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SRI AUROBINDO 
ON 

Education 



A Preface on National Education* 

(I) 

The necessity and unmixed good of universal education has become 
a fixed dogma to the modem intelligence, a thing held to be beyond 
dispute by any liberal mind or awakened national conscience, and 
whether the tenet be or not altogether beyond cavil, it may at any 
rate be presumed that it answers to a present and imperative need 
of the intellectual and vital effort of the race. But there is not quite 
so universal an agreement or common attainment to a reasoned or 
luminous idea on what education is or practically or ideally should 
be. Add to this uncertainty the demand-naturally insistent and 
clamorous with the awakening of the spirit of independence in a 
country like our own which is peculiarly circumstanced not only by 
the clash of the Asiatic and the European or occidental consciousness 
and the very different civilisations they have created and the enforced 
meeting of the English and the Indian mind and culture, but by a 
political subjection which has left the decisive shaping and supreme 
control of education in the hands of foreigners,-add the demand 
for a national type of education, and in the absence of clear ideas on 
the subject we are likely to enter, as we have in fact entered, into an 
atmosphere of great and disconcerting confusion. 

For if we do not know very clearly what education in general 
truly is or should be, we seem still less to know what we mean by 
national education. All that appears to be almost unanimously agreed 
on is that the teaching given in the existing schools and universities 
has been bad in kind and in addition denationalising, degrading and 
impoverishing to the national mind, soul and character because 
it is overshadowed by a foreign hand and foreign in aim, method, 
substance and spirit. But this purely negative agreement does not 
carry us very far : it does not tell u~ .. what in principle or practice we 
desire or ought to put in its place. \.There may be much virtue in an > 
epithet but to tag on the word "national" to a school or college or even 
a Council or Board of Education, to put that into the hands of an 
indigenous agency mosdy of men trained in the very system we are 
denouncing, to reproduce that condemned system with certain differ­
ences, additions, subtractions, modifications of detail and curriculum, 

* Reprinted from the Arya, Nov.-Dec. 1920 and Jan. 1921. 



2 SRI AUROBINDO ON EDUCATION 

to tack on a technical side and think we have solved the problem does 
not really change anything. To be satisfied with a trick of this kind 
is to perform a somersault round our centre of intellectual gravity, 
land ourselves where we were before and think we have got into 
quite another country,-obviously a very unsatisfactory proceeding.· 
The institutions that go by the new name may or may not be giving 
a better education than the others, but in what they are more national, 
is not altogether clear even to the most willingly sympathetic critical 
intelligence. 

The problem indeed is one of surpassing difficulty and it is not easy 
to discover from what point of thought or of practice one has to 
begin, on what principle to create or on what lines to map out the 

/ new building. The conditions are intricate and the thing that is to 
be cr_~~~~d_in a way entirely new. We cannot be s;rlsfied with a mere 
resuscitation of some past principle, method and system that may 
have happened to prevail at one time in India, however great it was 
or in consonance with our past civilisation and culture. That rever­
sion would be a sterile and impossible effort hopelessly inadequate 
to the pressing demands of the present and the far greater demands 
of our future. On the other hand to take over the English, German 
or American school and university or some variation on them with a 
gloss of Indian colour is a course attractively facile and one that saves 
the need of thinking and of new experiment; but in that case there is 
no call for this loud pother about nationalising education; all that is 
needed is a change of control, of the medium of instruction, of the 
frame and fitting of the curriculum and to some extent of the balance 
of subjects. I presume that it is something more profound, great and 
searching that we have in mind and that, whatever the difficulty of 
giving it shape, it is an education proper to the Indian soul and need 
and temperament and culture that we arc in quest of, not indeed 
something faithful merely to the past, but to the developing soul 
of India, to her future need, to the greatness of her coming self­
creation, to her eternal spirit. It is this that we have to get clear in 
our minds and for that we must penetrate down to fundamentals 
and make those firm before we can greatly execute. Otherwise 
nothing is easier than to start off on a false but specious cry or from 
an unsound starting-point and travel far away from the right path 
on a tangent that will lead us to no goal but only to emptiness and 
failure. 

But first let us clear out of the way or at least put in its proper 
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place and light the preliminary disabling objection that there is and 
can be no meaning at all or none worth troubling about in the idea 
of a national education and that the very notion is the undesirable 
and unprofitable intrusion of a false and narrow patriotism into a 
field in which patriotism apart from the need of a training in good 
citizenship has no legitimate place. And for that one purpose no 
special kind or form of education is needed, since the training to good 
citizenship must be in all essentials the same whether in the east or 
the west, England or Germany or Japan or India. Mankind and 
its needs are the same everywhere and truth and knowledge are 
one and have no country; education too must be a thing universal 
and without nationality or borders. What, for an instance, could be 
meant by a national education in Science, and does it signify that we 
are to reject modem truth and modem method of science because 
they come to us from Europe and go back to the imperfect scientific 
knowledge of classical India, exile Galileo and Newton and all that 
came after and teach only what was known to Bhaskara, Aryabhatta 
and Varahamihira? Or how should the teaching of Sanskrit or 
the living indigenous tongues differ in kind and method from the 
teaching of Latin or the living modem tongues in Europe ? Are 
we then to fetch back to the methods of the "tols" ofNadiya or to the 
system, if we can find out what it was, practised in ancient Taksha­
shila or Nalanda ?(At most what can be demanded is a larger place 
for the study of the past of our country, the replacement of English""" 
by the indigenous tongues as a medium and the relegation of the 
former to the position of a second language,}-but it is possible to 
challenge the advisability even of these changes. Mter all we live 
in the twentieth century and cannot revive the India of Chandra­
gupta or Akbar; we must keep abreast with the march of truth and 
knowledge, fit ourselves for existence under actual circumstances, 
and our education must be therefore up to date in form and substance 
and modem in life and spirit. 

All these objections are only pertinent if directed against the 
travesty of the idea of national education which would make of it a 
means of an obscurantist retrogression to the past forms that were 
once a living frame of our culture but are now dead or dying things; 
but that is not the idea nor the endeavour. The living spirit of the 
demand for national education no more requires a "return to the astro­
nomy and mathematics of Bhaskara or the forms of the system of 
Nalanda than the living spirit of Swadeshi a return from railway 
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and motor traction to the ancient chariot and the bullock-cart. 
- There is no doubt plenty of retrogressive sentimentalism about 

and there have been some queer violences on common sense and 
reason and disconcerting freaks that prejudice the real issue, but 
these inconsequent streaks of fantasy give a false hue to the matter. 
It is the spirit, the living and vital issue that we have to do with, 
and there the question is not between modernism and antiquity, 
but between an imported civilisation and the greater possibilities of 
the Indian mind and nature, not between the present and the past, 
but between the present and the future. It is not a return to the 
fifth century but an initiation of the centuries to come, not a rever­
sion but a break forward away from a present artificial falsity to her 
own greater innate potentialities that is demanded by the soul, by 
the Shakti of India. 

The argument against national education proceeds in the first 
place upon the lifeless academic notion that the subject, the acquir­
ing of this or that kind of information is the whole or the central 
matter. But the acquiring of various kinds of information is only 
one and not the chief of the means and necessities of education : 
its central aim is the building of the powers of the human mind and 
spirit, it is the formation or, as I would prefer to view it, the evoking 
of knowledge, character, culture,-that at least if no more. And 
this distinction makes an enormous difference. It is true enough 
that if all we ask for is the acquisition of the information put at our 
disposal by science, it may be enough to take over the science of 
the West whether in an undigested whole or in carefully packed mor­
sels. But the major question is not merely what science we learn, 
but what we shall do with our science and how too, acquiring the 
scientific mind and recovering the habit of scientific discovery-! 
leave aside the possibility of the Indian mentality working freely in 
its own nature discovering new methods or even giving a new tum 
to physical science-we shall relate it to other powers of the human 
mind and scientific knowledge to other knowledge more intimate 
to other and not less light-giving and power-giving parts of our 
intelligence and nature. And there the peculiar cast of the Indian 
mind, its psychological tradition, its ancestral capacity, turn, knowl­
edge bring in cultural elements of a supreme importance. A language, 
Sanskrit or another, should be acquired by whatever method is 
most natural, efficient and stimulating to the mind and we need 
not cling there to any past or present manner of teaching : but the 
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vital question is how we are to learn and make use of Sanskrit and 
the indigenous languages so as to get to the heart and intimate sense 
of our own culture and establish a vivid continuity between the still 
living power of our past and the yet uncreated power of our future, 
and how we are to learn and use English or any other foreign tongue 
so as to know helpfully the life, ideas and culture of other countries 
and establish our right relations with the world around us. This is 
the aim and principle of a true national education, not, certainly, 
to ignore modern truth and knowledge, but to take our foundation 
on our own being, our own mind, our own spirit. 

The second ground openly or tacitly taken by the hostile argument 
is that modern, that is to say, European civilisation is the thing that 
we have to acquire and fit ourselves for, so only can we live and 
prosper and it is this that our education must do for us. The idea 
of national education challenges the sufficiency of this assumption. 
Europe built up her ancient culture on a foundation largely taken 
from the East, from Egypt, Chaldea, Phoenicia, India, but turned 
in a new direction and another life-idea by the native spirit and tem­
perament, mind and social genius of Greece and Rome, lost and 
then recovered it, in part from the Arabs with fresh borrowings from 
the near East and from India and more widely by the Renaissance, 
but then too gave it a new tum and direction proper to the native 
spirit and temperament, mind and social genius of the Teutonic, 
and the Latin, the Celtic and Slav races. It is the civilisation so 
created that has long offered itself as the last and imperative word 
of the mind of humanity, but the nations of Asia are not bound so 
to accept it, and will do better, taking over in their turn whatever 
new knowledge or just ideas Europe has to offer, to assimilate them to 
their own knowledge and culture, their own native temperament 
and spirit, mind and social genius and out of that create the civilisa­
tion of the future. The scientific, rationalistic, industrial, pseudo­

-democratic civilisation of the West is now in process of dissolutioJ;~. 
and it would be a lunatic absurdity for us at this moment to build 
blindly on that sinking- foundation. When the most advanced 
minds of the occident are beginning to turn in this red evening of the 
West for the hope of a new and more spiritual civilisation to the 
genius of A~ia, it would be strange if we could think of nothing better 
than to cast away our own self and potentialities and put our trust 
in the dissolving and moribund past of Europe. 

And, finally, the objection grounds itself on the implicit idea 
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that the mind of man is the same everywhere and can everywhere be 
passed through the same machine and uniformly constructed to 
order. That is an old and effete superstition of the reason which it 
is time now to renounce. For within the universal mind and soul 
of humanity is the mind and soul of the individual with its infinite 
variation, its commonness and its uniqueness, and between them 
there stands an intermediate power the mind of a nation, the soul 
of a people. And of all these three education must take account 
if it is to be, not a machine-made fabric, but a true building or a 
living evocation of the powers of the mind and spirit of the human 
being. 

(2) 

These preliminary objections made to the very idea of national 
education and, incidentally, the misconceptions they oppose once 
out of the way, we have still to formulate more positively what the 
idea means to us, the principle and the form that national education 
must take in India, the thing to be achieved and the method and 
turn to be given to the endeavour. It is here that the real difficulty 
begins because we have for a long time, not only in education but 
in almost all things, in our whole cultural life, lost hold of the national 
spirit and idea and there has been as yet no effort of clear, sound and 
deep thinking or seeing which would enable us to recover it and 
therefore no clear agreement or even clear difference of opinion on 
essentials and accessories. At the most we have been satisfied with a 
strong sentiment and a general but shapeless idea and enthusiasm 
corresponding to the sentiment and have given to it in the form what­
ever haphazard application chanced to be agreeable to our intellec­
tual association, habits or caprices. The result has been no tangible 
or enduring success, but rather a mximum of confusion and failure. 
The first thing needed is to make clear to our own minds what the · 
national spirit, temperament, idea, need demands of u~ through 
education and apply it in its right harmony to all the different ele­
ments of the problem. Only after that is done can we really hope 
with some confidence and chance of utility and success to replace 
the present false, empty and mechanical education by something 
better than a poor and futile chaos or a new mechanical falsity, by a 
real, living and creative upbringing of the Indian manhood of the 
future. 
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But first it is necessary to disengage from all ambiguities what we 
understand by a true education, its essential sense, its fundamental 
aim and significance. For we can then be sure of our beginnings and 
proceed securely to fix the just place and whole bearing of the epithet 
we seek to attach to the word. I must be sure what education itself 
is or should be before I can be sure what a national education is or 
should be. Let us begin then with our initial statement, as to which I 
think there can be no great dispute that there are three things which 
have to be taken into account in a true and living education, the man, 
the individual in his commonness and in his uniqueness, the nation 
or people and universal humanity. It follows that that alone will 
be a true and living education which helps to bring out to full advan­
tage, makes ready for the full purpose and scope of human life all 
that is in the individual man, and which at the same time helps him 
to enter into his right relation with the life, mind and soul of the 
people to which he belongs and with that great total life, mind and 
soul of humanity of which he himself is a unit and his people or na­
tion a living, a separate and yet inseparable member. It is by consi­
dering the whole question in the light of this large and entire principle 
that we can best arrive at a clear idea of what we would have our 
education to be and what we shall strive to accomplish by a national 
education. Most is this largeness of view and foundation needed 
here and now in India, the whole energy of whose life-purpose must 
be at this critical turning of her destinies directed to her one great 
need, to find and rebuild her true self in individual and in people 
and to take again, thus repossessed of her inner greatness, her due 
and natural portion and station in the life of the human race. 

There are however very different conceptions possible of man 
and his life, of the nation and its life and of humanity and the life 
of the human race, and our idea and endeavour in education may 
well vary considerably according to that difference. India has always 
had her own peculiar conception and vision of these things and we 
must see whether it is not really, as it is likely to be, that which will 
be or ought to be at the very root of our education and the one thing 
that will give it its truly national character. Man has not been seen by 
the thought of India as a living body developed by physical Nature 
which has evolved certain vital propensities, an ego, a mind and a 
reason, an animal of the genus and in our case of the species homo 
indicus, whose whole life and education must be turned towards a 
satisfaction of these propensities under the government of a trained 
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mind and reason and for the best advantage of the personal and the 
national ego. It has not been either the tum of her mind to regard 
man pre-eminently as a reasoning animal, or let us say, widening 
the familiar definition, a thinking, feeling and willing natural exis­
tence, a mental son of physical Nature, and his education as a culture 
of the mental capacities, or to define him as a political, social and eco­
nomic being and his education as a training that will fit him to be 
an efficient, productive and well disciplined member of the society 
and the State. All these are no doubt aspects of the human being 
and she has given them a considerable prominence subject to her 
larger vision, but they are outward things, parts of the instrumenta­
tion of his mind, life and action, not the whole of the real man. 

India has seen always in man the individual a soul, a portion of the 
Divinity enwrapped in mind and body, a conscious manifestation 
in Nature of the universal self and spirit. Always she has distin­
guished and cultivated in him a mental, an intellectual, an ethical, 
dynamic and practical, an aesthetic and hedonistic, a vital and 
physical being, but all these have been seen as powers of a soul 
that manifests through them and grows with their growth, and yet 
they are not all the soul, because at the summit of its ascent it arises 
to something greater than them all, into a spiritual being, and it is 
in this that she has found the supreme manifestation of the soul of 
man and his ultimate divine manhood, his paramartha and highest 
puru~artha. And similarly India has not understood by the nation 
or people any organised State or an armed and efficient community 
well prepared for the struggle of life and putting all at the service 
of the national ego,-that is only the disguise of iron armour which 
masks and encumbers the national Purusha,-but a great communal 
soul and life that has appeared in the whole and has manifested a 
nature of its own and a law of that nature, a Swabhava and Swa­
dharma,and embodied it in its intellectual, aesthetic, ethical, dynamic, 
social and political forms and culture. lAnd equally then our cultural 
conception of humanity must be in accordance with her ancient 
vision of the universal manifesting in the human race, evolving 
through life and mind but with a high ultimate spiritual aim,-it 
must be the idea of the spirit, the soul of humanity advancing through 
struggle and concert towards oneness, increasing its experience and 
maintaining a needed diversity through the varied culture and life 
motives of its many peoples, searching for perfection through the 
development of the powers of the individual and his progress towards 
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a diviner being and life, but feeling out too though more slowly 
after a similar perfectibility in the life of the race. It may be disputed 
whether this is a true account of the human or the national being, 
but if it is once admitted as a true description, then it should be 
clear that the only true education will be that which will be an instru­
ment for this real working of the spirit in the mind and body of the 
individual and the nation. That is the principle on which we must 
build, that the central motive and the guiding ideal. It must be an 
education that for the individual will make its one central object 
the growth of the soul and its powers and possibilities, for the nation 
will keep first in view the preservation, strengthening and enrich­
ment of the nation-soul and its dharma and raise both into powers 
of the life and ascending mind and soul of humanity. And at no 
time will it lose sight of man's highest object, the awakening and 
development of his spiritUal being. 

- . 



A System of National Education* 

(Some preliminary ideas) 

I 

THE HUMAN MIND 

The true basis of education is the study of the human mind, 
infant, adolescent and adult. Any system of education founded 
on theories of academic perfection, which ignores the instrument 
of study, is more likely to hamper and impair intellectual growth 
than to produce a perfect and perfectly equipped mind. For the 
educationist has to do, not with dead material like the artist or 
sculptor, but with an infinitely subtle and sensitive organism. He 
cannot shape an educational masterpiece out of human wood or 
stone; he has to work in the elusive substance of mind and respect 
the limits imposed by the fragile human body. 

There can be no doubt that the current educational system 
of Europe is a great advance on many of the methods of antiquity, 
but its defects are also palpable. It is based on an insufficient 
knowledge of human psychology, and it is only safeguarded in Europe 
from disastrous results by the refusal of the ordinary student to 
subject himself to the processes it involves, his habit of studying 
only so much as he must to avoid punishment or to pass an imme­
diate test, his resort to active habits and vigorous physical exercise. 
In India the disastrous effects of the system on body, mind and 
character are only too apparent. The first· problem in a national 
system of education is to give an education as comprehensive as 
the European and more thorough, without the evils of strain and 
cramming. This can only be done by studying the instruments of 
knowledge and finding a system of teaching which shall be natural, 
easy and effective. It is only by strengthening and sharpening th_ese 
instruments to their utmost capacity that they can be made effective 
for the increased work which modern conditions require. The muscles 
of the mind must be thoroughly trained by simple and -easy means; 

* First published in the Karmayogin from Feb. to March 1910 when Sri 
Aurobindo was a leader of the National (Swadeshi) Movement in Bengal. 
Reprinted in book form in 1924. 

/ 
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then, and ot till then, great feats of intellectual stren~h can be 
require of them. 

he first principle of true teaching is that nothing ~~11 be taught. 
The teacher is not !J.n instructor or task-master, he is a h~lper-an~ 
a guide. His busiii~s is to suggest and not to impose. He does not 
actUally train the pupil's mind, he only shows him how to perfect 
his instruments of knowledge and helps and encourages him in the 
process. He does not impart knowledge to him, h~_Elows him ho~ 
to ~cguire~owledge for himself ._lie does not call forth the know­
ledge that is within; he orily-shows him where it lies and how it can 
be habituated to rise to the surface. The distinction that reserves 
this principle for the teaching of adolescent and adult minds and 
denies its application to the child, is a conservative and unintelligent 
doctrine. Child or man, boy or girl, there is only one sound principle 
of good teaching. Difference of age only serves to diminish or in­
crease the amount of help and guidance necessary; it does not 
change its nature. 

The second principle is that the mind has to be consulted in 
its own growth. The idea of hammering the child into the shape 
desired by the parent or teacher is a barbarous and ignorant super­
stition. It is he himself who must b~ induced to expand in accor­
dance with his own nature. There can be no greater error than for 
the parent to arrange beforehand that his son shall develop parti­
cular qualities, capacities, ideas, virtues, or be prepared for a pre­
arranged career. To force the nature to abandon its own dharma 
~!o do it pef.!I13JleOt harm:-~utilate il:s growth and deface-itsl'_er­
fectioD.. It is a selfish tyranny over a human soul and a wound to the 
nation, which loses the benefit of the best that a man could have 
given it and is forced to accept instead something imperfect and 
artificial, second-rate, perfunctory and common. Every one has in 
him something divine, something his own, a chance of perfection 
and strength in however small a sphere which God offers him to take 
or refuse. The task is to find it, develop it and use it. The chief aim. 
~ducationslJ.ould b~ _to help the growing soul to dra~ out_that_ia 
1~e_!f_~ich is best and make it perfect for a noble use. 

