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FOREWORD 

In the post-independence period, the Government of India has had to assume 
greater responsibility for ·the social welfare of the people. This responsibility 
is being discharged by the Government of J ndia through the provision of social 
and economic measures of its Five-Y car Plans. 

Social welfare in India to-day has passed beyond the stage of a cause and 
has become an organized function. Therefore, the problem of the education 
and the training of competent personnel qualified to man such services becomes 
an important issue. It is gratifying to note that the need for a thorough educational 
preparation to equip welfare workers with sound knowledge and skill has gained 
wide acceptance, particularly during the last decade. The increase in the number 
of schools and faculties of social work is indicative of a positive trend recognizing 
the need for training facilities for welfare workers. 

At this juncture when training facilities for social workers arc expanding, 
it is appropriate to review the content and the educational objectives of institu­
tions imparting such training. The primary objectives of any such institution 
should be to help practitioners acquire sound knowledge of the field, develop 
skills, gain maturity and maintain professional integrity. Then, too, the very 
character and function of social work is such that it clamours for the establish­
ment of a distinctive relationship to the community; this relationship demands 
of social work education an emphasis on the development of a high degree of 
social conscience and social consciousness. Hence schools of social work have 
constantly to evaluate their programmes and examine how far they arc able to 
turn otit cllkicnt Iicld workers. No doubt, the quality of practice depends largely 
on the practitioner himself or herself but the way he or she is prepared to make 
the best use of his or her professional training cannot be overlooked. 

Therefore, the institutions have constantly to keep in mind the fact that train­
ing should be close to the field of practice and should be so geared as to enable 
the workers to meet the challenge of the field. The schools of social work have 
to shoulder the responsibility of offering a programme to suit the present and 
future trends of a rapidly changing society. Conscious efforts have to be made 
to evaluate the field requirements in order to meet the growing demands of the 
social work field. The schools must take care to frame their curricula so as to 
reflect the field nccus. 

This report is the outcome of the study: "A Survey of Social Work Educa­
tion in India as preparation for work in the field ". It is a pioneer study of the 
training pro~r~unmes of selected schools of social work in _lndia imparting pro­
fessional trammg at a post-graduate level. A comprehensive attempt has been 
made to cover the various aspects of the total training programmes in selected 
schools in order to ascertain how far the training equipped the graduates with 
competency for a beginning job. 
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The report, it is hoped, will serve as a valuable guide to social work educators 
for improving standards of training which would affect the quality of the gra­
duates of schools of social work and their professional practice. 

Baroda, 
July, 1961. 

( (SMT.) AMMU M. MUZUMDAR) 

Dean, 
Faculty of Social Work, 

1vL S. University of Baroda. 
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INTRODUCTION 

The primary objectives of every institution which imparts professional 
training are to help its practitioners embody sound knowledge of the field, acquire 
adequate skills and develop professional maturity and integrity. For any profes­
sion to attain a high standard in practice, it is highly imperative for the training 
institutions to examine their programmes and the extent these arc effective in 
turning out efficient workers, becau,5c the quality of practice dcpands largely 
on the practitioner and the way he is prepared to make the best usc of his pro­
fessional training. The second objective which the institutiohs 11ave to bear 
in mind while planning their training curricula is that the training should be 
close to the field of practice and geared to the needs of the country. This is 
true especially for a profession like social work which is still in the process of 
developing. At a time when the complex needs of the coimtry call for trained 
social workers and when facilities for social work education arc expanding, 
constant evaluation of the existing education programmes is of paramount 
importance. 

This study was prompted by the need felt by many social workers for 
information on the development of social work education in this country. As 
a result of the growing realization of the importance of training, the demand 
for trained personnel has increased considcr?-bly, even to the point where the 
number of jobs exceeds the number of tramed workers available. But little 
is known of how the workers feel about the effectiveness of the training in 
preparing them for the field. 

Keeping this purpose in mind, the Faculty of .Social \'\'ork, l'vl. S. Univer­
sity of Baroda, undertook the study : Survey of Social \Vork Education in India 
as preparation for work in the field; the first ?fit~ kind in India. It was spon­
sored by the I\1inistry of Education and Snentlfi.c Research, Government of 
India, under the scheme of ' Research in Social Welfare' and has been made 
possible by a grant of Rs. s,ooof- from the University Grants Commission. 

The terms of reference under which the survey has been pursued are: 

1. To study the training programm<;s of som.e .selected Schools of.Social 
Work in India imparting professiOnal trammg at the post-graduate 
level. 

2. To ascertain the opinions of gradua.tc~ trained in these ~nst~ t utions 
towards the various aspects of the trai?I?g P!·ogrammcs wluch mclucle 
class room work field work and trammg m research methodology, 
and the extent tl;e training equipped them for a beginning competency 
for a job. 

Scope and the Method of Survey 

The enquiry is confined to the study of the training programmes of five 
schools of social work. \'\'hile selecting the schools and the graduates who were 
to participate in the study, the following criteria \Vas used: 

1. Schools ;vhich impart two years professional training in social work 
at the post-graduate level and were established before I953· 
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2. Graduates who had completed their training before july 1955 and had 
at least one year's job experience in the field following their training. 
One year's job experience was considered necessary, because the 
graduates could evaluate the training objectively, only after they 
had some work experience in the field. 

The following are the schools which co-operated in the study: 
I. The Tata Institute of Social Sciences, Bombay. 
2. The Institute of Social Sciences, Kashi Vidyapith, Varanasi. 
3· Delhi School of Social Work, Delhi University, Delhi. 

4· Faculty of Social Work, M. S. University, Baroda. 

5· The Madras School of Social ·work, Madras. 

The J. K. Institute of Human Relations, University of Lucknow, Lucknow, · 
could not be included in this study; because the school could not provide the re­
levant material in time,' inspite of repeated requests. 

The scope of the study is limited to a study of the curricula of these institu· 
tions, and an analysis of the graduates' opinions on the various aspects of training.· 
Secondly, thejob positions which the graduates held in various fields of social 
work have also been analysed. The detailed study of the course content has not 
been attempted because of limitations of time and finance; but a general picture 
of the training programme has been presented. The study of the training curri­
cula of the schools shows that changes in the curriculum were initiated from time 
to time, in the light of the knowledge of employment potential of different fields 
of social work. 

The questionnai~e method was designed to obtain the graduates' opinio?s 
relating to their training experience as preparation for a job in the field of social 
work. The original plan of interviewing a sample of a hundred graduates was 
dropped owing to lack of finance and time. The present enquiry is based_ on the 
responses of those who answered the questionnaire. The factual matenal per· 
taining to the training programmes was collected through personal disct~ssion _and 
through reference to the printed literature of the schools. Personal mterviews 
were held with the heads of the schools and other persons, who are or were 
associated with social work education. 

The lists of names and addresses of graduates were obtained from the 
institutions. Six hundred and one questionnaires were mailed, out of which 
thirty one did not reach the addressees, either on account of incorrect address, 
or because the person had gone abroad for higher studies. In the beginning 
only one hundred twenty three completed questionnaires were received. An 
attempt was made to increase the number of responses; and after follow-up 
letters the number of returns rose to one hundred seventy nine, which constitutes 
2 g.8 per cent of the entire group to whom questionnaires were mailed. Some 
of the graduates replied that they could not return the questionnaire in time due 
to lack of time at their disposal. This and the inconvenience expressed by some 
schools in furnishing the relevant material in time necessitated a considerable 
prolongation of the study. 

Of the 179 completed questionnaires received, only 150 questionnaires 
were accepted for the purpose of the study. This constitutes 25 per cent 
of the group to who~ the 9uestionnai~-es were mailed. The _twenty-nine q~estion­
naires not included m tlus study, did not meet the reqUirement regardmg the 
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duration of employment. Thus the group under study includf"s then~ student 
who gTadm:tcd bet\\·ecn 1938 to IS55 fmm the fi\'c sekctcd scLuch of:;oc::d \\·ork. 

Graduates who obtained SfJec!alization or concentration in <1ny one parti­
cular field and others with a generic training arc birly represented in the group 
under study. The group which had obtained specialization constitutes 59·3 
per cent of the total group, whereas the group which had a generic social work 
training constitutes 30.7 per cent. Ten per cent of the graduates did not give 
any details regarding the nature of their training, hence could not be included 
in either of the groups. The identity of the participants has been kept confidential. 

Personnel included in the Surv:ey 

Of the graduates who returned the questionnaires ninety-four per cent 
were employed in the field; 3·3 per cent were engaged in voluntary social work; 
and the remaining 2.7 per cent were unemployed at the time of the survey. Those 
unemployed at the time of survey had one year's job experience' following their 
graduation and as such were eligible to participate in the study. The graduates 
who participated in the study \Vere employed in the fields of Labour Welfare & 
Personnel Management, 1\1edical & Psychia_tric Social Work, Family and Child 
Welfare, Youth Welfare, Rural Welfare, Cnme & Correctional Administration 
Tribal Welfare and Public Welfare Administration. ' 

Age and Sex 

Among the graduates whose questionnaires were accepted, 77·3· per cent 
are. males and 22.7 per cent are females. All schools except the· Benaras school 
had admitted women students, but, in general, the number of women. students 
admitted to the schools is smaller than the number of men students. 

The ages of the participants at the time of the completion of training ranged 
from 20 to 42 years. Twenty-two per cent of the graduates were under 24 years, 
and s6.6 per cent between 24 and 27 years. 

Experience Prior to Adnllssion 

Of the total number of graduates, 56.7 per cent stated that they had some 
work experience prior to their admission t? the schools. Twenty per cent of the 
graduates had work experience in both socr~l wel~are and non-social welfare fields. 
The number of graduates with experience m socral welfare fields is equal to the 
number of graduates who had experience in ~on-social ~elfare fields. Nearly 
half the number of graduates had work expenence rangmg from one to three 
years. The main areas in which the graduates worked prior to their admission 
were refugee camps, child and youth wel!are agencies, rural welfare, labou; 
welfare, adult education and social educatiOn. 

Of these graduates who had wor~ experi~nce prior to their admission to 
the schools, 9 r.8 per cent felt that therr expene_nce had helped th~m to grasp 
the theoretical knowledge of the field more easrly. One gra~uate s · comme_nt 
is: " This experie11 ce helped me to have a b~tter unders!andmg of the socr~l 
problems discussed in the class and also to see rts real use m the actual field m 
learning the principles and methods. ~, The otl~e~s said that the work experi­
ence created an incentive to obtain sacral \'..-ark trammg. It gave them an under­
standing of the qualities required of a social worker, such as, an ability to observe 
and understand the attitudes of people, maturity to look for various factors while 
analysing problems, self-confidence, organising ability, and an ability to get 
along with different people. 



CHAPTER I 

DEVELOPMENT OF SOCIAL WORK EDUCATION 

In this country, formal educa!ion f<;>r social workers is only two decades 
old. However, socml work education, hke any other professional education, 
has grown out of the needs of the people as reflected in the environment in which 
they have been living. ';foday, with the new demand for welfare services there 
is a nee~ for trained work~rs to man these services. The enlargement of tl;e field 
of practice therefore reqmres that the education keep close to practice. 

To study the evolution of social work education in this country, it is essential 
to survey the changing concepts of social work. The history of the develop­
ment in the field of social work can be divided into three major periods: the 
pre-British period; the British period; and the post-Independence period. 

Pre-British Period 

The ancient history of the country provides evidence of the fact that the 
social welfare was the responsibility of the ruler. The state provided many 
public amenities, and undertook many projects of public works. Various social 
institutions such as the joint family, caste groups, and panchayats played their 
roles in helping needy individuals. The aged, orphans, the disabled, the sick 
and the unemployed were taken care of by the j'oint family. Whenever the 
family failed, the community or caste mandals looked after the poor and the 
needy. The nature of social welfare was intimately tied up with the economic, 
political, religious and social milieu in which people lived. The spirit of mutual 
aid, charity and philanthrophy ·was implicit in the very fabric of the religion 
and social structure. During this period the need for organized social services 
at public or private level m' the need for a special group of workers to work for 
the welfare of others did not arise: 

British Period 

The British, with their educational and economic policies had great in­
fluence on the economic, social, cultural, political and religious life of the people. 
Through contacts and literature the Britishers brought new' ideas and a different 
set of social values, which resulted in many changes in the economic and social 
life of the people. The age-old economy of the self-sufficient village, the commu­
nity life and social institutions underwent a marked change. The old community 
life started weakening, social relationship became strained, the joint family 
system was disrupted, and problems of unemployment and under-employment 
became more marked. These symptoms of social mal-adjustment moved social 
thinkers to arouse mass consciousness to combat the commulative effect of these 
damaging elements, which appeared in the form of poverty, ill-health, dis­
organization of family and disintegration of community life. 

During the nineteenth century many groups with political and religious 
bias came forward to meet the challenge of the new situation. Although their 
approach to the problems wa.s different, all _were inte~ested ~n. ameli<;>rating the 
conditions of the people. Social reformers agitated agamst eXIstmg socml customs 
like ' Sati ' child marriage, caste segregation, religious conflicts and many other 
social problems resulting from a rapid growth of urbanization, 
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The social reform movement led by socially conscious leaders like Raja 
Ram 1-'Iohan Roy, Dwarkanath Tagore, Devendranath Tagore, Keshab Chandra­
sen, Dr. Bhandarkar, Jyotiba Phule, justice Ranadc and many others, and ~he 
welfare work carried on by the foreign Christian missionaries, had a stimul~tmg 
effect on local organizations. Many social service agencies were estabhshcd 
in different parts of the country in the latter part of the nineteenth century. 
These agencies were established either by political or religious groups to I?ro­
vide welfare services for certain sections of the community. Through the eflorts 
of these organizations people became more and more aware of their problems 
and needs. Special mention may be made of Gopal Krishna Gokhale's social 
reform activities which were based on a careful study 'and analysis of the social 
situations. His approach to the solution of social problems was based on facts 
and therefore more seien tific. 

In the beginning of the twentieth century the need for planned social ser­
vices on a large scale was widely felt in the country, because the old institutions 
were unable to cope with the new problems which arose as a result of rapid changes 
that were taking place. Services for the care of the disabled, orphans and others 
socially and physically handicapped persons were initiated. This accelerated 
the demand for \Vorkers needed to man such institutions. The early efforts 
to train these workers took the form of apprenticeship under the guidance ofleaders 
who had knowledge, experience and foresight. 

The enlargement of the scope for social work, coupled with a desire to 
improve the standard of services necessitated a change in the pattern of the training 
of workers. The apprenticeship method lacked scientific knowledge necessary 
for the development of required skill. Institutions to impart formal training 
of a short duration were therefore set up. "Mter the first world war, the move­
ment for organized training gained momentum, and several private agencies 
in Bombay city started offering short courses of a very elementary grade to young 
social workers. For a few years, a training centre for women was conducted 
by a Joint Missionary Committee under the auspices of the University Settle­
ment. Later, the Social Service League, Bombay, offered a series of lectures 
on social subjects, and initiated the novice into a broadly defined field of social 
work in the city of Bombay. At the close of the fourth decade, the University 
Settlement in Mysore started training classes for its own employees, whilst the 
Children's Aid Society in Bombay inaugurated study groups for the benefit of 
its voluntary probation staff. Simultaneously, the Nagapada Neighbourhood 
House, Bombay, conducted an intensive training course of one month's duration 
for its own workers as well as for a few outside students. " 1 

These short term job orientation training courses were intended for workers 
in urban areas; but during the same period the need for well informed personnel 
with adequate knowledge of the rural community life and its problems with 
necessary skills to work in the rural areas, was also felt. 1-'Iahatma G;ndhi's 
national movement for political freedom and his ' constructive programme ' 
gave impetus to social welfare programmes in the country. His enthusiasm 
for rural uplift gave birth to many institutions whose aim was not only to pro­
vide services in the rural areas but also to train welfare workers for such areas. 

Many institutions were set up for the purpose of providing training pro­
grammes for rural workers. The Shriniketan rural centre started by Gurudev 

L Kumarappa, J. M., "Education for Professional Social Work," Current Trends ;11 
Social Work in India, ( Bombay, Tata Institute of Social Sciences 'Y, p. 59. 
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Tagorc, the Hindustan Talimi Sangh, Wardha, initiated by Gandhiji and the 
training centres run under the auspices of the Kasturba Gandhi Memorial 
Trust for women workers, arc examples of institutions which were eno-arred in 

. . I k ::. ::. trammg rura wor ·ers. 

• Professional Social Work Education 

The need for professional social work education grew out of the experience 
of those who were engaged in organizing the training programmes for voluntary 
workers. They had a s~rong _convic.tion that s~cial work as a profession has a body 
of ~nowlcdge and speCific skills of Its own which can be applied in a variety of 
social work fields. The short-term courses or in-service traininrr prorrrammes 
were found inadequate for the growing needs of the field. '=' '=' 

In the late thirtces Mr. Manshardt, then the Director of the Nagpada 
Neighbourhood House, initiated a proposal for starting a professional school 
at the post-graduate level in Bombay. The school was started in 1936 with 
financial support from the Sir Dorabji Tata Trust and was known as the ' Sir 
Dorabji Tata Graduate School of Social Work'. Later its name was changed, 
and it is now known as the 'Tata Institute of Social Sciences', Bombay. 

Post Independence 

·with the independence of the country in 1947, a new stage in the develop­
ment of social services and in the recognition of the need for training of workers 
in the country, begins. Various types of organizations at the state and the 
national level were established to plan out welfare programmes for the country 
which was facing numerous problems. The constitution of the country and the 
government's policy to establish a welfare state, made it obligatory on the part 
of the government to provide welfare services for the people. With these changes 
the role of professional social work education in training necessary personnel 
for the administration of various programmes became increasingly important. 

