failurcs and disparities.

Knowledge is within the province of the education systems:

-~ if it has rrogressed socially from the empirical level
to the technical level and is concerned with everyday
activities (in which case its institutionalisation
has been achieved);

- = or if this knowledge, being in the nature of a value,
is deemed sufficiently important to the maintenance
of the social structures (in which case we are :
concerned with the cultural and political aspects).

The traditional education system has been constructed b
degrees in societies which had three main traits:

-~ the striving for stability by reciprocal adaptation
of the human and natural enviromments (tiosocial
ecological system) and by the maintenance of the
social order regarded as naturals

-~ the inequality of men institutionalised in more or
less na%Towea social hierarchies (in which ethnic
differences inmply higher or lower ranks in the
social hierarchy, in which each “authority" is absolute
in its specific sphere and the improvement of social
relations is of a paternalist nature);

- fixed techniqués emrbodying only improvemeﬁts produced
by empirical research which respects the "rules of

art" in cach sphere.

Praditional societies are prédominantly agrarian.
Theirs is the world of Epimetheus.

But since the industrial revglutiop these sociaties have
pecome "changing societies®, Their salient fqatures are
industry, urban life, the development 9f services, They‘are
losing their traditional rural and artisan character. ¥et,h
however ranid their development, they remain caught up in the
values and practices - sometimes dating back a thousand years -
from which thoy emanate historically. 4And in a latent or

o/
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implicit way something remains of stability as an ideal and a
natural safeguard, something of the hierarchical inequalities
with a touch of the sacred and, lastly, something of the striving
for security in the rigidity of technical masteries. The ,
"changing societies" have nevertheless fashioned and introduced
new valucs:

— the 1mprovement in the human 16t and society, the struggle

=Oor an ever more complete domination of nature whosc

"order" is no longer regarded as sacrosanct (this is
+the world of Prometheus§;

- the basic Sﬂﬂél%t of all men (the "rights of man"),
the rejection o iscriminations - formerly “"nmatural® -
on grounds of sex gnqd race, the right to social participstion
according to cveryone!s nceds, interests and aspirationsy
social hicrarchies bageq solely on functional requiremecntss

~  the systematic organisation of scicntific and technical
innovation (science ig no longeT concerned solely with
knowlecdge of the worlq and the betterment of the individual,

but also with the transformation of the world and of man;
Prometheus once morg Y .

LR R N -

Yot the c@uca?ion System - particularly that of the West -
was spapod slowly in the traditional universe. The society of
Prometheus adapted it 4o jtg opp specific values (progress, cquality,
scientific and technical innovation) but without eradicating the. old

_velucs which are still prescnt in the social systcm (stabilitysy
3jf§ﬁE;FfEF:Eizﬁiﬁirjﬁ?TSEEH_TEEﬁﬁiques5. 1t %Eercfore has to be

. Tov?c ﬁgggﬁstgﬁdsﬁstem has changed radically, but far more
in its le§‘ or throuet ¢ 0¢ eXtension of its content than N
structurally €2 the abandonmont of its traditional content,

Thus a C?rfaln f1°88Ure of democratisation of education has boon
achieved (Combudsg?yhsch°°11ng, end of ruling circles' monopoly
of sccondary an i;g gr iduoation), but the structurecs of the
Gducation-sysfcmthep:o?: ?Q ®limination of the influcnce exorted
on cducation oy traﬁsngii hierarchy. To be sure, education has been
ad justed to the dze. but tgn of the ever-changing scientific and
technical kmowle 81: T © disparity betweon the actual state of
science and technology School Programmes is considerablecy

o/ o



without taking into 'account the continuing myth of knowledge
definitely acquired, of an unchangcd foundation of knowledge

and of the "edifice of science" built with stones added onc -

by one, although modern science has its cemetcry of obsolete

or abandonc¢d theories and knowledge ... Education structurcs arc),
admittedly, undérgoing change, but morc through addition than

by substitution. In this sense, the idea of the primacy of

the "humanitics" as compared with the "new" branches of
secondary cducation, regarded, at lcast latently, as a "sccond
choice", is a very good illustration. Thc same applics to the
rigid system of "lawful" university diplomas, alongside of which
ngeicntific" diplomas are being introduced whose social value

is still largely questioned. And what about the discrimination
shown against diplomas worked for at ovening classes or by means

of corrcspondence courses?

Some traditional structures of the education system rcmain
firmly in place. Firstly, there is the "class" composed of °
pupils of a strictly specificd age group; these "classes" arc,
in principle, of a homogencous standard in all schools of the
same level and have a general syllabus all the subjects of which
pupils riust master in one year to be able to procecd to another
nelass", The "class" with its cultural atmospherc and its
teaching methods survives the introduction of the most "active"
methods, which are powerless to cause its break-up. Morcover,
the minimum period necessary for accompliishing a given schooling
stage has been institutionalised in liaison with the "class", -~
and the yearly programme cannot be divided up in any other waye.
Why should a pupil not be in the fourth form for mathematics
and the first form for the mother-tongue? VWhy can cecrtificatcs
issucd for studics accomplished in the normal way not be far

more diversificd?

When carrying out research on any education problem, it
is nccessary to bear in mind the real naturc of the education
system whosce functional purpose is to prescrve the fundamental
social structures cven if their underlying culture entaiils
the rccognition of change.

To adépt does therefore not mean "to change" but, on the
contrary, to do what is nccegsary to maintain.
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Scetion IIT - Future prospects of the education system
in the light of the evolution of the most

advanced socleties

In industrialised societies a normal human life is cven
today divided into three main phascs despite the changes which
are taoking place with unprecedented spced:

—~ the schooling phase (more and more often extended
as far as higher education), when man, in his youth,
must prove periodically that he has memorised,
understood and assimilated a certain store of .
knowledge and techniques which will serve him as
a basis for his future activities;

~ the working phase, when man puts his knowledge and

~ techniques to account to suceceéed in his own carecer
and serve society functionally. As a rule, the
schooling phase is followed by a period of relaxation
wien man ceases to seek to incrcase his knowledge
in order to devote his encrgies to adapting himsclf
t0 his occupation and also to indulge in recéreational
pursuits and cultural amenitics (for, in gencral,
an adult does not have plcgsant memories of his schocl-
days); after the age of 40, a phase of "advancement"
or "maoturity" scts in when many men feel a rcnewed
nced to learn and to enhance their knowledge;

~ the retirment phase, usually beginning at 65, when man
ceascs all normal professional activity and lives a
life of more or less organiscd leisure whose neceds
the social environment mects imperfectly rather than
adequately,