The third principle of education is to work from the near to the 
far, from that which is to that which shall be. The basis of a man's 
nature is almost always, in addition to his soul's past, his heredity, 
his surroundings, his nationality, his country, the soil from which 
he draws sustenance, the air which he breathes, the sights, sounds, 
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habits to which he is accustomed. They mould him not the less 
powerfully because insensibly, and from that then we must begin. 
We must not take up the nature by the roots from the earth in which 
it-must grow o~ surround the Illind with images and ideas of a life 
which is alien to that in which it must physically mov~ If anything 
has to be brought in from outside, it must be offered, not forced on 
the mind. A free and natural growth is the condition of genuine 
development. There are souls which naturally revolt from their 
surroundings and seem to belong to another age and clime. Let them 
be free to follow their bent; but the majority languish, become 
empty, become artificial, if artificially moulded into an alien form. 
It is God's arrangement that they should belong to a particular 
nation, age, society, that they should be children of the past, pos­
sessors of the present, creators of the future. The past is our founda­
tion, the present our material, the future our aim and summit. Each 
must have its due and natural place in a national system of education. 



II 

THE POWERS OF THE MIND 

The instrument of the educationist is the mind or anca[zkara1.Zf2, / 
which consists of four layers. The reservoir of past mental impres­
sions, the citta or storehouse of memory, which must be distinguished 
from the specific act of memory, is the foundation on which all the 
other layers stand. -All experience lies within us as passive or poten-
tial memory; active memory selects and takes what it requires from 
that storehouse. "'But the active memory is like a man searching 
among a great mass of locked-up material; sometimes he cannot 
find what he wants; often in his rapid search he stumbles across 
many things for which he has no immediate need; often too he blun-
ders and thinks he has found the real thing when it is something 
else, irrelevant if not valueless, on which he has laid his hand. The 
passive memory or citta needs no training, it is automatic and 
naturally sufficient to its task; there is not the slightest object of 
knowledge coming within its field which is not secured, placed and 
faultlessly preserved in that admirable receptacle. It is the active 
memory, a higher but less perfectly developed function, which is 
in need of improvement. 

The second layer is the mind proper or manas, the sixth sense of 
our Indian psychology, in which all the others are gathered up. 
The function of the mind is to receive the images of things translated 
into sight, sound, smell, taste and touch, the five senses and trans­
late these again into thought-sensations. It receives also images of 
its own direct grasping and forms them into mental impressions. 
These sensations and impressions are the material of thought, not 
thought itself; but it is exceedingly important that thought should 
work on sufficient and perfect material. It is, therefore, the first 
business of the educationist to develop in the child the right use of 
the six senses; to see that they are not stunted or injured by disuse, 
but trained by the child himself under the teacher's direction to that 
perfect accuracy and keen subtle sensitiveness of which they are 
capable. In addition, whatever assistance can be gained by the or-

.. gans of action, should be thoroughly employed. The hand, for ' 
instance, should be trained to reproduce what the eye sees and the 
mind senses. The speech should be trained to a perfect expression 
2 
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of the knowledge which the whole ama!zkara~za possesses. 
- The third layer is the intellect or buddlzi, which is the real instru­
ment of thought and that which orders and disposes of the knowledge 
acquired by the other parts of the machine. For the purpose of the 
educationist this is infinitely the most imporant of the three I have 
named. The intellect is an organ composed of several groups of 
functions~ divisible into two important classes, the functions and 
-faclllties of the right-hand, the functions and faculties of the left­
hand. The faculties of the right-hand are comprehensive, creative 
and synthetic; the faculties of the left-hand critical and analytic. 
To the right-hand belong judgment, imagination;-memory, observa­
tion; to the left-hand comparison and reasoning. The critical 
faculties distinguish, compare, classify, generalise, deduce, infer, 
conclude; they are the component parts of the logical reason. The 
right-hand faculties comprehend, command, judge in their own right, 
grasp, hold and manipulate. The right-hand mind is the master of 
the knowledge, the left-hand its servant. The left-hand touches 
only the body of knowledge, the right-hand penetrates its soul. 
The left-hand limits itself to ascertained truth, the right-hand 
grasps that which is still elusive or unascertained. Both are essential 
to the completeness of the human reason. These important functions 
of the machine have all to be raised to their highest and finest work­
ing-power, if the education of the child is not to be imperfect and 
onesided. 

There is a fourth layer of faculty which, not as yet entirely deve­
loped in man, is attaining gradually to a wider development and 
more perfect evolution. The powers peculiar to this highest stratum 
of knowledge are chiefly known to us from the phenomena of genius, 
-sovereign discernment, intuitive perception of truth, plenary ins­
piration of speech, direct vision of knowledge to an extent often 
amounting to revelation, making a man a prophet of truth. These 
powers are rare in th~r higher development, though many possess 
them imperfectly or by flashes. They are still greatly distrusted by 
the critical reason of mankind because of the admixture of error, 
caprice and a biassed imagination which obstructs and distorts their 
perfect workings. Yet it is clear that humanity could not have ad­
vanced to its present stage if it had not been for the help of these 
faculties, and it is a question with which educationists have not yet ., 
grappled, what is to be done with this mighty and baffling element, 
the element of genius in the pupil. The mere instructor does his best 
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to discourage and stifle genius, the more liberal teacher welcomes 
it. Faculties so important to humanity cannot be left out of our con­
sideration. It is foolish to neglect them. Their imperfect develop­
ment must be perfected, the admixture of error, caprice and biassed 
fancifulness must be carefully and wisely removed. But the teacher 
cannot do it; he would eradicate the good com as well as the tares 
if he interfered. Here, as in all educational operations, he can only 
put the growing soul into the way of its own perfection. 



III 

THE MORAL NATURE 

In the economy of man the mental nature rests upon the moral, 
and the education of the intellect divorced from the perfection of 
the moral and emotional nature is injurious to human progress. 
Yet, while it is easy to arrange some kind of curriculum or syllabus 
which will do well enough for the training of the mind, it has not 
yet been found possible to provide under modern conditions a suit­
able moral training for the school and college. The attempt to make 
boys moral and religious by the teaching of moral and religious text­
books is a vanity and a delusion, precisely because the heart is not 
the mind and to instruct the mind does not necessarily improve 
the heart. It would be an error to say that it has no effect. It throws 
certain seeds of thought into the anta~karatza and, if these thoughts 
become habitual, they influence the conduct. But the danger of moral 
text-books is that they mal~:e the thinking of high things mechanical 
and artificial, and whatever is mechanical and artificial is inoperative 
for good. 

There are three things which are of the utmost importance in 
dealing with a man's moral nature, the emotions, the samskiiras or 
formed habits and associations, and the svabhiiva or nature. The 
only way for him to train himself morally is to habituate himself to 
the right emotions, the noblest associations, the best mental, emo­
tional and physical habits and the following out in right action of the 
fundamental impulses of his essential nature. You can impose a 
certain discipline on children, dress them into a certain mould, 
lash them into a desired path, but unless you can get their hearts 
and natures on your side, the conformity to this imposed rule becomes 
a hypocritical and heartless, a conventional, often a cowardly compli­
ance. This is what is done in Europe, and it leads to that remarkable 
phenomenon known as the sowing of wild oats as soon as the yoke 
of discipline at school and at home is removed, and to the social 
hypocrisy which is so large a feature of European life. Only what the 
man admires and accepts, becomes part of himself; the rest is a mask. 
He conforms to the discipline of society as he conformed to the 
moral routine of home and school, but considers himself at liberty 
to guide his real life, inner and private, according to his own likings 
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and passions. On the other hand, to neglect moral and religious edu­
cation altogether is to corrupt the race. The notorious moral corrup­
tion in our young men previous to the saving touch of the Swadeshi 
movement was the direct result of the purely mental instruction given 
to them under the English system of education. The adoption 
of the English system under an Indian disguise in institutions like 
the Central Hindu College is likely to lead to the European result. 
That it is better than nothing, is all that can be said for it. 

As in the education of the mind, so in the education of the heart, 
the best way is to put the child into the right road to his own perfec­
tion and encourage him to follow it, watching, suggesting, helping, 
but not interfering. The one excellent element in the English board­
ing school is that the master at his best stands there as a moral guide 
and example, leaving the boys largely to influence and help each 
other in following the path silently shown to them. But the method 
practised is crude and marred by the excess of outer discipline, for 
which the pupils have no respect except that of fear and the exiguity 
of the inner assistance. The litde good that is done is outweighed 
by much evil. The old Indian system of the Guru command­
ing by his knowledge and sanctity the implicit obedience, perfect 
admiration, reverent emulation of the student was a far superior 
method of moral discipline. It is impossible to restore that ancient 
system; but it is not impossible to substitute the wise friend, guide 
and helper for the hired instructor or the benevolent policeman which 
is all that the European system usually makes of the pedagogue. 

The first rule of moral training is to suggest and invite, not com­
mand or impose. The best method of suggestion is by personal ex­
ample, daily converse and the books read from day to day. These 
.books should contain, for the younger student, the lofty examples 
of the past given, not as moral lessons, but as things of supreme hu­
man interest, and, for the elder student, the great thoughts of great 
souls, the passages of literature which set fire to the highest emotions 
and prompt the highest ideals and aspirations, the records of history 
and biography which exemplify the living of those great thoughts, 
noble emotions and aspiring ideals. This is a kind of good company, 
satsaizga, which can seldom fail to have effect so long as sententious 
sermonising is avoided, and becomes of the highest effect if the per­
sonal life of the teacher is itself moulded by the great things he places 
before his pupils. It cannot, however, have full force unless the 
young life is given an opportunity, within its limited sphere, of em-
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bodying in action the moral impulses which rise within it. The thirst 
of knowledge, the self-devotion, the purity, the renunciation of the 
Brahmin,-the courage, ardour, honour, nobility, chivalry, patriot­
ism of the Kshatriya,-the beneficence, skill, industry, generous 
enterprise and large open-handedness of the Vaisya,-the self-efface­
ment and loving service of the Sudra,-these are the qualities of the 
Aryan. They constitute the moral temper we desire in our young 
men, in the whole nation. But how can we get them if we do not 
give opportunities to the young to train themselves in the Aryan 
tradition, to form by the practice and familiarity of childhood and 
boyhood the stuff of which their adult lives must be made ? 

Every boy should, therefore, be given practical opportunity as 
well as intellectual encouragement to develop all that is best in the 
nature. If he has bad qualities, bad habits, bad samsluiras, whether 
of mind or body, he should not be treated harshly as a delinquent, 

1 but encouraged to get rid of them by the Rajayogic method of 
samyama, rejection and substitution. He should be encouraged to 
think of them, not as sins or offences, but as symptoms of a curable 
disease, alterable by a steady and sustained effort of the will,-false­
hood being rejected whenever it rises into the mind and replaced 
by truth, fear by courage, selfishness by sacrifice and renunciation, 
malice by love. Great care will have to be taken that unformed virtues 
are not rejected as faults. The wildness and recklessness of many 
young natures are only the overflowings of an excessive strength, 
greatness and nobility. They should be purified, not discouraged. 

I have spoken of morality; it is necessary to speak a word of reli­
gious teaching. There is a strange idea prevalent that by merely 
teaching the dogmas of religion children can be made pious and 
moral. This is an European error, and its practice either leads to 
mechanical acceptance of a creed having no effect on the inner and 
little on the outer life, or it creates the fanatic, the pietist, the ritualist 
or the unctuous hypocrite. Religion has to be lived, not learned as 
a creed. The singular compromise made in the 'so-called National 
Education of Bengal making the teaching of religious beliefs com­
pulsory, but forbidding the practice of anu~thiina or religious exer­
cise, is a sample of the ignorant confusion which distracts men's 
minds on this subject. The prohibition is a sop to secularism declared 
or concealed. No religious teaching is of any value unless it is lived, 
and the use of various kinds of sadhana, spiritual self-training and 
exercise is the only effective preparation for religious living. The 
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ritual of prayer, homage, ceremony is craved for by many minds 
as an essential preparation and, if not made an end in itself, is a great 
help to spiritual progress; if it is withheld, some other form of medi­
tation, devotion or religious duty must be put b:t its place. Otherwise, 
religious teaching is of little use and would almost be better ungiven. 

But-whether distinct teaching in any form of religion is imparted 
. or not, the essence of religion, to live for God, for humanity, for 

country, for others and for oneself in these, must be made the ideal 
in every school which calls itself national. It is this spirit of Hinduism 
pervading our schools which-far more than the teaching of Indian 
subjects, the use of Indian methods or formal instruction in Hindu 
beliefs and Hindu scriptures-should be the essence of Nationalism 
in our schools distinguishing them from all others. 



IV 

SIMULTANEOUS AND SUCCESSIVE TEACHING 

A very remarkable feature of modem training which has been sub­
jected in India to a reductio ad absurdum is the practice of teaching 

/ by snippets. A subject is taught a little at a time, in conjunction 
with a host of others, with the result that what might be well learnt 
in a single year is badly learned in seven and the boy goes out ill­
equipped, served with imperfect parcels of knowledge, master of 
none of the great departments of human knowledge. The system of 
education adopte~ by the National Council, an amphibious and 
twy-natured creatlon, attempts to heighten this practice of teaching 
by snippets at the bottom and the middle and suddenly change it 
to a grandiose specialism at the top. This is to base the triangle on 
its apex and hope that it will stand. 

The old system was to teach one or two subjects well and tho- . 
ro~ghly and then proceed to others, and certainly it was a m~re·_. 
ratlonal system than the modem. If it did not impart so much vaned 
imformation, it built up a deeper, nobler and more real cnlture. 
Much of the shallowness, discursive lightness and fickle mutability 
of the average modem mind is due to the vicious principle of teaching 
by snippets. The one defect that can be alleged against the old system 
was that the subject earliest learned might fade from the mind of the 
student while he was mastering his later studies. But the excellent 

1 training given to the memory by the ancients obviated the incidence 
of this defect. In the future education we need not bind ourselves 
either by the ancient or the modern system, but select only the 
most perfect and rapid means of mastering knowledge. 

In defence of the modem system it is alleged that the attention of 
children is easily tired and cannot be subjected to the strain of long 
application to a single subject. The frequent change of subject 
gives rest to the mind. The question naturally arises : are the 
children of modem times then so different from the ancients, and, 
if so, have we not made them so by discouraging prolonged con­
centration ? A very young child cannot, indeed, apply himself; but 
a very young child is unfit for school teaching of any kind. A child 
of seven or eight, and that is the earliest permissible age for the 
commencement of any regular kind of study, is capable of a good 

.. 
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deal of concentration if he is interested. Interest is, after all, the 
basis of concentration~ We make his lessons sup~emely uninteresting 
and repellenf to the child, a harsh compulsion the basis of teaching 
and then complain of his restless inattention ! The substitution of 
a natural self-education by the child for the present unnatural 
system will remove this objection of inability. A child, like a man, 
if he is interested, much prefers to get to the end of its subject rather 
than leave it unfinished. _To lead him on step by step, interesting ~ 
and absorbing him in each as it comes, until he has mastered his . 
subject is the true art of teaching. ' 

The first attenti-on-of the teacher must be given to the medium 
and the instruments, and, until these are perfected, to multiply 
subjects of regular instruction is to waste time and energy. When 
the mental instruments are sufficiently developed to acquire a / 
language easily and swiftly, that is the time to introduce him to many 
languages, not when he can only partially understand what he is 
taught and masters it laboriously and imperfectly. Moreover, one 
who has mastered his own language, has one very necessary facility 
for mastering another. With the linguistic faculty unsatisfactorily 
developed in one's · own tongue, to master others is impossible. 
To study science with the faculties of observation, judgment, rea­
soning and comparison only slightly developed is to undertake a 
useless and thankless labour. So it is with all other subjects. 

The mother-tongue is the proper medium of education and there­
fore the first energies of the child should be directed to the thorough 
mastering of the medium. Almost every child has an imagination, 
an instinct for words, a dramatic faculty, a wealth of idea and fancy. 
These should be interested in the literature and history of the 
nation. Instead of stupid and dry spelling and reading books, 
looked on as a dreary and ungrateful task, he should be introduced 
by rapidly progressive stages to the most interesting parts of his 
own literature and the life around him and behind him, and they 
should be put before him in such a way as to attract and appeal to 
the qualities of which I have spoken. All other study at this period 
should be devoted to the perfection of the mental functions and the 
moral character. A foundation should be laid at this time for the 
study of history, science, philosophy, art, but not in an obtrusive 
and formal manner. Every child is a lover of interesting narrative, 
a hero-worshipper and a patriot. Appeal to these qualities in him 
and through them let him master without knowing it ;JJ.e.livi~ .... 
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human parts of his nation's history. Every child is an inquirer, an 
investigator, analyser, a merciless anatomist. Appeal to those quali­
ties in him and let him acquire without knowing it the right temper 
and the necessary fundamental knowledge of the scientist. Every 
child has an insatiable intellectual curiosity and tum for metaphysical 
enquiry. Use it to draw him on slowly to an understanding of the 
world and himself. Every child has the gift of imitation and a touch 
of imaginative power. Use it to give him the ground work of the 
faculty of the artist. 

It is by allowing Nature to work that we get the benefit of the 
gifts she has bestowed on us.· Humanity in its education of children 
has chosen to thwart and hamper her processes and, by so doing, 
has done much to thwart and hamper the rapidity of its onward 
march. Happily, saner ideas are now beginning to prevail. But 
the wai has not yet been found. The past hangs about our necks 
with all its prejudices and errors and will not leave us; it enters 
into our most radical attempts to return to the guidance of the all­
wise Mother. We must have the courage to take up clearer knowl-

- edge and apply it fearlessly in the interests of posterity. Teaching by 
_ snippets must be relegated to the lumber-room of dead sorrows. 

The first work is to interest the child in life, work and knowledge, to 
devdop his instrumentS of knowledge with the utmost thoroughness, 

_ . to give him mastery of the medium he must use. Mterwards, the 
rapidity with which he will learn will make up for any delay in 
taking up regular studies, and it will be found that, where now he 
learns a few things badly, then he will learn many things thoroughly 
well. 



v 

THE TRAINING OF THE SENSES 

There are six senses which minister to knowledge, sight, hearing, 
smell, touch and taste, mind, and all of these except the last look 
outward and gather the material of thought from outside through 
the physical nerves and their end-organs, eye, ear, nose, skin, palate. 
The perfection of the senses as ministers to thought must be one 
of the first cares of the teacher. The two things that are needed of 
the senses are accuracy and sensitiveness. We must first understand 
what are the obstacles to the accuracy and sensitiveness of the 
senses, in order that we may take the best steps to remove them. 
The cause of imperfection must be understood by those who desire 
to bring about perfection. 

The senses depend for their accuracy and sensitiveness on the 
unobstructed activity of the nerves which are the channels of their 
information and the passive acceptance of the mind which is the 
recipient. In themselves the organs do their work perfectly. The eye 
gives the right form, the ear the correct sound, the palate the right 
taste, the skin the right touch, the nose the right smell. This can 
easily be understood if we study the action of the eye as a crucial 
example. A correct image is reproduced automatically on the 
retina; if "there is any error in appreciating it, it is not the fault of 
the organ, but of something else. 

The fault may be with the nerve currents. The nerves are nothing 
but channels, they have no power in themselves to alter the informa­
tion given by the organs. But a channel may be obstructed and the 
obstruction may interfere either with the fullness or the accuracy 
of the information, not as it reaches the organ where it is necessarily 
and automatically perfect, but as it reaches the mind. The only 
exception is in case of a physiqtl defect in the organ as an instrument. 
That is not a matter for the educationist, but for the physician. 

If the obstruction is such as to stop the information reaching the 
mind at all, the result is an insufficient sensitiveness of the senses. 
The defects of sight, hearing, smell, touch, taste, anaesthesia in its 
various degrees, are curable when not the effect of physical injury 
or defect in the organ itself. The obstructions can be removed and 
the sensitiveness remedied by the purification of the nerve system: 
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The remedy is a simple one which is now becoming more and more 
popular in Europe for different reasons and objects, the regulation 
of the breathing. This process inevitably restores the perfect and 
unobstructed activity of the channels and, if well and thoroughly 

, done, leads to a high activity of the senses. The process is called in 
Yogic discipline- na¢i-iuddhi or nerve-purification. 

The obstruction in the channel may be such as not absolutely 
to stop in however small a degree, but to distort the information. 
A familiar instance of this is the effect of fear or alarm on the sense 
action. The startled horse takes the sack on the road for a dangerous 
living thing, the startled man takes a rope for a snake, a waving 
curtain for a ghostly form. All distortions due to actions in the 
nervous system can be traced to some kind of emotional distur­
bance acting in the nerve channels. The only remedy for them 
is the habit of calm, the habitual steadiness of the nerves. This also 
can be brought about by na¢i-suddhi or nerve-purification, which 
quiets the system, gives a deliberate ca~ess to all the internal pro­
d:sses and prepares the purification of the mind. 