Before independence the Tata Institute of Social Sciences, Bombay, was 
the only post-graduate school recognized as a professional school for social :vork 
training. In the post-Independence period more schools have been cs_tabhshed 
in different parts of the country. The present Delhi School of Socml Work 
was first started in Lucknow in August 1946 as the National Y.W.C.:"-. School 
of Social Work, under the auspices of the National Y.W.C.A. of India, Burma 
and Ceylon. In the beginning the school provided training to women \vho 
were discharged from military service. After two years the school was shifted to 
Delhi and since then has been affiliated to the University ofDelhi. 

The Institute of Social Sciences, under the auspices of the Kashi Vidyapith, 
Benaras, was opened in Bcnaras on August 15, 1947· Two years later the J. K. 
Institute of Sociology and Human Relations of the University of Lucknow was 
established. In 1950 the Baroda School of Social Work was established under 
the auspices of the M. S. University of Baroda. In the beginning the school 
was attached to the Faculty of Arts, but during the same academic year the school 
was recognized as a separate Faculty of Social ·work. Two years later the 
Madras School of Social ·work was established in Madras under the auspices 
of the Madras State Branch of the Indian Conference of Social Work and the 
Guild of Service ( Central ) . The training offered in these schools, is at a post­
graduate level leading to a Master's Degree or Diploma in Social Work, and is 
available to both men and women. 
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Recently, in I957, three more Schools of Social Work have come into being 
with the Institute of Social Sciences in Agra, the P.S.G. School of Social Work 
in Coimbatore and the Department of Economics and Sociology of Andhra 
University, in Waltair, offering social work courses. In addition to these 
institutions offering a two year post-graduate training in professional social work, 
there are many more institutions offering courses in one or more fields of social 
work such as Labour Welfare and Industrial Relations and Personnel Manage­
ment, Rural Welfare and Community Development. These institutions have 
been established to prepare personnel for specific job positions in the field of 
social welfare. 

Reviewing the development of training opportunities for social workers 
it could be concluded that there has been considerable progress during the brief 
history of social ;vork education in this country, as is evident from the number 
of training institutions ;vhich have come into being during the last decade. This 
increase in the number of training institutions for social workers could be con­
sidered as an indication of the growing recognition of the value, importance 
and need for social work training in the country. 

I. Schools of Social Work 

Aims and Objectives 

. . Before an attempt is made to study tl~e tt:aining programmes of the schools, 
It IS essential to review their aims and obJeCtives. The study of the objectives 
stated at the time of the inception of the schools and a survey of subsequent 
changes in these objectives will serve as indices of the educational policies of 
the schools to meet the growing demands of the expanding field of social work. 
The schools have a heavy responsibility to provide training which is suited not 
only to the present needs, but also the future needs of this rapidly changing 
society. In the light of their experience and conscious evaluation of field re­
quirements the schools have modified their objectives from time to time. 

In general, however, the schools have many objectives in common: 
I. To provide stud~nts who desire to work w!th either private or public 

social welfare agencies, a sound professiOnal education, including 
practical training in field work. 

2. To provide opportunities to workers who are already working in the 
field of social welfare for advanced study and training which will 
enable them to be efficient administrators of social service programmes. 

3· To develop social work education. to suit th.e philosophy and require­
ments of the social and cultural hfe of India. 

4· To promote sound thinking in different fields of social welfare. 

In addition to the above common objectives, the schools have set forth 
others, which differ from school 'to school in their emphasis. The Bombay, 
Baroda, Delhi and Madras schools, for instance, have laid emph~sis on providing 
adequate facilities to promote ' individual growth and matunty and develop 
progressive trends of thinking which would enable students to assume leader­
ship in civic life.' 

The Bombay and Baroda schools aim at pl'oviding ' facilities for training 
in the methodology of Social Resear~h as ~n i~portant tool which ~vould enable 
students to carry out independent mvestrgatwns, to evaluate soc1al problems; 
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to present objective, accurate and adequate interpretation of social data. ' The 
Baroda school removed this objective from the prospectus of I 953-1954, though 
the same emphasis on training in Social Research continues. All the schools 
have recognized this aspect of training as one of their academic requirements, 
though a reference to it is not made in the statement of objectives. 

In the beginning the Baroda school hai::l stated that particular attention 
would be given to specific problems of rural life, but later this was substituted 
by the following objectives: 

( a ) ' To help in coordinating the work of existing social welfare agencies 
in Baroda. ' 

( b ) ' To stimulate public interest in the furtherance of social welfare 
activities on scientific lines. ' 

The Delhi school states that one of its objective is: ' to offer courses of 
orientation and in-service for specific fields of services '. The chief objective 
of the r>.1adras school is ' to make the training so practical as to make them 
( students ) employable and useful ' and to ' assist the students in specialising 
in few branches of social services. ' The Bombay, Delhi and Benaras schools 
offer specialisation courses in some fields, though no mention of this is made 
under the objectives. 

Admission Requirements and ProQedure 

Another important aspect to be considered is the type of person who is best 
able to utilize the training and develop into a professional worker. Insight and 
professional attitudes can be developed in those who not only have a desire to 
work with people, but have healthy personalities, as well as aptitude a':d scholastic 
ability. The training can be profitable to those who have deep mterest ~nd 
conviction in the possibility of human betterment, who are tolerant, ftextble 
and have respect for themselves and for others. 

The first difficulty the social work educationist faces today is the selection 
of the right type of candidate for the training. It is agreed that some. of the 
qualities expected of a professional social worker can be developed through 
proper training and guidance, but the student must have the potentialities for 
such development. 

( a ) Educational requirement 

The minimum educational requirement for admission in all the schools 
is a degree from a recognized University, preferably with a background in Social 
Sciences. Under special circumstances the schools admit those who have no 
decrree, but are already employed in social welfare agencies and are desirous 
of 0 undergoing training to enable them to perform their job more efficiently. 
However, such candidates are not registered for a Degree or Diploma; but after 
the successful completion of the course, they are given a certificate by the head 
of the institution or some other appropriate authority. 

The Bombay and Delhi schools further stated that only persons with high 
scholastic records are eligible for admission. The Delhi school accepts applica­
tions from graduates who have either secured a second class or have obtained 
a minimum of fortyfi:ve per cent of marks in the aggregate and fifty per cent in 
one of the Social Science courses. The other schools accept applications from 
students who have sound intellectual ability, but they have not specified the 
standard. 
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( b ) Age requirement 

Generally all the schools admit students who arc within the age group 
of 2 I to 35 years. In a few cases the schools admit students who are either below 
or above the age limit, on the basis of individual merit. 

( c ) Personal qualities 

The Bombay, Benaras, and Baroda schools have clearly stated in their 
school bulletins the personal qualities they expect in the applicants. Although· 
the other schools have not made reference to these in their bulletins, it is learn 
from the school authorities that emphasis is placed on personal qualities, which 
do not differ much from the qualities stated in the prospectus of other schools. 
Thus all the schools are interested in candidates who have: 

I. Good physical health. 
2. Personal integrity, maturity and sound mental health. 
3· Genuine interest for social work and also some knowledge about the 

field of social work. 
4· High qualities of character and ability to make a fairly satisfactory 

adjustment in new situations. 

The applicant also must have good knowledge of the local language of the 
area where the school is located. In the Baroda school, a student coming from out­
side the Gujarati, Marathi and Hindi sp.eakiz:g: areas has to appear for a language 
test, or produce satisfactory proof of h1s ab1hty to conduct conversation in any 
one of the three languages. In the Benaras school the medium of instruction 
is Hindi; hence a knowledge of Hindi language is a requirement for admission. 

All the schools are trying to evolve methods which would help them in the 
selection of suitable candidates but no school feels at this point that its methods 
are infallible. However, the following four methods are generally adopted by 
the schools for selection of candidates: 

I. Application form. 
2. Autobiographical sketch of t·hc candidate. 

3· Personal interviews. 
4· Administration of psychological tests. 

All the schools have designed appropriate application forms. Along 
with the application form the .candidate is expect.e~ to enclose 'his biographical 
sketch. The information obtamed from the admiSSIOn form, and a study of the 
biographical sketch help the school auth~rities ~o assess the personal qualiti~s 
of the candidate his motivation for choosmg social work as his career, and his 
muturity, clarit; of thought, and his ability to make a logical presentation of 
material. 

All tl 1 1 cept the Bcnaras school, hold interviews with candidates 
befor fi 11.e .sc 100ds, .ex_ The Bombay Delhi and Baroda school are trying 

e 1na Izmg a missiOn. ' ' I · 1 'I 
to evolve psychological tests which wo'!ld .help in the se ectl?n pr?cess; w 11 e 
the Madras school uses a written exammahon as well as the mterv1ew. 

The Bombay school has evolved a system by which .the candidates who 
are invited for interview stay in the school for three days With a m.e~ber of the 
staff who observes their behaviour in a group. The school authontles feel that 
this method is very helpful in knowing the individual candidate. The member 
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in-charge of this group submits his report on each candidate to the selection 
committee. 

The Delhi school organizes a group discussion among those prospective 
candidates who are called for an interview. The group discussion is held under 
the guidance and observation of two members of the staff who study the indi­
vidual's participation in the group. The school authorities feel that this method 
enables them to evaluate the candidate's capacity to participate intelligently 
in group discussion and also the candidate's leadership qualities. 

The purpose of these various methods is to ensure the selection of the right 
type of candidate for social work training. All the schools are concerned with 
this problem of the selection of potential social workers, and are constantly testing 
out the adequacy of their procedures against the student's development as pro­
fessional person during the training period. 



CHAPTER II 

CLASS ROOM CURRICULUM AND THE GRADUATES' OPINION 

The training programme for professional social work consists of three major 
components, ( a ) class room work, ( b ) supervised field work, ( c ) and training 
in research methodology. In this chapter the class room curriculum, the sequ­
ence of courses and the changes in the course content as introduced by the schools 
from the year of their establishment to the academic year 1956-1957 will be 
briefly surveyed. In the second part of the chapter an interpretation of graduates' 
opinions on the class room work and research is presented. The data is based 
on the study of the available printed literature of the schools and on the material 
collected in interviews with school authorities. 

The class room curriculum can be divided broadly into four groups, 
( a ) Pre-professional courses, ( b ) courses on Fields ofSocial Work, ( c) Social 
Work Process courses, (d) courses on Human Growth and Behaviour. The 
pre-professional group includes social science courses such as Introduction to 
Sociology, Social Psychology, Social Anthropology, Social Economics, Social 
Pathology, Political Science, and Ethics. The courses in social sciences have 
been included in the post-graduate curricula for social workers mainly because 
the Universities in this country have included few social sciences courses at the 
under-graduate level. A school of social work therefore has to offer these courses 
to enable the students to acquire a necessary background for further professional 
training. 

The second group includes courses on fields of social work such as Labour 
Welfare, Medical Social Work, Psychiatric Social Work, Family and Child 
Welfare, Youth Welfare, Rural Welfare, Correctional Administration, Community 
Development and Tribal Welfare; and_ the third group includes social work 
process courses, Social qase Wo:k, Soc1a_l 9roup Work, Community Organiza­
tion, Research and Social Service Admm1stration. The fourth group consists 
of courses on Dynamics of Human Behaviour, Child Psychology, General P~y­
chology, and Psychiatry. 

Tata Institute of Social Sciences, Bo111bay 

The study of class room c~rriculum and the various changes initiated 
by the Tata Institute of Social Sc1cnces. can be ~ivided i1~to two major periods. 
The first period was from the year of Its e~t~bhshmen~ m 1936 to 1948 when 
the institute offered general socml work tr;ammg. Du~mg_ the second ph<l:s~ _of 
development the curriculum was totally rev~sed and the mst1tute ofTcred facilities 
for specialization in certain fields of social wo_rk: !he. followmg state~ent 
reproduced from the annual report ~f 1940-1~42 IS mdi_catlvc of the_ educatiOnal 
policies of the institute prior to the mtroduct10n of maJor changes m 19,18. 

"Wh"l tl h ol as a graduate institution, seeks to maintain a high 1 e 1e sc o , . 1 . .1 1 d . . 
acade · t d d "t also seeks to be as practica as IS poss1 ) c un er extstmg m1c san ar 1 . . . 
conditions in an in~titution like this. It beheves that scholarly attitudes are not 
incompat"bl ·th ·mplicity and common sense, and that the test of the profes-

1 e WI Sl · • I · If · · 11· k"llfi I d d" sional soc· 1 ker is his ability to g1ve 11mse m mte 1gent, s 1 u an IS-la wor N 1 • I r . I f . . 
interested service to others. o s 10rt CUlTlCU a lOr spec1a types o pos1t10ns1 
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or specialized courses in preparation for a single field of social work arc offered. 
The main aim of our school is to give an understanding of the fundamental princi­
ples that arc necessary in all branches of the profession, and of the scientific 
methods of studying and investigating social problems. The fundamental courses 
in Social Case Work, Child Welfare, Social Statistics, Indian Social Problems, 
Public Welfare Administration, Medical Social Work, Social Psychiatry, Social 
Legislation, Organization of Welfare Activities and the History of Philanthropy 
and Public Welfare are a necessary part of the equipment of all social workers. 
Hence, specialization is discouraged. " 1 

In 1936 the class room curriculum was divided into three major groups, 
( i ) Pre-professional courses, ( ii ) General courses and, ( iii ) Social \Vork 
field courses. The first included courses in General Sociology, Urban Sociology, 
Social Psychology, Economics and Social Origins; the second group, courses 
in Social Pathology, Historical background of Social \.York, Contemporary 
Social Work, Population Problem; and the third included courses in Family 
and Child Welfare, Public Health, Medical and Psychiatric Social \"''ork, Juv­
enile and Adult Delinquency, Industrial Relations, Social Research, and the 
Administration of Social Welfare Activities. The courses in techniques of social 
work were integra ted with field courses; for exam pie, Social Case \.York was 
included as part of the Family and Child Welfare course, and Social Group 
·work was included under the broad title of Organization of Social ·welfare 
Activities. 

The major changes in the curriculum introduced during the academic 
year 1947-1948, emphasized the importance of social work proc~ss courses and 
broadened the content of field courses. Four courses in Socml Case \.York 
were introduced, one of which dealt with the supervisory aspects in Case Work. 
The reason for increased emphasis on the process courses, was that ' the aware­
ness of skill is a slowly developing process, which cannot be accelerated by 
deliberate compression into a brief time.' But in 1949 the number of courses 
in Social Case Work, was reduced to two and these two courses were made 
compulsory for all the students. 

In 1948 the duration of training was increased from two years to two and 
a half years, consistinrr of five academic terms. This was done because the 
institute wanted to make provision for advanced work in certain fields of social 
work, which the student could take up only after he had completed four terms 
of Pre-professional and Basic coui·ses. The institute wished to provide adequate 
training in the general field of social work, as well as specialization in certain 
fields. 

The curriculum was divided into three major parts. Part ( a ) consisted 
of pre-professional courses in General Sociology, Social Origins, Social Economics, 
Ethics, Social Psychology, Child Psychology, and Indian Industry. Part ( b ) 
included social work field courses and process courses, Fields and Scope of Social 
Work, Social Pathology, Indian Social Problems, Public Health and Sanita­
tion, Medical Information, Mental Hygiene, Rural-Urban Social Problems, 
Social Legislation, Social Case Work ( 4 courses), Social Group Work, Commu­
nity Organization and Methods of Social Research including Social Statistics. 
Under part (c) specialization courses in the field of Family and Child \'\rclfare, 
Psychiatric Social \.York, Medical Social Work, Labour Welfare & Personnel 
Management, and Rural Welfare were included. 

1. Director's Report, " The Indian Joumal of Social Work ", Vol. Ill (June~ 1942 ), 
99 pp. 
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The courses included in parts ( a ) and ( b ) were offered to all the students 
for full four terms and the specialization courses were offered during the fifth 
term. But in 1950 the institute offered specialization courses during the fourth 
and fifth terms. 

_ Since I948 the institute has continued to make changes in the training 
programme to meet the changing needs of the newly independent country. 
For instance, in I949 a course in Public Welfare Administration was introduced 
and offered as one of the fields of specialization. Two years later, when the 
training period was reduced again to two years this course was removed from 
the group of specialization courses and was ofTcrcd under the general curriculum 
to all the students, regardless of the field of their specialization. Increasing 
emphasis was laid on social work process courses. "In view of the growing interest 
shown by the Government of India and the State Government in Community 
Development Projects, we have taken timely action by introducing a special 
course in Group Work and Community Organization." 1 Also, with the increas­
ing need for trained research workers in the country, a special section to train 
such workers was established. Courses in the fields of Criminology, .Juvenile 
Delinquency & Correctional Administration, and Tribal Welfare, were also 
offered. 

In 1956 the institute offered sixteen general courses for all students during 
the first two terms and part of the third term and the specialization courses in 
eight fields were offered during the third and the fourth terms. The courses in 
Anthropology and Sociology, Indian Social Problems, Psychology-General and 
Social, Psychiatry, Welfare Economics, Social Research and Statistics Fields 
of Social Work, The Moral and Civic Background of Social Work, Ad~inistra­
tion of Social Work, Co_mmunity Organization, Social Case Work, Social Group 
Work, Health and Hygtene, Group Work Laboratory, Social Legislation, Com­
munity Welfare Services, Public Welfare Administration, and Administration of 
Social Work were given under general courses. The specialization courses were 
in the field of Labour Welfare and_ Industrial Relations, Family and Child ·wel­
fare, 1\1edical and Psychiatric Socml Work, Community Organization and De­
velopment, Tribal Welfare, Rural Welfare, Criminology, Juvenile Delinquency 
& Correctional Administration and Social Research. 

In addition to the two yea;s' programme leading to the post-graduate 
Diploma in social work, the Institute ?ffers specialised training programmes 
of a shorter duration for other categoncs of workers fwm allied fields: 

( I ) 

( 2 ) 

( 5 ) 
( 6 ) 

a six-month certificate course in Correctional Administration, 
a one year certificate course in Social Rese~rch for students who arc 
not registered for the regular two year Dtploma Course, 
a one year certificate course in Applied Psychology, 
a six-month certificate course in Administration of Community 
Welfare Centres, 
a six-month certificate course m Rural Welfare, 

a six-month certificate course m Institutional Care. 