' How?ver,‘this classical pattern of the three phases of lifa
is changing cxtremely rapidly at the same time as the principles
of the cducation system underlying it.

mmtiscmmMgtMScmm@o

Sciontific and technical knoy ¢ is increasi ndor -
going TC?Owald?o sgﬁodily that tﬁolﬁggundationfogiég§122db; the
school (inclu lggr ¢ University) soon becomes insufficient and
imPGI'fCCt,fOr © kyoxi. Tt is immediately on leaving school that
the nocd for ICW exl;loonedge arises, lMan will thercfore have to
be gin studying an 1any occasions throughout life if he wishes

" L] 4
to "keep abreast" and "in stepn With progress, But it will be

o/.o



ncecessory for the instruments of knowledge to be available

and for men to find an appropriate context in which to usc them
since, if left to himsclf, he will mcet insurmountable obstacles
and, in additicn, will hove difficulty in sccuring "recognition"
for his cfforts., Education will thereforc no longer be confined
to, or guarantced by, an initial spccialised phase of lifc,

But it is by no means merely a question of renewing onc's’
knowledge fundamentally within the context of one's occupation,
for this occupation itself changes radically: many men arc alrcady
compclled, and will be increcasingly compellzd in the future,
$o change their "trade" during their working life, and many arc
already scelking to do so now in oxder to sccure a promotion, made
‘possible, »rocisely, by the introduction or expansion of a lorge
variety of Jobs requiring ever morec qualified manpower.

This socicl impulse is well known and necd not be explaincd
here. The more technically advanced a country is, the morc the
structure of its active population fluctuates and the greater
is its social and geographical mobility. Torsten Hiisen has laid
down g sound definition of the naturc of this change in the
hierarchy of qualifications. -

Iot us consider four occupational categories:

(a) tnskilled workers;.

(b) skilled workers (mainly manual);

(¢) administrative staff, cadrecs, technicians

without university education;

(d) university cducated ecxccutive and tcchnical staff,
) If, %o indicate the importance of cach category, we .
portray tho original situation by mcons of a pyramidal outline,
we will sce that this outline progr0331vol¥ assumes the shape
of an cgg with the point at the bottom (1).

T
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(1) 7T, Ifsen. "Lifelong learning in the 'cducative
Socloty M Taternational Rovicw of Applicd Psychology,

V(‘).]:"l , No,. 2.




Recent ycars have witnessed an increase in the number of
workers ond an improvement in their status. Generally speaking,
administrative machinery and services cover the greater part of
the working population., But Lhernitte (estimates for the new
rronch plan) shows that at o subsoquent stage the number of
employccs will dirinish, for they will be replaced morc and morc
by highly-qualified technicians using highly sophisticated
mechanical ond clectronic tools, This does not mean that other
tertiory activitics; ard in particular activities pertaining to
culture and cducation, will not continue t0 expand..e _ ,
As for the primary sector (essentially agriculture and stock~
breeding) it will contimue to contract rapidly, although ite
prcduction will continue to rise, For éxamplé, the two last ganeral
censuses in Belgium produced the following figures:

1947: approximately 12%
1961: approximately 8%

In fourteen years, the agricultural sector has thus lost
one-third of its labour force. Yet, in the last cenbury,
the majority of Belgians worked in the primary scector ...
Admittedly, in o few years' time, it will be impossible for
the percentoge of agricultural workcrs in the working population
to deercase still further after dropping to o ncgligeabls lovel
(3% or 455 2). v

In practice, these developmonts will lead to more and mora
indlvidual chonges in occupation, for the majority of citizons
sugﬁ%y ¢lready have occupations difforent from those of sheir
1o :rf’ In the light of a survey carricd out in Sweden
Fogmzﬁﬁ §§HQ§ thot only 6% of young poople from urban circles
uncunngiOn y:ung people from rural circles pursuc the sane
gc aL;quIC as thei; fathers, Morcover, 42% of young men covered
tgo agos of zngOy in Sweden had changed their occupation between

ioinel oocumar S 28, and only onc-third had remained in their
e 11’ on tho Pation {taken up at 20) (1). It is unnecessary to
@wil B = torcqulromonts in now qualifications which such changes
LMY s mention the ney knowlecdge required as a resuls

tecchnologi
gfcﬁgﬁtion, gteal developmonts undergone by o person's old

Attcntisf ?uft 2180 be drawn to6 the decisive impact cxertod
by new thought- oo omission mothogs, The means of transmissior
affcets the manfcr in which decisions are propared, taken, cxccuted
and controlled and deternines tpq struetures of fundamental action
in all sphercs 0f socilety, Particularly in the political and
ccononic ficlds. _

sf'»

(1) Sce the article by Torsten Hiison roferred to above.
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In this respect, Western civilisation has undergone
changes of a revolutionary character. Writing by means of the
alphabet was the first, followed by the invention of the
printing press in the XVth century. Around 1900, the telephone,
telcgraph and typewriter were the third. Today, TV, tronsistors
and, above all, computers are overturning all the decision-
making machinery. ZEach time, ncw occupations appear in this
context: the scribe, the printer-typographer, the secrectary
shorthand-typist, the computer programncr. Each time the inter~
dependence of men undexrwent a charge in its organisation,
‘calling for ncw qualifications and new hierarchical and
relational nachinery.

Furthermore, rnass communication media - from the popular
daily and weckly press and the cinemna, appecaling to the main
nan—~in-the~street, to radio and television which introduce
picturcs, sounds and words into the very family eirclc - have
expanded to such an extent as to overturn society'!s whole
culture and man's whole psychology. Above all, thesc media
supply cveryone, and especially youth, with an undrcamecé-of
profusion of news and topical information. Young people recceive
pnorc informnation outsidce school than in school, but they are
only taught empirically by the family, casually at school and-
through their own experience, to nake use of this information,
to criticise it and to make an intelligent and efficicnt
gsclcetion from it. The minds of the young ncevertheless contain
a wealtir of information and arc open to the world to an cxtent
hitherto unknown, although this "culture" lacks cohecrence and
renains, as it weore, in its raw state.

A1l thesc considerations cxplain thercforc not only the
growth in the "educational" nceds of adults but also the school
systen's inadequacy in the new context and the speedy changes
undergone by tac very content of knowledge. It is thus a ncw
gocicty which is talking shape before our ecyes and, consequently,
also a ncw cducation gystem, notwithstanding thc rcsistance

fron the old systen still weighed down with tradition.