If the nerve channels are quiet and clear, the only possible dis­
turbaiic~ Ofthe information is' from or through the. minc_i. Now the 

-·manas or siXth sense is in itself a channel like the nerves, a channel 
for comm~cation with the buddlzi or brain-force. Disturbance 
may happen either from above or from below. The information 
outside is first photographed on the end organ, then reproduced 
at the other end of the nerve system in the citra or passive memory. 
All the images of sight, sound, smell, touch and taste are deposited 
there and the manas reports them to the buddlzi. The manas is both 
a sense organ and a channel. As a sense organ it is as automatically 
perfect as the others, as a channel it is subject to disturbance 
resulting either in obstruction or distortion. 

As a sense organ the mind receives direct thought impressions 
from outside and from within. These impressions are in themselves 
perfectly correct, but in their report to the intellect they may either / 
not reach the intellect at all or may reach it so distorted as to make 
a false or partially false impression. The disturbance may affect the 
impression which attends the information of eye, ear, nose, skin or 
palate, but it is very slightly powerful here. In its effect on the direct 
impressions of the mind, it is extremely powerful and the chief 
source of error. The mind takes direct impressions primarily of 
thought, but also of form, sound, indeed of all the things for which 
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it usually prefers to depend on the sense organs. The full develop­
ment of this sensitiveness of the mind is called h1 our Yoiic 
discipline su~madr~ti or subtle reception of images. Telepathy, clair­
voyance, clairaudience, presentiment, thought-reading~ character­
reading and many other modem discoveries are very ancient powers 
of the mind which have been left undeveloped, and they all belong 
to the mallas. The development of the sixth sense has never formed \ 
part of human training. In a future age it will undoubtedly take a 
place in the necessary preliminary training of the human instru­
ment. Meanwhile, there is no reason why the mind should not be 
trained to give a correct report to the intellect so that our thought 
may start with absolutely correct if not with full impressions. 

The first obstacle, the nervous-emotional, we may suppose to 
be removed by the purification -of the nervous system. The second 
obstacle is that of the emotions themselves warping the impression 
as it comes. Love may do this, hatred may do this, any emotion or 
desire according to its power and intensity may distort the impression 
as it travels. This difficulty can only be removed by the discipline of 
the emotions, the purifying of the moral habits. This is a part of 
moral training and its consideration may be postponed for the mo­
ment. The next difficulty is the interference of previous associations 
formed or ingrained in the citta or passive memory. We have a 
habitual way of looking at things and the conservative inertia in our 
nature disposes us to give every new experience the shape and sem­
blance of those to which we are accustomed. It is only more 
developed minds which can receive first impressions without an un­
conscious bias against the novelty of novel experience. For instance, 
if we get a true impression of what is happening-and we habitually 
act on such impressions true or false-if it differs from what we are 
accustomed to expect, the old association meets it in the citta and 
sends a changed report to the intellect in which either the new im­
pression is overlaid and concealed by the old or mingled with it. 
To go farther into this subject would be to involve ourselves too 
deeply into the details of psychology. This typical instance will 
suffice. To get rid of this obstacle is impossible without citta-suddhi 
or purification of the mental and moral habits formed in the citta. 
This is a preliminary process of Yoga and was effected in our ancient 
system by various means, but would be considered out of place in 
a modern system of education. 

It is clear, therefore, that unless we revert to our old Indian 
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system in some of its principles, we must be content to allow this 
source of disturbance to remain. A really national system of educa­
tion would not allow itself to be controlled by European ideas in 
this all-important matter. And there is a process so simple and 
momentous that it can easily be made a part of our system. 

It consists in bringing about passivity of the restless flood of 
thought sensations rising of its own· momentum from tlle passive 
memory independent of our will and control. This passivity liberates 
the intellect from the siege of old associations and false impres­
sions. It gives it power to select only what is wanted from the store­
house of the passive memory, automatically brings about the habit 
of getting right impressions and enables the intellect to dictate to 
the citta what sa1izskO.ras or associations shall be formed or rejected. 
This is the real office of the intellect,-to discriminate, choose, select, 
arrange. But so long as there is not citta-suddhi, instead of doing 

- this office perfectly, it itself remains imperfect and corrupt and 
· adds to the confusion in the mind channel by false judgment, 

false imagination, false memory, false observation, false comparison, 
contrast and analogy, false deduction, induction and inference. The 
purification of the citta is essential for the liberation, purification 
and perfect action of the intellect. ·· 



VI 

SENSE-IMPROVEMENT BY PRACTICE 

Another cause of the inefficiency of the senses as gatherers of 
knowledge, is insufficient use. We do not observe sufficiently or 
with sufficient attention and closeness and a sight, sound, smell, 
even touch or taste knocks in vain at the door for admission. This 
tiimasic. inertia of the receiving instruments is no doubt due to the_ 
inattention of the buddhi, and therefore its consideration may seem 
to come properly under the training of the functions of the in~ellect, 
but it is more convenient, though less psychologically correct, to 
notice it here. The student ought to be accustomed to catch the 
sights, sounds, etc., around him, distinguish them, mark their 
nature, properties and sources and fix them in the citta so that 
they may be always ready to respond when called for by the memory. 

It is a fact which has been proved by minute experiments that 
the faculty of observation is very impetfectly developed in men, 
merely from want of care in the use of the sense and the memory. 
Give twelve men the task of recording from memory something they 
all saw two hours ago and the accounts will all vary from each other 
and from the actual occurrence. To get rid of this imperfection will 
go a long way towards the removal of error. It can be done by train-

; ing the senses to do their work perfectly, which they will do readily 
enough if they know the buddhi requires it of them, and giving 
sufficient attention to put the facts in their right place and order in 
the memory. 

Attention is a factor in knowledge, the importance of which has 
been always recognised. Attention is the first condition of right 
memory and of accuracy. To attend to what he is doing is the first 
element of discipline required of the student, and, as I have sug­
gested, this can easily be secured if the object of attention is made 
interesting. This attention to a single thing is called concentration. 
One truth is, however, sometimes overlooked : that concentration 
on several things at a time is often indispensable. When people 
talk of concentration, they imply centring the mind on one thing 
at a time ; but it is quite possible to develop the power of double 
concentration, triple concentration, multiple concentration. When 
a given incident is happening, it may be made up of several simul-
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taneous happenings or a set of simultaneous circumstances, a sight, 
a sound, a touch or several sights, sounds, touches occurring at 
the same moment or in the same short space of time. The tendency 
of the mind is to fasten on one and mark others vaguely, many not 
at all or, if compelled to attend to all, to be distracted and mark 
none perfectly. Yet this can be remedied and the attention equally 
distributed over a set of circumstances in such a way as to observe 
and remember each perfectly. It is merely a matter of ablzyiisa or 
steady natural practice. 

It is also very desirable that the hand should be capable of coming 
to the help of the eye in dealing with the multitudinous objects of 
its activity so as to ensure accuracy. This is of a use so obvious and 
imperatively needed, that it need not be dwelt on at length. The 
practice of imitation by the hand of the thing seen is of use both in 
detecting the lapses and inaccuracies of the mind, in noticing the 
objects of sense and in registering accurately what has been seen. 
Imitation by the hand ensures accuracy of observation. This is 
one of the first uses of drawing and it is sufficient in itself to make 
the teaching of this subject a necessary part of the training of the 
organs. 



VII 

THE TRAINING OF THE MENTAL FACULTIES 

The first qualities of the mind that have to be developed are those 
which can be grouped under observation. We notice some things, 
ignore others. Even of what we notice, we observe very little. 
A general perception of an object is what we all usually carry away 
from a cursory half-attentive glance. A closer attention fixes its 
place, form, nature as distinct from its surroundings. Full con­
centration of the faculty of observation gives us all the knowledge 
that the three chief senses can gather about the object, or if we touch 
or tasi:e, we may gather_ all. that the five senses can tell of its nature 
and properties. Those who make ~ the sixth sense, the poet, 
the painter, the Yogin, can also gather much that is hidden from 
the ordinary observer. The scientist by investigation ascertains 
other facts open to a minuter observation. These are the compo­
nents of the faculty of observation, and it is obvious that its basis 
is attention, which may be only close or close and minute. We may 
gather much even from a passing glance at an object, if we have the 
habit of concentrating the attention and the habit of sattvic recep­
tivity. The first thing the teacher has to do is to ·accustom the 
pupil. to concentrate attention. 

We may take the instance of a flower. Instead of looking casually 
at it and getting a casual impression of scent, form and colour, 
he should be encouraged to know the flower-to fix in his mind 
the exact shade, the peculiar glow, the precise intensity of the scent, 
the beauty of curve and design in the form. His touch should assure 
itself of the texture and its peculiarities. Next, the flower should 
be taken to pieces and its structure examined with the same careful­
ness of observation. All this should be done not as a task, but as an 
object of interest by skilfully arranged questions suited to the 
Ieamer which will draw him on to observe and investigate one thing 
after the other until he has almost unconsciously mastered the 
whole. 

Memory and judgment are the next qualities that will be called 
upon, and they should be encouraged in the same unconscious way. 
The student should not be made to repeat the same lesson over again 
in order to remember it. That is a mechanical, burdensome and 
3 
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unintelligent way of training the memory. A similar but different 
flower should be put in the hands and he should be encouraged to 
note it with the same care, but with the avowed object of noting the 
similarities and differences. By this practice daily repeated the 
memory will naturally be trained. Not only so, but the mental 
centres of comparison and contrast will be developed. The learner 
will begin to observe as a habit the similarities of things and their 
differences. The teacher should take every care to encourage the 
perfect growth of this faculty and habit. At the same time, the laws 
of species and genus will begin to dawn on the mind and, by a 
skilful following and leading of the young developing mind, the 
scientific habit, the scientific attitude and the fundamental facts of 
scientific knowledge may in a very short time be made part of its 
permanent equipment. The observation and comparison of flowers, 
leaves, plants, trees will lay the foundations of botanical knowledge 
without loading the mind with names and that dry set acquisition 
of informations which is the beginning of cramming and detested 
by the healthy human mind when it is fresh from nature and un­
spoiled by unnatural habits. In the same way by the observation 
of the stars, astronomy, by the observation of earth, stones, etc., 
geology, by the observation of insects and animals, entomology and 
zoology may be founded. A little later chemistry may be started 
by interesting observation of experiments without any formal 
teaching or heaping on the mind of formulas and book knowledge. 
There is no scientific subject the perfect and natural mastery of 
which cannot be prepared in early childhood by this training of the 
faculties to observe, compare, remember and judge various classes 
of objects. It can be done easily and attended with a supreme and 
absorbing interest in the mind of the student. Once the taste is 
created, the boy can be trusted to follow it up with all the enthu­
siasm of youth in his leisure hours. This will prevent the necessity 
at a later age of teaching him everything in class. 

The judgment will naturally be trained along with the other 
faculties. At evey step the boy will have to decide what is the right 
idea, measurement, appreciation of colour, sound, scent, etc., and 
what is the wrong. Often the judgments and distinctions made will 
have to be exceedingly subtle and delicate. At first many errors will 
be made, but the learner should be taught to trust his judgment 
without being attached to its results. It will be found that the judg­
ment will soon begin to respond to the calls made on it, clear itself 
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of all errors and begin to judge correctly and minutely. The best 
way is to accustom the boy to compare his judgments with those of 
others. When he is wrong, it should at first be pointed out to him 
how far he was right and why he went wrong; afterwards he should 
be encouraged to note these things for himself. Every time he is 
right, his attention should be prominently and encouragingly called 
to it so that he may get confidence. 

While engaged in comparing and contrasting, another centre is 
certain to develop, the centre of analogy. The learner will inevitably 
draw analogies and argue from like to like. He should be encouraged 
to use this faculty while noticing its limitations and errors. In this 
way he will be trained to form the habit of correct analogy which is 
an indispensable aid in the acquisition of knowledge. 

The one faculty we have omitted, apart from the faculty of direct 
reasoning, is Imagination. This is a most important and indispen­
sable instrument. It may be divided into three functions, the forming 
of mental images, the power of creating thoughts, images and imita­
tions or new combinations of existing thoughts and images, the 
appreciation of the soul in things, beauty, charm, greatness, hidden 
suggestiveness, the emotion and spiritual life that pervades the world. 
This is in every way as important as the training of the faculties 
which observe and compare outward things. But that demands a 
separate and fuller treatment. 

The mental faculties should first be exercised on things, afterwards 
on words and ideas. Our dealings with language are much too per­
functory and the absence of a fine sense for words impoverishes the 
intellect and limits the fineness and truth of its operation. The mind 
should be accustomed first to notice the word thoroughly, its form, 
sound and sense; then to compare the form with other similar forms 
in the points of similarity and difference, thus forming the founda­
tion of the grammatical sense; then to distinguish between the fine 
shades of sense of similar words and the formation and rhythm of 
different sentences, thus forming the foundation of the literary and 
the syntactical faculties. All this should be done informally, drawing 
on the curiosity and interest, avoiding set teaching and memorising 
of rules. The true knowledge takes its base on things, arthas, and 
only when it has mastered the thing, proceeds to formalise its 
information. 



VIII 

THE TRAINING OF THE LOGICAL FACULTY 

The training of the logical reason must necessarily follow the training 
of the faculties which collect the material on which the logical reason 
must work. Not only so but the mind must have some development 
of the faculty of dealing with words before it can deal successfully 
with ideas. The question is, once this preliminary work is done, what 
is the best way of teaching the boy to think correctly from premises. 
For the logical reason cannot proceed without premises. It either 
infers from facts to a conclusion, or from previously formed conclu­
sions to a fresh one, or from one fact to another. It either induces, 
deduces or simply infers. I see the sunrise day after day, I conclude 
or induce that it rises as a law daily after a varying interval of dark­
ness. I have already ascertained that wherever there is smoke, there 
is fire. I have induced that general rule from an observation of facts. 
I deduce that in a particular case of smoke there is a fire behind. I 
infer that a man must have lit it from the improbability of any 
other cause under the particular circumstances. I cannot deduce it 
because fire is not always created by human kindling; it may be 
volcanic or caused by a stroke of lightning or the sparks from 
some kind of friction in the neighbourhood. 

There are three elements necessary to correct reasoning : first, 
the correctness of the facts or conclusions I start from, secondly, 
the completeness as well as the accuracy of the data I start from, 
thirdly, the elimination of other possible or impossible conclusions 
from the same facts. The fallibility of the logical reason is due partly 
to avoidable negligence and looseness in securing these conditions, 
partly to the difficulty of getting all the facts correct, still more to 
the difficulty of getting all the facts complete, most of all, to the ex­
treme difficulty of eliminating all possible conclusions except the 
one which happens to be right. No fact is supposed to be more per­
fectly established than the universality of the Law of Gravitation as 
an imperative rule, yet a single new fact inconsistent with it would 
upset this supposed universality. And such facts exist. Never­
theless by care and keenness the fallibility may be reduced to its 
minimum. 

The usual practice is to train the logical reason by teaching the 
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science of Logic. This is an instance of the prevalent error by which 
book knowledge of a thing is made the object of the study instead 
of the thing itself. The experience of reasoning and its errors should 
be given to the mind and it should be taught to observe how these 
work for itself; it should proceed from the example to the rule and 
from the accumulating harmony of rules to the formal science of the 
subject, not from the formal science to the rule, and from the rule 
to the example. 

The first step is to make the young mind interest itself in drawing 
inferences from the facts, tracing cause and effect. It should then be 
led on to notice its successes and its failures and the reason of the 
success and of the failure; the incorrectness of the fact started from, 
the haste in drawing conclusions from insufficient facts, the care­
lessness in accepting a conclusion which is improbable, little suppor­
ted by the data or open to doubt, the indolence or prejudice which 
does not wish to consider other possible explanations or conclusions. 
In this way the mind can be trained to reason as correctly as the falli­
bility of human logic will allow, minimising the chances of error. 
The study of formal logic should be postponed to a later time when 
it can easily be mastered in a very brief period, since it will be only 
the systematising of an art perfectly well-known to the student. 



Perfection of the Body* 

The perfection of the body, as great a perfection as we can bring 
about by the means at our disposal, must be the ultimate aim of 
physical culture. Perfection is the true aim of all culture, the spiri­
tual and psychic, the mental, the vital and it must be the aim of our 
physical culture also. If our seeking is for a total perfection of the 
being, the physical part of it cannot be left aside; for the body is 
the material basis, the body is the instrument which we have to 
use. Sarzram khalu dlzarmasadhanam, says the old Sanskrit adage, 
-body is the means of fulfilment of dharma, and dharma means 
every ideal which we can propose to ourselves and the law of its 
working out and its action. A total perfection is the ultimate aim 
which we set before us, for our ideal is the Divine Life which we 
wish to create here, the life of the Spirit fulfilled on earth, life accom­
plishing its own spiritual transformation even here on earth in the 
conditions of the material universe. That cannot be unless the body 
too undergoes a transformation, unless its action and functioning 
attain to a supreme capacity and the perfection which is possible to 
it or which can be made possible. 

I have already indicated in a previous message a relative per­
fection of the physical consciousness in the body and of the mind, 
the life, the character which it houses as, no less than an awakening 
and development of the body's own native capacities, a desirable 
outcome of the exercises and practices of the physical culture to 
which we have commenced to give in this Ashram a special attention 
and scope. A development of the physical consciousness must always 
be a considerable part of our aim, but for that the right development 
of the body itself is an essential element; health, strength, fitness 
are the first needs, but the physical frame itself must be the best 
possible. A divine life in a material world implies necessarily a 
union of the two ends of existence, the spiritual summit and the 
material base. The soul with the basis of its life established in Matter 
ascends to the heights of the Spirit but does not cast away its base, 
it joins the heights and the depths together. The Spirit descends 

. into Matter and the material world -w!th- all its lights and glories 
and powers and with them fills and transforms life in the material 

* Reprinted from the Bulletin of Physical Educatio11, Sri Aurobindo Ashram 
Pondicherry, Apr. 1949. 
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world so that it becomes more and more divine. The transformation 
is not a change into something purely subtle and spiritual to which 
Matter is in its nature repugnant and by which it is felt as an ob­
stacle or as a shackle binding the Spirit; it takes up Matter as a 
form of the Spirit though now a form which conceals and turns 
it into a reve3.ling ~s~ent, it does not cast away the energies of 
Matter, its capacities, its methods; it brings out their hidden possi­
bilities, uplifts, sublimates, discloses their innate divinity. The 
divine life will reject nothing that is capable of divinisation; all is 
to be seized, exalted, made utterly perfect. The mind now still 
ignorant, though struggling towards knowledge, has to rise towards 
and into the supramental light and truth and bring it down so that 
it shall suffuse our thinking and perception and insight and all our 
means of knowing till they become radiant with the highest truth 
in their inmost and outermost movements. Our life, still full of 
obscurity and confusion and occupied with so many dull and lower 
aims, I!lUSt feel all its urges and instincts exalted and irradiated and 
become a glorious counterpart of the supramental super-life above. 
The physical consciousness and physical being, the ~body itself must 
reach a perfection in all that it is and does which now we can hardly 
conceive. It may even in the end be suffused with a light and beauty 
and bliss from the Beyond and the life divine assume a body divine. 

But first the evolution of the nature must have reached a point 
at which it can meet the Spirit direct, feel the aspiration towards 
the spiritual change and open itself to the workings of the Power 
which shall transform it. A supreme perfection, a total perfection 
is possible only by a transformation of our lower or human nature, 
a transformation of the mind into a thing of light, our life into a 
thing of power, an instrument of right action, right use for all its 
forces, of a happy elevation of its being, lifting it beyond its present 
comparatively narrow potentiality for a self-fulfilling force of action 
and joy of life. There must be equally a transforming change of 
the body by a conversion of its action, its functioning, its capacities 
as an instrument beyond the limitations by which it is clogged and 
hampered even in its greatest present human attainment. In the 
totality of the change we have to achieve, human means and forces 
too have to be taken up, not dropped but used and magnified to 
their utmost possibility as part of the new life. Such a sublimation 
of our present human powers of mind and life into elements of a 
divine life on earth can be conceived without much difficulty; but 
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in what figure shall we conceive the perfection of the body ? 
/ I.E the past the ~ody has been regarded by spiritual seekers 
· rather as an obstacle, as something to be overcome and discarded 

-than ·as an instrUment of spiritual perfection and a field of the 
spiritual change .. It has been condemned as a grossness of Matter, 
as an insuperable impediment and the limitations of the body as 
something unchangeable, making transformation impossible. This 
is because the human body even at its best seems only to be driven 
by an energy of life which has its own limits and is debased in its 
smaller physical activities by much that is petty or coarse or evil, 
the .~odyin itself is burdened with the inertia and inconscience of 

__ Mat~er, only partly awake and, although quickened and ariimated by 
a nervous activity, subconscient in the fundamental action of its 
constituent cells and tissues and their secret workings. Even in its 
fullest strength and force and greatest glory of beauty, it is still a 
flower of the material lnconscience; the inconscient is the soil from 
which it has grown and at every point opposes a narrow boundary 
to the extension of its powers and to any effort of radical self­
exceeding. But if a divine life is possible on earth, then this self­
exceeding must also be possible. 