These short-term training programmes _offered i? .a v~riety _of fields for 
workers not eligible for the two-year professiOnal trammg 111 socml work, 15 

1. Director's Report on Twelfth Conv<;>c;:;tti<;>n, " Til.:: Indian Joumal of Social Work, " 
Vol. XIII (March, 1953 ), 281. 
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an attempt to meet the pressing needs of the country. With these short-term 
courses many workers can be trained for specific programmes for \'.rhich per­
sonnel with two years' training may not be necessary. 

Institute of Social Sciences, Banaras 

. ~nitially the training programme. of the Institute offered general training 
m socml work to stud~nts .who were e1tl?cr sponsored by local welfare agencies 
or were already workmg m such agencies. In order to meet the local needs 
of the welfare agencies, the curriculum was planned to provide traininrr facilities 
in a varict,1 of social work fields. The two-year programme was di~idcd into 
four terms of about I 5 weeks each. The first term included ' Pre-professional ' 
courses such as General Sociology, Social Economics, Social Psychology, Rural 
and Urban Sociology, and Social Administration. In the second term, courses 
in social work fields such as Criminology and Penal Administration, Medical 
and Psychiatric Social Work, Social Pathology and Social Legislation and courses 
in Social Case Work, Social Group Work and Community Organization were 
given. The courses in Labour Welfare, Family and Child Welfare, and Com­
munity Weharc were offered in the third and fourth terms, along with courses 
in Rural Problems and Rural Reconstruction, and Indian Social Problems. 

In the light of their experience of offering generic training, the Institute 
introduced certain changes during the academic year 1953-1954, to offer oppor­
tumtics to the students to acquire competency in social work skills and adequate 
preparation for a few specific fields of social work. The class room curriculum 
of the Institute is now divided into three main sequences, ( a ) Pre-prmessional 
courses, ( b ) Basic courses and ( c) Specialization courses. Under the first 
group, courses in General Sociology, Social Psychology, Social Economics, and 
Plans and their Administration arc offered during the first term. The basic 
courses arc oftercd during the second and part of the third terms. A general 
course in 'Nature and Fields of Social Work', courses in Social Case Work, 
Social Group Work. Community Organization, Social Research and Statistics, 
and one course in Indian Social Problems, constituted basic courses. The pre­
professional and basic courses arc given to all students. The specialization 
course5 in Rural Reconstruction and Community Organization, Industrial 
Relations and Labour Welfare, Criminology and Correctional Administration, 
and Family and Child Welfare arc given, in the third and fourth terms, to stu­
dents on the basis of their interests. In the printed bulletins of the Institute the 
field courses in l\1edical and Psychiatric Social Work arc not mcn.tioned. 

Delhi School of Social Work 

The class room curricula of the school consisted of three major groups, 
( a) Pre-professional cotmes ( orientation to Social Sciences ), ( b ) Social 
Work Process courses and, ( c) course~ on Fields of Social Work. Under the 
first group the school offered courses in Social and Political Institutions, Social 
Economics, Psychology for Social Workers, and Social Administration and 
Lcgi~lation. Tl:c course in Psych~logy for Social. \·~orkers cov~red subjects 
such as Dynamics of Human BehaviOur and Psycluatnc InformatiOn, courses 
in Community Organization with special reference to Family and Child Wel­
fare Social Case Work, Social Group Work (including Adult Education and 
Rec~·cation ), and Methods of Social Study. (Social .Research and Statistics), 
were offered under ( b ) group. Courses mcluded m ( a ) and ( b ) groups 
were considered as basic courses and were offered to all the students regardless 
of their field of specialization. Specialization courses were offered in the fields 
of Delinquency, Labour Welfare, Rural Welfare and Medical Social Work, 



I2 SOCIAL WORK EDUCATION IN INDIA 

Between 1951 and 1956 some changes and modifications in course content 
and in areas of specialization have been made with a view to meeting demands 
in the field .. At present the school offers facilities for specialization in the fields 
of Labour Welfare & Personnel 1\IIanagement, 1\IIedical Social Work, Rural 
Social ·work and Institutional and After Care Services. 

Faculty of Social Work, Baroda 

The Faculty's training programme of two academic years leading to a 
post-graduate Degree in Social Work, is divided into four academic terms, each 
term of roughly 15 weeks. Since the establishment of the Faculty in 1950, its 
policy has been to provide a generic social work training. The various changes 
which have been introduced in the training programme of the Faculty, are 
indicative of their strong conviction that professional training in social work 
should be geared to develop students' professional attitude and maturity and to 
provide adequate training for them to gain competency in the over-all field of 
social work. 

The class room curricula of the Faculty can be divided into three major 
sections : Pre-professional courses, professional basic courses and advanced 
cours~s in certain subjects r~lat~d to the general field of social ~ork or processes 
of social work. In the begmnmg the Faculty offered courses in Socioloo;y and 
Social Origins, Social Pathology, Social Economics, Nature and Scope ofSocial 
vVork, Chi!? Psychology, and Dyn~mics of Human Behaviour as pre-professional 
courses dunng the first term. Dunng the second term the basic courses in Rural 
Problems and Rural Reconstruction, Indian Social Problems-! Problem of In­
dustrial vVorking Class in India, Social Case Work-!, Social Grou'p Work Medical 
Information, Child ·welfare and Social Statistics and Research, wer~ offered. 
The third and the fourth terms were devoted to the study of advanced courses 
in Social Case Work, q01_nmu~ity Organiz~tion, Juvenile Delinquency, Crimino­
logy and Penal Adrmmstrat10n, Industnal Problems, Rural Wellare Work 
Public Welfare Administration, Psychiatric Information for Social Workers' 
Indian Social Problems II, and Social Legislation. ' 

In 1952 the class room curriculum was reorganized; the number of courses 
in certain fields was increased and the content of certain courses was revised. 
A course in General Psychology was offerec_l in place of Child Psychology, which 
in the succeeding years was removed fi·on~ the syllabus. A course in Crimino­
logy and Penal Administration was substituted for the course in Institutional 
Ca;·e for Children. Two courses in Psychiatric Information for Social \'Yorkers 
were introduced instead of one course as in the previous year. The course in 
Rural Social \Vork was revised and offered for three consecutive terms instead 
of for two as formerly. These changes were made \vith a view to meeting the 
demand for workers for community development programmes. In 1954 the course 
was condensed and offered for two terms, because the Faculty wanted to lay more 
emphasis and devote more time for cour~es in S?cial Gn;mp W~:>rk and Social 
Research. In 1953 a new course in Sacral Servrce A~m1mstrat10n w~s added, 
the content of the course in Institutional Care for Ch!ld~en, was revised, and 
the subjects of Criminology and Penal Administratiol!' were mtegrated ~nd offered 
under the new title, Social Work approach to D~lmquency and Cnme. 

. In !954 major changes in the total curri~ulum of the Faculty were attempted 
wr~h a vrew to lay greater emphasis on so91al work process an_d fiel.d courses. 
W1th these changes one more course in Socml Rese.arch ,and Social Gwup W~rk 
was offered. Courses in Social Case Work Sacral Group Work and Soc1al 
Research wete offered from the beginning of the first year. This change was 
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made as students were given field work placements from the beginning of the 
first term, and the Faculty wanted to offer social work process courses concur­
rently with the field work practice. 

In 1956 the content of the course in Social Group Work-II was revised 
and the subject of Social Education was integrated in the course. 

Madras School of Social Work 

The school's class room curriculum planned for two academic years leading 
to a post-graduate Diploma in social work, was divided into six terms, the dura­
tion of each term being roughly I 2 weeks. At the time of its establishment in 
I952 the school closely followed the curriculum which was adopted by the Tata 
Institute of Social Sciences, in its earlier stage. Greater emphasis was laid on 
Social Science courses than on Social Work process courses. Reorganisation of 
the curriculum was initiated in I953· 

The class room courses offered by the school can be divided into two major 
groups. The first group consisted of generic courses which were offered during 
the first year to all the students regardless of their field of specialization or in­
terest. In this group were pre-professjonal courses such as Sociology, Social 
Economics, Social Psychology and Child Psychology, Social Anthropology, 
courses in processes of social work, a few courses in different fields of social work, 
such as Medical Information, Labour Welfare, Family and Child Welfare and 
the courses in Dynamics of Human Behaviour and Psychiatry for Social Workers. 
The second group included specialization courses in the fields of Industrial 
Relations & Personnel l\1anagement, Jviedical Welfare, and Rural Welfare, 
and these courses were offered in the second year on the basis of the interests 
of the students. ""' 

In I954· the curriculum was again revised, and more emphasis was laid 
on the study of social work process courses, and other basic courses. The 
primary aim of this reorganization was to offer students a better integrated p~·o­
grammc for the study of the whole field of social work. The system of provid­
ing facilities fi.>r specialization in a few selected fields of social work was dis­
continued. Since then the school has been offering generic training which is 
designed to enable students to acquire knowledge common to all types of social 
work positions and to develop skills which could be applied in a variety of set­
tings. 

The Method of teaching 

In many respects the method of teaching followed in the schools of social 
work differs from the usual lecture method adopted in under-graduate or even 
in other post-graduate classes. The combination of lecture and discussion or 
seminar method is adopted because it is felt that the student can better integrate 
the knowledge imparted when he participates in the discussion. He can do 
well in the field only after he has integrated and grasped the basic knowledge, 
and has developed ability to apply it in practice. 

Evaluation or Examination Method 

All the five schools are aware of the importance of evaluating the student's 
total progress ~ all the ~s~e~ of his training and the methods ~dopted by the 
schools are more or less similar m nature. For a complete evaluatiOn of student's 
performance during the term or during the year, the student's written examina-
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tion results, his participation in class discussions, his performance in the field 
work placements, and his over-all development as professional person arc all 
taken into account. 

The following arc some of the methods employed to test students' know­
ledge and grasp of class room material: 

· ( I ) Home Assignment 

Questions arc announced in advance, students organize the material 
on these questions and submit the answer paper on the due date . 
. This makes it possible to assess the students ability to collect, organize 
and present relevant material in a lucid form. 

( 2 ) Surprise tests 

Surprise tests arc given to evaluate students' aiJi!ity to present material 
without making preparations in advance. 

( 3 ) Book reviews 

This helps in assc~sing the ~tudcn.ts.' reading background. It also 
helps the students m dcvelopmg cnt1cal and original thinking. 

( 4 ) Group assignments 

A group of students arc a?signed a _topic for study. The group is 
expected to study the to~,IC from different angles and present the 
material in the class for discussion. The student's participation in 
the discussion and the presentation of the material arc both assessed. 

( 5 ) Speaking assignments or group discussion 

Topics arc announce? in tl~c r:Iass; the students arc asked to present 
their vieWS on th~ St~hj~Ct. rl~IS fosters the development of COnceptual 
thinking and skill m mtcgratmg the theoretical knowledge. 

II 

Graduates' Opinion on Class room work 

Tl . d atcs were asked two specific questions relating to arrangement 
1c g1 a u 1. · · · d' h 

f tl . . The first was intended to c !Cit opmwns rcgar mgt e sequence 
0 lemy COUISes. d I . I . .. I I 
of the various theory courses and th~ secon , too >tam t.1e11r opfi1m1odnsfon t.1e va ue 
of class room curriculum in prepanng them for a partlcu ar 1e o socml w~rk 
or for a social work job in any of the fie!ds: Some parts of the first question 
were not ansvvered adequately by the maJont">: of the graduates; al!d from the 
nature of the answers, it would seem that they d1d n?t rcmem?er .details regarding 
the number of theory courses offered. Although tl11S ~akes It ddflcult to analyse 
the responses, some conclusions can be drawn from th1er answers. 
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A little less than fifty percent of the group commented on the degree of 
emphasis put on the courses. The following table shows the courses and the num­
ber of graduates who commented that too much emphasis was placed on these: 

TABLE I 

Graduates Who Commented that Too Much Emphasis 
was Laid on Certain Courses 

Courses 

1. Pre-professional courses 
( Social Science group ) 

2. Courses on Fields of Social Work 
3· Courses on Processes of Social Work 
4· Courses on Human Growth and Behaviour 

Number of Graduates 
who commented 

15 
21 

8 

Total 57 

The majority of the graduates commented that there was too much emphasis 
on social work process courses, especially on Social Case Work. A somewhat 
smaller percentage of graduates felt this about courses in Social Research, Social 
Group Work, Community Organization and Social Service Administration. 
The graduates who commented on Social Case Work courses had graduated 
from the Bombay and Baroda schools. 

Fifteen graduates commented that too much emphasis was laid on certain 
fields courses such as Rural Social Work, Child 'Welfare and Labour Welfare. 
The majority of the graduates who felt that this was so with Rural Social 
Work courses had graduated from the Baroda school, which, as stated in the 
earlier part of the chapter, had in the beginning offered three courses in 
Rural Social Work with the objective of preparing rural welfare workers. 
The graduates from the Benaras school felt that there was too much emphasis 
on Labour Welfare courses. They had graduated prior to year 1953-1954 
when the school offered generic training. 

Those who commented that too much emphasis was laid on Social Science 
courses had graduated from the Bombay, Delhi, Benaras and l'vladras schools. 
The comments were made, particularly with regard to the courses in Social 
Psychology, Sociology and Social Economics. A good number of the graduates 
were from the earlier groups and had graduated prior to the introduction of 
specialization courses by the schools. A typical comment was that of a graduate: 
" Too much emphasis was laid on subjects such as ' Economics ' and ' Political 
Institutions ' and the relationship of these subjects with social work field was 
not pointed out in the class. The repetition could have been avoided if the 
courses were offered for shorter duration. " 

A large majority of the graduates who commented on the courses classified 
under area 4, were of the opinion that too much emphasi~ was pl~ced on courses 
in Psychiatric Social Work, and Psych_ol~gy. ~ r~latlve~y h1gh ~mmber of 
graduates who commented on the course m Psych1atnc Socml Work were gra­
duates of the Baroda and Delhi schools. 
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The analysis of graduates' comments on courses which they considered 
were given too little emphasis in comparison to other courses, indicates their 
close relationship with the earlier comments regarding too much emphasis on 
certain courses. For example, the same graduates who commented that too 
much emphasis was laid on courses in Social Case Work felt that too little emphasis 
was given to other process courses such as Social Group \'Vork, Community 
Organization, and Social Service Administration. The following table will 
illustrate this point. 

TABLE II 

Graduates Who COJnmented that Too Little Emphasis 
was Laid on Certain Courses 

Courses 

I. Pre-professional courses 
( Social Science group ) 

2. Courses on field of Social Work 
3· Courses on Techniques of Social Work 

4· Courses on Human Growth and Behaviour 

Jvimzber of Graduates 
who COI/ZI/Ze/Zled 

2I 

6 

Total 76 

The majority of the graduates who commented on the question felt that 
the field courses on Industrial Relations & Personnel Management were 
not given adequate attention; and many felt that the course on Medical Social 
Work ·was insufficiently covered. Of those graduates who commented on these 
courses the majority had graduated witn specialization courses from the Delhi, 
Benaras and Bombay schools. 

The next group of graduates stated that the courses in Social Research 
and Statistics were inadequate. A small percentage of the graduates commented 
on the courses in Community Organization, Social Service Administration, 
Social Group Work and Social Case Work. 

The thirteen students who commented on Social Science courses were 
from all the five schools, and had graduated in the ear~ier y~ar~ ?~ the schools' 
existence. It is interesting to note that all the schools m thezr m1tml years had 
laid considerable emphasis on Social Science course~, even then the graduates 
felt that this was insufficient. Their major complamt, however, was that the 
courses were not taught in relation to the social and cultural background of the 
Indian society. 

The graduates who commented on courses in ~y~amics of Human Be­
haviour, Psychiatric Social Work, and Psychology for Social Work, had had spe­
cialization courses. 

Table III represents the graduates' opinions about the overlapping of 
certain courses and the orderly sequence in the class room curriculum. 
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TABLE III 

Graduates' Opinions Regarding Overlapping of Ce1·tain Courses 
and Orderly Sequence in the Class Room CurriculUJU 

Statement 

There was overlapping of 
certain courses 
Curriculum followed an 
orderly sequence 

Yes 

Graduate Opinions 

Percentage Total 

No Not Answered 

37·3 I8.7 100 

14··7 12.6 100 

A hig;h percentage, 72.7 per cent of the graduates felt positive about the 
sequenc~ of the theory courses, whereas 44 per cent felt there ·was an overlapping 
of certa111 courses in the school curriculum. 

It i.s found that all the schools in their beginning years had initiated many 
changes 111 the training programme with a view to providing well integrated 
programn:e. It would be understandable if the graduates who graduated in 
these earher years of the school had opined that there was overlapping of certain 
courses. But the study reveals that even those who gradt a ted in recent years 
felt that there was overlapping of courses. In order to analyse the opinions of 
the graduates in relation to the period of their graduation, the graduates who 
answered this question were divided into two groups. The first group consisted 
of those graduates who had graduated in 1952 1 or earlier in the second group 
were those who graduated from 1953 onwards. The analysis of opinions of 
graduates from both the groups show that nearly the same number of graduates 
from each group felt that there was overlapping of certain courses in the class 
room curriculum of the schools. 

The graduates brought out the following points: 

The theoretical knowledge imparted through the pre-professional courses 
was repeated at various stages in other courses. For example, a general course 
on ' Fields of Social Work ' dealt briefly with various fields of social work. Some 
of the material covered under this course was repeated in field courses when 
these courses were dealt separately by the specific subject teacher. 