The following rcsuyts of thesc complex developments are
alrcady clcarly discernible:
5 in h will be less and less a matter of
- igguiﬁ%%géﬁﬁéwigdéguﬁ éogn outdated ~ and informgtion —
provided moxc conprchensively elsqwho?c - bu§"w$L£ be
riore and ore dcvoted t?'tho acqu;s;tlon of thJOQS gf
thought, g daptive" gtt}updcs, CrltIC%l rogctlops'%gr
disciplines which "tcach gow t? lcarn". Thus the iégl
dovoted by youth during the day, week or yoar go Sit .
notivitics proper will be 1ore and more limitced. 8

o/ s



during their leisurc time that young people will learn to
absorb information and culture and prepare themsclves
for-an adult life characteriscd by the extension of lecisure
tine. The school could save much time by refraining from
imzarting information, since the mass communication media
will be qualified to discharge the task systematically

in the context of the family and the sub-culture of

the young, As it will be education's task to shape an
"adeptable” man rather than to produce a "finished!" man

in a single process, it will be impossible to teach the
requisite Floxibility of rcaction cxcept through
appropriate activities centailing participation and
responsibility; this cannot be learncd through lectures or
fron books,

Thus the schooling period, hitherto passive, will becone
active and involve personal responsibility and leisure

ine for the absorption of culture., It will becongc
cviadent that the traditional status of young people, _
particularly at school, plays a dceclsive role in prolonging
their infantile state; nany signs show alrcady today that

this is so.

The occupational period will also be characteriscd by
leisurc time for the absorption of culture, but this lecisure
tine will have to be nore and nore often devoted to
occupational adjustment and to keeping abreast of or
acquiring knowledge to this end, This will be the
"Dermanent education" systen and the requisite institutions
will have to be set up or developed. Another part of
leisure time will have to be devoted to community
"Darticipation" rendered esscntial by the complexity
of Dolitical, cconomic and social 1lifecs; failing such
pa;tlcipqtion, the structurcs run the risk of turning into
oligarchies which would transforn the abdication of man
%nto his subjection. Man will therefore have to be cducated
0 this ond from an early age (active exercise of
resronsibilities) and quring his adult life.

%gt;riﬁggg %%—%i_xgggs‘of age, in its prescent forn, will
of 1ifc, *he Ee Fast, since the average prolopgatlon
Iy, |: o tepfvservation of hcocalth and the social necd to
e g rolary tasks - which require little physical
cffort ~ render thg abandonricnt of all activity uscful

to society absurd, althoush thig 4 t mean that
mofcssional actios £ is does not meca

proressi ¥ 1Vity proper nust continue cxactly as
before. MOYCOVEr, while on tpig subject, why should the
age of !rOfOSSiO?al retirement rerain necessarily the sane
for nost categories of Workers and for all persons in
thosc categories?
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In sctual fact, all these changes inply that during the
whole of his life, from the age of reason onwards, man will have
responsible cctivitics, will have to devote himself to study
and will have leisure time for the absorption of culture., This
new social systom which night be called the system of the "three
activity scctors" inmplies permancnt ceducation,

The structures, objectives and ncthods of the traditional

school will be wholly transformed. It will give way to "somcthing
else". The new cducation system will, in particular, provide

for study levels which will henceforth be independent of

pupils' age. Sinilarly, the manncr of acquiring knowledge or
qualifications will be independent of all statutory schooling
periods or former conditions of study, although all study,
naturally, inplics the possession of adequate starting knowlcdges
any geps in such knowledge will have to be filled, Thus "schooling"
will no longer be a statutorily defined and specified period

in man's life and will no longer have to be accomplished in a
specialiscd context called school. Under forms already foresccn
Put not vet specified, this educavion covering the whole of man's
1ife will have eliminated the concept of "class" with the aid

of techinicues for the transmission of knowledge and recoursec

to the mass communication networke. The role of the teachers
will change radically:~"teachers“ and "lecturers" will becone
"counsellors", "advisers", "tutors", "programners",

The present dichotomy "school" and "post-school education' -~
the latter grafted on to the former - will be replaced
pernanontly by a double structure: the " ermancnt education" sector
and the "Tnformation-Culture" scctor.

+ is in this sense that “ermancnt cducation with its
furctional requirements and its own dovelopnent is al{eady
beginning to be an.agent of radical change in the whals

present education systen.

These revoluntionary changes cannot origipate in the present
cducation systens which would have difficulty in evolving
Tike all systems they can naturally be inproved

gpontancously. :
agd nade tolﬁaise their output cven to a startling extent, but
only within the logic of their own structures. In any old syston,
there is a forcc of inertia inherent in its practices, valucs

and technical nachinery. It would be unfair to critigisc it,
since the "school" systen has rendorod, and will continuc to
render for somc time, through forca of circumstances, sGIrviccs
which rcuain linked to the currcnt progross of the most advanced
civilisation. But the impulsion for change can only cone fron

o/s
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outside where, beside the current education system, a new system
for the dissemination cf knowledge will be devised, a "non-formal"
system in the sense of "non-school". Gradually the system will
become able to take over from the old system, which it will
gradually overwhelm. One day, the school as we know it with

its system of "classes" will be a tzing of the past, like

‘the trade guilds as a work context and the "post relays" as

travel stages...

Developing countries - particularly since they are just
starting their efforts - are far less prisoners of the classical
education system. In planning their educational requirements,
they can save themselves the trouble of building up a costly
education system which - as we have seen - will only be
transitory; they can, on the contrary, set up institutions of
a genuinely new kind, responsible for imparting knowledge
for the teaching of techniques to society (1).

Reversing the situation, developing countries would be,
in the matter of education structures and principles, pianeers
and examples to humanity. To be sure, multilateral measures
woulid have to be taken to help them offset the meagreness
of their material and technical resources.

of

(1) Concordant views on 413 this are to be found in
"La_crise mondiale g 1'_ ducation" by Philip H. Coombs,
Paris (PUF), 1968] See page 115.
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Section IV - Effects of new education trends
on the old education system

It is impossible %o deal fully here with every effect since
this would, in fact, mean devising a new detailed pattera for
an education systemn. ‘

I will therefore confine myself to indicating these effects
so as to show that permanent education has indeed become the
basic factor in a radical change of system and to diagnosc its

main trends.

A, A1l education

; I Ernd of encyclopaedism. Information will henceforth be
impar?ga more and more by mass communication media. Kaowledge
memorised in the form of detailed Tacts about the wvarious
subjects taught will become increasingly out-dated.
Encyclopaedic knowledge will, therefore, logically czase to
become the aim of cducation. The concept of the acquisition
during one's schooling of a store of knowledge valid for one's whole
existence has become a myth. It will henceforth be necessary
to learn where and how to secure knowledge, how to select,
integrate and utilise the information received ... Schooling
will therefore become less strenuous since it will only be
concerned with modes of thought, epistemological princivles

and their practical application, and the development of the
faculty to select and criticise informetion. Thus lightengd,
it will comprise less daily, weekly and yearly tasks but will
be directed tovards genuine intellectual and practical
development. Schooling will nevertheless have to be prolqnged
for everyone to the age of 18 and probably 20. The end ol
cncyclopacdism will thus have functional consequences. Initial
schooling, being decisive, will remain compulsory.