In the pursuit of perfection we can start at either end of our 
range of being and we have then to use, initially at least, the means 
and processes proper to our choice. In Yoga the process is spiritual / 
and psychic; even its vital and physical processes are given a spiri­
tual or psychic turn and raised to a higher motion than belongs 
properly to the ordinary life and Matter, as for instance in the 
Hathayogic and Rajayogic use of the breathing or the use of Asana. 
Ordinarily a previous preparation of the mind and life and body is 
necessary to make them fit for the reception of the_ spiritual energy 
and the organisation of psychic forces and methods, but this too is 
given a special turn proper to the Yoga. On the other hand, if we 
start in any field at the lower end we have to employ the means 
and processes which Life and Matter offer to us and respect the 
conditions and what we may call the technique imposed by the vital 
and the material energy. We may extend the activity, the achieve­
ment, the perfection attained beyond the initial, even beyond the 
normal possibilities but still we have to stand on the same base 
with which we started and within the boundaries it gives to us. It 
is not that the action from the two ends cannot meet and the higher 
take into itself and uplift the lower perfection; but this can usually 
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be done only by a transition from the lower to a higher outlook, 
aspiration and motive : this we shall have to do if our aim is to 
transform the human into the divine life. But here there comes in 
the necessity of taking up the activities of human life and subli­
mating them by the power of the spirit. Here the lower perfection 
will not disappear; it will remain but will be enlarged and trans­
formed by the higher perfection which only the power of the spirit 
can give. This will be evident if we consider poetry and art, philo­
sophic thought, the perfection of the written word or the perfect 
organisation of earthly life : these have to be taken up and the 
possibilities already achieved or whatever perfection has already 
been attained included in a new and greater perfection but with the 
larger vision and inspiration of a spiritual consciousness and with 
new forms and powers. It must be the same with the perfection of 
the body. 

The taking up of life and Matter into what is essentially a spiritual / 
seeking, instead of the rejection and ultimate exclusion of them which 
was the attitude of a spirituality that shunned or turned away from 
life in the world, involves certain developments which a spiritual 
institution of the older kind could regard as foreign to its purpose. 
A divine life in the world or an institution having that for its aim 
and purpose cannot be or cannot remain something outside or 
entirely shut away from the life of ordinary men in the world or 
unconcerned with the mundane existence; it has to do the work of 
the Divine in the world and not a work outside or separate from i 

it. The life of the ancient Rishis in their Ashramas had such a 
coru1ection; they were creators, educators, guides of men and the 

· life of the Indian people in ancient times was large!:( developed and 
directed by their shaping influence. The life. and activities involved 
in the n~w exideavour are not identical but they too must be an 
action upon the world and a new creation in it. It must have contacts 
and connections with it and activities which take their place in the 
general life and whose initial or primary objects may not seem to 
differ from those of the same activities in the outside world. In our 
Ashram here we have found it necessary to establish a school for the 
education of the children of the resident sadhaks teaching upon 
familiar lines though with certain modifications and taking as part 
and an important part of their development an intensive physical 
training which has given form to the sports and athletics practised 
by the J cunesse Sportive of the Ashram and of which this Bulletin 
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is the expression. It has been questioned by some what place sports 
can have in an Ashram created for spiritual seekers and what con­
nection there can be between spirituality and sports. The first an­
swer lies in what I have already written about the connections of an 
institution of this kind with the activities of the general life of men 
and what I have indicated in the previous number as to the utility 
such a training can have for the life of a nation and its benefit for 
the international life. Another answer can occur to us if we look 
beyond first objects and turn to the aspiration for a total perfection 
including the perfection of the body. 

In the admission of an activity such as sports and physical exer­
cises into the life of the Ashram it is evident that the methods 
and the first objects to be attained must belong to what we have 
called the lower end of the being. Originally they have been intro­
duced for the physical education and bodily development of the 
children of the Ashram School and these are too young for a strictly 
spiritual aim or practice to enter into their activities and it is not 
certain that any great number of them will enter the spiritual life 
when they are of an age to choose what shall be the direction of their 
future. The object must be the training of the body and the de­
velopment of certain parts of mind and character so far as this can 
be done by or in connection with this training and I have already 
indicated in a previous number how and in what directions this can 
be done. It is a relative and human perfection that can be attained 
within these limits; anything greater can be reached only by the 
intervention of higher powers, psychic powers, the power of the 
spirit. Yet what cart be attained within the human boundaries can 
be something very considerable and sometimes immense : what 
we call genius is part of the development of the human range of being 
and its achievements, especially in things of the mind and will, can 
carry us halfway to the divine. Even what the mind and will can do 
with the body in the field proper to the body and its life, in the way 
of physical achievement, bodily endurance, feats of prowess of aU 
kinds, a lasting activity refusing fatigue or collapse and continuing 
beyond what seems at first to be possible, courage and refusal to 
succumb under an endless and murderous physical suffering, these 
and other victories of many kinds sometimes approaching or reaching 
the miraculous are seen in the human field and must be reckoned 
as a part of our concept of a total perfection. The unflinching and 
persistent reply that can be made by the body as well as the mind of 
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man and by his life energy to whatever call can be imposed on it in 
the most difficult and discouraging circumstances by the necessities 
of war and travel and adventure is of the same kind and their endu­
rance can reach astounding proportions and even the inconscient 
in the body seems to be able to return a surprising response. 

The body, we have said, is a creation of the Inconscient and itself 
inconscient or at least subconscient in parts of its self and much of 
its hidden action; but what we call the Inconscient is an appearance, 
a dwelling place, an instrument of a secret Consciousness or a 
Superconscient which has created the miracle we call the universe. 
Matter is the field and the creation of the Inconscient and the per­
fection of the operations of inconscient Matter, their perfect adapta­
tion of means to an aim and end, the wonders they perform and the 
marvels of beauty they create, testify, in spite of all the ignorant 
denial we can oppose, to the presence and power of consciousness 
of this Superconscience in every part and movement of the material 
universe. It is there in the body, has made it and its emergence in 
our consciousness is the secret aim of evolution and the key to the 
mystery of our existence. 

In the use of such activities as sports and physical exercises 
for the education of the individual in childhood and first youth, 
which should mean the bringing out of his actual and latent possi­
bilities to their fullest development, the means and methods we 
must use are limited by the nature of the body and its aim must be 
such relative human perfection of the body's powers and capacities 
and those of the powers of mind, will, character, action of which it 
is at once the residence and the instrument so far as these methods 
can help to develop them. I have written sufficiently about the mental 
and moral parts of perfection to which these pursuits can contri­
bute and this I need not repeat here. For the body itself the per­
fections that can be developed by these means are those of its natural 
qualities and capacities and, secondly, the training of its general 
fitness, as an instrument for all the activities which may be de­
manded from it by the mind and the will, by the life-energy or by 
the dynamic perceptions, impulses and instincts of our subtle phy­
sical being which is an unrecognised but very important element and 
agent in our nature. Health and strength are the first conditions 
for the natural perfection of the body, not only muscular strength 
and the solid strength of the limbs and physical stamina, but the 
finer, alert and plastic and adaptable force which our nervous and 
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subtle physical parts can put into the activities of the frame. There 
is also the still more dynamic force which a call upon the life­
energies can bring into the body and stir it to greater activities, even 
feats of the most extraordinary character of which in its normal 
state it would not be capable. There is also the strength which the 
mind and will by their demands and stimulus and by their secret 
powers which we use or by which we are used \vithout knowing 
clearly the source of their action can impart to the body or impose 
upon it as masters and inspirers. Among the natural qualities and 
powers of the body which can be thus awakened, stimulated and 
trained to a normal activity we must reckon dexterity and stability 
in all kinds of physical action such as swiftness in the race, dexterity 
in combat, skill and endurance of the mountaineer, the constant and 
often extraordinary response to all that can be demanded from the 
body of the soldier, sailor, traveller or explorer to which I h~ve 
already made reference or in adventure of all kinds and all the w1de 
range of physical attainment to which man has accustomed himself 
or to which he is exceptionally pushed by his own will or by the com­
pulsion of circumstance. It is a general fitness of the body for a? 
that can be asked from it which is the common formula of all this 
action, a fitness attained by a few or by many, that could be gen:r~­
ised by an extended and many-sided physical education and discl­
pline. Some of these activities can be included under the name 
of sports; there are others for which sport and physical exercises 
can be an effective preparation. In some of them a training for com­
mon action, combined movement, discipline are needed and for 
that our physical exercises can make one ready; in others a developed 
individual will, skill of mind and quick perception, forcefulness of 
life-energy and subtle physical impulsion are more prominently 
needed and may even be the one sufficient trainer. All must be 
included in our conception of the natural powers ·of the body and its 
capacity and instrumental fitness in the service of the human mind 
and will and therefore in our concept of the total perfection of the 
body. 

There are two conditions for this perfection, an awakening in 
as great an entirety as possible of the body consciousness and an 
education, an evocation of its potentialities, also as entire and fully 
developed and, it may be, as many-sided as possible. The form or 
body is, no doubt, in its origin a creation of the Inconscient and limi­
ted by it on all sides, but still of the Inconscient developing the secret 
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consciousness concealed within it and growing in light of knowl­
edge, power and Ananda. We have to take it at the point it has 
reached in its human evolution in these things, make as full a use 
of them as may be and, as much as we can, further this evolution to 
as high a degree as is permitted by the force of the individual tem­
perament and nature. In all forms in the world there is a force at 
work, unconsciously active or oppressed by inertia in its lower for­
mulations, but in the human being conscious from the first, with its 
potentialities partly awake, partly asleep or latent : what is awake 
in it we have to make fully conscious; what is asleep we have to arouse 
and set to its work; what is latent we have to evoke and educate. 
Here there are two aspects of the body consciousness, one which 
seems to be a kind of automatism carrying on its work in the physical 
plane without any intervention of the mind and in parts even be­
yond any possibility of direct observation by the mind or, if con­
scious or observable, still proceeding or capable of continuing, 
when once started, by an apparently mechanical action not needing 
direction by the mind and continuing so long as the mind does not 
intervene. 

There are other movements taught and trained by the mind which 
can yet go on operating automatically but faultlessly even when 
not attended to by the thought or will; there are others which can 
operate in sleep and produce results of value to the waking intelli­
gence. But more important is what may be described as a trained 
and developed automatism, a perfected skill and capacity of eye and 
ear and the hands and all the members prompt to respond to any 
call made on them, a developed spontaneous operation as an instru­
ment, a complete fitness for any demand that the mind and life­
energy can make upon it. This is ordinarily the best we can achieve 
at the lower end, when we start from that end and limit ourselves to 
the means and methods which are proper to it. For more we have 
to turn to the mind and life-energy themselves or to the energy of 
the spirit and to what they can do for a greater perfection of the body. 
The most we can do in the physical field by physical means is ne­
cessarily insecure as well as bound by limits; even what seems a 
perfect health and strength of the body is precarious and can be 
broken down at any moment by fluctuations from within or by a 
strong attack or shock from outside : only by the breaking of our 
limitations can a higher and more enduring perfection come. One 
direction in which our consciousness must grow is an increasing 
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hold from within or from above on the body and its powers and its 
mere conscious response to the higher parts of our being. The mind 
pre-eminently is man; he is a mental being and his human perfec­
tion grows the more he fulfils the description of the Upanishad, a 
mental being, Purusha, leader of the life and the body. If the mind 
can take up and control the instincts and automatisms of the life­
energy and the subtle physical consciousness and the body, if it 
can enter into them, consciously use and, as we may say, fully 
mentalise their instinctive or spontaneous action, the perfection of 
these energies, their action too becomes more conscious and more 
aware of themselves and more perfect. But it is necessary for the 
mind too to grow in perfection and this it can do best when it de­
pends less on the fallible intellect of physical mind, when it is 
not limited even by the more orderly and accurate working of the 
reason and can grow in intuition and acquire a wider, deeper and 
closer seeing and the more luminous drive of energy of a higher 
intuitive will. Even within the limits of its present evolution it is 
difficult to measure the degree to which the mind is able to extend 
its control or its use of the body's powers and capacities and when 
the mind rises to higher powers still and pushes back its human 
boundaries, it becomes impossible to fix any limits : even, in certain 
realisations, an intervention by the will in the automatic working 
of the bodily organs seems to become possible. Wherever limita­
tions recede and in proportion as they recede, the body becomes a 
more plastic and responsive and in that measure a more fit and per­
fect instrument of the action of the spirit. In all effective and expres­
sive activities here in the material world the co-operation of the two 
ends of our being is indispensable. If the body is unable whether 
by fatigue or by natural incapacity or any other cause to second the 
thought or will or is in any way irresponsive or insufficiently res­
ponsive, to that extent the action fails or falls short or becomes in 
some degree unsatisfying or incomplete. In what seems to be an 
exploit of the spirit so purely mental as the outpouring of poetic 
inspiration, there must be a responsive vibration of the brain and its 
openness as a channel for the power of the thought and vision and the 
light of the word that is making or breaking its way through or seeking 
for its perfect expression. If the brain is fatigued or dulled by any 
clog, either the inspiration cannot come and nothing is written or it 
fails and something inferior is all that can come out; or else a lower 
inspiration takes the place of the more luminous formulation that 
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was striving to shape itself or the brain finds it more easy to lend 
itself to a less radiant stimulus or else it labours and constructs or 
responds to poetic artifice. Even in the most purely mental activities 
the fitness, readiness or perfect training of the bodily instrument is 
a condition indispensable. That readiness, that response too is part 
of the total perfection of the body. 

The essential purpose and sign of the growing evolution here is 
the emergence of consciousness in an apparently inconscient uni­
verse, the growth of consciousness and with it growth of the light 
and power of the being; the development of the form and its func­
tioning or its fitness to survive, although indispensable, is not the 
whole meaning or the central motive. The greater and greater 
awakening of consciousness and its climb to a higher and higher 
level and a wider extent of its vision and action is the condition of 
our progress towards that supreme and total perfection which is 
the aim of our existence. It is the condition also of the total perfec­
tion of the body. There are highei: levels of the mind than any we 
now conceive and to these we must one day reach and rise beyond 
them to the heights of a greater, a spiritual existence. As we rise we 
have to open to them our lower members and fill these with those 
superior and supreme dynamisms of light and power; the body we 
have to make a more and more and even entirely conscious frame and 
instrument, a conscious sign and seal and power of the spirit. As it 
grows in this perfection, the force and extent of its dynamic action 
and its response and service to the spirit must increase, the control 
of the spirit over it also must grow and the plasticity of its functioning 
both in its developed and acquired parts of power and in its auto­
matic responses down to those that are now purely organic and seem 
to be the movements of a mechanic inconscience. This cannot 
happen without a veritable transformation and a transformation of 
the mind and life and very body is indeed the change to which our 
evolution is secretly moving and without this transformation the 
entire fullness of a divine life on earth cannot emerge. In this trans­
formation the body itself can become an agent and a partner. It 
might indeed be possible for the spirit to achieve a considerable 
manifestation with only a passive and imperfectly conscious body as 
its last or bottommost means of material functioning, but this could 
not be anything perfect or complete. A fully conscious body might 
even discover and work out the right material method and process 
of a material transformation . For this, no doubt, the spirit's supreme 
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light and power and creative joy must have manifested on the summit 
of the individual consciousness and sent down their fiat into the body, 
but still the body may take in the working out its spm;naneous part 
of self-discovery and achievement. It would be thus a participator 
and agent in its own transformation and the integral transformation 
of the whole being; this too would be a part and a sign and evidence 
of the total perfection of the body. 

If the emergence and growth of consciousness is the central motive 
of the evolution and the key to its secret purpose, then by the very 
nature of that evolution this growth must involve not only a wider 
and wider extent of its capacities but also an ascent to a higher 
and higher level till it reaches the highest possible. For it starts 
from a nethermost level of involution in the Inconscience which we 
see at work in Matter creating the material universe; it proceeds by 
an Ignorance which is yet ever developing knowledge and reaching 
out to an ever greater light and ever greater organisation and efficacy 
of the will and harmonisation of all its own inherent and emerging 
powers; it must at last reach a point where it develops or acquires 
the complete fullness of its capacity and that must be a state or action 
in which there is no longer an ignorance seeking for knowledge but 
Knowledge self-possessed, inherent in the being, master of its own 
truths and working them out with a natural vision and force that is 
not afflicted by limitation or error. Or if there is a limitation, it must 
be a self-imposed veil behind which it would keep truth back for a 
manifestation in Time but draw it out at will and without any need of 
search or acquisition in the order of a right perception of things or 
in the just succession of that which has to be manifested in obedience 
to the call of Time. This would mean an entry or approach into 
what might be called a Truth-consciousness self-existent in which 
the being would be aware of its own realities and would have the 
inherent power to manifest them in a Time-creation in which all 
would be Truth following out its own unerring steps and combining 
its own harmonies; every thought and will and feeling and act would 
be spontaneously right, inspired or intuitive, moving by the light of 
Truth and therefore perfect. All would express inherent realities 
of the spirit; some fullness of the power of the spirit would be there. 
One would have overpassed the present limitations of mind : mind 
would become a seeing of the light of Truth, will a force and power 
of the Truth, Life a progressive fulfilment of the Truth, the body 
itself a conscious vessel of the Truth and part of the means of its 
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self-effectuation and a form of its self-aware existence. It would be 
at least some initiation of this Truth-consciousness, some first figure 
and action of it that must be reached and enter into a first operation 
if there is to be a divine life or any full manifestation of a spiritualised 
consciousness in the world of Matter. Or, at the very least, such a 
Truth-consciousness must be in communication with our own mind 
and life and body, descend into touch with it, control its seeing and 
action, impel its motives, take hold of its forces and shape their 
direction and purpose. All touched by it might not be able to embody 
it fully, but each would give some form to it according to his spiri­
tual temperament, inner capacity, the line of his evolution in Nature : 
he would reach securely the perfection of which he was immediately 
capable and he would be on the road to the full possession of the 
truth of the Spirit and of the truth of Nature. 

In the workings of such a Truth-consciousness there would be 
a certain conscious seeing and willing automatism of the steps of 
its truth which would replace the infallible automatism of the incon­
scient or seemingly inconscient Force that has brought out of an 
apparent Void the miracle of an ordered universe and this could 
create a new order of the manifestation of the Being in which a 
perfect perfection would become possible, even a supreme and total 
perfection would appear in the vistas of an ultimate possibility. If 
we could draw down this power into the material world, our agelong 
dreams of human perfectibility, individual perfection, the perfecti­
bility of the race, of society, inner mastery over self and a complete 
mastery, governance and utilisation of the forces of Nature could 
see at long last a prospect of total achievement. This complete 
human self-fulfilment might well pass beyond limitations and be 
transformed into the character of a divine life. Matter after taking 
into itself and manifesting the power of life and the light of mind 
would draw down into it the superior or supreme power and light 
of the spirit and in an earthly body shed its parts of inconscience 
and become a perfectly conscious frame of the spirit. A secure com­
pleteness and stability of the health and strength of its physical 
tenement could be maintained by the will and force of this inhabitant; 
all the natural capacities of the physical frame, all powers of the phy­
sical consciousness would reach their utmost extension and be there 
at command and sure of their flawless action. As an instrument the 
body would acquire a fullness of capacity, a totality of fitness for all 
uses which the inhabitant would demand of it far beyond anything 
4 
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now possible. Even it could become a revealing vessel of a supreme 
beauty and bliss,-casting the beauty of the light of the spirit, 
suffusing and radiating from it as a lamp reflects and diffuses the 
luminosity of its indwelling flame, carrying in itself the beatitude of 
the spirit, its joy of the seeing mind, its joy of life and spiritual happi­
ness, the joy of Matter released into a spiritual consciousness and 
thrilled.with a constant ecstasy. This would be thetotiu perfection of 
the spiritualised body. · - . 

All this might.not come all at once, though such a sudden illumina­
tion might be possible if a divine Power and Light and Ananda 
could take their stand on the summit of our being and send down 
their force into the mind and life and body illumining and remoulding 
the cells, awaking consciousness in all the frame. But the way would 
be open and the consummation of all that is possible in the individual 
could progressively take place. The physical also would have its 
share in that consummation of the whole. 