The overlapping of c~mrses in certain fiel~s occurred. when the field c?u~·ses 
offered under general curnculum were dealt w1th exhaustively under speciahza­
tion courses. For example in the Delhi school the course in Family and Child 
Welfare was offered under general curriculum, and the same course was repeated 
under the specialization courses. Though the latter was more comprehensive, 
there was some repetition. Courses in Labour Legisla~ion and Social Legisla­
tion tended tJ ow·rlap. Similarly th~ field course. 111 Rural .Welfare ~nd 
Community Organization overlapped wtth the course 111 Commumty Orgamza­
tion. The course in Juvenile Delinquency .& Correctional Administration 
overlapped with the course in Family and Child Welfare. 

1 1952 year was selected becausl:: by this time all the schools except one had sent gradu­
ates in the field. 
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In addition to the questions relating to the content and oredrly sequence 
of theory courses, two specific questions were asked about the graduates' opinions 
of the adequacy of class room work, the extent the class room work enabled gra­
duates to acquire competency ( a) in a particular field or ( b ) in any of the 
fields of social work. The table given below shows the opinions of the graduates 
in response to the questions. 

TABLE IV 

Graduates' Opinions on Class-Room W~rk, 
Viewed From Job Preparations 

Adequacy of Class-room Work 

(a) Prepared for employment in 
a particular field of social work 

(b) Competency in Social Work 
job in any of the fields. 

Yes 

Graduates' opinions 

Percentage 

No Not answered 

34·3 2.2 

15·9 1.6 

Total 

100.0 

100.0 

The table shows that the percentage of graduates who felt that the theory 
courses offered to them prepared them adequately for competency in any field 
of social work, was higher than that of graduates who felt that they prepared 
them adequately for competency in a particular field of social work. The 
opinions of the graduates who obtained specialization and those with a generic 
training, when analysed separately, show a similar trend as was observed in their 
opinions on field work training. Table V given on the following page shows 
the opinions of graduates with specialization courses in certain fields and of those 
with generic social work training. 

Table V shows that the percentage ( 68.5 ) of graduates from group ( A ) 
felt that the theory courses prepared them adequately for a beginning com­
perency in a particular field of social work, was comparatively higher than the 
percentage of those who felt adequately prepared for the overall field of social 
work. This means that the majority of the graduates felt confident to work in 
a particular field with the theoretical knowledge they had gained during their 
training. Nearly forty three per cent of the graduates from group ( B ) felt that 
the theory courses had adequately prepared them for a beginning competency 
in a particular field of social work. The number of graduates f~om this ~roup 
who said that they were adequately prepared for employment m a particular 
field is somewhat lower than the number of graduates from group ( A ) who ex­
pressed a .similar opinion. But a high majority of graduates from group (B), 
85.8 per cent, expressed the view that they were adequately prepared for any 
position in the field of social work. 

On the whole the graduates' opinions show that the highe_r percent~ge of 
graduates with specialization courses felt competent to wo_rk m a yartrcular 
field of social work, where as the majority of the graduates WI~h genenc training 
felt that they were adequately prepared for any field of SOCial work. 



TABLE V 

The Graduates Opinions on Adequacy of Class Room Work 

Adequacy of class room work 

(a) 

(b) 

Prepared for employment in a 
particular field of social work 

Competency in a overall field 
of social work 

No. of 
gra-
duates 
from 
group 

(A)* 

8g 

8g 

Graduates' opinitJns 

Percentage 

Yes No. Not 
ans-
wered 

68.5 25·9 s.6 

62.g 16.g 20.2 

Graduates' opinions 
No. of No. of 
gra- Percentage gra-
duates duates 
from Yes No Not. from 
group ans- group 
(B)* we red (C)* 

42 45·2 42·9 11.9 19 

42 85.8 7·1 7·1 19 

Graduates' opinions 

Percentage 

Yes No Not 
ans-

wered 

52.6 31.6 rs.8 

68.4 15.8 15.8 

* Group (A ) refers to the graduates with specialization, group (B) to the graduates with generic training, and group (C) to those who 
did not give details regarding their field work placements. 
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Graduates' Opinions on Research Sequence 

Social Research is another important aspect of the training program1_11e 
for social workers, the objectives of which are to acquaint the students WI~h 
resear~ methods and to develop in them a critical and scientific attitude m 
understanding or evaluating social data. All the schools have recognized the 
value of social research in preparing workers for the social work field. The 
students are expected to undertake a research project in the area of their specia­
lization or interest, and to submit a dissertation before they are considered eligible 
to appear for the final examination. 

The Bombay, Benaras and Delhi schools encourage students to under­
take research projects in groups while other schools prefer individual projects. 
Before the student starts data collection his plan of study has to be approved by 
the school staff. The students are guided in their research project either through 
individual conferences or through research seminars. In seminars the research 
problems facing the individual student are discussed in the group. This method 
is especially useful for students who work on the same subject in a team. 

The graduates' answers on the following four questions, shown in the table 
through light on their impressions about research. 

I. 

2. 

3· 

4· 

TABLE VI 

Graduates' Opinicins Concerning the Value of Courses 
in Social Research 

Graduates' opinions on the questions 

Questions 

Courses in Social Research add to 
your general knowledge about the 
field of social work. 

Have these courses been of assistance 
to you in your job as a social worker. 

The courses in Social Research were 
adequate to equip you for employ­
ment in the Research field. 

In terms of your training experience 
do you think this was a useful invest­
ment of time. 

Yes 
92.0 

g6.o 

Percentage 

No 
7·3 

8.o 

Not 
answered 

0.7 

3·3 

Total 
IOO 

IOO 

IOO 

100 

An analysis of the group's responses to these questions reveals that a large 
majority of the graduates; 92 per cent of the whole group, felt that the courses 
in social research added to their general knowledge about the social work field. 
Neatly the satne percentage of graduates felt positive about its usefulness to 
them as workers in the field. However, 54 per cent of the graduates felt that the 
courses in socialt•esearch did not equip them adequately to take up a job in the 
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research field. But as many as g6 per cent cif the graduates opined that the 
time devoted to project report was fully justified by its usefulness to them as a 
good learning experience in research methods. 

The graduates who said that training in social research was inadequate 
in p1·eparing them for a beginning competency in the research field, commented 
that either more emphasis should be given or that the guidance should be im­
proved. 



CHAPTER III 

PRACTICAL TRAINING AND THE GRADUATES' OPINION 

A basic assumption in any professional education is that theoretical know­
ledge should be supplemented by practical training in the field, and it should 
form an integral part of the total training programme. Practical training 
existed even before any formal type of education was developed for social workers. 
' Learning by doing ' is the principle that was at the basis of the apprenticeship 
type of education, from which has developed the body of knowledge, the specia­
lized skills, and the philosophy of professional work. Practical experience in 
social work training is offered through the method of field wot-k. Field work 
here means the guided practical experience provided to a student for certain 
number of hours each week in a welfare agency recognized by the school author­
ities for the purpose of practical training. Class room work, field work and 
experience in research have been regarded by all the five schools of social work 
as essential components of professional education for social workers. 

Through class room work the student learns theoretical knowledge, and 
develops his capacity for critical a~d a~alyti.cal thinking; b~t his ability to relate 
th.e class room knowledge to practical SituatiOns, and the skills necessary to w~rk 
With people are developed only through the field work experience. Active 
experience in the field makes theory more meaningful to the student. The 
effort he makes to build professional I·elationship with his clients· inculcates in 
him the importance of objectivity and develops a keen sense of responsibility, 
as he learns to help others. 

"Supervised field work has been regarded by all the schools as one of the 
essential parts of the professional training in social work. Increasing empahsis 
is being placed on the field work experience of students. Usually half, or in 
some cases more than half, of the total time which the student spends in the 
school is devoted to this aspect of training. At present all the schools under 
study expect their students to have at least 15 to 18 hours per week of super­
vised field work experience. 

The quality of field w~rk tra_ining depends c~nsiderably on.the numl~e1: of 
organized social service age~ctes wluch co-operate wtth the. schoo~ 111 .the tra~n~ng 
procrramme. In the beginnmg the schools faced many difficulties m provtdt~g 
adequate and sound practical training ~or thei~ students~ because the agenc.tes 
where the students were placed for their practical expen_enc~ we1·e staf!'ed With 
U t · d k . ]10 had little awareness of the contnbutiDns of soctal work 

n rarne wor ers w · 1· · I dd" · 
d b h · l · es 1·n understanding existing soCial po rcies. n a rtlon, 

an e avrora serene f k" · · h" th · x ected to play a new role that o war mg 111. partners 1p 
.ehaghencres wle~e ehp trar"ning of a student. This new role was different from 

wrt t e schoo 111 t e · · "d · Tl 
th t f h . fi nction of the agency, whrch was to provr e servrce. 1e 

a o t e pnmary u h · · · b" · t th · d 
S h I h £i h d to interpret t err trammg o ~ecuves o e agencres an 
c oo s t ere ore a .b.1. . h · · . ramme Th h 1 

persuade them to share responsr 1 rty m t e trammg pr.o~ f · d e scJo s 
had to utilize their own staff. for th~ field work supervrfs10n .o dstu ents. ohre 
recent! h with the mcreasmg employment o trame graduates t e 
agenci[; ar~';::ti~ipating. ~?re actively in the training programme and are 
offering better training facrhtres for students. 
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Orientation to Field Work 

Prior to the actual placement of the student in an agency for his field work 
practice, the student is given an orientation regarding the nature of the agency 
set up, the services it provides to the community, the role of the student in the 
agency, the policies which he is expected to follow, and also the school's expecta­
tion of his performance in the agency. The following methods are used by the 
schools: 

J. 

2. 

3· 
4· 

5· 

Class room discussion. 

Visits to some selected social welfare agencies. 
Observation of the field work programme of the agency. 
Orientation talks by the school supervisor and/or by the 
supervisor. 

Organization of workshops: 

agency 

(a) to demonstrate various recreational programmes· for different 
age groups; 

( b ) to practice simple crafts, to be used latter in the field. 

All the schools have included agency visits as part of their orientation 
programme. At the Bombay, Delhi and Baroda schools, these visits are con­
ducted concurrently with field work in the first quarter of the first year. !he 
Benaras and ~ladras schools devote nearly half of the first term, roughly etght 
to ten weeks, for the orientation programme; and during the sec_ond half ?f 
the term, the student is assigned to an agency for field work practice.. But 1n 
the Benaras school, during the second half of the first term, the student 1s placed 
in the agency as an " observer participant ", where he observes the total func­
tioning of the agency. As part of the orientation programme the Baroda school 
organizes a group work workshop for students and also conducts handicraft 
classes prior to the placement in an agency. 

Field Work Placement 

After the orientation programme, the duration of which varies from school 
to school, the students arc placed in social service agencies for their practical 
training. In deciding the field work placements of the students during the 
first year, the school authorities, generally, consider not only the interest of the 
student but also whether the nature of the assignment is such as would provide 
good learning experience for the first year student. The procedure for the 
second year is, however, different in different schools. 

During the first two terms of the first year the Bombay school provides 
group work, case work, and community organization placements, but 
these may necesSarily be on the basis of the field of interest of each student. 
The first year is devoted mainly to a generic type of training which would ac­
quaint the student with different processes of social work and their applicability 
in various settings. Since I949, when the school first offered facilities for speci­
alization, the second year field work practice is offered in the area of student's 
special interest. In most cases the student is placed in the same agency for 
two consecutive terms, so that he may get a comprehensive knowledge of its 
working. The Bombay school offers facilities for specialization in the follow­
ing fields: 

1. Labour. Welfare & Industrial Relations. 

2. Family and Child Welfare. 
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3· 
4· 
5· 
6. 

7· 
B . 
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Medical and Psychiatric Social Work. 
Community Organization and Development. 
Criminology, .Juvenile Delinquency and Correctional Administration. 

Social Research. 
Rural ·welfare. 

Tribal Welfare (since I955 ). 

. In ~?any respe~ts the Delhi school follows a similar pattern with some minor 
mod1ficatwns. Dunng the first term the students are generally given a group 
work assignment either in the rural or urban setting, as the school authorities 
are of the opinion that this is easier for beginning students. During the second 
term, placements in different fields are given to enable students to have a variety 
of field experience. Formerly the school's policy was to provide field work 
experience in at least four different fields, including the field in which the student 
wishes to obtain specialization. But from experience, the school authorities 
realized that it is rather difficult to provide adequate experience in four different 
fields during the course of two year's training. Now the minimum number 
of fields in which they expect each student to gain experience is three. The 
second year field work placement is offered in the area of student's special in­
terest. In addition to this, the student is provided ' Block Field Work ' place­
ment in the area of his specialization for a period of three months after he has 
completed other requirements in the school.. 

This school offers facilities for specialization in the following fields: 
I. Labour Welfare & Personnel Management. 
2. Medical Social Work. 

3· Rural Welfare. 
4· Institutional and After Care Services. 

In the Benaras school the first term is devoted to an orientation programme 
which consists of institutional visits for eight weeks, and about ten weeks of observa­
tional study of the agency in which the student is to be placed for his field work 
practice. · From the beginning of the second term the students are offered field 
placement in variety of settings wherein they can acquire knowledge of different 
fields of social work as well as learn to practice case work, group work and com­
munity organization methods: In the beginning th<_! schC?ol was .offering ~.g.eneral 
training in social work; but 111 1954 for the first tl~e 1t provtded facthttes for 
specialization during the second year, and these are m: 

I. Industrial Relations and Labour Welfare. 

2 • Rural Reconstruction and Communi~y Organization. 

3. family a11d Child Welfare. 
4· Criminology and Correctional Administration. 

Af th letl'on of the two years' work each student is required to 
ter e camp , · 1 · fi ld f · r · 

devote at least three months to ' Block Field Work m us e o spec1a tzatton 
at some well-established social welfare agency approved by the school. 

The Baroda school initially had a programme of agency visits for the whole 
of the first term and this was later on cut down to the first half of the first terrn. 
The students th~n were placed in the agencies for field wo!·k after 7 to IO weeks' 
orientation programme. Since 1954 the students are gtven field work place-
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ments right from the beginning of the first term, and the programme of agency 
visits has been incorporated in the class room work. The placements arc de­
cided by the school staff keeping in mind the interest of the student, as well as 
the learning value the placement offers to junior students. The first year students 
are placed in all the co-operating agencies, except those of labour and psychiatric 
social work, as the courses in these fields are given during the second year. Be­
sides the students' interest in these two fields, other requirements have to receive 
attention. For instance, to qualify for placement in the labour field, the student 
must know the local language and maintain an above average grade in theory 
courses in 'Labour Welfare & Personnel Management'. To obtain a place­
ment in the psychiatric social work field, the student has to have knowledge of 
the local language; score an above average grade in field work during his first 
year, during which time he must have had some practice in social case work; 
and should have shown an average or above average performance in theory courses 
in ' Social Case \.York ' and ' Dynamics of Human Behaviour'. 

The Baroda school offers field work practice in the areas of students' interests 
as far as possible. Generally, each student is placed for field work practice 
in one particular field continuously for two terms, hence every student during 
the course of his training gets, field work practice in at least two different fields. 
Although the student is placed in any one particular field consecutively for t\\·o 
terms, there is a change in the nature of the work he does from term to term. 
The 'school provides field work placements in the following fields: 

1. Labour Welfare & Personnel l'danagcment. 

2. Medical Social Work. 

3· Psychiatric Social Work. 

4· Rural \Velfare. 
5· Community Organization. 
6. Family and Child Welfare. 
7· Criminology and Correctional Administration. 

Jnitialy the Madras school had a program~ne of agency :VlSlts for one 
full term, but now the first half of the ?rst _term 1s devoted t~ th~s progran~~~· 
Aft · · d-term the students are placed m d1fferent fields to p1 act1ce case \\01 k, 
gro~11p ~~·ork, and/or community organization !llethods. ~cnrally ~he fi~·st-yca_r 
students arc not given field ·work placement 111 the I?1ed1cal and. labom fields. 
D · tl fi . ·t two terms the field work programme IS of a gcnenc nature, and 

unng 1c 11s · • f k k Th d 
h d t ·e expected to put in at least ro hours o wor ·a wee . . e stu ent t e stu en s a1 d d · h' · d 

works in the field of his specialization for the last two terms; an 1unn1g t1 1s 1~en? , 
1 ·. t d to put in a minimum of 12 hours of work a week. n t 1e )egmnmg 
1e 1s expcc e . . . . . · · 1 fi 11 · fi ·ld . 
the school was offering fac1ht1es for spec1ahzatwn 111 t 1c o owmg 1c s. 

I • Labour Welfare & Personnel :Management. 

2 • Medical Social Work. 

3· 
4· 

Rural Welfare. 
Criminology and Correctional Administration. 

Since July 1954 the school discontinued the pr~ctice of off~r_in_g specializa-
. Tl . reason given for change-over to the gencnc type of t1ammg was that 

tJon 1c h · · · · · the ·school could not provide for ~dequate and compre ens1ve trammg m certam 
fields due to the shortage of teachmg staff. 
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Block field work placement 

Generally, the ' Block Field Work '. f:1Iacement is offered after the studc~~ 
has completed theory classes and the mimmum hours of supervised field "'0 . 

~nd has c~~pleted resc_arch projc_ct which _has been accepted by the school. 'fhi: 
IS a~ ~ddi_tronal practic~l expenence wluch the student gets in the field of h , 
specializatiOn for a penod ~f t~ree months. During the ' Block Field Work 
placement _the_ school staffmamtams cl_ose c<;>nt~ct with the students and the agcn{{ 
staff.. ~enodically the studen~s submit their held work reports to the school st<;- I~ 
descnbmg the nature of expcnence they have been undergoing. The evaluat1° 
of students' performance is done on t?c basis of reports submitted by the st_udcn:~ 
and those by the agency staff regardmg the students' experience and their pe 
formance in the agency. 

In the Bombay, Delhi and Benaras schools the 'Block Field '.York' place­
ment is recognized as an academic requiz·~mcnt, hence the student gets his de~re~ 
or diploma only after successful C<;>mpletron of this work. The schools considc. 
the following as some of the specific advantages that this experience provides· 

I. The student acquires knowledge of actual job expectations and de­
velops self-confidence by working as an independent worker 0 '11 the job. 