2 End of loss of literacy. The 10SS of the abi;ity‘to
~ of rcecruits in

read and writc, noted in & certain number : s
various countrices, will become virtually impossible with a
gsystem of »permeanent education, and cons?ant absorption of he
jnformation. The setting up by countries of centres for the
dissemination of knowlcdge open to all and the growth.in nccds
arising from nrofessional requlremcn?s make loss of llueracy ]
improbable. Furthe rmore, the cxtension of the primary schooling
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phase - compulsory for all - will eliminate the hiatus which
today occurs in the life of many young people between the end
of schooling and military service; this period is nearly
always lost since studies have been concluded through
"saturation” and both public and private concerns refuse to
engage untrained staff for so short a period (the report of
Rector Capelle draws attention to this difficulty). Thus the
end of losc of literacy will have the same functional effects

as the end of encyclopaedism.

3. End of empirical transmission of knowledge. TFormerly
the duties ©To the family and the community, health and sex
education and the art of social relations formed the subject
of empirical instruction given within the family circle. On
the otker hand, firms taught their trade and professional : -
code “on the spot", and trade-unionism was learned at work
through imitation of older employees. -Owing to a fuller
acquaintance with problems and the growing complexity of the
specific machinery whereby they are solved, and to the ever
more technical character of all activity, the empirical
transmission of knowledge, the unsystematic apprenticeship
"on the spot® will lose more and more of their importance,
although it will be impossible ever to eliminate them completely.
However, instruction in domestic science, hygiene, trade-
unionism, sex, birth control, use of communications and
consuuner goods is already leading to the setting up or
development of specialised public or private institutions
which have functional machinery of their own but also make use
of mass comnunication media. These bodies will establish
contact with man in his home, in his job and at and through
the centres for the dissemination of knowledge where hec is
s?uiilng‘ Vork at primary school will be correspondingly
;igerzgggé gnd¢the other cells of social life will be largely
datod trad‘%g che work which they did in accordance with out-
. itions and as occasion arose. For example, training
for a.upe§}¢1c Occupation will be given systematically and
organically by the firm concerned if it 15 Dig enough ¢ have
a tralnng‘9e$tre of its own; in the case of smaller firms,
this task Will be similaryy discharged by a number of firms
in associavion. Central podies in liaison with State
authorities Ygll a%V}SG, support, check and approve the
endeavours m“ﬁe;lieg‘i’ L would repeat, is only an excmple.
As practical 802 200 Knowledge will be transmitted in tais
way, it will be Tealised how ygeiess encyclopaedism will be




during the primary schooling phase and to what extent this
schooling must consist in developing the intellectual ability

to assimilete and inducing a desire to learn. The end of
empiricisn is thereforc a conseqQuence wholly consistent with
the two other effects mentioned.

4. End of specialisation as the outcome of man's primq$1
schooling phase. An individual will no longer begin work with
a diploma certifying that he has a narrowly-conceivad speciality
in a scientific (university) or technical subject. The idea,
still prevalent, that a diploma should denote an ever narrower
but ever more thorough and precise skill in a specific field

is a fallacy. Indeed, to perform the same operations and to
solve the same problems scientific and technical progress today
makes available new intellectual and mechanical processes

which succeed each other with extreme rapidity and call each
time for +the application of new knowledge which may already

be uscd in another activity sector or may be wholly new.
Epistemological approaches change, as do also their .ethods

and instruments; aims are continually being regrouped

according to new affinities or as factors in the solution of
problems posed in a new manner. Minds must therefore be

trained in some conceptual activity of a type and level
consistent with their capacities, and must be directed

towards application to a broadly defined practical sector.

The 0ld definition of a diploma as certifying mastery in a
"speciality" corresponding to a specific occupation is
generally obsolete, and contemporary activities in all spheres
call for polyvalent men capeble of adapting themselves casily
in the coatext of a certain manner of thinking applicable to

a broad field. Thus, mathematics applied to economy produce

the "econometrician": his general mathematical training
compined with his general knowicdge of economic relatious

render the econometrician polyvalent with regard to both the

new approaches and the new problems in the vast sector in
question. Similarly, physicol chemistry (with all its processes)
applic@ %o astronomy produces the "astro-physicist'... To

quote another example, cytology and biochemistry applied to

the medicine of tumours and hacmatology producc the “cencer
research specialist®. Such training, conceived as.anlcated,
produces "polyvealent adaptables” rather than SPeCla%}?ts’

gince the basic training remadns very brogd_and qui}llle§ ﬁhe
student for many other occupations in addition to that ained ot.
To preparc minds to this end, the primary training phafe Oft
man, currently the schooling phase, must be geperal but mus
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at all stages provide for many alternatives. Thus educated,

man will be able to undergo "retraining” scveral times during
his lifetime. Already Saclay awards only diplomas valid for
five years; within this period they will become obsolete,

but their holders will, in principle, be capable of assimilating
the new technical knowledge required for the exercise of their
scientific activities. _

To be sure, these new objectives.of training imply that
professional work or rescarch will have to be carried out by
multi-disciplinary tecams. Education must therefore ccase to
be competitive between pupils regarded, as it were, as
scholastic "monads: education and the ratification of its
results must therefore be a matter of teamwork, the very
opposite of the "class" system where one is continually
"judged'" for what one does by oneself .... even if it is in
the context of a would-be team. Today "active methods" are
often 111uSOry eees

5 Ernd of traditional methods at all levels. All the
foregolng considerations condemil what everywhere survives of
traditional educetion methods: memorisation (and its assessment
criteria for scholastic progress), book-learning (the book as
the bosic instrument), lecturcs by teachers (ex cathedra),
passive role and immobility of pupils (adults or adolescents),
homogeneity of subjects to be learned by all but personalisation
of performance, whereas the contrary should be the case;
negative selection (impossibility to "jump a class" or to

obtain a diploma) whereas what is required is an assessment

for the purpose of guidance in a system with broad alternatives
end individually varying periods of study. In view of the
current evolution in social relations, these traditional methods
have become incompatible with adult activity and it is

thercfore adult education, with the kind of relations and
communication it implies, which will be the transforming

factor for education methods in general. The protests of the
university students prove this, since they express the revolt
of young adults, kept in a state of "schooling", against methods
whicii are soclially obsolete and inadequate for the objectives
pursucd . ﬁTh}S status of scholars must, moreover, be rclated

to the chenging status of the child in the family cirsle. In
our western socleties, the child has traditionally been kept

in conditions of Soclal inferiority which implied total
dependence, the obligation 4o obey passively and to imitate.
This was Su?1°US1y reflected by the fact that the words "boy"
and "girl" were used to describe adult domestic servants in
colonial circles «,.
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Today the status of children and young people is greatly
enhanced for two reasons:

- the speedy reduction in infant mortality and morbidity
which makes the loss of a child an exception;

- the smaller number of children per couple, which makes
children more "“rare" and more "precious®.