There would always remain vistas beyond as the infinite Spirit 
took up towards higher heights and larger breadths the evolving 
Nature, in the movement of the liberated being towards the posses­
sion of the supreme Reality, the supreme existence, consciousness, 
beatitude. But of this it would be premature to speak : what has 
been written is perhaps as much as the human mind as it is now 
constituted can venture to look forward to and the enlightened 
thought understand in some measure. These consequences of the 
Truth-consciousness descending and laying its hold upon Matter 
would be a sufficient justification of the evolutionary labour. In this 
upward all-uplifting sweep of the Spirit there could be a simulta­
neous or consecutive downward sweep of the triumph of a spiri­
tualised Nature all-including, all-transmuting and in it there could 
occur a glorifying change of Matter and the physical consciousness 
and physical form and functioning of which we could speak as not 
only the total but the supreme perfection of the body. 
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I 

THE SCIENCE OF LIVING 

(To Know Oneself and to Control Oneself) 

-An aimless life is always a miserable life. 
Everyone of you should have an aim. But do not forget that on 

, the quality of your aim will depend the· quality of your life. 
Your aim should be high and wide, generous and disinterested; 

this will make your life precious to yourself and to all. 
But whatever your ideal, it cannot be perfectly realised unless 

you have realised perfection in yourself. 
To work for your perfection the first step is to become conscious 

of yourself, of the different parts of your being and their respective 
activities. You must learn to distinguish these different parts one 
from the other, so that you may find out clearly the origin of the 
movements that occur in you, the many impulses, reactions and 
conflicting wills that drive you to action. It is an assiduous study 
which demands much perseverance and sincerity. For man's nature, 
specially his mental nature, has a spontaneous tendency to give an 
explanation favourable to whatever he thinks, feels, says and does. 
It is only by observing these movements with great care, by bringing 
them, as it were, before the tribunal of our highest ideal, with a sin­
cere will to submit to its judgment, that ·we can hope ro educate in us 
a discernment which does not err. For if we truly want to progress 
·and acquire the capacity of knowing the truth of our being, that is 
to say, the one thing for which we have been really created, that which 
we can call our mission upon earth, then we must, in a very regular 
and constant manner, reject from us or eliminate in us whatever 
contradicts the truth of our existence, whatever is in opposition to it. 
It is thus that little by little all the parts, all the elements of our 
being, could be organised into a homogeneous whole around our 

* First published in the Bulletin of Physical Educati01z, Sri Aurobindo 
Ashram, Pondicherry, from Nov. 1950 to Feb. 1952. Printed also in book 
form as : The Mother on Education, Sri Aurobindo Ashram, Pondicherry 

1952. 
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psychic centre. This work of unification demands a long time to 
be brought to some degree of perfection. Hence, to accomplish it, 
we must arm ourselves with patience and endurance, determined 
to prolong our life as far as it is necessary for the success of our 
endeavour. 

As we pursue this labour of purification and unification, we must 
at the same time take great care to perfect the external and instru­
mental part of our being. When the higher truth will manifest, it 
must find in you a mental being subtle and rich enough to be able 
to give to the idea seeking to express itself a form of thought which 
preserves its force and clarity. This thought, again, when it seeks to 
clothe itself in words must find in you a sufficient power of expression 
so that the words reveal and not deform the thought. And this 
formula in which you embody the truth should be made articulate 
in all your sentiments, all your willings and acts, all the movements 
of your being. Finally, these movements themselves should, by 
constant effort, attain their highest perfection. 

All this can be realised by means of a fourfold discipline the general 
outline of which is given here. These four aspects of the discipline 
do not exclude each other, one can follow them all at the same time, 
indeed it is better to do so. The starting-point is what can be called 
the psychic discipline. We give the name 'psychic' to the psycholo­
gical centre of our being, the seat within of the highest truth of our 
existence, that which can know and manifest this truth. It is there­
fore of capital importance for us to become conscious of its presence 
within us, to concentrate on this presence and make it a living fact 
for us and identify ourselves with it. 

Through space and time many methods have been framed to attain 
this perception and finally to achieve this identification. Some me­
thods are psychological, some religious, some even mechanical. In 
reality, everyone has to find out that which suits him best, and if one 
has a sincere and steady aspiration, a persistent and dynamic will, 
one is sure to meet in one way or another, externally by study and 
instruction, internally by concentration, meditation, revelation and 
experience, the help one needs to reach the goal. Only one thing is 
absolutely indispensable : the will to discover and realise. This dis­
covery and this realisation should be the primary occupation of the 
being, the pearl of great price which one should acquire at any cost. 
Whatever you do, whatever your occupation and activity, the will to 
find the truth of your being and to unite with it must always be living, 
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always present behind all that you do, all that you experience, all 
that you think. 

To complete this movement of inner discovery,it is good not to neg­
lect the mental development. For the mental instrument can be 
equally a great help or a great hindrance. In its natural state the 
human mind is always limited in its vision, narrow in its understand­
ing, rigid in its conceptions, and a certain effort is needed to enlarge 
it, make it supple and deep. Hence, it is very necessary that one 
should consider everything from as many points of view as possible. 
·There is an exercise in this connection which gives great suppleness 
and elevation to thought. It is as follows. A clearly formulated 
thesis is set; against it is opposed the antithesis, formulated with 
the same precision. Then by careful reflection the problem must 
be widened or transcended so that a synthesis is found which unites 
the two contraries in a larger, higher and more comprehensive idea. 

Many exercises of the same kind can be undertaken; some have a 
beneficial effect on the character and so possess a double advantage, 
that of educating the mind and that of establishing control over 
one's feelings and their results. For example, you must not allow 
your mind to judge things and people; for the mind is not an instru­
ment of knowledge-it is incapable of finding knowledge-but it 
must be moved by knowledge .... Knowledge belongs to a region much 
higher than that of the human mind, even beyond the region of pure 
ideas. The mind has to be made silent and attentive in order tore­
ceive knowledge from above and manifest it.') For it is an instrument 
of formation, organisation and action. And it is in these functions 
that it attains its full value and real utility. 

Another practice may be very helpful for the progress of the con­
sciousness. Whenever there is a disagreement on any matter, as a 
decision to take, or an act to accomplish, one must not stick to one's 
own conception or point of view. On the contrary, one must try 
to understand the other's point of view, put oneself in his place 
and, instead of quarrelling or even fighting, find out a solution which 
can reasonably satisfy both parties; there is always one for men of 
goodwill. 

Here must be mentioned the training of the vital. The vital being 
in us is the seat of impulses and desires, of enthusiasm and violence, 
of dynamic energy and desperate depression, of passions and revolt. 
It can set in motion everything, build up and realise, it can also 
destroy and mar everything. It seems to be, in the human being, 
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the most difficult part to train. It is a long labour requiring great 
patience, and it demands a perfect sincerity, for without sincerity 
one will deceive oneself from the very first step, and all endeavour 
for progress will go in vain. With the collaboration of the vital no 
realisation seems impossible, no transformation impracticable. But 
the difficulty lies in securing this constant collaboration. The vital is a 
good worker, but most often it seeks its own satisfaction. If that is re­
fused, totally or even partially, it gets vexed, sulky and goes on strike. 
As a result the energy disappears more or less completely and leaves 
in its place disgust for people and things, discouragement or revolt, 
depression and dissatisfaction. At these moments one must remain 
quiet and refuse to act; for it is at such times that one does stupid 
things and in a few minutes can destroy or spoil what one has gained 
in months of regular effort, losing thus all the progress made. These 
crises are of less duration and are less dangerous in the case of those 
who have established a contact with their psychic being sufficient to 
keep alive in them the flame of aspiration and the consciousness of 
the ideal to be realised. They can, with the help of this conscious­
ness, deal with their vital as one deals with a child in revolt, with 
patience and perseverance showing it the truth and light, endeavour­
ing to convince it and awaken in it the goodwill which for a moment 
was veiled. With the help of such patient intervention each crisis 
can be changed into a new progress, into a further step forward 
towards the goal. Progress may be slow, falls may be frequent, but 
if a courageous will is maintained one is sure to triumph one day and 
see all difficulties melt and vanish before the radiant consciousness 
of truth. 

Lastly, we must, by means of a rational and clear-seeing physical 
education, make our body strong and supple so that it may become 
in the material world a fit instrument for the truth-force which wills 
to manifest through us. 

In fact, the body must not rule, it has to obey. By its very nature 
it is a docile and faithful servant. Unfortunately it has not often the 
capacity of discernment with regard to its masters, the mind and the 
vital. It obeys them blindly, at the cost of its own well-being. The 
mind with its dogmas, its rigid and arbitrary principles, the vital 
with its passions, its excesses and dissipations soon do everything to 
destroy the natural balance of the body and create in it fatigue, ex­
haustion and disease. It must be freed from this tyranny; that can 
be done only through a constant union with the psychic centre of the 
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being. The body has a wonderful capacity of adaptation and endu­
rance. It is fit to do so many more things than one can usually 
imagine. If instead of the ignorant and despotic masters that govern 
it, it is ruled by the central truth of the being, one will be surprised 
at what it is capable of doing. Calm and quiet, strong and poised, it 
will at every minute put forth effort that is demanded of it, for it will 
have learnt to find rest in action, to replace through contact with the 
universal forces the energies it spends consciously and usefully. In 

·this sound and balanced life a new harmony will manifest in the body, 
reflecting the harmony of the higher regions which will give it the 
perfect proportions and the ideal beauty of form. And this harmony 
will be progressive, for the truth of the being is never static, it is a 
continual unfolding of a growing, a more and more global and 
comprehensive perfection. As soon as the body learns to follow the 
movement of a progressive harmony, it will be possible for it, through 
a continuous process of transformation, to escape the necessity of 
disintegration and destruction. Thus the irrevocable law of death 
will have no reason for existing any more. 

As we rise to this degree of perfection which is our goal, we shall 
perceive that the truth we seek is made up of four major aspects : 
Love, Knowledge, Power and Beauty. These four attributes of the 
Truth will spontaneously express themselves in our being. The 
psychic will be the vehicle of true and pure love, the mind that of 
infallible knowledge, the vital will manifest an invincible power and 
strength and the body will be the expression of a perfect beauty and 
a perfect harmony. 



II 

EDUCATION 

The education of a human being should begin at his very birth 
and continue throughout the whole length of his life. 

Indeed, if the education is to have its maximum result, it must 
begin even before birth : it is the mother herself who proceeds 
with this education by means of a twofold action, first, upon herself 
for her own improvement, and secondly, upon the child which she 
is forming within her physically. Certain it is that the nature of the 
child about to be born will depend very much upon the mother who 
forms it, upon her aspiration and will as much as upon the material 
surroundings in which she lives. The part of education which the 
mother has to go through is to see that her thoughts are always 
beautiful and pure, her feelings always noble and fine, her material 
surroundings as harmonious as possible and full of a great simplicity. 
And if in addition she has a conscious and definite will to form the 
child according to the highest ideal she can conceive, then the very 
best conditions are provided for the child to come into the world 
with the maximum of possibilities. How many difficult efforts and 
useless complications are avoided thereby ! 

Education to be complete must have five principal aspects relating 
to the five principal activities of the human being : the physical, 
the vital, the mental, the psychic and the spiritual. Usually, these 
phases of education succeed each other in a chronological order 
following the growth of the individual. This, however, does not 
mean that one should replace another but that all must continue, 
completing each other, till the end of life. 

We propose to study these five aspects of education one by one 
and also their reciprocal relations. But before we enter into the 
details of the subject, I wish to make a recommendation to parents. 
The majority of them, for various reasons, take very little thought of 
a true education to be given to children. When they have brought 
a child into the world, and when they have given him food and satis­
fied his various material wants by looking more or less carefully to 
the maintenance of his health, they think they have fully discharged 
their duty. Later on, they would put him to school and hand over 
to the teacher the care of his mental education. 
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There are other parents who know that their children should re­

ceive education and try to give it. But very few among them, even 
among those who are most serious and sincere, know that the first 
thing to do, in order to be able to educate the child, is to educate 
oneself, to become conscious and master of oneself so that one does 
not set a bad example to one's child. For it is through example that 
education becomes effective. To say good words, give wise advice 
to a child has very little effect, if one does not show by one's living 
example the truth of what one teaches. Sincerity, honesty, straight­
forwardness, courage, disinterestedness, unselfishness, patience, 
endurance, perseverance, peace, calm, self-control are all things 
that are taught infinitely better by example than by beautiful speeches. 
Parents, you should have a high ideal and act always in accordance 
with that ideal. You will see little by little your child reflecting this 
ideal in himself and manifesting spontaneously the qualities you wish 
to see expressed in his nature. Quite naurally a child has respect 
and admiration for his parents; unless they are quite unworthy, 
they will appear always to their children as demigods whom they 
will seek to imitate as well as they can. 

With very few exceptions, parents do not take into account the 
disastrous influence their defects, impulses, weaknesses, want of 
self-control have on their children. If you wish to be respected by 
your child, have respect for yourself and be at every moment worthy 
of respect. Never be arbitrary, despotic, impatient, ill-tempered. 
When your child asks you a question, do not answer him by a stu­
pidity or a foolishness, under the pretext that he cannot understand 
you. You can always make yourself understood if you take sufficient 
pains for it, and in spite of the popular saying that it is not always 
good to tell the truth, I affirm that it is always good to tell the truth, 
only the art consists in telling it in such a way as to make it accessible 
to the brain of the hearer. In early life, till twelve to fourteen years, 
the child's mind is not accessible to abstract notions and general 
ideas. And yet you can train it to understand these things by using 
concrete images or symbols or parables. Up to a sufficiently advanced 
age and for some who mentally remain always children, a narrative, 
a story, a tale told well teaches much more than a heap of theoretical 
explanations. 

Another stumbling-block to avoid. Do not scold your child 
except with a definite purpose and only when quite indispensable. 
A child too often scolded gets hardened to rebuke and comes to 
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attach little importance to words or severity of tone. Particularly, 
take care not to rebuke him for a fault which you yourself commit. 
Children are very keen and dear-sighted observers : they soon 
find out your weaknesses and note them without pity. 

When a child has made a mistake, see that he confesses it to you 
spontaneously and frankly ; and when he has confessed, make him 
understand with kindness and affection what was wrong in his 
movement and that he should not repeat it. In any case, never 
scold him; a fault confessed must be forgiven. You should not allow 
any fear to slip in between you and your child; fear is a disastrous 
way to education : invariably it gives birth to dissimulation and 
falsehood. An affection that sees clear, that is firm yet gentle and a 
sufficiently practical knowledge will create bonds of trust that are 
indispensable for you to make the education of your child effective. 
And never forget that you have to surmount yourself always and 
constantly so as to be at the height of your task and truly fulfil the 
duty which you owe towards your child by the mere fact of your 
having brought him into existence. 



III 

PHYSICAL EDUCATION 

Of all the domains of human consciousness, the physical is the 
one most completely governed by method, order, discipline, proce­
dure. The lack of plasticity and receptivity in matter has to be 
replaced there by an organisation of details, at once precise and com­
prehensive. In this organisation one must not forget, however, 
that all the domains of the being are interdependent and interpe­
netr~ting. Yet, even if a mental or vital impulsion is to be expressed 
physically it must submit to an exact and precise procedure. That is 
why all education of the body, if it is to be effective, must be rigor­
ous and detailed, foreseeing and methodical. That will be trans­
lated into habits : the body is a being of habits. But these should 
be controlled and disciplined, yet at the same time supple enough 
to adapt themselves to the circumstances and the needs of the 
growth and development of the being. 

All education of the body should begin at the very birth and con­
tinue throughout life : it is never too soon to begin nor too late to 
continue. 

The education of the body has three principal aspects : (1) 
control and discipline of functions, (2) a total, methodical and 
harmonious development of all the parts and movements of the 
body and (3) rectification of defects and deformities, if there 
are any. 

It may be said that from the very first days, almost even from the 
first hours, of life the child should be submitted to the first part 
of the programme in the matter of food, sleep, evacuation, etc. If 
the child, from the very beginning of his existence, takes to good 
habits, that will save him a good deal of trouble and inconvenience 
during the whole of his life. And also the persons who have the 
charge to watch over him during his first years will find their task 
very much easier. 

Naturally, this education, if it is to be rational, enlightened and 
effective, must be based upon a minimum knowledge of the human 
body, its structure and its functions. As the child grows, he must 
gradually acquire the habit of observing the functioning of its 
organs so that he may control it more and more, taking care that 
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this functioning is normal and harmonious. In the matter of posi­
tions, postures and movements, bad habits are formed too early and 
too quickly that may have disastrous consequences for the whole 
life. All who take the question of education seriously and wish to 
give their children all facilities to develop nonnally will easily find 
the necessary hints and instructions. The subject is being more 
and more carefully studied, and many books have appeared and 
are appearing which give all the information and guidance needed 
on the subject. 

It is not possible for me to enter into details of execution, for 
each problem is different from another and the solution should suit 
the individual case. The question of food has been studied by ex­
perts at length and with care. The dietary to help children in their 
growth is generally known and can be usefully followed. But it is 
very important to remember that the instinct of the body, so long 
as it remains intact, knows more than any theory. Thus, if you 
wish that your children should develop normally, you must not 
force them to eat food for which they have a disgust; for often the 
body possesses a sure instinct as to what is harmful to it, unless the 
child is particularly capricious. 

The body in its normal state, that is to say, if there is no inter­
vention of mental notions or vital impulsions, knows also very well 
what is good and necessary for it. But a normal state of that kind 
can happen only when the child has been taught with care and has 
learnt to distinguish desires from needs. He must develop the taste 
for food that is simple and healthy, substantial and appetising, with­
out any useless complications. He must avoid, in his daily food, all 
that merely stuffs and causes heaviness; praticularly, he must be 
taught to eat according to his hunger, neither more nor less, and not 
to make food an occasion to satisfy his greed and gluttony. From 
one's very childhood, one should know that one eats in order to 
give to the body strength and health, and not to enjoy the pleasures 
of the palate. The child should be given the food that suits his 
temperament, prepared with all safeguards in respect of hygiene 
and cleanliness, that is pleasant to the taste and yet very simple; 
and this food should be chosen and measured out according to the 
age of the child and his regular activities; it must contain all the 
chemical and dynamic elements that are necessary for the develop­
ment and the balanced growth of all the parts of the body. 

Since the child will be given only the food needed for maintaining 
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health and supplying necessary energy, one must be very careful 
not to use food as a means of coercion or punishment. The habit of 
telling a child : "you were not a good boy, you will not be given 
your dessert, etc." is totally disastrous. You create in this way in 
his little consciousness the impression that food is given to him chiefly 
to satisfy his greed and not because it is indispensable for the good 
functioning of his body. 

Another thing should be taught to a child from his early years : 
the taste for cleanliness and hygienic habits. But if you wish to form 
in the child this taste for cleanliness and respect for the rules of 
hygiene, you must take great care not to instil into him the fear of 
illness. Fear is the worst incentive for education and the surest way 
of attracting what is feared. Yet, while not fearing illness, one need 
have no inclination for it either. There is a current belief that brilliant 
minds have weak bodies. It is a delusion and has no basis. There 
was perhaps an epoch when a romantic and morbid taste for physical 
unbalance prevailed; but, fortunately, that tendency has disap­
peared. Nowadays a well-built, solid, muscular, strong and perfectly 
balanced body is appreciated at its true value. In any case, children 
should be taught to have respect for health, admiration for a healthy 
man whose body knows how to repel attacks of illness. A child pre­
tends illness to escape a trouble, some necessity, a work that does 
not interest him or even simply to move the heart of his parents 
and get from them satisfaction of some caprice. Children must also 
be taught, as early as possible, that that procedure is not worth the 
game and that you are not more interesting by being ill; rather the 
contrary. The weak have a tendency to believe that their weaknesses 
make them particularly interesting and to use this weakness and 
even their illness, if necessary, as means of attracting towards them 
the attention and sympathy of persons who are around them and live 
with them. On no account should this pernicious tendency be en­
couraged. Children should be taught that to be ill is a sign offailing 
and inferiority, not of a virtue or a sacrifice. 

For that it would be good for the child, as soon as he is able to 
make use of his limbs, to devote some time daily to developing me­
thodically and normally all the parts of his body. Every day some 
twenty or thirty minutes, preferably on getting up from bed if 
possible, will suffice to assure good functioning and balanced growth 
of his muscles, preventing at the same time stiffening of the joints 
and of the spine that comes about much earlier than it is supposed. 
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In the general programme of education for children, sports and out-
• door games should be given a fair place; that, more than all the medi­

cines of the world, will assure him good health. An hour's moving 
about in the sun does more to cure weakness or anaemia than a whole 
armoury of tonics. My advice is that medicine should not be taken 
unless it is absolutely impossible to do otherwise; and this "abso­
lutely impossible" must be absolutely strict. Although there are, 
in this programme of physical culture, certain well-known general 
lines as to how best to develop the human body, stillifthe method 
is to be fully effective, each case should be considered individually, 
if possible with the help of a competent person, otherwise by con­
sulting books on the subject that have already been or are being 
published. 