2. He learns the details of agency administration as well as the strength 
and limitations of the agency. 

3· 

4· 

Very often this opens avenues of employment for students in the satne 
agency. · 

Through students' placement, the agencies learn more about the train­
ing programme of the schools. This is one way by which the schools 
interpret their programmes,_ and also the need for employing trained 
social workers, to the agencres. 

Field Work Supervision 

Supervision is an individualize? method of teaching, it enables the _stu­
dent to integrate the theory l~e learns m the class with practice in the field. Since 
supervision is regarded as an_Important form of teaching, the schools ofsocial work 
have evolved various supervisory processes, through which the students arc helped 
to develop self-awarene_ss and indenti~cati?n with professional attitudes. As 
the supervisor plays an Imp~rtant role m t!us process, it is necessary tl~at he b~ 
a professionally well q_uahfied person, Irrespective of whether he IS on th 
school staff or a worker m an agency. 

At present in the Bombay, Delhi and Benaras schools, student~ arc supe­
vised by the agency staff, wherever these agencies are staffed by tramed soc~al 
workers. In the Madras schoo!, the supervision in all the field work agencies 
except in the labour field is provided by the school staff. In the Baroda school 
the field work supervision is carried out entirely by the school staff. The school 
has s b 'tt d a plan to the University for initiating the programme of agency 

u. J?I e 1 trained social workers arc available. Before the agency 
supervi~IOn, w 1:re d by the school as a field work supervisor, the person would 
)person 11s rccognhizet t m training course on supervision which would be conduct-1ave to 1ave as or er 
ed by the school. 

F . d" · ns with the school authorities, it was learnt that all the schools 1om 1scussw k · · · · · 1 
a k . c1·0 us effort to have war ers m agencres to participate m t 1e re rna 1ng a cons · · f d s h 1 
training programme through field work supervlSlon o stu ents. orne sc oo s 
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have also recongnised the fact that the agency workers need additional training 
in order to do supervision and this is offered in the form of seminars conducted 
by a stafr member of the school. 

?-"he_ ~eld work supervision i~ conducted either weekly or fortnightly, either 
on ~n I_n?Ividual or on a group basis. If the supervisor feels the necessity of having 
an md~vidual conference as well as a group meeting, then he informs the student 
accordmgly. When the agency staff supervises the students the supervisory 
conferences are held regularly once a week. In that case the member of the school 
staff who. is field work supervisor for a group ofagencie~ belonging to a particular 
field, decides the nature and frequency of conferences he wishes to hold with the 
students. 

In th~ Delhi and Bombay schools the school supervisor meets the students 
reg';lla~·ly, either once a we~k or once a fortnight in a group or individually. 
Pcnodtcally, field ·work semmars for students are arranged to discuss their field 
work problems. Similarly, weekly field work seminars are helO by the Benaras 
school for those students whose field work placement is in agencies where agency 
staff supervi~ion is not possible. The purpose of these seminars is to provide 
an opportumty to the students to discuss their field work problems in a group, 
and to develop critical thinking through participation in the group discussion. 
Besid<:s this, the student becomes acquainted with problems arising in other fields 
in which he has not worked, and also acquires theoretical knowledge of a variety 
of methods of handling those problems. 

In the :rviadras school, generally, the supervisory conferences are held once 
a week on a group basis; but individual conferences are held if either the super­
visor or the student feels their necessity. 

In the Baroda school regular supervisory conferences are held once a week. 
Until recently the school followed the individual method of supervision throughout 
the four terms, but since July I956 certain changes have been adopted. At 
present, weekly group conferences are held for the first-term students by each 
field work supervisor for at least two hours a week. Individual conferences 
arc also held if the need is felt either by the supervisor or the student. The reasons 
for introducing the group method of suprvision are two-fold. During the first 
half of the term the students' field work problems are more or less of a general 
nature and of the same type and secondly, since supervision is a new experience, 
the students feel more comfortable in a group situation. From the beginning 
of the second term the students arc seen individually by the supervisor once a 
week and this system continues throughout the rest of the training period. 

Whether the students arc supervised by the agency staff or by the school 
staff, the importance of maintaining close contacts with .the agency st~ff is clea~·ly 
recognised by the schools. As tl~e ~gency co-op~rates with the school m the tram­
ing programme of the student, 1t IS extremely Important that both of them are 
clear about their specific roles. Co-operation and cordial relations form the 
basis for a sound working relationship. Keeping this objective in view, all the 
schools have adopted a procedure by which regular meetings ·are held with the 
agency staff. In these meetings, the students' field work programme, the academic 
requirements in relation to each placement and the learinng value that each 
placement provides to the students, are discussed. 

Evaluation 

Generally, evaluation is understood as an assessment of a student's per­
lOrmance against the academic standard set-up by the educatioanl institution. 
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One of the main difficulties experienced by the schools of social work in setting 
~valuation criteria for fi,eld ':"'ork per~ormance, is in deciding the rec_~';lire~ents 
111 the matter of students adjustment 111 the agency settincr and his utlhzatwn of 
the field work experience for his growth and development a~ a professional person. 

The field work evaluation criteria varies from school to school because 
the schools have not yet evolved a standard unit of measurement against which 
the student's field work perform':lnce ca? be measured. Some of the scho<;>ls 
have not even laid down the po111ts whrch they take into consideration w!11le 
evaluating the student's field work performance. However a summary of the 
inf01mation collected through interviews with the school ~uthorities is given 
below: 

The Benaras school evaluates the field work performance ofthcir students at 
the end of every field work assignment, irrespective of the time the student puts at 
the agency. In the Bombay, Delhi and Madras schools the evaluation is done both 
at mid-term and at the end of every term. The Delhi and Madras schools write an 
evaluation report on each student at the end of each term. In the Baroda school 
the evaluation is a continuing process and considered as part of the supervisory 
process. At the end ?f each term the supervisor writes a report indicating the 
student's progress dunng the term. 

In the Bombay, Benaras and Delhi schools, where the practice of agency 
supervision is being followed,, the mem~er of the agency staff who supervises the 
student, submits the students evaluatron report to the member of the school 
staff in charge of the studen~. The latter evaluates the student's total prefc:rm­
ance, taking into consideratiOn the report submitted by the agency superv1s~r, 
the performance of the student as observed on the field, the field work rep01 ts 
submitted by the student, a_?d also the performance of the student in group 
discussions or field work semmars conducted by the school staff. Marks or the 
grade is given by the school staff, in accordance with the examination system 
followed in each school. 

The schools consider the following points for evaluating the field work 
performance of their students: 

I. Development of social work skills. 
2. Development of professional attitude. 

3. Student's initiative. 

4 . Self-discipline-Regularly and punctuality in attending field work. 

5 . Development of leadership qualities. 
6. Nature of participation in the supervisory conference. . 

S of responsibility and sincerity shown in the work asstgned. 7· ense . . . 
B. Grasp of theory and clarity in understanding its applicatiOn 111 practice. 

· t" oned above are not necessarily followed in every school. 
Al~ the P0111 ~5 m~n f, 11 details of the evaluation procedures of schools which 

It was difficult to o~ta111 ~atement of evaluation criteria. The Baroda school 
do not have .a ~vntten s t rm of field work related to the degree of develop .. 
has written crtterfta for deac~ a: a minimum for' each term. The five points used 
ment expected o a stu en 
9.8 a basis for evaluation are as follows: 

l, Development in the role of professional person, 

~. Dcvelopmtlnt of skill in the helping proce~~. 
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3· Adjustment within agency setting. 
4· Development of capacity to usc supervision. 
5· Development of skill in community contacts. 

The schools arc aware of the need to have a written statement of evalua­
tion criteria, which they think would help in maintaining uniformity in 
evaluation methods. In the absence of this, there is every likelihood that the 
evaluation might vary from teacher to teacher. 

Study Tours and Camps 

All the schools under study have a programme of camps and study tours. 
Through camps the students gain group experience and the democratic way of 
life and also have an opportunity to develop leadership qualities. The subject 
of the study tour programme is to acquaint the students with first-hand infonna­
tion of social welfare agencies as these operate in various fields and in different 
parts of the country. This experience affords an opportunity to the students 
to have wide though a general knowledge of the social work field. Although 
all the schools expect their students to participate in this programme, it is not 
clear from the schools' bulletins as to how the students' experience is evaluated. 

II 

Graduates' opinions on Field Work Placements 

In order to measure the opinion of graduates on the field work trammg 
programme, t\VO specific questions were asked. The first related to the length 
of time the graduate had spent in each placement, and the extent to which the 
time spent in the field work placements offered adequate preparation ( a) in the 
field of student's interest, ( b) for the job he was holding at the time of the 
survey, and ( c ) for general social work competency. The second question 
related to the nature of field work placements and its effectiveness in preparing 
the graduates for beginning competency in ( a ) the field of his special interest 
as a student, ( b ) the fields in which he had field work placements, ( c ) his 
first job after graduation ( d ) his present job, and ( e ) in over-all field of social 
work. · 

Before the opinions of the graduates on the first question are analysed, 
it would be interesting to study the amount of time each graduate had spent in 
practical training. The table given below shows the number of terms the gradu­
ates had spent in field work: 

TABLE VII 

Duration of Field Work Experience 

Duration of field work experience 

Four terms 
Three terms 
Two terms 
Details not given 

Total 

Number of graduates 

ro8 
19 
4 

19 

Percentage 

7!.9 
I2.7 
2.7 

12.7 

100.0 
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.. It is evident from the table t.hat a majority of the graduates had field work 
trarmng for full four terms. The graduates who had field work experience for 
less than four academic terms were those who had graduated in the early years 
of the schools. 

d For the purpose of analysing their opinions on field work experience, the 
gr~ uates are classified in three groups.* The first group consists of graduates 
w 0 ;ere offered specialization or concentration in one particular field, the 
secon ' of those who were offered a generic social work training with two or 
~~ore te~ms of field work practice in any one particular field, and the third, of 
Tl~e ~r~l uat_es who did not give details regarding their field work placements. 
first a e_ grven on the following page indicates the opinions of graduates on the 
for t~~~:tiO~ re~a ted to. tl~e time the graduates had spent in field work placements 

P1 actrcal trammg. 

It is seen fi. 1 b . r. specialized rom t 1e ta le that more than 50 per cent of the graduates 1rom 
work ag ~nd non-specialized groups felt that the length of time spent in field 
Howeverent~re~ off<;r~d them adequate preparation for their field of interest. 
of the gr~d lerr oprmons on part ( b ) of the question revealed that 45 pet~ cent 
group (B) u;1es from group (A) and only 33·3 per cent of the graduates from 
prepared tl e t f,that the duration of field work training was adequate to have 
graduates i~eml o_r their present jobs. When the employment positions of these 
52.9 per cent r~f ~~on to their field work experience, are analysed it is found that 
from group (B) e graduates from group (A) and 28.2 per cent of the graduates 
work place , Were holding jobs in the fields in which they were offered field 
work comp~cnts. The analysis of the graduates' opinion for general social 
groups gave en~">:' shows that a high majority of the graduates from both the 
of the grad~o~rtlve answers on the question. A proportionately high percentage 
adequately 1~ es from ( non-specialized ) group ( B ) opined that they were 
group (A) p pared for general social work competency. The graduates from 
majority of ~r1:re also offered generic training for at least one year, hence. a 
Work position m felt that they were adequately prepared for general sacral s. 

In addition t 1 to amplify h' 0 t 1ese answers every graduate was asked to make comments 
under this rs a_nswers. Three graduates out of every five made comments 
Were indica(uestron. While some of these comments were irrelevant, others 

rve of their reactions to the field work experience. 
The rna· . 

question said J~nty of the graduates from Group (A) who commented on the 
to prepare th t at the length of time spent in a field work agency was inadequate 
Were those \~h for the_ir present job. Of these_, a higl_1 ~aj~rity of the graduates 
c?mmented th 0 held Jobs in the field of therr specrahzatron. Some of them 
grve them ffi a~ the number of field work hours per week were adequate to 
~heless, thesu d.crent orientation for the agency and its workin~, b_ut, ~ha~, never­
In the ad Y . rd not have an opportunity to grasp fully the mtncacres mvolved 
~ a ) the ~nrstration and the working of the agency. They stressed that either 
Increased, 0~ber of weekly hours or the number of field_ work days ,~hould_ be 
field work s ( b )_ the field work supervision should be rmproved. Effic~ent 
experienc . upervrsion would compensate for the lack of adequate practical 
The majoe. rn the field and would enable us to work competently in the field." 
-~aduates who did not hold a job in the field of their specia-

* Hereafter Wh . h h . 
r"ferte d to enever any reference is made to these groups m t c report, t ey Will be 
"' as srou ( 

P A ), ( B), and ( C ). 



TABLE VIII 

Graduates' Opinions on the Length of Time Spent in Field Work Placements 
"d , 
> 
() 

Graduates with Graduates with Graduates who gave no >-l 
0 specialization generic training details regarding their > 

field work training ["' 

>-l Group (A) Group (B) Group (C) , 
> 

The length of time spent in field work Graduates' opinions Graduates' opinions Graduates' opinions z z placements offered adequate preparation G'l 
Total Percentage Total Percentage Total Percentage > z 

tl 
Not Not Not >-l 

Yes No ans- Yes No ans- Yes No ans- :X: 
t:1 

wered wered wered G'l , 
> 
tl 

( a ) In your field of interest while in 8g 52.8 43·8 3·4 42 57·2 33·3 26.3 3!.6 
c 

9·5 19 42.1 > school >-l 
t:1 
cr.~ 

(b) In your present job 8g 45·0 49·4 5·6 42 33·3 52·4 14·3 19 42.1 2 I. I 36.8 0 
::s 

( c ) For overall field of social work 8g 6g.7 z 
21.3 g.o 42 8x.o 7·1 68-4 

.... 
11.9 19 - 3!.6 0 

z 

w .... 
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~ization, felt negative about the field work training.. A ~ew of them. s~ated. tl:at 
It would have been better if they were offered genenc socml work tram:~g wluch 
would have helped them to secure a job in any one uf several fields. _1 ~ley al~~ 
stated that with generic training they would ha\'e performed bettct 111 theu 
present positions. 

. Some of the graduates from group ( A ) comment~d tha~ they_ did not 
gam much from their field work placements owing to msuffic1ent held w~:>rk 
supervision and the nonco-operative attitude of agency person!lel. ~ccordmg 
to them the authorities of some of the field work agenCies hesttated to 
share kn~wledge of the administration necessary for their learn!n!5 exrerience; 
a':d hence, they learn.t of the difficulties involved in the admmtstratwn only 
after they were employed in the field. A typical comment of one of the gra­
duates from this group was that, " more weeks are necessary to prepare. a person 
for one particular job or for general social work competency. In practtcal w?rk 
we. come across so many types of problems for wluch we had no prepara~wn 
w~ule we were in school. At least the present number of weeks can be suffictcnt 
With competent guidance in our practical work, which is hopelessly lacking at 
the school. In short there should be a good guidance or more weeks for practical 
work. '.'. Among these graduates ·who commented on the quality of field work 
supervision, a majority were those who were offered field work supervision by the 
agency staff. 

A majority of the graduates from ( non-specialized ) group (B) commented 
that they were not offered field work placements in the field of their interest, 
~nd that, hence, they were not adequately prepared for the fields of their 
m~ere~t. A few of them even commented that they did not feel confident to get b Job 111 the. field of their interest and that they had to accept jobs in other fields 
thc.au~e theu· field work placements were in the fields other than the fields of 
We~r mterest. One graduate's comment is, "my field of interest was Labour 

e fare _and I did not have any placement in labour field and that to, an extent, 
was a disqualification and stood in my way of getting a job in that field." 

1 hA s~all percentage of the graduates from this group commented that the 
t~ngt r. of tim~ spent in each field work agency, although inadequate to prepare 
, ~~ or their present jobs, was supplemented by the supervisory conferences 
.~1 Ic r. ~nal?led them to acquire competency in the ~ocial work field in general. 
c 1~ 0 owmg comment is illustrative of this point: "Due to able supct·visory 
on erences one used to get insight into the general social work field." 

me t Tdhe <?t~ler gradu. ates, who more or less fall in the same category com-
n e positiVely tl · f · · I I d · · ' The wer on. ~e genenc type o t~·ammg t 1ey :a. rece1ved m the school. 

schoy 1 ffie of the opm10n that the genenc type of trammg they received in the 
field 0 0 ercd them an opportunity to acquire both knowledge of the various 
grads as well as practice in the various methods of soci~'t work. A few 
and uftesi ~ho. wer~ offered field work experience in the areas of their interest 
agen~ sow le ~ JObs m the same fields, felt that the length of time spent in the 
pracfy . as Inadequate, and suggested that schools should provide field work . 
of gr~~e 111 the fiel~s of students' interest for more terms. The second group 
strong! u~t~s who did not get field work practice in the areas of their interest, 
studenr fie t1 that . the school should provide field work training according to 

s 1e d of mterest. 

. The table given below shows the fieldwise distribution of the graduates 
fiom groups (A) and (B). 
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TABLE IX* 

33 

The Fields in which the Graduates had Field Work Training 
--· ·---------------------·-------

Fields of spcciali;:.ation 

I. Labour Welfare & Personnel 
11anagement 

2. Medical and Psychiatric Social Work 
3· Family, Child and Youth Welfare 
4· Rural Welfare and Community 

Organization 
5· Community Organization 
6. Crime and Correctinal Administration 
7· Tribal Welfare 
8. Public Welfare Administration 

Total 

Number of 
graduates from 

group (A) 

47 

13 
2 

10 

4 
8 

5 

8g 

Number of 
graduates from 
group (B) 

6 

3 
5 

6 

9 

42 

Total 

6o 

19 

5 
15 

10 

17 

5 

Of the 13 1 graduates classified in the above table 68 per ~ent had had 
specialization, and 32 per cent had two or more terms of field work experience 
in any one particular field. Of the 89 graduates of the first category 52.8 per 
cent had obtained specialization in the labour welfare field; 14.6 per cent in 
medical and psychiatric social work field and the lowest percentage in the 
field of family & child welfare and child & youth welfare. This trend is 
noticed also among graduates from group (B). Thirteen graduates out of 
the 42 had had two or more than two terms of field work experience in the labour 
welfare field. Next to the labour field came the fields of crime and correctional 
administration, medical social work and community organization, in that order. 