The child becomes the main object of preoccupation of the
family, i.e. the couple, who endeavour to provide the bes%d
conditions for the personal development and social success of
the young. The personality of children is nowadays taken into
account from an early age onwards (1). They are associated
with the life of the family and take part in all discussions
and even decisions. Parental authority is thereby weakened.
Young people are regarded as attaining their majority long
before the age laid down in the Civil Code. They acquire
consumer status at an early age, for their parents give them
pocket money or buy them the cultural or sports equipuenty
they ask for. The economic system is geared to meet tiis
category of need, to stimulate it, to direct it and to provoke
new needs. The special "market" provided for the young thus
turns them into an important social group which lives according
to its owm ethical and aesthetic standards and forms a "sub-
culture” cheracteristic of our enoch. The contrast between
the status outside school and the status at school (including
the university whose structures have remained immobile at the
same time as the mass of its students has remained homogeneous),
has become more marked, with the results known to us. The
principles governing adult education therefore become the sole
possible source of reform of the school and university.

Moreover, the evolution of techniques and the related
activities make it necessary for an ever greater part of
education to cease to concentrate on-the "branches"
("mathematics", "mother tongue", "foreign language", “"political
economy", etc,), in order to be .devoted to the solution of
problems calling for the application of the knowledge and
thought processes furnished by these "branches". In this
connection Kempfer draws attention to a process regarded by _
him as valid for adult education but which, in our view, applies
to all levels of education. Once a problem is posed in its
living and concrete complexity, its solution comprises six
stages:

(1) In this connection, the concepts derived from
psychoanalysis also play their part.
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definition of the problem (clearer understanding of its
nature);

establishment of the facts (securing of all data on the
causes or possible effects, in the context of the problem)

analysis of these facts (notably assessing them);
decision (making a choice between alternmatives);

- action (execution of the decision);
evaluation (assessment of the results of the action). (1)

Some phases of ‘this process may be "simulated". Nevertheless,
if a coucrete problem is dealt with in this way, it will be
possible, for example, to have recourse to mathematical or
statistical procedures, the preparation of reports expressing
the conclusions correctly (knowledge of the mother tongue),
reading in foreign languages, concepts of social or natural
science, knowledge of geography or history. The data of the
problem must lend themselves to documentary research and
investigation. It will thus become clear what purpose the
"branches" taught can serve, how to use them oneself anc with

a team, how to integra¥e them with one another to achieve a
particular objective. Basically, it is merely a generalisation
of the case-study method. The application of these methods
takes time =nmd again calls for the alleviation of the study of
"branches® through the elimination of encyclopaedism.

Concrete, active education in teams with responsible tasks
will produce a polyvalent man capable of adaptation.

6. Complete democratisation of education. We mentioned th2t
democratisation was progressing but that obstacles and resistances
rega;ncd t0 be overcome which hampered it, preserving the
prlv;leged position of children of leading and wealthy circles,
and that although higher education was open to children froy
poor?r classes, a situation persisted whereby studies lecading
to the most lucrative careers and paving the way to high
positions were still largely monopolised by the children cf
these very leading circles. Further, such studies - already
more profitable in themselves - are still today a criterion
governing entry into certain careers, and therefore to e
certain extent dlscriminatory agzains® children from socially

/o

(1) Cf. Kempfer, "Adult education", New York, 1955, Chapter 2,
pdges 20 t0 24 bearing on the "thinking process'.
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less favoured circles. In this respect, "connections™ play a
decisive role (provided, naturally, that the necessary diploma

has becn acquired), leading to & virtual monopolisation of the
really good posts «.ee (1)

These initial injustices, whether due to the impossibility
of pursuing studies in youth or to the impossibility of
benefiting to the full from a degree or diploma, can, in
principle, be compensated under a permanent education system
which of fers, by definition, "new outlets" at any time thanks
to the possibility of acquiring higher qualifications. In
this rcespect permanent education constitutes a decisive factor
in the democratisation of education and careers at a time
when the nceds of a society based on science and technology
mean that no "reserve of talent" must be neglected (2). The
desire for equality at the start thus coincides with the
special needs of society. These considerations also apply to
women who still do not have equal access to education and
careecrs (3); in this respect, too, permanent education will
have the same effects. In addition, the new education systen
and methods, with the break-up of the artificial and
inhibiting atmosphere of the school "form" (this Procrustean
bed), calls for the generalisation of co-sducation. Is not
this bound to be achieved under a permanent education systen
covering the whole life span? But the final implications of
the principle must be drawn. And, firstly, how could this
"mixing" of men and women during the initial education phase
not be regarded.as a preparation for the "mixed" studies
which all will have to pursue as adults in the most varied
spheres and under the most varied conditions? One cannot,
thereforc, escape the principlec affirmed for the first time
in the Rome Treaty: equal pay for equal work for men and
women. But we nust go all the way and decduce from the fore-
going considerations that there must be equality of access
not only in respect of studies but also, in principle, in

(1) This state of affairs explains why persons who
themsclves have good positions are so anxious for their

children to succced in their studies.

(2) See in this connection my report: "Acceés & l'enseignement
supérieur en Burope", UNESCO, Part I, 2, "Aptitudes
intellectuelles non mobilisées", pp. 66 et seq.
(Conference of llinisters of Uducation of member states
of UNESCO on access to hicher education, Vienna,

November 1967).

(3) See the same report, the section entitled: "Le facteur
du sexe".
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respect of 81l scientific, cultural or technical activities.
Only in the case of a few rare activities - and even ‘these will
disappear with technical progress - conditions may call for the
exclusion of one sex; this is the case, for example, with
activitics based on pure muscular power (common labourer),
occupatiocns requiring greater physical resistance such &s
certain law and order services (1) or activities entailing
closa puoniscuity (certain functions of ships' crews); these
may still entail working conditions excluding one sex. If we
recognise everyone's right to achieve his ambitions without
discrimination - unless justifiad objectively - and the need
for the technical sociecty to mobilise all abilities, the
refusal to make education and certain occupations accessible

to half of mankind is a mentally backward, socially detrimental
and culturally anti~humanist prejudice.