But in any case, a child, whatever may be his activities, should 
have a sufficient number of hours for sleep. This number will vary 
with age. In the cradle, the baby should sleep longer than it remains 
awake. The number of hours for sleep will diminish as the child 
grows. But till the adult age the number should not be less than 8 
hours and that in a quiet and well-ventilated place. The child should 
not be deprived of his early night sleep uselessly. The hours before 
midnight are the best for resting the nerves. Even during the waking 
hours, relaxation is an indispensable thing for everyone who wishes 
to maintain the nervous balance. To know how to relax the muscles 
and the nerves is an art which should be taught to the children even 
when very young. There are many parents who, on the contrary, 
force their children to constant activity. When the child remains 
quiet, they imagine he is ill. There are even parents who have the 
bad habit of making their child do household work at the expense of 
his rest and relaxation. Nothing is worse than that for a growing 
nervous system which cannot stand the tension of too continuous an 
effort or an activity imposed upon it and not freely chosen. I hold 
against all current ideas and prejudices that it is not fair to demand 
services from a child, as if it were his duty to serve his parents. The 
contrary would be more true : certainly it is natural that parents 
should serve their children, at least take great care of them. It is 
only if the child chooses freely to work for the family and does the 
work as a play that the thing is admissible. And even then, one must 
be careful that it diminishes in no way the hours of rest absolutely 
necessary for the body to function properly. 

I said that even from young age children should be taught respect 
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for physical health, strength and balance. The great importance of 
beauty must also be insisted upon. A young child should aspire for 
beauty, not for the sake of pleasing others or gaining fame, but for the 
love of beauty itself : for beauty is the ideal which physical life has to 
realise. In every human being there is the possibility of establishing 
harmony among the different parts of the body and the different 
movements when the body is in action. The human body that under­
goes a rational method of physical culture from the beginning of its 
existence can realise its own harmony and thus be fit to express 
beauty. When we shall speak of the other aspects of an integral 
education, we shall see what are the inner conditions to be fulfilled 
if this beauty is to be manifested one day. 

Till now I have referred only to the education to be given to 
children; for, a good deal of bodily defects and malformations can 
be avoided by an enlightened physical education given at the proper 
time. But if, for some reason or other, this education has not been 
given during childhood and even in youth, it can begin at any age 
and followed throughout life. But the later one begins, the more 
one must be prepared to meet bad habits that have to be corrected, 
rigidities to be made supple, malformations to be rectified. And this 
preparatory work will need much patience and perseverance before 
one can start on a constructive programme for the harmonisation 
of the form and its movements. But if you hold within yourself the 
living ideal of beauty that is to be realised, you are sure to reach the 
goal you aim at. 

5 



IV 

THE EDUCATION OF THE VITAL 

Of all education, the education of the vital is perhaps the most 
important and the most indispensable. And yet it is rarely taken up 
and followed with understanding and method .. There are several 
reasons for this: first, human thinking is in a great confusion over 
what concerns this particular subject; secondly, the enterprise is 
very difficult and to be successful in it one must have endurance, 
endless persistence and an inflexible will. 

Indeed, the vital in man's nature is a despotic and exacting tyrant. 
Moreover, since it holds within itself power, energy, enthusiasm, 
effective dynamism, many have a feeling of timorous respect for it 
and try always to please it. But it is a master that is satisfied by no­
thing and its demands have no limit. Two ideas, very widespread, 
specially in the West, contribute towards making its domination ever 
more masterful. One is that the goal of life is to be happy; the other 
that you are born with a certain character and it is impossible to 
change it. 

The first idea is a crude deformation of a very profound truth: it is 
that all existence is based upon the delight of being and without the 
delight of being there would be· no ·life. But ·his delight of being, 
which is a quality of the Divine and therefore unconditional, must 
not be confused with the pursuit of pleasure in life, for that depends 
largely upon circumstances. The conviction that makes one believe 
that one has the right to be happy leads, as a matter of course, towards 
the will to live one's life at any cost. This attitude in its obscure and 
aggressive egoism brings about every conflict and misery, deception 
and discouragement, ending often in a catastrophe. 

In the world, as it actually is, the goal of life is not to secure 
personal happiness, but to awaken the individual progressively 
towards the Truth-consciousness. 

The second idea arises from the fact that a fundamental change in 
character needs an almost complete mastery over the subconscient 
and a very rigorous disciplining of whatever comes up from the in­
conscient, which, in ordinary natures, is an expression of the conse­
quences of atavism and of the environment in which one is born. Only 
an almost abnormal growth of consciousness and the constant help 
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of Grace can achieve this herculean task. Besides, this task has been 
rarely attempted; many famous teachers have declared it unrealisable 
and chimerical. And yet it is not unrealisable. The transformationv 
of character has been realised in fact by means of a dear-sighted 
discipline and a perseverance so obstinate that nothing, not even the 
most persistent failures, can discourage it. 

The indispensable starting-point is a detailed and thorough obser­
vation of the character to be transformed. In most cases, that itself is 
a difficult and often baffling task. But there is one fact which the old 
traditions knew and which can serve as the guiding string in the 
labyrinth of inner discov:ry. It is that every one possesses in a large 
measure, and the exceptional individual in an increasing degree of 
precision, two opposit<: ten.dencies in the character, almost in 
equal proportions, which are like the light and the shadow of the same 
thing. Thus a man who has the capacity of being exceptionally 
generous suddenly finds rushing up in his nature an obstinate avarice; 
the courageous would be somewhere a coward and the good suddenly 
have wicked impulses. Life seems to endow every one, along with the 
possibility of expressing an ideal, with contrary elements in him re­
presenting in a concrete manner the battle he has to wage and the 
victory he has to win so that the realisation may be possible. In this 
way, all life is an education carried on more or less consciously, more 
or less deliberately. In certain cases this education helps the move­
ments expressing the light, in others the opposite movements i.e., 
those that express the shadow. If the circumstances and the environ­
ment are favourable, the light will grow at the expense of the shadow; 
otherwise the contrary will happen. Hence the individual's character· 
will crystallise according to the caprice of nature and the determinism 
of a material and vital life, unless there is a luminous intervention of 
a higher element, a conscious will which will not let nature follow its 
whimsical procedure but replace it by a logical and dear-seeing 
discipline. This conscious will is what we mean by the rational 
method of education. 

That is why it is of prime importance that the child's education of 
the vital should begin as early as possible, indeed, as soon as he is able 
to use his sense organs. In that way, many bad habits would be 
avoided and harmful influences eliminated. 

The education of the vital has two principal aspects. They are 
very different as to the goal and the process, but both are equally 
important. The first is to develop and utilise the sense organs, the 
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second is to become conscious and gradually master of one's character 
and in the end to achieve its transformation. 

The education of the senses, again, has several aspects, they are 
added to each other as the being grows: indeed this education should 
not stop at all. The sense organs may be so cultivated as to attain a 
precision and power in their functioning far greater than what is 
normally expected of them. 

Some ancient mystic knowledge declared that the number of ~enses 
that man can develop is not five but seven and in certain special cases 
even twelve. Certain races at certain epochs have, through necessity, 
developed more or less perfectly one or the other of these supple­
mentary senses. With a prop.er discipline persistently gone through, 
they are within the reach of all who are sincerely interested in their 
culture and its results. Among the many faculties that are often 
spoken of, there is, for example this one: to widen the physical con­
sciousness, project it out of oneself so as to concentrate on a definite 
point and thus get the sight, hearing, smell, taste and even the touch 
at a distance. 

To this general education of the senses and their action there will 
be added, as early as possible, the cultivation of discrimination and 
the aesthetic sense, the capacity to choose and take up what is beauti­
ful and harmonious, simple, healthy and pure. For, there is a psy­
chological health as much as a physical health; there is a beauty and 
harmony of the sensations, as much as a beauty of the body and its 
movements. As the child grows in capacity and understanding, he 
should be taught, in the course of his education, to add aesthetic taste 
and refinement to power and precision. He must be shown, made to 
appreciate, taught to love beautiful, lofty, healthy and noble things, 
whether in nature or in human creation. It must be a true aesthetic 
culture and it will save him from degrading influences. For in the 
wake of the last wars and the terrible nervous tension which they 
provoked, as a sign, perhaps, of the decline of civilisation and de­
composition of society, has come a growing vulgarity which seems to 
have taken possession of human life, individually as well as collec­
tively, particularly on the level of aesthetic life and the life of 
the senses. A methodical and enlightened culture of the senses 
can, little by little, remove from the child whatever has been 
vulgar, commonplace and crude in him through contagion: this 
culture will have happy reactions even on his character. For one 
who has developed a truly refined taste, will feel, because of this very· 
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refinement, incapable of acting in a crude, brutal or vulgar manner. 
This refinement, if it is sincere, will bring to the being a nobility and 
generosity which will spontaneously find expression in his behaviour 
and 'vill keep him away from many base and perverse movements. 

And this brings us naturally to the second aspect of vital education, 
i.e., what concerns character and its transformation. 

Generally, systems of discipline dealing with the vital, its puri­
fication and its mastery proceed by coercion, suppression, abstinence 
and asceticism. The procedure is certainly easier and quicker 
although, in a deeper way, less enduring and effective than that of 
strict and detailed education. Besides, it eliminates all possibility 
of the intervention, help and collaboration of the vital. And yet this 
help is of the utmost importance if one wishes to have an all-round 
growth of the individual and his activity. 

To become conscious of the many movements in oneself and 
take note of what one does and why one does it, is the indispensable 
starting-point. The child must be taught to observe himself, to note 
his reactions and impulses and their causes, to become a dear-sighted 
witness of his desires, his movements of violence and passion, his 
instincts of possession and appropriation and domination and the 
background of vanity against which they stand with their counterparts 
of weakness, discouragement, depression and despair. 

Evidently, the process would be useful only when along with the 
growth of the power of observation there grows ~so !he '!ill towards 
progress and perfection. This will is to be instilled into· the child as 
soon as he is capable of having one, that is to say, at a much younger 
age than is usually believed. 

There are different methods according to differing cases for 
: awakening this will to surmount and conquer : on certain individuals 

it is rational arguments that are effective, for others sentiment and 
good will are to be brought into play, in others again it is the sense of 
dignity and self-respect; for all, however, it is the example shown con­
stantly and sincerely that is the most powerful means. 

Once the resolution is firmly established, there is nothing more to 
do than to proceed with strictness and persistence, never to accept 
defeat as final. If you are to avoid all weakening and withdrawing, 
there is one important point you must know and never forget : the . 
will can be cultivated and developed ~ven like the muscles by metho-

- ai~al and progressive exercise. You must not shrink from demanding 
·of your will the maximum effort even for a thing that appears to be 
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of no importance; for it is by effort that capacity grows, acquiring 
little by little the po~er to apply itself even to the most difficult 
things. What you have decided to do, you must do, come what may, 
even if you have to begin your attempt over and over again any num­
ber of times. Your will will be strengthened by the effort, and in the 
end you will have nothing more to do than to choose with a clear vision 
the goal to which you will apply it. 

To sum up : one must gain a full knowledge of one's character 
and then acquire control over one's movements so that one may 
achieve perfect mastery and transformation of all the elements that 
have to be transformed. 

Now, all will depend upon the ideal which the effort for mastery 
and transformation seeks to achieve. The value of the effort and its 
result will depend upon the value of the ideal. This is the subject we 
shall deal with next, in connection with mental education. 



v 

MENTAL EDUCATION 

Of all education, that of the mind is the best known and the most 
in use. And yet except in a few rare cases, there are lacunae which 
make of it something very incomplete and, in the end, quite insuffi­
cient. 

Generally speaking, education is taken to mean the required mental 
education. And when a child has been made to undergo, for a num­
ber of years, a course of severe training, which is more like stuffing 
the brain than educating it, it is considered that whatever is neces­
sary for his mental growth has been done~ But in reality nothing of 
the kind has been done. Even when the training is given with due 
measure and discrimination and does not impair the brain, it cannot 
impart to the human mind the faculties it needs to make a good and 
useful instrument. The education that is usually given can, at the 
most, serve as a gymnastic exercise to increase the suppleness of the 
brain. From this standpoint, each branch of human learning repre­
sents a special kind of mental gymnastics, and the verbal formulae 
used in each of these branches constitute, in each case, a special and 
well-defined language. 

A true educationfof the mind, that which will prepare man for 
a higher life, has five principal phases. Normally these phases come 
one after another, but in exceptional individuals they may come al­
ternately or even simultaneously. The five phases, in brief, are : 

(I) Development of the power of concentration, the capacity 
of attention. 

(2) Development of the capacities of expansion, wideness, com­
plexity and richness. 

(3) Organisation of i4eas around a central idea or a higher ideal 1 

or a supremely lumino~s idea that will 'ierve as a guide in life. 
(4) Thought control, rejection of undesirable thoughts so that 

one may, in the end, think only what one wants and when one 
wants. 

(5) Development of mental silence, perfect calm and a more 1 

and more tO!~J:eceptivicy-to -i~spirations coming from the higher 
regions of the being. 

It is not possible to give here all the details concerning the me-
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thods to be employed in the application of these phases of education 
to different individuals. Still some explanatory indications can 
be given. 

It cannot be gainsaid that what most impedes mental progress 
in the child is the constant dispersion of his thoughts. His thought 
flutters hither and thither like a butterfly and a great effort is re­
quired on his part to fix it. And yet the capacity is latent in him. 
For when you succeed in making him interested, he is capable of 
a good amount of attention. It is therefore the skill of the educator 
that will make the child gradually capable of a sustained effort at 
attention and a faculty of more and more complete absorption in 
the work while it is being done. All means are good that can de­
velop this faculty of attention : they can all be utilised according to 
need and circumstances, from games up to rewards. But it is the 
psychological action that is most important : the sovereign means 
is to rouse in the child interest in the thing that one wishes to teach, 
the taste for work, the will to progress. To love to learn is the most 
precious gift that one can make to a child : to love to learn always 
and everywhere. Let all circumstances, all happenings in life be 
occasions, constantly renewed, for learning more and ever more. 

For that, to attention and concentration should be added ob­
servation, precision of recording and faithfulness of memory. The 
faculty of observation can be developed by various and spontaneous 
exercises, making use of all opportunities that help to keep the child's 
thought wakeful, alert, quick. The growth of the understanding 
much more than that of memory should be insisted upon. One 
knows only what one understands. Things learnt by heart, mecha­
nically, get blurred little by little and finally fade away: you do not 
forget what you understand. Moreover, you must never refuse to 
explain to a child the how and the why of things. If you cannot do 
it yourself, you must direct him to persons who are qualified to 
answer or to books dealing with the question. It is in this way that 
you will progressively awake in the child the taste for real study 
and the habit of a persistent effort to know. 

This will take us naturally to the second phase of growth in which 
the mind is to enlarge and enrich itself. 

As the child progresses you will show him how everything can 
become an interesting subject for study, provided the question is 
approached in the right manner. The life of every day, of every 
moment is the best of all schools : it is varied, complex, rich in 
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unforeseen experiences, in problems awaiting solution, in clear and 
striking examples and in evident sequences. It is so easy to rouse 
healthy curiosity in children, if you answer with intelligence and 
clarity the numberless questions they put. An interesting reply 
brings in its train others and the child, his attention attracted, learns 
without effort much more than what he usually does on the school 
bench. A careful and intelligent selection should also give him a 
taste for healthy reading which is at once instructive and attractive. 
Again, you must fear nothing that awakes and satisfies his ima­
gination : it is imagination that develops the creative mental faculty 
and it is through that that study becomes a living thing and the mind 
grows in joy. 

In order to increase the suppleness and comprehensiveness of 
the mind, one should not only look to the number and variety of 
subjects for study, but particularly to the diverse approaches to the 
same subject; by this means the child will be made to understand in 
a practical way that there are many ways of facing the same intel­
lectual problem, dealing with it and solving it. The brain thus will 
be free from all rigidity and, at the same time, thought will gain in 
richness and suppleness and be made ready for a more complex 
and comprehensive synthesis. In this way also the child will be 
imbued with the sense of the extreme relativity of mental knowl­
edge and, little by little, he will be awakened to an aspiration in 
him for a truer source of knowledge. 

Indeed, as the child progresses in his studies and grows in age, 
his mind too ripens and is more and more capable of general ideas; 
and along with this, there always comes the need for certitude, for 
a knowledge stable enough to be made the basis of a mental construc­
tion which will permit all diverse and scattered and often contra­
dictory ideas accumulated in the brain to be organised and put in 
order. This ordering is indeed very necessary if one is to avoid chaos 
in one's ·thoughtS. All contradictorieS can be transformed into com­
plementaries, b~t for. that one· must discover a higher idea that 

- -will be able to harmonise them. It is good to consider all problems 
from all possible standpoints to avoid partiality and exclusiveness : 
but if the thought is to be active and creative it must, in each case~ 
be the natural and logical synthesis of all the points of view taken in. 

· And if you are to make of the totality of your thoughts a dynamic 
and constructive force, you must take great care as to the choice of 
the central idea of your mental synthesis; for upon that will depend 
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the value of your synthesis. The higher and larger the central idea 
and the more universal it is, rising above time and space, the more 
numerous and the more complex will be the ideas, notions and 
thoughts which it will be able to organise and harmonise. 

It goes without saying that the work of organisation cannot be 
done all at once. The mind, if it is to keep its vigour and youth, 
must progress constantly, revise its notions in the light of all new 
knowledge, enlarge its frame to include fresh notions and therefore 
re-classify and re-organise its thoughts, so that each one of them 
may find its proper place in relation to others and the whole thus 
stand harmonious and orderly. 

All that has just been said, however, concerns the speculative 
mind, the mind that learns. But learning is only one aspect of mental 
activity; the other, at least as important, is the constructive faculty, 
the capacity to give form and therefore prepare for action. This 
part of mental activity, although very important, has rarely been the 
subject of any special study or discipline. Only those who want, 
for some reason, to exercise a strict control over their mental activities 
think of observing and disciplining this faculty of formation : even 
so, as soon as they try it, they find themselves faced by difficulties 
that appear almost insurmountable. 

And yet control over this formative activity of the mind is one of 
the most important aspects of self-education : one can say that with­
out it no mental mastery is possible. On the side of study, all ideas 
are acceptable and should be included in the synthesis whose very 
function would be to become more and more rich and complex; but, 
on the side of action, it is quite the contrary. A strict control should 
be put on ideas that are accepted for translation into action. Only 
those that agree with the general trend of the central idea forming 
the basis of the mental synthesis should be permitted to express 
themselves in action. This means that every thought entering the 
mental consciousness should be placed before the central ideal; 
if it finds a right place among the thoughts already grouped, it will 
be admitted into the synthesis; if not, it will be thrown out, so that it 
cannot have any influence upon the action. This work of mental puri­
fication should be done very regularly to seeure a complete contr~l 

. over one's actions. 
For that purpose, it is good to set apart every day some time when 

one can quietly go over one's thoughts and put order into one's 
synthesis. Once the habit is acquired, you can maintain your control 
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over thoughts even during work and action and you will be able not 
to let any come to the fore that is not useful to the thing undertaken. 
Particularly, if the power of concentration and attention is conti­
nuously cultivated, the active external consciousness will allow only 
those thoughts that are needed and then they become all the more 
dynamic and effective. And if, in the intensity of concentration, it 
is necessary not to think at all, all mental vibration can be stopped 
and an almost total silence secured. In this silence one can open 
gradually to the higher mental regions and learn to record the inspira­
tions that come from there. 

But even before arriving at this point, silence in itself is supremely 
useful. In most people who have a somewlfat developed and active 
mind, the mind is never at rest. During the day, its activity is put 
under a certain control, but at night, during the sleep of the body, 
the control of the waking state is almost completely removed and the 
mind indulges in excessive and often incoherent activities. This 
creates a great tension ending in fatigue and diminution of mental 
faculties. 

The fact is that, like all the other parts of the human being, the 
mind too needs rest and this rest it will not have unless we know how 
to give it. The art of giving rest to one's mind is a thing to be acquired. 
Changing mental activity is a way of rest; but the greatest possible rest 

. - lies in silence. And in the case of mental faculties, a few minutes 
passed in the calm of silence mean a more effective rest than hours of 
sleep. 