The study of yearwise figures of graduates who graduated from different 
schools also revealed that a little more than 50 per cent of the total number of 
candidates have graduated with specialization in the field of labour welfare 
and personnel management. 

• For the purpose of this table the graduate's field of experience is determined as 
follows: 

Those graduates who had either two or more terms of field work placements in any one 
field are classified under that field considering it as their field of experience (either two consecu­
tive terms or two terms during the period of training). In cases where the graduate had one 
placement for the first two terms and another in the last two terms, the last two terms of field 
work experience have been taken as the field of his experience. 

The graduates who had specialization in ' Rural reconstruction and Welfare Work' arc 
classified under the title" Rural Welfare and Community Organization "in this table. 

The graduates who arc not classified in this table include the following catego~ics : 
1. Those who had not given details regarding their field work experience. 
2. Those whose field work was different in each term. 
J. Those who had more than one field work placement in every term. For example, a 

graduate might have worked for half of a term in the labour field and the other half 
in the rural field and in the succeeding terms he might have done field work in more 
than one field every term. 
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TABLE X 

Graduates' Opinions Concerning Adequacy of Field Work Placements 

Graduates with Graduates with Graduates who gave no details 
specialization generic training about field work placements 

(A) (B) (c) 

Field work placements prepared for Graduates' opinions Graduates' opinions Graduates' opinions rn 
0 

a beginning competency in C"l 

> Percentage Total Percentage Total Percentage Total t"' 

~ 
0 

Not Not 
~ 

Not ~ 

Yes No ans- Yes No ans- Tes No ans- t:1 
0 wered wered wered c:: 
C"l 
> ..., 

(a ) Your field of special interest 76·4 36.8 
5 

20.2 3·4 100 66.7 23.8 9·5 100 42.1 21.1 100 z 
as a student z 

( b) The fields in which you had 6g.7 7·8 76.2 52.6 10.6 36.8 100 z 22.5 100 11.9 11.9 100 0 
placements > 

( c ) Your first job after graduation 6g.7 25.8 4·5 100 50.0 42.8 7-2 100 52.6 15.8 31.6 100 

( d ) Your present job 57·3 33·7 g.o 100 50.0 40·4 g.6 100 47·4 15.8 36.8 100 

( e ) The overall field of social work 71.9 20.2 7·9 100 88.1 2.4 
, 

9·5 IOO 73·7 - 26.3 100 
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The graduates' opinions on the second question which is related to the 
nature of field work placements and the extent to which the field work place­
ments enabled them to acquire beginning competency in the field of their 
interest, in the fields in which they held positions and in overall field of social 
work, have been analysed. Table X shows the graduates' opinions on various 
parts of the question. 

Table X shows that the higher percentage of graduates from both (A) 
and (B) groups, felt adequately prepared for fields of their interest and the 
fields in which they had field work placements. A higher percentage of the 
graduates from group (A) and a comparatively smaller percentage of graduates 
from group (B) felt adequately prepared for a beginning competency in their 
first jobs and the jobs they held at the time of survey. But review of graduates' 
opinions concerning competency for overall field of social work show that the 
percentage of graduates from group (B) who felt positive about the field work 
training was higher than that of graduates from group (A). 

It would be interesting to analyse the first and present job positions of the 
graduates from both the groups and also their opinions concerning competency 
for the jobs they held and for over-all field of social ·work. Table XI given on 
the following page shows the field wise first job positions of the graduates who had 
obtained specialization and their opinions concerning competency for the job 
they held immediately after their graduation. 

Table XI shows that out of the 8g graduates who had obtained specializa­
tion in different fields, 34.8 per cent held their first jobs in the fields of their 
specialization. Four of every five graduates of those who held their first job 
in the field of their specialization felt positive about their field work placements. 
Only six graduates expressed negative opinions, of which five were in the labour 
field and one in the field of community organization. A detailed study of their 
comments elucidates their opinions. Two graduates from the labour welfare field 
commented, '' The field work training introduced them only to the working 
of the agency, adequate experience should be provided to the student in the 
field of his specialization." Another graduate said, ''The field work train­
ing given was more theoretical than practical in nature, hence it was not of 
much usc to me in my job situation." One graduate pointed out the lack 
of co-operation from the field work agency staff in the student's training pro­
gramme; '' The agen~y staff do ~ot take .much interest. in disclosing the ' secrets 
of work , and do not g1ve correct mformat10n on the subject." The fifth graduate 
stated that the nature of work he w~s expected to do while on the job was 
different from what he had been tramed for; therefore he felt that field work 
placem.ents did ~ot prepare him adequately for the type of job he undertook 
after Ius graduation. One graduate, who held his first job in the community 
development field, commented that the students were not allowed to handle 
difficult situations in the field work setting; and the practical experience was 
of very limited value as a preparation for the job. · 

An analysis of opinions of the graduates ( 65.2 per cent) with their first 
obs outside the field of their specialization, shows that 3 I per cent of them 

felt that they were not adequately prepared for their first job positions. Whereas 
of those who held their ~rst job in .t~e field of th~ir specialization, roughly fiv~ 
graduates out of every s1x felt pos1t1ve ~bout t~e1r ~eld work experi~nce. In 
other words, the graduates who held the1r first Jobs m the field of their specia­
lization relatively a higher percentage of them felt positive about the field work 
training. 



(.)0 

TABLE XI 
Cl 

Fieldwise First Positions of the Graduates with Specialization and their Opinions 
Concerning C01npetency for their First Job 

No. of No. of Opinions concermng No. who Opinions concemmg 
graduates graduates competency for first job did not competency for first job 
who who held ISI hold ISI 

Fields of Specializatioll obtained job in the Responses job in the Responses en 
0 

specializa- field of field of (") 

Not ;; 
lion their spe- Yes No Not their spe- Yes No t"' 

cialization answered cialization answered 
~ 
0 

Labour Welfare & Personnel !6 26 :::1 I. 47 21 5 - 15 I I - :0:: 
Management 1:'1 

tl c: 
2. Medical Social Work and Psychiatric I3 6 6 7 4 3 - (") - - )-

Social Work >-3 
0 z 

3· Family, Child and Youth Welfare 2 I I - - I I - - z 
4· Rural Welfare and Community IO I I - - 9 6 I 2 z 

tl 
Organization ;; 

5· Community Organization 4 I - I - 3 I 2 

6. Crime & Correctional Administration 8 I I - - 7 6 

7· Public Welfare Administration 5 - - - - 5 4 

Total 8g 3I 25 6 - sB 37 !8 3 
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Of the thirteen graduates who had specialized in medical and psychiatric 
social work, six held their first job in the same field and felt positive about their 
field work training; of the remaining seven who held jobs in areas outside their 
specialized training, three felt their training was inadequate while the other four 
felt positive about their field worl( training. 

Table XII given on the following page shows the fieldwise current job 
positions of the graduates with specialized training and their opinions concern­
ing competency for the job they held at the time of the survey. 

It is seen from table XII that 48.3 per cent of the graduates were working 
in the fields in which they had obtained specialization. Of these graduates 67.4 
per cent felt positive about their field work training; whereas, of the graduates 
who were holding jobs in areas outside their specializations, only 51.1 per cent 
felt positive about their training. From this it could be concluded that a higher 
percentage of the graduates holding jobs in the field of their specialization felt 
positive about their field work training than those working outside the field of 
their specialization. 

The graduates' opinions relating to competency for the overall field of 
social work as presented in table XIII reveals that there is no significant differ­
ence in the percentage opinions of the graduates who held their jobs in the fields 
of their specialization and those who held jobs in allied fields. A high majority 
of the graduates from both the categories felt positive about their training for 
having acquired a beginning competency for the overall field of social work. On 
the other hand, their percentage opinions concerning competency for their first 
job and the current job shows dissimilarity. 

The job analysis of the graduates from group ( B ) reveals that only 30.9 
per cent held their first job in the fields in which they were offered field work 
placements. Of these graduates a higher percentage ( 6g.2 per cent) than the 
percentage of those ( 4 I ·4 per cent ) who did not hold their first job in the fields 
of their interest felt adequately prepared for a beginning competency for their 
first job. A reference to table XIV will further clarify this point. 

Of those graduates who fel_t negative about their field work training, the 
majority commented that they d1d not get field work experience in the fields for 
which they had indicated their interest while they were in the school. The others 
set forth critical comments similar to those raised by the graduates from the spe­
cialization group. 

Table XV shows that 26. r per cent of the graduates from <Yroup ( B ) were 
employed in the fields in which they had field work place~ents. Of these 
graduates 90.9 per cent felt positive regarding the adequacy of their field work 
train_ing in prel?aring them for a beginning competency for the jobs they were 
holdmg at the time of ~he su~vey. Of the graduates who were working in the 
fields other than those m wluch they had been offered field work training, only 
S5·5 per cent felt positive about their practical training. 

The graduates' opinions relating to competency for the overall field of 
social work, as seen in table XVI, reveals, that of those graduates who held jobs 
in the fields in which they had been offered practical training, 67.7 per cent felt 
positive about their field work train~ng; _whil'? comparatively .a. much higher 
percentage ( ~2:3 per c~n~) who held jobs m_alhe~ fields felt posrtlve about their 
field work trammg. Srmrlar trends were noticed m the case of graduates with 
specialized training ( table XIII ). 



TABLE XII 

Fieldwise Last Positions of the Graduates with Specialization and their Opinions 
Concerning Competency for their Last Job 

Opinions concermng Graduates Opinions concernmg 
Graduates Graduates competency for the last who competency for the last 
with who held job did not job 

Fields of Specialization specia- lastjob in hold last 
liz:.ation the field of Responses job in the Responses en 

specializ:.a- Yes No Not field of spe- Yes No Not 0 
C') 

tion answered cializ:.ation answered > 
!:"" 

I. Labour Welfare & Personnel 47 3I 20 IO I I4 8 6 - ~ 
0 

Management ~ 
~ 

2. Medical and Psychiatric Social Work I3 7 5 2 - 6 2 4 - 1:'1 
0 

Family, Child and Youth Welfare 
c 

3· 2 I I - - I I - - C') 

> 
...,) 

4· Rural Welfare and Community IO 2 I - I 7 4 I 2 5 
Organization 

z 

5- Community Organization 4 - - - - 4 I 3 - z 
z 

6. Crime & Correctional Administration 8 2 2 - - 6 3 3 
tl - > 

7· Tribal Welfare 

8. Public Welfare Administration 5 - - - - 5 3 

Total"' 8g 43 29 I2 2 43 22 I8 3 

* Two graduates from labour welfare field, one graduate from rural welfare and community organization field were unemployed at the 
time of survey, hence their answers to this question are not classified in lhis table. 
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The stlmmary of the opinions of the graduates from both the groups (i.e. 
graduates with specialization and those with generic training) relating to the 
parts (c), (d), and (e) of the question is presented in two tables XVII & 
XVIII given on the following pages. A reference to these tables shows that 
there is no significant difference in the graduates' opinions with regard to ade­
quacy of their field work training for acquiring a beginning competency for 
their first job, for their current job and for the overall field of social work. 



...... 
TABLE XIII 

0 

Fieldwise First Job Positions of the Graduates with Specialization and their Opinions 
·Concerning Competency for Overall Field of Social Work 

Opinions concermng Opinions concermng 
No. of competency for overall No. who competency for overall 

No. of graduates field of social work did not field of social work 
graduates who held Isl lzold IS( "' 0 

Fields of Specialization with job in the Responses job in the Responses C'l 

specializa- field of field of > t"' 
lion their spe- Yes No Not their spe- Yes ko .Not 

~ cialization answered cialization answered 0 
:d 
;.:: 

I. Labour Welfare & Personnel 47 2I I7 2 2 26 21 5 - tr1 
Management t:1 

c 
C'l 

Medical Social Work and Psychiatric 6 > 
2. I3 I, 5 - 7 4 2 I ~ 

Social Work 0 z 

Family, Child and Youth Welfare 2 I I I I - - z 
3· - - z 

Rural Welfare and Community 
t:1 

4· IO I I - - 9 4 2 3 > 
Organization 

5· Community Organization 4 I - I - 3 0 
;) 

6. Crime & Correctional Administration 8 I I - - 7 6 

7· Public Welfare Administration 5 - - - - 5 4 

Total 8g 31 21 8 2 58 43 I I 4 



TABLE XIV 

Fieldwise First Job positions of the Graduates with Generic Training and their Opinions 
Concerning Con1petency for their First Job 

No. ofgra- Opinions concerning No. of Opinions concermng ..., 
No. of duates who competency for the graduates competency for the ::<:1 

)-
graduates held Istjob first job who did first job 0 

--l 
Fields in which field work placements with two in the fields not hold 0 
were offered or more in whiclzf Responses first job in Responses )-

r< 
terms of w. place- the fields --l 
field work ments were Yes No Not in which res No Not ::<:1 

> placements offered answered f. w. answered z 
placements z 
were offered 0 

> 
Welfare Personnel 

z 
I. Labour & I3 5 4 I - 8 2 4 2 tl 

Management --l 
:I: 

2. Medical Social Work 6 3 2 I - 3 - 3 - t:l 

0 

3· Family, Child and Youth Welfare 3 - ::<:1 - - - 3 2 I - > 
tl 

Rural Welfare and Community 
c:: 

4· 5 2 I I - 3 2 I - > 
--l Organization t:l 
"'~ 

5· Community Organization 6 2 I - 0 
I 4 3 I - ..., 

.... z 
6. Crime and Correctional Administration 9 I I - - 8 3 5 

0 - z 

7· Public Welfare Administration 

Total 42 13 9 3 I 29 12 15 2 

..j>o. ... 



TABLE XV 

Fieldwise Last Job Positions of the Graduates with Generic Training and their Opinions 
Conce)\ning Competency for their Last Job 

Fields in which the field work placements 
were offered 

I. Labour Wlefare & Personnel 
Management 

2. Medical Social Work 

3· Family, Child and Youth Welfare 

4· Rural Welfare and Community 
Organization 

5· Community Organization 

6. Crime and Correctional Administration 

7· Public Welfare Administration 

Total 

No. of No. of gra­
graduates duates wlzo 

Opinions concerning 
competency for the 
last job 

with two held last job -------
or more in tlze same 
terms of field 
field work 
placements 

13 

6 

3 

5 

6 

9 

8 

2 

I 

42 I I 

Responses 

Yes No Not 
answered 

7 

2 

IO 

No. of 
graduates 
who did 
not hold 
lastjob in 
the same 
field 

5 

4 

2 

5 

6 

8 

3I 

Opinions concerning 
competency for the 
last job 

Responses 

Yes No Not 

3 

2 

3 

IO 

2 

3 

2 

3 

5 

I6 

answered 

3 

* One graduate from labour welfare and personnel management field was not holding any position at the time of survey therefore, his 
answer to question '22 (d) has not been classified. 
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TABLE XVI 

Fieldwise First positions of the Graduates with Generic Training and~ heir Opinions 
Concerning Com.petency for Overall Field of Social Work 

Graduates opinions con- No. of Graduates opinions con-
No. of }{o. of gra- cermng competency for graduates cermng competmcy for 
graduates duates who overall field of social u:ork who did overall field of social work 

Fields in which the field work placements with two held Istjob not hold 
were offered or more in t!ze same Responses rstjob in Responses 

terms of field the same 
field work Yes No Not field Yes No Not 
placements answered answered 

I. Labour Wlefare & Personnel I3 5 5 - - 8 6 - 2 
11anagement 

2. Medical Social Work 6 3 3 - - 3 3 - I 

Family, Child and Youth Welfare 3· 3 - - - - 3 2 - -

4· Rural Welfare and Community 5 2 2 - - 3 3 - -
Organization 

5· Community Organization 6 2 I - I -1- 3 I -
6. Crime and Correctional Administration 8 9 I I - - 8 - -
7· Public Welfare Administration 

Total 42 I3 I2 - I 29 25 I 3 
--

't1 
:>;! 
> 
0 
::l 
0 
> 
t"' 

>-3 
:>;! 
> z z 
0 

> z 
tJ 

>-3 
:r: 
t:1 

C'l 
:>;! 
> 
tJ c 
> 
>-3 
t:1 
"'-
0 
'tl z ... 
0 z 

>t>-. 
VJ 



TABLE XVII 

Graduates' (group-A) Opinions Concerning Competency for their First Job-Last Job and Overall 
Field of Social Work 

Graduates' Opinions Graduates' Opinions 
Group (A) Group (A) 

Adequacy of field work experience Graduates who held 1st/ Graduates who did not 
in preparing for a beginning last job in the field of Percentage hold 1stflast job in the Percentage 

competency for their speciali;:;ation field of their speciali;:;a-
Not tion Not Yes No Yes No Answered Answered 

First job after graduation 31 8o.6 19-4 - s8 63.8 31.0 5·2 

Overall field of Social Work 31 67·7 22.6 9·7 sa 74·1 19.0 6.g 

Jobs the graduates were holding 43 67·5 27·9 4·6 46 47·8 39·2 13.0* 
at the time of the survey 

* The responses of those unemployed graduates are included under 'not answered' category. 
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TABLE XVIII 

Graduates (group-B) OpiuiQns Concerning Competency for their First Job-Last Job and 
Overall Field of Social Work 

Adequacy of .field work experience 
in preparing for a beginning 

competency for 

First job after graduation. 