But the term "democratisation™ also has a second meaning
in the cducation context: "the democratic administration of
ceantres for the dissecmination of knowledge and everyona's
right to personal and responsible participation in his own
education’. As I have explained (2), the need to engage
children from the age of reason onwards in responsible
activities makes it more or lecss necessary to impart -his
trend to the reform of the institutional education structures.
ey T recall that, in my view, this evolution will lcad to the
abolition of "schools'" - designed for specific age groups and
orgeniscd in "classes" according to the old school tradition -
end their replaccement by centres for the dissemination of
knowledsc and culture covering all age groups of the population.
lorcover, in our various countrics such centres are alrcady
being set up, under diverse - more or less happy - forms, as
"cultursl centres", "youth centres", etc., although they do
not fulfil any, or hardly any, of the tasks performed by schools.

B. Youth cducation

£11 the features enumeratcd above by which all education,
whatever its naturec, will be increasingly chargctorlscd and
which result from the new concept of an education system based

(1) Hewever, the women's police force is proving nccessary
end, in any e¢vent, more efficacious in many sectcrs of
urban life and for certain aspccts of present-day
delinquency.

(2) Sec Scction 5: "End of traditional methods at all levels".
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on man's permanent education during his whole existence, will
also cheracterise the initial phase of this educatioan, il.c.

"school" education:

- end of encyclopaedism and consequent lightening of the
time-table ;. . '

emphasis laid on the development of critical faculties

and intellectual methods of approach to problemns, and

the part played by concrete, multi-disciplinary

applications; '

need to extend the length of the initial education

phase (currently the "school" phase);

reduction in "empirical® external participations but
increase in systcmatic intervention by new public and
private bodies (instructicn in such subjects as sex,
fanily responsibilitics, work, civics, usc of consumer
goods, utilisation of cultural facilities, etec.);

the polyvalent nature of education leading to the
award oi the most diversc diplomas less lirked to a
classical "branch" of technology and knowledges

- genuinely active "inter-disciplinary" education in
teams, eliminating, in particular, individual and
compe titive marking; '

- selection not linked to a spcecified period of study,

and effected on a positive basis by means of guidancec

and advice machinery; .

complete democratisation of access to education and of

its administration;

progressive but rapid disappearance of the traditional

*  school "form" system;

transformation of schools into "centres for the

dissemination of knowledge_and culture" open to students

of all age-groups, comprising, under new forms, the
initial education phase and utilising all means of
expression including mass media,

A1l +thece conscquences of the concept of "permanent
education", entailing the need for changes, will affect school
cducation at all levels and will call for fundamecantal changes

in its structures, content and methods,

The same changes will occur at the same time in the Tield
of adult cducation which, although not yet systematiscd or
forming an integral whole, is already - because of its "adult"
nceds and attitudes - closer to the special concept of
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permaneit education as it is being shaped by the transformation
of society (1). Here, the effect will, for this very reason,

be less revolutionary than in the case of the school system
itself. 1In actual fact, the end result will be the integration
of all education in a single system. But, it must be emphagised,
the most revolutionary change will take place in youth education.
This youth, long kept in an infantile state of dependence,
discipline and subjectioan, will be raised to "adult" svatus a%
an earlier age. A distinction nust, however, be made between
the evolution of sociological growth factors and factors of
biological growth. Here it will always be necessary to take
account of the organic phases of intellectual development as
defined for example by Jean Piaget or Professor Iangeveld,
Director of the Education Institute of Utrecht University.

This section of my report aims at supplementing the
series of points enumerated earlier. To be sure, they constitute
the essence of the action of permanent education as a factor in
the change of the current education system as a whole. It is,

however, necessary to add the consequences peculiar to youth °
education,

Firstly, the rapid evolution we are undergoing will
definitely eliminate the prejudice whereby "formal"™ education
is regarded as intrinsically superior to vocaticnal or technical
educction., On this subject, the report of the Marly-le-Roi
course has the following to say:

"Mle have to overcome the prejudice that the culture

8cGuired through general education is more comprehensive

and valuable than the culture transmitted through
vocational training and professional activity. We have

by nov largely gone beyond the narrow notion of 'trades’',

for.the rapid evolution of technology and professional

mobility require the basic education to be more and more
geteral and cultural." ;

It will, in fact, become useless and impossible to give
genuinely specialised vocational and technical training since
such tyilnlng would be speedily outdated; it will therefore be
ggsgntis} for vocational training to comprise a "general! hasis.
Similariy, one cannot conzeive tihat in our prredominantlsy
scientific and technical society a man may be educeted without
learning Somethitg of the technical aspects of social and
econoiic lire; So0-called "general" studies will therefore have
to include a technical part, pAg g result the difference in
character of the two Kinds of education will diminish
progressively. This 1s what the Swedish concept of the

/o

(1) wee Section IIT.




comprehensive school promises. Similarly, democratisation and
selection effected with guidance and advice will help to hasten
the disappearance of study sectors monopolised by leading social
circles where average levels remain "higher" even today because
of the more favourable conditions for study and cultural
development obtaining in the families of these circles. The
classical humanities, too, will cease to be the "royal way"

to higher studies, and dead languages and the cultures of
antiquity will completely cease to be the nucleus and symbol
of all higher education of the mind. The disparity between
the "classical" values and the values of present-day society
is growing ever greater and dooms this kind of basic education
of which only a few optional alternatives will remain. Today
sociology is a better preparation for law than Latin, which
has become wholly useless - to say no more - to medical

science.,

_ The "defence of humanism" is nothing more than a rearguard
action to prolong the existence of a privilege.

Teaching will be more and more personalised in tihie s=nse
that the education of the young will be increasingly adapted
to the intellectual personality and aspirations of each pupil.
In this respect, the tutorial system, particularly suitable
for adults, will be extended to pupils of all ages, while the
new technique of study "by computer" will accentuate the
individual character of education.