When one will have learnt to silence the mind at will and concen­
trate it in the receptive silence, then there will be no problem that 
one cannot solve, no mental difficulty to which a solution will not be 
found. Thought, while in agitation, becomes confused and impotent; 
in an attentive tranquillity, the light can manifest itself and open new 
horizons to man's capacity. 
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PSYCHIC AND SPIRITUAL EDUCATION 

Till now we have dealt with the education which can be given to all 
children born upon earth; it is concerned with purely human faculties. 
But one need not stop there.~Every human being carries hidden within 
him the possibility of a greater consciousness beyond the frame of 
his normal life through which he can participate in a higher and vaster 
life. Indeed, in all exceptional beings it is always this consciousness 
that governs their life, and organises both the circumstances of 
their life and their individual reaction to these circumstances. What 

_ !}le human mind d~es. not know and cannot do, this consciousness 
knows and does. It IS like a light that shines at the centre of the being 
radiating through the thick coverings of the external consciousness. 
Some have a vague perception of its presence; a good many children 
are under its influence which shows itself very distinctly at times in 
their spontaneous reactions and even in their words. Unfortunately 
parents most often do not know what it is and do not understand 
what is happening in their children; therefore their reaction with 
regard to these phenomena is not happy and all their education con­
sists in making the child as unconscious as possible in this domain, 
concentrate all its attention upon external things and thus form the 
habit of looking upon those alone as important. This concentra­
tion upon external things is very useful; but it must be done in the 
proper way. The three lines of education-physical, vital and mental 
-deal with that which may be defined as the means of building up 
the personality, raising the individual out of the amorphous sub­
conscious mass, making it a well-defined self-conscious entity. 
With psychic education we come to the problem of the true motive 
of life, the reason of our existence upon earth, the very discovery to 
which life must lead and the result of that discovery, the consecration 
of the individual to his eternal principle. This discovery very gene­
rally is associated with a mystic feeling, a religious life, because it is 
religions particularly that have been occupied with this aspect of life. 
But it need not be necessarily so : the mystic notion of God may be 
replaced by the more philosophical notion of truth and still the dis­
covery will remain essentially the same, only the road leading to it 
may be taken even by the most intransigent positivist. For mental 
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notions and ideas possess a very secondary importance in preparing 
one for the psychic life. The important thing is to live the experience: 
for it carries its own reality and force apart from any theory that may 
precede or accompany or follow it, because most often theories are 
mere explanations that are given to oneself in order to have more or 
less the illusion of knowledge. Man clothes the ideal or the absolute 
he seeks to attain with different names according to the environment 
in which he is born and the education he has received. The expe­
rience is essentially the same, if it is sincere : it is only the words 
and phrases in which it is formulated that differ according to the 
belief and the mental education of the person who experiences. All 
formulation is only an approximation that should be progressive 
and grow in precision as the experience itself becomes more and more 
precise and coordinated. Still, if we are to give a general outline 
of psychic education, we must have an idea, however relative it may 
be, of what we mean by the psychic being. Thus one can say, for 
example, that the creation of an individual being is the result of the 
projection, in time and space, of one of the countless possibilities 
latent in the Supreme Origin of all manifestation which, through the 
one and universal consciousness, is concretised in the law or the truth 
of an individual and so becomes by a progressive growth its soul or 
psychic being. 

I stress the point that what I have said here in brief does not pro­
fess to be a complete exposition of the reality and does not exhaust 
the subject-far from it. It is just a summary explanation for a 
practical purpose so that it can serve as a basis for the education 
with which we are concerned. 

It is through the psychic presence that the truth of an individual 
being comes in~o contact with him and the circumstances of his life. 
In most cases this presence acts, so to say, from behind the veil, 
unrecognised and unknown; but in some, it is perceptible and its 
action recQgnisable; in a few among these, again, the presence be­
comes tangible and its action quite effective. These go forward in 
their life with an assurance and a certitude all their own, they are 
masters of their destiny. It is precisely with a view to obtain this 
mastery and become conscious of the psychic presence that psychic 
education has to be pursued. But for that there is need of a special 
factor, the personal will. ~or till now, the discovery of th~. psychic 
being, the identification with. it, has not been among the recognised 
subjects of education. It is true one can find in special treatises useful 
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and practical hints on the subject, and also there arc persons fortunate 
enough to meet someone capable of showing the path and giving the 
necessary help to follow it. More often, however, the attempt is left 
to one's own personal initiative : the discovery is a personal matter 
and a great resolution, a strong will and an untiring perseverance are 
indispensable to reach the goal. Each one must, so to say, chalk out 
his own path through his own difficulties. The goal is known to some 
extent; for, most of those who have reached it have described it 
more or less clearly. But the supreme value of the discovery lies in 
its spontaneity, its genuineness : that escapes all ordinary mental 
laws. And this is why anyone wanting to take up the adventure, 
usually seeks at first some person who has gone through it success­
fully and is able to sustain him and show him the way. Yet there are 
some solitary travellers and for them a few general indications may be 
useful. 

The starting-point is to seek in yourself that which is independent 
of the body and the circumstances of life, which is not born of the 
mental formation that you have been given, the language you speak, 
the habits and customs of the environment in which you live, the 
country where you are born or the age to which you belong. You 

" must _find,_ in the depths of your being, that which carries in it 'file 
sens_e.of universality, limitless expansion, termless continuity. Then 
you decentralise, spread out, enlarge yourself; you begin to live in 
everything and in all beings; the barriers separating individuals from 
each other break down. You think in their thoughts, vibrate in 
their sensations, you feel in their feelings, you live in the life of all. 
What seemed inert suddenly becomes full of life, stones quicken, 
plants feel and will and suffer, animals speak in a language more or 
less inarticulate, but clear and expressive; everything is animated 
with a marvellous consciousness without time and limit. And this 
is only one aspect of the psychic realisation. There are many others. 
All combine in pulling you out of the barriers of your egoism, the 
walls of your external personality, the impotence of your reactions and 
the incapacity of your will. 

But, as I have already said, the path to come to that realisation is 
long and difficult, strewn with traps and problems, and to face them 
demands a determination that must be equal to all test and trial. It 
is like the explorer's journey through virgin forest, in quest of an 
unknown land, towards great discovery. The psychic being is also a 
great discovery to be made requiring as much fortitude and endur-
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ance as the discovery of new continents. A few words of advice 
may be useful to one resolved to undertake it : 

The first and most important point which must never be forgotten 
is that with the mind it is impossible to judge of spiritual things. All 
who have written on yogic discipline have said so, but very few are 
those who put it into practice and yet, in order to proceed on 
the path, it is absolutely indispensable to abstain from all mental 
judgment, mental opinion and reaction. 

Give up all personal seeking for comfort, satisfaction, enjoyment 
or happiness. Be only a burning fire for progress, take whatever 
comes to you as a help for progress and make at once the progress 
required. 

Try to take pleasure in all you do, but never do anything for 
the sake of pleasure. Never get excited, nervous or agitated. Re­
main perfectly quiet in the face of anything and everything. And 
yet be always awake to find out the progress you have still to make 
and lose no time in making it. 

Never tal'e physical happenings at their face value. They are 
always a clumsy attempt to express something else, the true thing 
which escapes your superficial understanding. 

Never complain of the behaviour of anyone, unless you have 
the power to change in his nature what makes him so behave; and 
if you have the power, change him instead of complaining. 

Whatever you do, never forget the goal which you have set be­
fore you. There is nothing small or big in this enterprise of a great 
discovery; all things are equally important and can either hasten or 
delay its success. Thus before you eat, concentrate a few seconds 
in the aspiration that the food you will take brings to your body 
the substance necessary to serve as a solid basis for your effort 
towards the great discovery, and give it the energy of persistence 
and perseverance in the effort. 

Before you go to bed, concentrate a few seconds in the aspiration 
that the sleep may restore your fatigued nerves, bring to your brain 
calmness and quietness, that on waking up you may, with renewed 
vigour, begin again your journey on the path of the great discovery. 

Before you act, concentrate in the will that your action may 
help, at least not hinder in any way, your march forward towards 
the great discovery. 

When you speak, before the words come out of your mouth, 
concentrate awhile just long enough to check your words and allow 
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those alone that are absolutely necessary and arc not in any way 
harmful to your progress on the path of the great discovery. 

In brief, never forget the purpose and the goal of your life. The 
will for the great discovery should be always there soaring over 
you, above what you do and what you are, like a huge bird of light 
dominating all the movements of your being. 

Before the untiring persistence of your effort, an inner door will 
open suddenly and you will come out into a dazzling splendour that 
will bring to you the certitude of immortality, the concrete ex­
perience that you have lived always and always shall live, that the 
external forms alone perish and that these forms are, in relation to 
what you are in reality, like clothes that are thrown away when 
worn out. Then you will stand erect freed from all chains and 
instead of advancing with difficulty under the load of circumstances 
imposed upon you by nature, borne and suffered by you, you can, 
if you do not want to be crushed under them, walk on straight and 
firm, conscious of your destiny, master of your life. 

And yet this release from all slavery to the flesh, this liberation 
from all personal attachment is not the supreme fulfilment. There 
are other steps to take before you reach the summit. And even 
these steps can and should be followed by others which will open 
the gates of the future. It is these later steps that will be the subject­
matter of what I call spiritual education. 

But before we enter this new stage and deal with the question in 
detail, an explanation is useful. Why is it necessary to make a dis­
tinction between the psychic education of which we have just now 
spoken and the spiritual education of which we are going to speak 
presently? It is necessary because the two are usually mixed up 
under the generic name "yogic discipline", although the goal they 
aim at is very different in each case : for one, it is a higher 
realisation upon earth, for the other, an escape from all earthly 
manifestation, even away from the whole universe, a return to the 
unmanifest. 

So one can say that the psychic life is the life immortal, endless} 
time, limitless space, ever-progreSsive change, unbroken conti­
nuity in the world of forms. The ~piritual consciousness, on the 
other hand, means to live the infinite and eternal, to throw oneself 
outside all creation, beyond time and space. To become fully aware 
of your psychic being and to live a psychic life you must abolish 
in you all selfishness; but to live a spiritual life you must be selfless . 

. --.--
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Here also in spiritual education, the goal you set before you will 
assume, in the mind's formulation of it, different names according 
to the environment in which you have grown, the path you have 
followed and the affinities of your temperament. If you have a 
religious tendency you will call it God and your spiritual effort will 
be towards identification with the transcendent God beyond all 
forms, in opposition to the Immanent God dwelling in each form. 
Others will call it the Absolute, the Supreme Origin, others again, 
Nirvana; yet others who view the world as an unreal illusion will 
name it the Only Reality and to those who regard all manifestation 
as falsehood it will be the Sole Truth. And everyone of these 
definitions contains an element of truth, but all are incomplete, 
expressing only one aspect of what is. Here also the mental 
formulation has no great importance and once you go beyond the 
intermediate steps, it is always the same experience. In any case, 
the most effective starting-point, the swiftest method is total self­
surrender. Besides, no joy is more perfect than that of a total 
self-surrender to the highest point your conception can reach : for 
some it is the notion of God, for others that of Perfection. If this 
surrender is made with persistence and ardour, a moment comes 
when you go beyond the concept and arrive at an experience that 
escapes all description, but which is almost always identical in its 
effect on the being. As your surrender becomes more and more 
perfect and integral, it will carry with it the aspiration for identi­
fication, a total fusion with That to which you have given yourself, 
and little by little this aspiration will overcome all differences and 
all resistances, especially if the aspiration has, added to it, an intense 
and spontaneous love; then nothing can stand in the way of its 
victorious onset. 

There is an essential difference between this identification and the 
one with the psychic being. The latter can be made more and more 
durable and, in certain cases, it becomes permanent and never leaves 
the person who has realised it, whatever may be his outer activities. 
In other words, the identification is no more realised only in medi­
tation and concentration, but its effect can be felt at every moment 
of one's life, in sleep as well as in waking. 

On the contrary, liberation from all form and identification with 
that which is beyond form cannot last in an absolute manner; for 
it would automatically bring about the dissolution of the material 
form. Certain traditions say that this dissolution happens inevitably 

6 
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within twenty days of the total identification. Yet it is not neces­
sarily so; and even if the experience is momentary, it produces in the 
consciousness results that are never obliterated and have reper­
cussions on all the levels of the being, both internal and external. 
Moreover, once the identification has been made, it can be renewed 
at will, provided you know how to put yourself in the same condi­
tions. 

This merging into the formless is the supreme liberation sought 
by those who want to escape from existence which has no attraction 
for them any more. It is nothing surprising that they are not satis­
fied with the world in its present form. But a liberation that leaves 
the world as it is and does in no way affect the conditions of life 
from which others suffer, cannot satisfy those who refuse to live 
in a felicity which they alone enjoy, and who dream of a world 
more worthy of the splendours that hide behind its apparent dis­
order and general misery. They dream that others should profit 
by the wonders they have discovered in their inner explor~tions. 
And the means to do so is within their reach, n"'w that iliey have 
arrived at the Summit of their ascent. 
--From beyond the frontiers of form, a new force can be evoked, 
a power of consciousness which has not yet manifested and which, 
by its emergence, will be able to change the course of things and 
bring to birth a new world. For the true solution of the problem of 
suffering, ignorance and death is not the individual escape by self­
annihilation from earthly miseries into the non-manifest, nor a 
problematical collective escape from universal suffering by an 
integral and final return of the creation to its creator, thus curing 
the universe by abolishing it, but a transformation, a total trans­
figuration of matter brought about by the logical continuation of 
Nature's ascending march in her progress towards perfection, by the 
creation of a new species that will be in relation to man what man is 
in relation to the animal and that will manifest upon earth a new 
force, a new consciousness and a new power. Then will begin also 
a new education which can be called the supramental education; 
it will, by its all-powerful action, work not only upon the conscious­
ness of individual beings, but upon the very substance of which they 
are built and upon the environment in which they live. 

Contrary to the type of education we have spoken of hitherto 
that progresses from below upward through an ascending move­
ment of the different parts of the being, the suprame~tal e~ucation 

~· 
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will progress from above downward, its influence spreading from 
one state of being to another till the final state, the -physfcil, is 
reached. This iast transformation will happen in a visible manner 
oruy when the inner states of being have already been considerably 
transformed. It would be therefore quite unreasonable to try to 
judge the presence of the supramental by physical appearances. 
The physical is the last to change and the supramental force can 
be at work in a being long before something of it becomes percep­
tible in the life of the body. 

In brief, one can say that the supramental education will resul~pot 
merely in a progr~ssively _devel~pingf9imation~~~ari nature, 
an mcreasing growth of its latent faculties, but a transformation of 
the nature itself, a transformation of the being in its entirety, a 
new ascent of the species above and beyond man towards superman, 
le;s]ing -in--the eE_q):o th~- appearance ~f-t?e.dj,vj;le _race;: :UROn earth. 



Four Austerities and Four Liberations* 

(I) 

To pursue an integral education that leads to the supramental 
realisation a fourfold austerity is necessary and also a fourfold 
liberation. 

Austerity is usually confused with mortification. When austerity 
is spoken of, one thinks of the discipline of the ascetic who seeks 
to avoid the arduous task of spiritualising the physical, the vital 
and the mental life and therefore declares it incapable of trans­
formation and casts it away without pity as a useless burden, a 
bondage fettering all spiritual progress; in any case, it is considered 
as a thing that cannot be mended, a load that has to be borne more 
or less cheerfully until the time when Nature or the Divine Grace 
relieves you of it by death. At best life on earth is a field for pro­
gress and one should try to get the utmost profit out of it, all the 
sooner to reach that degree of perfection which will put an end to 
the trial by making it unnecessary. 

For us, however, the problem is quite different. Life on earth, 
we consider, is not a passage or a means merely; it must become, 
through transformation, a goal, a realisation. When we speak of 
austerity, it is not out of contempt for the body, with a view to 
dissociating ourselves from it, but because of the need of self­
control and self-mastery. For, there is an austerity which is far 
greater, more complete and more difficult than all the austerities 
of the ascetic : the austerity necessary for the integral ttansfonna­
tion, the fourfold austerity which prepares the individual for the 
manifestation of the supramental truth. Thus one can say, for 
example, that few austerities are so severe as those which physical 
culture demands for the perfection of the body. But of that we 
shall speak in due time. 

Before I begin describing the four kinds of austerity required, 
I must clear up one question which is a source of much misunder­
standing and confusion in the minds of most people : it is about 
ascetic practices which they take for spiritual discipline. Now, 
these practices consist in ill-treating the body so that one may, as 

* Reprinted from the Bulleti11 of Physical Education, Sri Aurobindo 
Ashram. Pondicherry, Feb. to Aug. 1953. 
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it is said, free the spirit from it; they are, in fact, a sensual deforma­
tion of the spiritual discipline. It is a kind of perverse need for 
suffering that drives the ascetic to sef-mortification. The Sadhu's 
"bed of nails" and the Christian anchorite's whip and sack-cloth 
are the results of a sadism, more or less veiled, unavowed and 
unavowable. It is an unhealthy seeking or a subconscient need for 
violent sensations. In reality, these things are very far from the 
spiritual life; they are ugly and low, dark and diseased. Spiritual 
life, on the contrary, is a life of light and balance, beauty and joy. 
They have been invented and extolled by a sort of mental and vital 
cruelty inflicted on the body. But cruelty, even with regard to one's 
own body, is none the less cruelty, and all cruelty is a sign of great 
unconsciousness. Inconscient natures need strong sensations; for 
without that they feel nothing; and cruelty, being a form of sadism, 
brings very strong sensations. The avowed purpose of such prac­
tices is to abolish all sensation so that the body may no longer be 
an obstacle to one's flight towards the Spirit. The efficacy of the 
means is open to doubt. It is a well-known fact that if one wants 
quick progress one must not be afraid of difficulties; on the contrary, 
it is precisely by choosing to do the difficult thing each time the 
occasion presents itself that one increases the will and strengthens 
the nerves. Indeed, it is much more difficult to lead a life of measure 
and balance, equanimity and serenity than to fight the abuses of 
pleasure and the obscuration they cause by the abuses of asceticism 
and the disintegration they bring about. It is much more difficult 
to secure a harmonious and progressive growth in calmness and 
simplicity in one's physical being than to ill-treat it to the point 
of reducing it to nothing. It is much more difficult to live soberly 
and without desire than to deprive the body of nourishment and 
clean habits so indispensable to it, just to show off proudly one's 
abstinence. It is much more difficult again to avoid, surmount or 
conquer illness by an inner and outer harmony, purity and balance 
than to disregard and ignore it, letting it do its work of ruin. And 
the most difficult thing of all is to maintain the consciousness always 
on the peak of its capacity and never allow the body to act under 
the influence of a lower impulse. 

It is with this end in view that we should adopt the four austeriti~s 
which will result in the four liberations. Their practice will consn­
tute the fourfold discipline or Tapasaya which can be thus defined: 
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(1) Tapasya of Love. 
(2) Tapasya of Knowledge. 
(3) Tapasya of Power. 
(4) Tapasya of Beauty. 

The gradation is, so to say, from above downwards; but the steps, 
as they stand, should not be taken to mean anything superior or 
inferior, nor more or less difficult nor the order in which these 
disciplines can be and should be followed. The order, importance or 
difficulty varies according to the individual and no absolute rule 
can be framed. Each one should find and work out his own system, 
as demanded by his capacity and personal need. 

Only an overall view will be given here presenting an ideal pro­
cedure that is as complete as possible. Everyone will then have to 
make his own application to the extent and in the manner he can 
do best. 

The Tapasya or discipline of beauty will take us through the aus­
terity of physical life, to freedom in action. The basic progral]lllle 

1 will be to build a body, beautiful in form, harmonious in posture, 
supple and agile in its movements, powerful in its activities and 
resistant in its health and organic function. 

To get these results it would be good, in a general way, to form 
habits and utilise them as a help in organising the material life. 
For the body works more easily in a frame of regular routine. Y ct 
one must be able not to become a slave to one's habits, however good 
they may be. The greatest suppleness must be maintained so that 
one may change one's habits each time it is necessary to do so. 

One must build up nerves of steel in a system of clastic and 
strong muscles, so that one is capable of enduring anything when­
ever it is indispensable. But at the same time care must be taken not 
to ask of the body more than the strictly necessary amount of effort, 
the energy required for growth and progress, shutting out most 
strictly all that produces exhausting fatigue and leads in the end to 
degeneration and decomposition of the material elements. 