Overall field of Social Work 

Jobs the graduates were holding 
at the time of the survey 

Graduates' Opinions Graduates' Opinions 
Group ( B ) Group ( B ) 

Graduates who held Istf Graduates who did not ----------
lastjob in the fields in Percentage hold Istflast job in the 
which f. w. experience field in which f. w. ex-

was offered y, 71( Not perience was offered 
es J 0 Answered 

I3 .69.2 23. I 7·7 29 

I3 67·7 22.6 9·7 29 

I I 90·9 9·I - 3I 

Yes 

41.4 

92·3 

35·5 

Percentage 

Not 
No Answered 

51.7 6.9 

- 7·7 

51.6 12.g* 

* The responses of those unemployed graduates are included under ' Not-answered ' category. 
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CHAPTER IV 

GRADUATES' OPINIONS CONCERNING TRAINING PROGRAMME 

In this chapter an attempt is made to study the graduates' opinions on the 
adequacy of training for preparation for a particular field, andfor for social work 
field in general. The table given below indicates the graduates' opinions on the 
integration of theory courses and the field work training. 

TABLE XIX 

Graduates' Opinions Regarding Integration 
between Theory Courses and Field Work 

Graduaft·s 

Graduates with specialization 
Graduates with generic training 
Graduates who gave no details 

No. of 
graduates 

89 
42 
19 

Graduates opinion 

Percentage 

Yes }to Not 
answered 

51.7 47·2 I. I 

64··3 33·3 2.{ 

57·9 36.8 5·3 

Total 

100.0 

100.0 

100.0 

A study of the opinions of. the whole group of 150 graduates,. shows that 
54 per cent of the graduates felt that the schools satisfactorily integrated theory 
courses with field work training. A comparatively higher percentage of graduates 
from group ( B ) felt positive about integration in the training programme. 
However, further analysis of graduates' comments relating to this i:tuestion points 
to the lack of integration between theory and practice in certain fields. The 
graduates also pointed out the reasons for the lack of integtation. 

The first reason the graduates pointed out was the Ieick of co-operation 
from the field work agency in the training programme of the students. Secondly, 
while the theory courses in certain fields were well organized and comprehensive, 
the practical experience offered in those fields was very elementary. For example 
the theory courses in Rural Welfare, Labour Welfare and Personnel Manage­
ment fields, were adequate; but the field work placements in these fields suffered 
from many limitations, hence the students' learning experience was adversely 
affected. Some of the graduates pointed out that the gap between class room 
work and practical training was .abri~ged by the field work sul?ervisor or by 
the subject teacher through the discussiOn of field work problems m the class. 

The following comments arc typical: 

" In the field of Labour Welfare and Personnel Management, there was 
more of class room work. No field work experience was provided in Personnel 
Management and Industrial Relations. " 

"There was proper integration in some areas, not so in others. For e':ample 
in the labour welfare field the practical experience in handling labour disputes 



GRADUATES' OPINIONS ON TOTAL TRAINING PROGRAMME 47 

slwuld be provided. But no agency will offer the facility of associating with 
the Labour Officer in this work. " 

"There ·was integration as far as Psychiatric social work placement was 
concerned. But there was a gap between class room work and field work in case 
of rural welfare placement. The class room ·work in the latter was more theo­
retical and less related to actual conditions in rural areas. However, the super. 
visory conferences filled the gap partly. " 

"There used to be follow up between class room work and field work by 
class room discussion method, which helped us in enhancing our enlightenment. " 

The fourth point which the graduates brought out was that the field work 
placements in certain fields were provided much earlier than the theory courses. 
An example of this quoted by one of the graduates is that the field work place­
ment in the labour field preceded the theory course in social legislation a know­
ledge of which was necessary to understand the legislation relating to labour. 
It is found that some of the graduates who brought out this point had graduated 
from the earlier batches. However, this defect was recognized by the schools, 
and at present the legislation relating to labour is included as part of the course in 
Personnel Management and Industrial Relations. 

The next two tables on the following page show the graduates' opinions 
of the value of the total training programme-i.e., the class room work, field work 
and research experience taken together-in preparing them adequately for 
beginning competency for (a) the field of their interest, (b) the fields in which 
they had field work placements, ( c ) the field in which they held the first job, 
and ( d ) their current job and ( e ) any of the fields of social work. 

TABLE XX 

Opinions of the Graduates with Specialization Concerning 
Adequacy of Total Training Curriculum 

No. of Graduates responses 
Adequacy of total trazmng graduates 

curriculum for acquiring with Percentage 
competency speciali.;;.a-

lion Yes No Not 
answered 

(a) For the field of your special 
interest 

8g 6s.r 31.5 3·4 

(b) ;F.:ophe field in \Vhich you had 
. field .\york placements · 

8g· 66.3 27.0 6.7 

(c) · Fot your first job 8g 65.2 30·3 4·5 

(d). For. your current job 8g 63.0 30·3 6.7 

( e ) For a beginning competency 8g 
in any of the field of social 

83.2 rs.6 1.2 

work 

Total 

IOO.O 

IOO.O 

IOO.O 

100.0 

100.0 
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TABLE XXI 

Opinions of the Graduates with Generic Training Concerning 
Adequacy of Total Training Curriculwn 

Graduates' responses 
Adequacy of total training 

curriculum for acquiring Group (B) Percentage Total 
competency graduates 

res No Not 
answered 

(a ) For the field of your special 42 57·2 33·3 9·5 100.0 
interest 

( b ) For the field in •.vhich you had 42 62.0 28.4 g.6 100.0 
field work placements 

( c ) For your first job 42 52·4 40·5 7·1 100.0 

( d ) For your current job 42 52·4 35·7 II.9 100.0 

( e ) For a beginning competency 42 88.1 4·7 7·2 100.0 
in any of the field of social 
work 

Tables XX ann XXI show that a slightly higher percentage of the gra­
duates from group (A) than the percentage of the graduates from group (B) 
opined that the training they received in the schools had prepared them ade­
quately for a beginning competency for: the field of their interest, the fields in 
which they had field work placements, their first job and the job they held at 
the time of the survey. But statistically there is no significant difference in the 
opinions of the graduates from both the groups with regard to adequacy of 
training for preparing them for general social work field. 

A study of the opinions of the whole group of 150 graduates indicates that 
the number of graduates who felt that they were adequately prepared for their 
first or for their current job, is lower than the number of grad~ates who felt com. 
petent to work in any of the fields of social work. The followu!'g. table shows the 
opinions of 150 graduates relating to the adequacy of the total trammg programme. 
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TABLE XXII 

Graduates' Opinions on the Total Training Curriculum. 

.1ldequacy of the total trazmng 
curriculum for acquiring 

competency 

( a ) For the field of your special interest 

(b) For the field in which you had 
field work placements 

( c ) For your first job 

( d ) For your current job 

( e ) For a beginning competency in 
any of the fields of social work 

Graduate opinions 

Percentage 

res No Not 
answered 

62."7 30.0 7·3 

64·7 26.o 9·3 

62.0 31.3 6.7 

6o.6 28.7 10.7 

83·3 6.o 10.7 

49 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

The above table sho·ws that 83.3 per cent of the graduates thought that the 
training prepared them adequately for a beginning competency in any of the fields 
of social work. This percentage is higher than the number of graduates who felt 
adequately prepared for their first job, or for their current job. Only 6 per cent 
of the graduates clearly stated that the training did not prepare them for any 
field. Further, of the 3 I'.3 per cent of the graduates who expressed negative 
opinions about part ( c ) of the question, nearly two thirds ( 70.2 per cent ) 
stated that they were competent to work in any field of social work. Similarly, 
of the 28.7 per cent of the graduates who gave negative opinions about part 
( d ) of the question, about four fifths ( 83.7 per cent) felt competent to work 
in any field of social work. 

Th.e question arises: why ~id some of the graduates who felt competent 
to work m any of the fields of social work, feel less adequately prepared for their 
first jobs or the jobs they were holding at the time of survey? A reference to 
table XXIII which shows the employment positions of these rrraduatcs will indi-
cate why some of the graduates felt in this way. "' 

Table XXIII shows that of this group 83.9 per cent did not have their first 
job in the fields in which they were offered field work placements. Of the 28.7 
per cent of the gradu~tes. who felt th~t they were not prepared for the fields in 
which they were holdmg JObs at the time of the survey, nearly four fifths ( 83.9 per 
cent ) felt that they were adequately prepared for a beginning competency in 
any of the social work fields .. Fu~·ther. analysis of. the ?ata reveals that. the 
majority of them were no~ holdmg Jobs m t.he fields m wh1ch they had obtamed 
specialization. The table gtven on the fo_llowm~ page shows the fi~ld work place­
ments of these graduates and the fields m which they were holdmg jobs at the 
time of the survey. 



TABLE XXIII c..n 
0 

Field Work Placements and the Fields in which 30* Graduates held their First Job 

Fields in which first job held 
Total 
uumber J\1edical Family, Com-

Fields in whicA field work of & Child 111Uilily Gonce- Non- Un-
placements were offered gra- Labour Psychia- & Deuel- tiona{ Public Tribal Re- Social de-

duates tric Youth opment Admn. Welfare Welfare search Work fined "' 0 
Social Wel- (') 

Work fare . :;.: 
t"' 

"" 
Labour Welfare and 

<; 
1. 15 3 - 2 I - 2 I 3 2 I 0 

:;:l 
Personnel l\!Ianagement ;;r, 

('1 
t1 
c:: 

2. Medical Social Work 6 2 - - 3 I - - - - - (') 

> 
::l 
0 z 

3· Rural Welfare and 5 - I I 2 - - - I - - .... z 
Community Welfare § 

:;.: 

4· Crime arid Correctional 3 T - - - - - - 2 

Administration 

5· Family and Child Welfare 

Total 30 1 I 3 6 I 2 I 6 2 

* Two graduates who were from group (C) are not classified in this table. 



TABLE XXIV 

Fi~ld Work Placements and the Fields in which 34~' Graduates hel~ Jobs at the Time of the Survey. 
s ,. 

Fields in which the graduates held jobs at the time of surve)' 
::: 
u c 
> 

Fields in which field work Total Rural Com- Education 
..; 
t:1 

placements were oifered number Medical munity Public Non- en. 

of Labour Social Organi;:;a- Professional Other Welfare Social 0 
'tl 

graduates Work tion schools of training Work .... z 
Social Work Institutions 

.... 
0 z 
Cll 

I. Labour Welfare and Personnel I4 10 I 2 I - - - 0 
z 

:tvianagement ~ 
0 
>-! 

2. Medical Social Work 7 I 2 I 3 - - - > 
t"' 

3· Family and Child Welfare 2 - - - - - - 2 
>-l 
t:l 
> .... z 

4· Rural Welfare and 7 2 I - - 4 
Community Organization 

- - z 
0 
'tl 

5· Crime and Correctional 4 I - - I I I 
~ 

Administration 
- 0 

0 
~ 
> 
"" 

Total 34 14 4 3 5 5 I 2 
:; 
t:i 

* ·Two graduates who were from group (C) are not classified in this table. 

Ul .... 
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Of those who felt that they were not adequately prepared either for their 
first jobs or for the jobs they held at the time of the survey but felt competent for 
overall field of social work, a high majority of them had taken jobs in fields 
other than the fields for which they had shown preference while they were stu­
dents. 

Table XXIV shows that out of the 34 graduates only I 2 graduates were 
holding jobs in the fields in which they were provided field work training, and more 
than 50 per cent held jobs in other fields. Some of the graduates who were offer­
ed field work experience in the labour welfare field did not hold their first jobs in 
the same fields. 

Although these graduates changed their jobs and came back to the fields of 
their interest, they still felt that the training did not prepare them for a beginning 
competency for their jobs. But they however, felt that they were adequately pre­
pared for social work field in general. 

Graduates' Fields of Employment 

Many students who seek social work training are interested in getting jobs 
as soon after graduation as possible. The majority come to the schools with well­
defined ideas about their field of interest, yet, as has been seen, many do not 
get jobs in the fields of their interest. 

The table given below shows the first positions of the I 50 graduates: 

TABLE XXV 

Fieldwise First Job Positions of the Graduates 

No. of graduates 
Sr. No. Fields oJ Emj1loyment wlzo held 1St job Percentage 

in tlze field 

I. Labour Welfare 34 22-7 
2. l\Iedical and Psychiatric Social Work I7 II.3 
3· Community Development 21 14.0 
4· Research I6 10.7 
5· Family, Child and Youth Welfare I3 8.7 
6. Juvenile Delinquency & 

ministration 
Correctional 9 6.o 

7· Social Work Education: 
( a ) Post-graduate schools of Social Work 9 6.o 
( b) Under-graduate or short term training IO 6.7 

courses in allied fields 
8. Public Welfare 4 2.6 
9· Tribal and Schedualed Castes \Velfare 2 1.3 

10. Non-Social Work Positions 8 5·3 
II. Unclassified 7 4·7 

Total ISO 100 
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Table XXV shows that the .highest percentage of graduates held their 
first jobs in the labour ·welfare field.. The number of graduates who held their 
first jobs in the fields of labour welfare, community development, medical and 
psychiatric social work, education, research, and family, child & youth welfare, 
constitute 73· 7 per cent of the whole group of I so graduates. 

The table given below shows the fieldwise distribution of the graduates 
and also the number of graduates who held their first and if the current jobs 
in the same field : 

TABLE XXVI 

Fieldwise First and the Current Job Positions of the Graduates 

Sr. No. Fields 

I • Labour Welfare 
2. Medical and Psychiatric. 

Social Work 

3· Community Development 

4· Research 

S· Family, Child and Youth 
Welfare 

6. Juvenile Delinquency & 
Correctional Administration 

7· Social vVork Education: 
(a ) Post graduate schools 

of Social Work 
(b) Under graduate for 

short term trammg 
courses in allied fields 

8. Public Welfare 

9· Tribal and Scheduled Castes 
Welfare 

*Total 

JVo. o.f graduates Graduates whose 
who heldfirstJob current Job w 

· in the field the field 

34 so 
I7 IS 

2I 9 
I6 IO 

I3 5 

9 s 

9 I9 

IO I2 

4 4 
2 3 

I3S I3S 

Graduates whose 
Ist and the pre­
sent Jobs are in 
the same field 

29 
I I 

5 
3 
3 

3 

'7 
' 

5 

Table XXVI shows that 49·9 per cent of the gt:aduates stayed in the same 
field in which they first found employment. Of the 34 graduates who held 
first jobs in the labour field, 29 remained in the same field, only 5 changing to 
other fields. But the number of graduates who were holding jobs in the labour 
field at the time of the survey had increased to so, and the majority of them came 

"' Of the fifteen graduates who arc not classified in this table, seven held non-social work 
positions and the positions held by the others could not be clnssilicd. 
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to this field from the fields of family, child & youth welfare, research, social 
work education and_ commu?ity development. The recent legal provisions for the 
employment of tramed soctal workers as welfare officers in industry have ob· · 
viously stimulated graduates' interest in this area. 

The second field in 'Yhich ~ability is high is the field of research, whe~·e 
sixteen graduates held thetr first JOb. But only three were still employed 111 

this field at the time of the survey. Thirteen graduates who were employed 
in the research field in the beginning went over to other fields, and seven gra- · 
eluates changed over from other fields to the field of research. 

The number of graduates employed in the professi-onal social \\'Ork schools 
and other training institutions rose by twelve. A large majority of those who 
held their first jobs in community development and medical social work fields 
went to the education field. The employment chart given on the following page 
will further clarify the above points. · 

The mobility of graduates from one field to another is evidently determined 
by the changes in the fields of practice-as employment opportunities increase 
and better service conditions are offered in other fields, the graduates will tend 
to move out of their present fields of work. Therefore, the schools of social work 
have to shoulder the responsibility of offering a programme to suit the present· 
and future needs of this rapidly expanding field. Conscious efforts have to be 
made to· evaluate the field requirements in order to meet the growing demand of 
the social work field. The schools must take care to frame their curricula so as 
to reflect the field needs. 



Fields in which the Graduates held Jobs at the TiiDe of the Survey 

Fields in which tHe graduates were holding Jobs at the time of surv~y 

~ 
Education 

No. of 
~ "' . graduates ~ ~ 

::: ;:: ..:::: ~ ..;:: .S'.§ "' Fietds of employment who held~ c..:; ... c))~ 
..,.. 

Cl 
~ "' Isijob ~ ..... ~~ ~~ ~e,j :o;l 

v:i "'<:! .0;:; q..: ~ 'S 
..,.., 

> § :::~ ~~ 
.., . 

in the ·:: E: ~ ~ .S' 11 0 ....., 
~ "' ... <:::......, ...::: <::: c "' d:; c:: ... <::: §~ ::=!c3 ._, ~ ~~ -"' 'So <g. > field ;::: "' :0~ .::: <::: ~ c ~ s ~ 1>; .._. <::: ..!. c ~ ~ ~ ~ ...J 

""" ~~ ~'"c::; "' t:l ~ 1:: "' ~~ """ ~ ..., c 
.<::$ c - ._c ~ ~ "':. ~ c3Q ~ ~0 ~~ .-::-"-l ~ ~ ":1:3 -<; 

0 ..., 
Labour Welfare and 34 29 3 - - - - - I - - I - z I. - 0 Personnel Management z 
Medical and Psychiatric en 

2. I7 - ·I I - I - - - 2 3 - - - - 0 SoCial Work z 
3· Family, Child and Youth I3 s - 3 - 2 - - I - I I - - ...J 

0 Welfare .., 
Community Development 21 3 I - s - - I 2 4 4 I > 4· - - t"' 

5· Research I6 4 2 I - - I I 3 I I I - I ...J 
6. Juvenile Delinquency & 9 2 - I - 3 - - - 2 - - I - :o;l 

> 
Correctional Admn. z 

7· Social Work Education: z 
(a ) Post-graduate schools of Cl 

9 - - - - - - - - 7 I I - - ..., 
social work :o;l 

( b) Under-graduate or short IO 3 - - - - I - I s 0 - - - - Cl 
term training courses :o;l 

> in allied fields i:':: ,.,. 
8. Public Welfare 4 I I - I - - - - - - - - I R 
9· Tribal "nd Scheduled Castes 2 

Welfare 
10. Non-Social Work Positions 8 2 - - I - 2 - - - - 3 
II. Undefined 7 I - - - - - - I I - - I 3 -

Total ISO so I8 s 9 s 4 3 IO rg 12 6 4 5 
-

c..,, 
Ul 



CHAPTER v 
CONCLUSION 

In this report an attet?pt _has l?ccn made to present briefly the devel?P" 
mcnt of social work educatiOn m thts country as evidenced by the trainmg 
progra~mes of five selected sc!1~ols of social w~rk, and the graduates' opinio~s 
regardmg the adequacy of trammg as preparatiOn for work in the field. Tlus 
is only an initial step. For ·a thorough going analysis of trainincr programmes 
for social workers a periodic assessment of both the field needs and the training 
prog:ammes of worker~ who arc C<l;llcd up<?n to meet the expectations of this 
~rowmg field, is essentt~l. The trame~ socia~ wo_rke.rs today have a vi_tal and 
Important role to play m the commumty whtch m Its efforts is realizmg the 
'Welfare State' through the democratic approach. 