Purthermore, youth education will comprise a range of
alternatives which will broaden with advance in studies. To
be sure, each category of alternatives will imply a certain
"common trunk® of general basic knowledge ... The fact that
it will no longer be possible to relate the acquisition of
gencral or optional knowledge to 8 given age or a given
schooling period, although a pupll will still have to obey
decisions arising from pupil guidance and advice (allowing
nevertheless for individual alternatives), will cause, as
we have shown, the break-up of the present school structure
and of the "class" system. This basic fact cannot be emphesised
sufficiently. It is perhaps in this respect that permanent
education will produce its most revolutionary effects. Here,

our view coincides with that PLI'F Tforward in the report by
grofessor Tietgens, who would like the "classes" to be replaced

by "courses".
Pupil guidance and counselling will become ever more

i 3 Ao t
ssential far the young, since the adult's right to resume, 2
: later stage uncgnditionaIIYs studies abandoned too soon
will not give him back the greater freedom of choice eajoyed

of
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by the young. Life's first oocupational'commitment has indeed
irreversible consequences, as Professor Eide points out. The
adult's power of choice is restricted.

The concent of studies open to pupils of any age end carried
out accoxrding to methods resulting from the dialectic of the-
gvolution outlined, the need also to organise, to specialise, to
establish the function of information (in the broad sense) on
another level than that of formal school education, making use of
mass communication media, will bring about the transformation
of the school and its integration in "centres for the dissemination
cf knowledge and culturs" as alrealy indicated, This will not be
achieved at one stroke nor simultaneously and in the same way
everywiere., Initially, schools (including universities) and their
equipnent will be used daily and on every day of the year from
8 a.m. to nidnight by the most varied clientele, The costs of
school investment in response to the ever-growing needs of nascent
anc developing permanent education, make it inadmissible for school
buildings to be usad only 7 hours a day, 5 or 5 1/2 days out of
7 per wicelzr, and only for 30 weeks a year, This takes no account
of some schools that are used for evening classes and on week
ends for cultural events... But this is only the first stage of
the evolution described.

Universities will not escape this development and will be
"centres" lile the others but on a necessarily higher level,
since they are also centres for scientific research and cultural
creation which by definition are the srhere only of those who
rossess the necessary abilities, It will be possible for this élite
forned by scientific selection to grow continually, although, at
best, it will never be more than a strong minority.

Ce  Adult education i

Advlt education, will, to be suxe, have the characteristics
we have endeavoured to define as being those which all education
shquld_hazg in our technical and scientific society, our
"01V11188b;0n of leisure" (see under A). But it will be the needs
themselves, the forms sssumed by this "gestating" education and
the rrinciples and methods following from its nature, which will be
the lucreasingly decigive factor and the model for the reform of
educatloll 28 a whole. It is, naturally, a gradual evolution which
wil} aillrim ltse}f more and more strongly as adult education sains
in 1MPOTLLACe and becomes structurally organised, Just as it was



absurd to take — more or less consciously - as prototype for
adult education the school system created for the young, it -~
would be an aberration to act today on the reverse principle.
Tu both cases the resistance due to the nature of the pupils
themselves naturally constitutes a more or less conscious

factor of adgptation._,

Hoviever, let us not forget to what extent the traditional
school system has hitherto tended to prolong artificially the
infantilc state of the young subjected to it. In this respect,
the typically "adult" characteristics of education conceived
especially for pupils of "post-school" age, can only exert a
beneficial influence on the education of the young, .

T+ is now necessary to stress how imperfect and clearly
inadequate our scientific knowledge is of the different
intellectual and characterial capacities for study of individuals
of different age groups. And if 1little is known about the
influence cxerted on these capacities by physical or physiologice-
changes due to age, we know even less about the effec%s :
of changes in socio-cultural conditions and the way of life
during different phases of life. " “ ¥

These inadequecies are proved beyond any doubt din the- -
excellent survey published by the Review of Education Research
on recent research into adult education (l). T

Tn his survey Howard lMacClusky shows that results arc
sporadic and the relevant data of%en incomplete and unreliable.
fhe scicntific cffort has been devoted mainly to the formal
schooling phasc and the standards established for that lcvel
have, in rcality, been applicd subscquently to adult pupils,
Now, there 1is a demand for.in§trumcnts deviscd specially for
determining the characteristics of adul? pupils and for the
application of "age fair tests", T@e differential psychology
of adults is not adequately dealt with, and, in particular,
thore has beon insufficient rescarch’into the ability of adults
belonging to the lower social strgta. Admittedly, it seems
that the ability to solve new provlems diminishes generally
after a cortain age, but that the general intelligence level
remains the same up to an advanced agc. However, it could not be
claimed thot this has been proved and that the mechanism of the
phenomenon can be described correctly.

e

(1) Vol. XXXV, No. 3, Junc 1965
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Galc Jenscn and Albert Schrader deal with socialisation
proccsses, Only a fcew obvious gencralities concerning adults
have been put forward as being objectively proved; herc, tooy
the najor cffort has been devoted to the young... The type of
generaliity produccd by research on adults may lead to conclusions of
the fcliowing kinds :

~ Sccurity at work (due to tke gtability and coherent
attitudes of supericrs) favours the socialisation of
nenbers of the group,.

~ 2here is a relationship between the perscnal accomplishment
of lecaders and their feeling of independence and degrdc
of sclf-esteen, . '

~ DEXcecssive hilerarchical structurisation produces
instability and discontent among the staff.

-~ The size of an institution aflfccts the rcactions of its
members in regard to participation, cmotional state ani
contontment.

In short, we knew, without knowing ...

Robert Boyd makes a survey on the "group" rcgarded as a sicio-
psychological unit for study., Here cll the features of group
dynemics, more positive than in the case of the preceding object)
rney be nobiliscd and adapted to adult education methods. Tho
same procecdurcs could, however, be applicd to the young with o view
to raising them carlier to adult status in the way explainecd in
scctions A cnd Ba



In any cvent these excellent contributions show the
nced to develop rescarch into the adult personality and its
differential aspects (1).

Here, as in the case of youth cducation, we shall confinc
oursclves to adding to the consequences entoiled for all ’
education -(scc section A) those pecculiar to adult cducation.

The democratisation of education together with the nced
for adults to devote a greater part of their lcisure time . to
cducational activities have an inescapable consequence: the
right for every adult to resumc studics which he might have
accomplished in his youth as "initial cducation” but, for onc
reason or another, could not carry out or complecte, As in the
case of youth itsclf, the principlc of a statutory schooling
period, of yearly stages to be covercd in a homogencous monncr
and of branches comprising only limited altcrnatives (the common

o /s
(1) The article by John Macleish - "The acquisition of knowlcdgo
- by adults: focts and figurcs'— published in the
Incérnational Review of Adult and Youth Education, 1962,
vol, XIV, No. 1, e 45 to 54, gives thc same impression.
It contains one impressive stotement: that, according to.
Lohmen, works "regarded as brilliant" haove generally been
conceived and achieved by their creators between the ages
of 25 and 40, Must it thereforc be assumed thot this is
the natural period of creativity? “Je agree with the cuthor
that men above 40 years of azec are indecd the vietims of
the habits they have acqgired, and would odd that the most
gifted among them are "victims of their own success".
It is, indoed, just_as though by over-heaping them with
honours, with social and gcademic awards, and high
consultative and administrative functions, by arranging
" for their participation in worldly but non-creative activitics
we did our best to prevent them from continuing to dcvoto
thensclves to their creative work ,,, However, the .
article by MacIleish would seem %o roveal two trends: W1th1
agey the reactionsof adults become slower, but they »prescrve
and even improve their intellectual gpilities }g;%ggleEEEE:_
tain thom rogularly (what an argument in fovour of
pernmancnt educationd).

i




- 32

progranme remaining the main part) will cease to be applicable.