A study of the tt:aining pro!51:a~mcs of .the schools reveals that all the 
schools from time to ttmc have mttiatcd vanous changes in the curriculum, 
which shows their concern to evaluate the training programme in the light of 
the changing needs and demands of the field. 

The schools are showing increasing concern about tl~e admission pro­
cedures because they are convinced that the education alone cannot develop 
well-integrated and poten.tial. ~vorkcrs for the field. Certain personal qualities 
and characteristics of the mdtvidual are basic necessities for one who undertakes 
professional training in social work. Today all the schools are not at the same 
st~ge of development, hence the s<l:me degree of importance is not attached to 
thts aspect. The problem _of selectiOn needs the serious attention of the schools 
because this is one of the Important factors which would affect the standard of 
practice in the field. 

In order to ensure th? s~lection of the right type of candidates, it is desir­
able that all the schools J?enodtcallJ: t~st the adequacy of their selection methods. 
The basis for the evaluatiOn of a?misswn methods would be the periodical assess­
me_nt of students' perform~nce m ~el_d_ work and class room _in relation ~o .the 
estimation of the students potenttahttes evaluated at the time of adnussu;m. 
This means the schools not only should assess each student's ability to receive 
training, but also continuously watch t~e progress of the student and the use he 
makes of what he receives as a learner m the school. Besides this, there shoul? 
be a plan to make use of whatev:r knowledge _regar~i~g the student and Ius 
abilities can be obtained from vano~s. sources, m decidmg the nature of .field 
work placement, the type o~ ~upervtsion and the superv~sor. An intelhg~nt 
planning of the student's trammg pro_gramme on the .basts of ?is perso:t;ahty 
structure and his aptitude would provtde the best posstble learnmg cxpcncnce 

to the student. 

Th I Om Curriculum of the schools can be divided into four main 
e c ass ro . 1 1 · h · 1 d tl d f · sequences. (a) Pre-professwna courses w 11c me u. es 1e stu y .o soctal 

Scl·e · c1 tJ1c1• basic courses ( b ) courses m fields of social work 
nee courses an o ' · d · f h ' 

( ) . ' of social work ( d ) courses 111 ynamtcs o uma11 
I cl ~ourses 111 I?roces~e~ ·ocial workers ~ncl psycholoD"y. The basic curricululQ. 
)e 1avwur psycluatry 101 s 0 f · 1 J[; · bl of tl fi ' · · 1 ces the student to the range o socia we are pto ellls 
and let rlst yeard 111trfoc\'~rietics ~f human behaviour with which social work is 

o t 1e stu y o ' · 
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concerned. During the same year the student learn about the social work m.ethods. 
At ~he end of th_e y_ear the stu~ent is expecte_d to have acqui1·ed a sense of pro­
fessional responsibility and basic understandmg of the field in rreneral and to 
have . developed tl~e ability to. receive advanced kncnvledge ot certain fields, 
conscious use of lumself and Ius knowledge purposefully in the field. In the 
second year the curriculum is planned so as to continue the kind of learning 
already begun. 

The number of courses under each sequence vary from school to school. 
Some schools have grouped courses in social sciences under one course, in other 
schools t~1c social sciences courses such as Social Economics, Social Psychology, 
and Soc10logy, arc offered as separate courses. Under these circumstances 
the number of courses offered to students during each academic term is quite 
lar(Se. Besides this, when these courses arc taught separately, the possibility 
?f mtegrated approach to the study of these courses is limited. Secondly, there 
IS danger of overlapping of material because of the inter-relatedness of these 
courses. Hence, the schools need to have a clear conception of the value of 
these courses and should determine the nun1bcr of such courses that should be 
given to students of social work. 

The graduates' opinions on the class room curriculum indicate that 44 
per cent of them 1clt that there was an overlapping of certain courses; but 72.7 
per cent of the graduates felt that the thc?ry courses were offered in an orderly 
sequence. The graduates' comments relatu_1g !o the theory Courses as pre­
sented in the prccceding chapters need attentiOn hom the schools. Even when the 
curr~culumcontcnt is well planned, the 9raduatc~ may still feel !hat they did not 
receive a well integrated knowledge of the socml work field 111 general. 

The manner in which the class teacher presents n1aterial also needs con­
sideration by the schools. A comment of one of the graduates is reproduced 
below to illustrate this point: 

" Personally I feel that in order to make the social wo~·k t~·a.mmg m~st 
useful, it is very necessar~ th~t the co~u·sc and n~anncr <;>f trammg_ be I<;Id 
dmvn carefully but what IS st_1ll more Important rs who rmparts this tt:am­
ing. An incompetent staff wrll make a mess of a most carefully prcscnbed 
matter of discussions. I feel that the class room teachers should be v.rell 
qualified and should have an idea that whatever they say is going !o be 
put into practice shortly thcr~after. The field work sta_JI must b~ prcked 
up from the field. A Super·vrsor should know the detailed practrcal pro­
blems of his field and also he should be a master of the theory. I place 
a greater importance on. the _work of a field work supervisor than the 
class room teacher. I w1sh simultaneously a study be made about the 
teaching and field "·ork staff of various social \\·ork institutions in India. " 

Field Work Training 
Supervised field work has been r~cogniscd by all the s~hools as an i_ntegral 

part of the training programme for sacral workers. Accordmgly, due we1ghtage 
is given to this aspect of training, in terms of the number of hours each student 
is expected to put in for field practice; and at present,_ n_early fifty per cent of the 
total training period is devoted to the practrcal tranung n~ the field. A_ study 
of the field work programmes of the schools reveals that thrs programme rs con­
ducted differently in each school. In some schools the fir·st term or half of the 
first term is exclusively devoted to a programme of institutional visits, while 
in others, the students are offered an opportunity to practice in the field right 
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from. the beginning of ~he first te~m. There is also considerable diversity in the 
nat_m_e o~ field work asstgnments gtven to the students during each stage of their 
tra111111g 111 the school. 

. The following are s~me of the points bearing on the field work programme 
wluch the graduates feel need further study and clarification: ' 

( I ) The assessment of each field work agency, on the basis of the quality 
of learning experience it provides to the students. , 

( 2 ) The assessment of students' assignment in the agency. 

( 3 ) Schools' expectation of the agency. 
( 4 ) The co-operation afforded by the field work agency in the training 

programme of the student. 
( 5 ) Attitude of the agency staff towards the students and towards pro­

fessional education in general. 
( 6 ) The quality of superv_ision? frequency and ~1ature of th~ s:tpervisory 

conference; and qualtficattO~lS of a supervisor. A maJonty of the 
graduates who were supervised by the agency staff felt that they 
did not learn much from the field work placements because of in­
adequate guidance from the agency supervisor. 

Supervision needs serious attention from the schools because of its import­
a~ce in the teaching programme in ~ocial. work education. Sin~c special 
S~tlls arc required for this work the questwn anses of whether a course 111 supervi­
Sion should be included in the regular t\\'? years' cmTict~lll:m or shoul_d be offereq 
separately after the completion of the trammg. ' !he tra111mg of qualified. workers 
as supervisors in arrcncies also needs to be constdered, so that teachers 111 social 
Work schools do n~t have to assume ~he two uncompatiblc roles of teachers anq 
agency supervisors any longer than IS absolutely necessary. 
. . Six per cent of the graduates were employed in post-graduate schools of 
~octal :vork, where they are expected to work as teachers as '~ell as ~eld work_ 
supervtsors. These rrraduates would have to learn the supervisory sktlls under 
the guidance of co~pctent seni01: members of the school staff, before they can. 
~eel competent to work as supervisors. Therefore, to promote better standard 
Ill tra~ning, the schools need to consider the development of the supervi.sory skill~ 
of tl~ctr own teachers and also of the a_gcncy worker through the orgamzation Of 
speCial courses or seminars on supervisory processes. 

. !he graduates' opinions on the total train!ng programme ind!cate that the 
~<ljonty of the graduates from both the groups (1.e. the graduates With specializa_ 
tton a~1d with generic training) felt ti:at they were adequately prepared to take 
up a Job in any of the fields of soctal work. 

It is also found that of the graduates who felt negative about the trainin 
progr<l:mme, a high majority held jobs in the fi~ld~ which were ~eithe~ the area~ 
of then· specialized study nor the _areas of thetr 111tercsts. It ts destra_ble that 
the schools take initiative in studymg the scope and nature of the social work_ 
field in the country. 

To have uniformity in the sta~dard of training prog~ammes the_r~ is great 
~eed for consultation and co-operatwn am~ng _the schools 111 stan.dardiSing selec, 
hoi}- procedures, training curricu!a, a~d ~ntena fo_r _the evaluatiOn of students. 
!Ius would result in a greater umformity 111 the tra111mg programmes than ther~ 
Is. at present. However, each s_chool should hav~ s~fficient scope to experiment 
Wtth new methods and to evolve 1ts own patterns w1thm the framework of uniformly 
accepted standards. 
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APPENDIX A 

Survey of Social Work Education in India 
as preparation for work in the field 

22ncl Dec. I 956. 

Dear SirflVIadam, 

vVe arc writing to you as an alumni of a leading School of Social vVork to 
ask your assistance in conducting the research project which is undertaken by 
the Faculty of Social \Vork, lVI. S. University of Baroda. The project is sponsor­
ed by the Advisory Board of Social vVelfare, l'viinistry of Education, Government 
of India. 

The study is a survey ofsocial work education in India, and partly it is to 
be done through contacting the graduates of schools of social work with the goal 
of ascertaining their views on the various aspects of professional training offered 
in the schools. We arc also particularly interested in examining the training and 
the extent to which this training was helpful to you in meeting work respons­
ibilities. As a professional social worker with some experience in the field we 
believe you will be able to evaluate your professional training with objectivity. 

We recognize that you have many responsibilities but it will he only with 
your help and co-operation that we hope to make this survey a success and 
thereby to make contribution to social \Vork education in India. Therefore we 
shall feel extremely grateful if you would be kind enough to fill in the enclosed 
questionnaire and forward it to us by in the enclosed stamped 

envelope. 

You will note that in the questionnaire, no identity has been called for. 
We would like you to express your opinion freely and we assure you of complete 
confidcn tiali ty. 

I • 

3· 

5· 

Thanking you, 
Yours truly, 

Sdf- G. G. Dadlani. 

( Q;testionnaire used m this study ) 

Q;testiomzaire No. 

Date of admission to the school 
of social work ............. . 

Date of birth ............. . 

Work experience prior to admis­
sion: 

2. Date of graduation from the school 
of social work ............. . 

4· Post-graduate 
awarded. 

DcgrecjDi ploma 

( a ) In social work .......... years. 
( b ) In other areas .......... years. 

6. Did this experience help you in your training? Yes/No 
If so, how? Please describe briefly. 
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7· Did you have a particular field of interest at 
the time of admission to the school? 

Yes/No 

Did this particular interest change during the 
period of your training in the school? 

YesfNo 

8. Did the school offer Specialization/Concentration? YesfNo 
If so, in what fields? (a) . . . . . . . . . . . . . . (b) ................... · 

(c) ............ (d) ................... . 
etc. 

g. \Vhat was your field of Specialization/Concentration, if any? .......... · · 

Class Work 

10. 

II. 

12. 

Please indica tc below the number of courses you had in each of the areas listed: 
Area I : Preprofessional courses in the Social Sciences 

( Economics, Sociology, etc. ) ......... , ....... . 
Area 2: Fields of Social \Nark Practice ( Labour 

vVclfare, :Medical Social vVork, etc.) .................. 
Area 3: Techniques of Social Work ( Case vVork, 

Group \Vork, Community Organization 
Research, Administration). ' ................. . 

Area 4: Human growth and Behaviour ( Dyn:1mics, 
:Medical and Psychiatric Information, etc. ) ................. . 

Which Area of courses listed under question IO contributed the most to your 
learning in the school? .................. Which the least? ........... . 

Considering the difTerent areas indicated under question r o, please check 
below those statement which indicate your opinion of the class work 
offered at the school. 

( a ) 

(b) 

Too many courses in Areas 
Too few courses in Areas 

( c) Too much emphasis on certain courses. 
( d ) Too little emphasis on certain courses. 
( e ) Overlapping of certain courses. 

Please speciFy. 
Please specify. 

Yes/No 

( f) In general the total curriculum followed an 
ord.crly sequence. 

Please amplify your opinion on the above statements 

Yes/No 

with an example. 

What method of instruction was used primarily at the School? 
( a ) Lecture method ( b ) Discussion ( tutorial ) method. 

( c ) Combination of discussion and lecture method. 

( Please strike off the statement not applicable in your case. ) 

In your opinion which method was most useful to you? ............... ,., 

Did the school offer suilicien t class work to: 
( a ) prep:;tre you for employment in a particular field of social work ..... . 
(b) enable you to acquire some competency to a social work job m any 

of the fields ........... · 
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Field Work 

rs. 

r6. 

17· 

18. 

·was there an ' Orient~tion Period' 

··----· in- d1e· -field- v.•oFk·agency? 

prior to placement 
YesJNo 

If so how was this conducted? 
' ( a ) 

( b ) 
( c ) 

Through class room discussion. 
Through actual observation in agencies. 
Any other method. ( Please describe ) 

After your admission to the school, when did you begin your actual field 
· work practice? 

( a ) 
( b ) 

First term after 

Second term after 

............ \Veeks. 

............ \\'eeks. 

\Vhat were the minimum hours of field work j1cr week required 
by the school? . . . . . . . . . . . . Hrs. 

Using the table below indicate for each term: ( 1 ) the field in which 
you were placed (i.e. Labour \Velfare, Rural \Velfare, etc. ) and ( 2 ) the 
techniques you were given an opportunity to practice ( i.e. Case vVork, 
Group Work, Community Organization, etc. ) 

Field of Placement 
Tecluiiques practised 

rst 211d 3rd 
term term term 

4-llz 
term 

A1ry additional 
work 

r g. Do you believe the length nf time spent in each agency both in terms of num­
ber of weeks and hours per week offered you: 
(a ) Adequate preparation in your field of interest 

while in school? 
( b) Adequate preparation for your present job? 
( c) Adequate preparation for general social work . 

competency? · 

Please amplify your answer ·with a comment. 

Yes/No 
Yes/No 

YesJNo 

20. During your field work placements were you supervised by a school staff 
member or an agency staff member? Please check below: 

Ist Term ·2nd Term 3rd Term 

School staff/Agency staff School staff/Agencystafr School staff/Agency staff 

4th Term 

School staff/Agency staff 

A1ry additional work 

School staff/Agency staff 

21. Were supervisory conferences held on an individual or group basis? 
(a ) Please indicate below how often these conferences were held? 

Individual/ Group/ Both Weekfy /Fortnightfy f Monthfy J 0 ther 

1st Term 

2~1d Term 



3rd Term 

4th term 

Any additional 
Assignment. 
(Specify) 

SOCIAL WORK EDUCATION IN INDIA 

22. Do you believe that the field work placements offered during your train­
ing period prepared you for a beginning competency in: 
( a ) Your field of special interest as a student YesJNo 
(b) The fields in which you had placements YesfNo 
( c) Your first job after graduation YesfNo 
(d) Your present job YesJNo 
( e ) The overall field of social work YesJNo 
Please amplify your answer with a comment. 

Research 

23. Did the courses in Social Research add to your 
general knowledge about the field of social work? 

24. Have these courses been of assistance to you 
in your job as a social worker? 

25. Do you think the courses in research were adequate 
to equip you for employment in the research field? 

26. Approximately how much time •.vas spent on collecting data 
for your research project? ............ Clock hours. 

27. In terms of your total training experience do you think this 
was a useful investment of time? 
Please comment if you have any other opinion to express. 

Total Curriculum 

28. Do you believe there was satisfactory integration between 
class room work and field work? 
Please amplify your answer with a comment. 

Considering the overall ~urriculum of the school 
do you believe you rece1ved adequate preparation: 
( a ) In the field of your special interest. 
( b) In the fields in which your placements were. 

( c ) 
( d ) 
( e ) 

For your first job. 
For your present job. 
For a beginning competency in any 
of the fields of social work. 

YesJNo 

YesJNo 

YesJNo 

YesJNo 

YesfNo 

Yes/No 
YesJNo 
Yes/No 
Yes/No 

Yes/No 

30. In what areas, if any, have you felt particularly handicapped? 
Please comment. 
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Employment 

31. At present are you: Employed ........ /Unemployed ....... .JDoing 
voluntary social work ............... . 

32. Please state the type of agency in which you are now working. 

33· Your designation? 

34· Please give a brief summary of your work in the agency you are now 
working. 

35· Please list the jobs you have held following training: 

I. 

2. 

3· 
4· 

Type of agency Position Year 

From To 

If the space under any of the items prove insufficient, please add on a 
separate sheet, giving appropriate reference to that item. 
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