The resumption of studies will therefore offer adults highly
flexible opportunities. Similarly, the traditional methods - those
of the school - still too passive and little difforcntiated, will
be replaced by methods of active nersonalisation practiscd in small
groups, and the adult will find it easicr to have recourse to
institutions intcnded mainly for the young. The cxpansion of
cvening classés and correspondence courses (1) will offer other
opportunivics. The certificates awarded for such studics will acaquire,
under appropriate conditions, the same value as certificates
covering tnc samec subjects obtained - perhaps within a shorter
period of time - by full-time study,

The "centres for the disscmination of knowledge and culture"
should also provide adults with possibilities of reorientation
(at the same or o higher level), re~training, refresher workjy
acquisition of supplemcntary knowledge, cultural develorment)
community activitics (see section A)4

Adult cducation will develop its structures while being
integrated with the new overall ecducation system in which it will
e the fundamental factor of changee Just as the democratisation
and promotion of studics have determined a whole social policy
of study gronts and of assistance of various kinds (payment of family
allowances during the whole period of study, etc.), the same nceds
will lcad to a social status of cdult cducation. One of the
featurcs will be the gencralisation of & kind of reduction in hours
of worlz: the transformation of hours, days and weeks of work into
"cducational leave" with normal pay. The allowances for study
cxpenscs or "“loss of carnings" (when the studics concerned oxcced
the duration of the educational 1cave), will be financed from a new
socicl sccurity branch. The highest vocational trzining at 21l
levels ic essonticlly of concern to firms but @lso to the State
and to the individual workers themselves; it therefore calls for
such a mcthod of financement which also has technical, political
and PSYChological advantages. It docs not rcquire new functional
machln?ry,.as %t implies a very broad sproadipg'of charges and,
th?oug& Seing included in the cost pricc, obviously links promotion
through study to work status.

o/ s

(1) Thosc courses themgelves, for from remoiring aligned with
the school system (homogoncous periods and subjects,
icentical work and exercisecs by a whole grou ), will lond
thengclves more and more to personalisation (see report
of TLouis Cros on "Correspondcnce cducation in France"),

PUSSIBBREE A
-
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Section V - General conclusion

The forcgoing considerations have permitted us to stress
the necessary foatures of permancnt education., They are
necessary in the sense that the evolution of society, and on the
basis o0f this dynamic, the overall function of the education
systen, call dlmost automatically ror a change in ocducation
structurcs, contents and methods.

It is, indced,.impossible to avoid the conclusion that

cducation must become "permancent", i.,c. must constitute an
activity pursucd by men and women Guring the whole of their 1life

span from childhood onwardse.

"The special features of this cdueation will after all
be detcrmined by the force of things. Education as a2 whole will
fulfil the most varied aims: initial youth education; rcfreshcr,
reoricntation and re-~training; supplementary cducation of a
cultural, civic or practical naturc.

t will be of a predominantly optional chaoracter from the
initial educetion stage onwards, It will aim at inculcating
intellectual or technical methods trather than knowledge, for
everything that comes under the heading of information will be
disseminated by mass communication media and not by educational
establishments, The phases of education will not be linked <o
a given period of study and it will not be necessary to learn
all the subjects of a syllabus simultaneously. Progress in each
subject will be solely the responsibility of the pupils or
students, according to their intellectual or work capacitics,
Studies will call for the critical spirit and personal activity
by participants working in teams, DPupils will be taught how to
learn and bow to use mass cormunication media profiﬁap1Y‘0n
behalf of individuals and of the community. Creativity in work
and leisure pursuits will be promoted., Studies will take nany
formss full-time, evening classes, courses, education by
correspondence and by audio-visual media, programmed instruction
including the use of computers.

Tor the man of tomorrow will have 4o be able to adapt himsclf
continually to changing situations. To survive he will have to
be able to act independently, responsibly and in fellowshiD,
be preparcd to criticise but also to submit to unconditional _
discipline as soon as it is imposed by democratically—control-Od

authoritcics.
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"Centres for the dissemination of knowledge and culture" -
as many as are required for the population density - will take the
place of schools, youth and cultural centres, public libraries (which
will be integrated in the centres), museums. They will have debating
chambers, theatres, cinemas and sound and television broadcasting
sections. They will have their own printing shops and will comprise
“workshops" for the most varied creative activities: introduction
to research, the arts and dancing. They will be surrounded by
sports facilities- Some of these centres - while of the same
nature as the others - will be the equivalent of our present
universities, since they will be responsible for organising
scientific research and taking education up to the highest level
(including "post-graduate” work). They will be focal points for
cconomic and cultural development and centres of leadership for
broad areas. It is in their teaching and methcdology institutes
that the constant renewal of the permanent education system,
conceived as an integrated system,will be prepared.

Apart from the "centres for the dissemination of knowledge and
culture", whether of university level or not, major industrial
concenns, professional organisations, major admimistrations and
general interest assoclations will organise special education
courses in the context and spirit and according to the plan of
permanent education.

To be sure, the radical changes called for by these new

conczpts will entail a considerable increase in education expenditure.
Economic growth will enable it to be met and will, moreover, bpe

hastened since, by meeting the expenditure, it will better answef

the quantitative and qualitative demands of education needs in the
technical socicty and the civilisation of leisure.

The success of this venture can onlyv b : : :
of a politically integrated Euro ly be conceived in the light

: e det i v : tiny.
This is a question of scale. p ermined to.cont ol its destiny

At its origin, in the nineteenth
: centur the campaign for
gogp“%soﬁy SG&;Ciénsdseeged revolutionary ang’utopian e
oday s permanent education 3 o ot r
may also have "fPuturist” campaign with all its implications

aspects, But i " AT
it is also a "future feasibility"Jhn:ln addition to being "futurist

= and the preview may show ug by
wha;_iuages, under what conditions and at what price it may become
reality.
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