Physical culture which aims at building a body capable of serving 
as a fit instrument for the higher consciousness demands very severe 
habits : a great regularity in sleep, food, physical exercises and in all 
activities. One should study scrupulously the needs of one's body­
for these vary according to individuals-and then fix a general pro­
gramme. Once the programme is fixed, one must stick to it rigo-
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rously with no fancifulness or slackness to shake it : none of those 
exceptions to the rule indulged in just "for once", but which are 
repeated often-for, when you yield to temptation even "just for 
once", you lessen the resistance of your will and open the door 
to each and every defeat. You must put a bar to all weakness; none 
of the nightly escapades from which you come back totally broken, 
no feasting and glutting which disturb the normal working of the 
stomach, no distraction, dissipation or merry-making that only 
waste energy and leave you too listless to do the daily practice. One 
must go through the austerity of a wise and well-regulated life, 
concentrating the whole physical attention upon building a body 
as perfect as it is possible for it to become. To reach this ideal goal 
one must strictly shun all excess, all vice, small or big, one 
must deny oneself the use of such slow poisons as tobacco, 
alcohol, etc. which men have the habit of developing into indis­
pensable needs that gradually demolish their will and memory. 
The all-absorbing interest that men, without exception, even the 
most intellectual, take in food, in its preparation and consumption, 
should be replaced by an almost chemical knowledge of the needs 
of the body and a wholly scientific system of austerity in the way 
of satisfying them. One must add to this austerity regarding food, 
another austerity, that of sleep. It does not mean that one should 
go without sleep, but that one must know how to sleep. Sleep must 
not be a fall into unconsciousness that makes the body heavy instead 
of refreshing it. Moderate food, abstention from all excess, by itself 
minimises considerably the necessity of passing many hours in sleep. ' 
However, it is the quality of sleep more than its quantity that is 
important. If sleep is to bring you truly effective rest and repose, 
it would be good to take something before going to bed, a cup of 
milk or soup or fruit-juice, for instance. Light food gives a quiet 
sleep. In any case, one must abstain from too much food; for that 
makes sleep troubled and agitated with nightmares or otherwise 
makes it dense, heavy and dull. But the most important thing is 
to keep the mind- clear, to quiet the feelings, calm the effervescence 
of desires and preoccupations accompanying them. If before re­
tiring to bed one had talked much, held animated discussions or 
read something intensely interesting and exciting, then one had better 
take some time to rest before sleeping so that the mind's activities 
may be quieted and the brain not yield to disorderly movements 
while the physical limbs alone sleep. On the other hand, if you 
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are given to meditation, you would do well to concentrate for a 
few minutes upon a high and restful idea, in an aspiration towards 
a greater and vaster consciousness. Your sleep will profit gre~tly 
by it and you will escape in a large measure the risk of falling mto 

unconsciousness while asleep. 
Mter the austerity of a night passed wholly in rest, in a caltn and 

peaceful sleep, comes the austerity of a day organised with wisd.om, 
its activities divided between wisely graded progressive exerctses, 
required for the culture of the body and the kind of work you ~0 · 
For both can and should form part of the physical Tapasya. 'Wtth 
regard to exercises each one should choose what suits best his bodY 
and, if possible, under the guidance of an expert on the subject who 
knows how to combine and grade the exercises for their maxiillum 
effect. No fancifulness should rule their choice or execution. You 
should not do this or that simply because it appears more easy or 
pleasant; you will make a change in your programme only when 
your trainer considers the change necessary. The body of each one, 
with regard to its perfection or simply improvement, is a problem 
to be solved and the solution demands much patience, perseveran.ce 
and regularity· In spite of what men may think, the athlete's life 
is not a life of pleasure and distraction; it is a life, on the contra.ry, 
made up of well-regulated endeavour and austere habits for ge~g 
the desired result and leaves no room for useless and harmful fanctes· 

In work too there is an austerity. It consists in not having any 
preference and in doing with interest whatever one does. For the 
man who wishes to perfect himself there is nothing like small or 
big work, ~portant work and other~ not important. All are e.qu~~ 
useful to him who aspires for self-mastery and progress. It lS s 
that you can do only that work best in which you find interest. True, 
but what is more true is that one can find interest in whatever one 
does, even the work that appears most insigrrificant. The secret of 
this attainment lies in the urge towards perfection. Whatever be 
the occupation or task that falls to your lot do it with a will towards 

' 1 u progress. Whatever you do must be done not only as wel as yo 
can but with an earnestness to do it better and better in a constant 
drive towards perfection. In this way all things without exception 
become interesting, from the most material labour to the most 
artistic and intellectual work. The scope for progress is infinite and 
one can be earnest in the smallest thing. . 

This takes us naturally to liberation in action; for in one's acuon 



FOUR AUSTERITIES AND FOUR LIBERATIONS 85 

one must be free from all social conventions, all moral prejudices. 
This is not to say that one should lead a life of licence and unrule. 
On the contrary, you submit here to a rule which is much more 
severe than all social rules, for it does not tolerate any hypocrisy, 
it demands perfect sincerity. All physical activities should be or­
ganised in such a way as to make the body grow in balance and force 
and beauty. With this end in view one must abstain from all pleasure­
seeking, including the sexual pleasure. For each sexual act is a step 
towards death. That is why from the very ancient times among all 
the most sacred and most secret schools, this was a prohibited act 
for every aspirant to immortality. It is always followed by a more 
or less long spell of inconscience that opens the door to all kinds of 
influences and brings about a fall in the consciousness. Indeed, one 
who wants to prepare for the supramental life should never allow his 
consciousness to slip down to dissipation and inconscience under the 
pretext of enjoyment of even rest and relaxation. The relaxation 
should be into force and light, not into obscurity and weakness. 
Continence therefore is the rule for all who aspire for progress. 
But especially for those who want to prepare themselves for the 
supramental manifestation, this continence must be replaced by 
total abstinence, gained not by coercion and suppression but by a 
kind of inner alchemy through which the energies usually used in 
the act of procreation are transmuted into energies for progress 
and integral transformation. It goes without saying that to get a 
a full and truly beneficial result, all sex impulse and desire must be 
eliminated from the mental and vital consciousness as well as from 
the physical will. All transformation that is radical and durable pro­
ceeds from within outwards, the outward transformation being the 
normal and, so to say, the inevitable result of the inner. 

A decisive choice has to be made between lending the body to 
Nature's ends in obedience to her demand to perpetuate the race 
as it is, and preparing this very body to become a step towards the 
creation of the new race. The two cannot go together; at every 
minute you have to decide whether you wish to remain within the 
humanity of yesterday or belong to the supermanhood of tomorrow. 
You must refuse to be moulded according to the life as it is and be 
successful in it, if you want to prepare for the life as it will be and 
become an active and efficient member. You must deny yourself 
pleasures, if you wish to be open to the joy of living in integral 
beauty and harmony. 
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This brings us quite naturally to vital austerity, the austerity of 
the sensations, the Tapasya of power. The vital being is indeed the 
seat of power, of enthusiasms that realise. It is in the vital that 
thought changes into will and becomes a dynamism of action. It 
is also true that the vital is the seat of desires and passions, of violent 
impulses and equally violent reactions, of revolt and depression. 
The usual remedy is to strangle it, to starve it by depriving it of 
sensations: indeed it is nourished chiefly by sensations and without 
them it goes to sleep, becomes dull and insensitive and, in the end, 

. wholly empty. 
The vital, in fact, draws its subsistence from three sources. 
The one most easily accessible to it is from below, the physical 

energies coming through the sensations. The second is on its own 
plane, provided it is sufficiently wide and receptive, in contact with 
the universal vital forces. And the third, to which generally it opens 
only under a great aspiration for progress, comes from above through 
the infusion and absorption of spiritual forces and inspirations. 

To these men try more or less always to add another source; it 
is, at the same time, for them the source of most of their torments 
and misfortunes. It is the interchange of vital forces with their 
fellow creatures, generally grouped by twos, which they mistake for 
love, but which is only an attraction between two forces that take 
pleasure in mutual interchange. · 

So, if we do not wish to starve our vital, the sensations should 
not be rejected, nor reduced in number or blunted in intensity; 
neither should they be avoided, but they must be utilised with dis­
crimination and discernment. Sensations are an excellent instru­
ment for knowledge and education. To make them serve this pur­
pose, they should not be used with an egoistic purpose, as a means 
of enjoyment, in a blind and ignorant seeking for pleasure and 
self-satisfaction. 

The senses should be able to bear everything without disgust or 
displeasure; at the same time they must acquire and develop more 
and more the power of discrimination with regard to the quality, 
origin and result of various vital vibrations and so know whether 
they are favourable to the harmony, the beauty and the good health 
or are harmful to the poise and progress of the physical and vital 
being. Moreover, the senses should be utilised as instruments to 
approach and study the physical and vital worlds in all their com­
plexities. Thus :they will take their true place in the great 
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endeavour towards transformation. 
It is by enlightening, strengthening and purifying the vital and not 

by weakening it that one can help towards the true progress of the 
being. To deprive oneself of sensations is therefore as harmful as 
depriving oneself of food. But in the same way as the choice of food 
must be made with wisdom and only with a view to the growth and 
proper functioning of the body, the choice of sensations also should 
be made and control over them gained with a view only to the growth 
and perfection of this great dynamic instrument which is as essential 
for progress as all the other parts of the being. 

It is by educating the vital, by making it more refined, more sen­
sitive, more subtle, one ·should almost say, more elegant, in the 
best sense of the word, that one can overcome its violences and 
brutalities which are, in general, movements of crudity and ignorance, 
of a lack of taste. 

In reality, tl1e vital, when educated and illumined, can be as 
noble and heroic and unselfish, as it is now spontaneously, vulgar, 
egoistic, perverted when left to itself \vithout education. It is suffi­
cient if each one knows how to transform in oneself this seeking for 
pleasure into an aspiration towards supramental plenitude. For 
that, if the education of the vital is pursued far enough, with per­
severance and sincerity there comes a moment when it is convinced 
of the greatness and beauty of the goal and gives up petty illusory 
satisfactions of the senses in order to conquer the divine Delight. 

(2) 

When we speak of mental austerity, the thing immediately suggested 
is long meditations leading to control of thought and finally to inner 
silence as the crown. This aspect of Yogic discipline is too well­
known to need dwelling upon at length. But there is another aspect 
with which people are generally less concerned : it is the control of 
speech. Apart from a very few exceptions, it is absolute silence that 
is put against unbridled talkativeness. Yet it is a much greater and 
more fruitful austerity to control one's speech than to abolish it 
altogether. 

Man is the first animal upon earth to be able to use the articulate 
sound. He is indeed proud of it and exercises the capacity without 
measure or discrimination. The world is deafened with the noise of 
his speech and at times you almost seem to miss the harmonious 
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silence of the vegetable kingdom. 
It is besides a well-known fact that the less the mental power the 

greater is the need for speech. There are, for example, primitive 
- people, people with no education, who cannot think at all unless 

they talk. You can hear them muttering words in a more or less low 
voice. For it is the only means they have to follow the train of their 
thought which would not be formulated in them without the spoken 

word. 
There are also a large number of people and even among the edu-

cated those with weak mental power who do not know what they have 
to say except in the course of saying it. That makes their talk inter­
minable and tedious. But while they speak, their thoughts get more 
and more clear and precise : and this impels them to repeat the same 
thing over and over again in order to be able to say it more and more 
exactly. There are some who need preparing beforehand what they 
have to say; they falter if they are to speak on the spur of the moment, 
since they had not the time to work out step by step the exact terms 
of what they meant to say. 

Lastly, there are the born orators who are masters of elocution; 
they spontaneosly find the words needed to say what they mean and 
they say it well. 

All that, however, from the point of view of mental austerity, does 
not fall outside the category of talkativeness. For by talkativeness I 
mean uttering any word that is not absolutely indispensable. How to 
judge, one may ask ? For that, we have to classify in a general way 
all the categories of the spoken word. 

First, we have in the physical domain all words uttered for a mate­
rial reason. They are by far the most numerous and in ordinary 
life very probably the most useful. 

The constant buzz of words seems to be the indispensable accom­
paniment of the daily routine work. Yet if you just endeavour to 
reduce the noise to a minimum, you begin to see that many things 
are done better and quicker in silence and this helps also to maintain 
the inner peace and concentration. 

If you are not alone and you live with others, cultivate the habit 
not to throw yourself out constantly into spoken words. You will 
see little by little that an inner understanding has been established 
between you and the others; you will then be able to communicate 
with each other witl1 the minimum speech or no speech at all. This 
outer silence is very favourable to inner peace and if you have good 
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will and constant aspiration you will be able to create an atmosphere 
conducive to progress. 

In a common life with others, to words concerning the daily life 
and material preoccupations are to be added also those that express 
sensations, feelings and emotions. It is here that the habit of external 
silence comes as a precious help. For when you are assailed by a 
wave of sensation or feeling, it is this habit of silence that would give 
you time to reflect and, if necessary, hold back before you throw out 
your sensations and your feelings into words. How many quarrels 
can be avoided in this way ! How many times would you be saved 
from one of those psychological catastrophes which are but too often 
the result of incontinence in speech. 

Even if you do not go to this extreme, you should always control 
the words you utter and must not let your tongue be moved by an 
outburst of anger, violence or temper. It is not merely the quarrel 
itself which is bad in its results; it is the fact that you lend your 
tongue for the projection of bad vibrations into the atmosphere, for 
nothing is more contagious than the vibration of sound. By giving 
those movements the opportunity to express themselves, you perpe­
tuate them in you and in others. 

Among the most undesirable kinds of talkativeness should be 
included all that one says about others. 

Unless you are responsible for certain persons as guardian, teacher 
or departmental head, you have no concern at all with what others 
do or do not do. You must refrain from talking about them, to give 
your opinion upon them or upon what they do or to repeat what 
others may think or say of them. 

It may be that the very nature of your occupation makes it your 
duty to report what is happening in a particular department or busi­
ness undertaking or a common work. In that case, the report should 
be confined to the work alone and not to touch personal matters. 
It should be in every way wholly objective. You must not allow any 
personal reaction, preference, sympathy or antipathy to enter there. 
Particularly, never mix up your petty personal grudge into the work 
assigned to you. 

In any case and as a general rule, the less one speaks of others­
even if it be in praise of them-the better it is. Already it is so diffi­
cult to know exactly what happens in oneself, how to know then 
with certainty what is happening in others ? Refrain then from 
pronouncing upon any person one of those irrevocable judgments 
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which can only be stupidity, if not malice. 
When thought is expressed in speech, the vibration of the sound 

has a considerable power to put the most material substance into 
contact with the thought and thus give it a concrete and effective 
reality. That is why you must not speak ill of things or persons or 
speak out in words things that contradict in the world the progress 
of the divine realisation. It is an absolute general rule. And yet it 
has an exception. You must criticise nothing unless you have at the 
same time a conscious power and an active will in you to dissolve or 
transform the movements or things you criticise. In fact this conscious 
power and this active will possess the capacity to infuse into matter 
the possibility to react and refuse the bad vibration and ultimately 
to correct the vibration so far as to prevent it from expressing itself 
on the physical plane. 

This can be done without danger or risk only by him who moves 
in the gnostic domain and possesses in his mental faculties the light 
of the spirit and the force of the Truth. He, the divine worker, is 
free from all preference and attachment; he has broken down in him­
self the limits of the ego and he is nothing else than a perfectly pure 
and impersonal instrument for the supramental action upon earth. 

There are also all the words that are uttered to express ideas, opi­
nions, results of reflection and study. Here we are in an intellectual 
domain and we might think that in this region men are more reason­
able, balanced and the practice of strict austerity is less indispensable. 
It is nothing of the kind, however; for even here, into this home of 
ideas and knowledge, men have introduced violence of conviction, 
sectarian intolerance, passion of preference. Here also there. will be 
the same need to have recourse to mental austerity and to carefully 
avoid all exchange of ideas that leads very often to bitter and almost 
always inane controversy, avoid too all opposition of opinions which 
end in hot discussion and even dispute, arising from the mind's 
narrowness, a thing that can be cured easily when one ascends high 
enough in the mental domain. 

Indeed, sectarianism becomes impossible when one knows that all 
formulated thought is only one way of saying something which escapes 
all expression. Every idea contains a little of the truth or an aspect 
of the truth. But there is no idea which is in itself absolutely true. 

This sense of the relativity of things is a powerful help to maintain 
one's poise and preserve a serene balance in one's talk. I heard once 
an old occultist who had some knowledge saying, "There is nothing 
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which is essentially bad : there are only things that are not in their 
place. Put each thing in its proper place, you will get a harmonious 
world". 

Yet, from the point of view of action, the value of an idea is in 
proportion to its pragmatic power. This power, it is true, varies much 
according to the individual in whom it acts. A particular idea that 
has a great driving force in one individual fails totally in another. 
But the power itself is contagious. Certain ideas have the power to 
transform the world. It is these that ought to be-expressed; they are 
the guiding stars in the firmament of the spirit, it is they that lead 
the earth towards her supreme realisation. 

Lasdy, we have all the words that are spoken for the purpose of 
reaching. This class extends from the kindergarten right up to the 
university course, not omitting all the artistic and literary creations 
of mankind that mean to be either entertaining or instructive. In this 
region all depends upon the value of the work; and the subject is 
too vast to be treated here. It is a fact, however, that care for educa­
tion is very much in vogue nowadays and praiseworthy attempts have 
been made to make use of the latest scientific discoveries and place 
them at the service of education. But even in this matter there is 
need of austerity for the aspirant of the truth. 

It is generally taken for granted that in the procedure of education 
a certain kind of light, entertaining, even frivolous creations should 
be admitted in order to reduce the strain of the effort, to give ease to 
the children, even to adults. From a certain point of view this is 
rrue; but unfortunately this recognition has served as an excuse for 
importing a whole class of things which are nothing else than the 
flowering of all that is vulgar, crude and low in human nature. The 
most ignoble instincts~ the most depraved taste find in this recognition 
a good excuse to display and establish themselves as inevitable 
necessities. It is not so. One can relax oneself and yet be not disso­
lute, one can be at ease and yet not vulgar, one can slacken oneself 
and yet not allow any of the grosser elements in one's nature to come 
up. But from the point of view of austerity, these needs themselves 
change their nature : relaxation is transformed into an inner silence, 
ease into ~~_n_!_empl~~~_!!_and slackening into _feliciri-- -

· This need, so generally recognised, of entertainment, relaxation 
of effort, a more or less long and total forgetfulness of life's goal, 
forgetfulness of the very reason of existence must not be considered 
quite natural and indispensable, but as a weakness to which one yields 
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because of the lack of intensity in aspiration, the instability of will, 
because of ignorance, unconsciousness and listlessness. Do not 
justify these movements and soon you will perceive that they are 
not necessary and at some time they will even become to you repug­
nant and inadmissible. Then quite a large part of human creations, 
ostensibly recreative, but truly degrading will lose their support 
and encouragement. 

However, one must not believe that the value of the spoken word 
depends upon the nature of the subject of conversation. One can 
talk away on spiritual subjects as much as on any other : but this 
kind of talkativeness may be among the most dangerous. The new 
sadhak, for example, is always eager to share with others the little he 
has learnt. But as he advances on the path, he finds more and more 
that he does not know much and that before trying to instruct others, 
he must be sure of the value of his knowledge, until finally he becomes 
wise and realises that a good many hours of silent concentration are 
needed to be able to speak usefully for a few minutes. Besides, 
in the matter of inner life and spiritual effort, the use of speech 
should be put under a still more stringent rule : nothing should be 
spoken unless it is absolutely necessary to do so. 

It is a very well-known fact that one has never to speak of one's 
spiritual experiences, if one were not to see vanishing in a moment 
the energy accumulated in an experience which is meant to hasten 
one's progress. The only exception to the rule allowable is with regard 
to one's Guru, when one wants to get from him some explanation 
or instruction about the content and meaning of one's experience. 
Indeed, it is to the Guru alone that one can speak of these things 
without danger, for only the Guru is able, in his knowledge, to tum 
to your good the elements of your experience as steps towards new 

ascents. 
It is true also that the Guru himself is under the same rule of silence 

with regard to what concerns him personally. In Nature everything 
is in movement and whatever does not move forward is bound to 
move backward. The Guru, even like his disciple, should also pro­
gress, although his progress may not be on the same plane. To him, 
too, to speak of his experiences is not helpful : the dynamic force 
contained in the experience, if it is put into words, evaporates in a 
large measure. On the other hand, by explaining to the disciples 
his experiences he powerfully helps their understanding and there­
fore their progress. It is for him in his wisdom to know to what 
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extent he can and should sacrifice the one to the other. It goes 
without saying that no boasting or vain-glory should enter into his 
narration; for the least vanity would make of him not a Guru but an 
impostor. 

As for the disciple, I would tell him : "In any case, be faithful 
to your Guru whatever he may be; he will lead you as far as you are 
able to go. But if you have the good fortune to get the Divine as your 
Guru, there will be no limit to your realisation." 

Nevertheless, even the Divine when he incarnates upon earth is 
subject to the same law of progress. The instrument for his mani­
festation, the physical being with which he clothes himself, should 
be in a state of constant progress and the law governing his personal 
self-expression is in a way linked with the general law of earth's pro­
gress. Thus even the embodied God cannot be perfect upon earth 
unless and until men are ready to understand and accept perfection. 
It will be the day when all will be done out of love for the Divine 
and not, as now, out of a sense of duty towards Him. Progress will be 
then a joy, instead of an effort and often even a struggle. Or, more 
exactly, progress will be through joy in the full adhesion of the whole 
being and not through coercing the resistance of the ego, which 
means a great effort and at times even a great suffering. 

To conclude I would tell you this : if you want that your speech 
should express the truth and acquire the power of the Word, do not 
think beforehand of what you would say, do not decide what would 
be good or bad to say, do not calculate what would be the effect ?f 
what you are about to say. Be silent in your mind, keep steady m 
the true attitude, that of constant aspiration towards the All-Wisdom, 
the All-Knowledge and the All-Consciousness. Then, if your as~ira­
tion is sincere, if it is not a mere cover for your ambition to do things 
well and to be successful, if it is pure, spontaneous and integral, then 
you will speak simply, you will utter the words that should be 
uttered, neither more nor less, and they will possess a creative power. 

(3) 

Of all the austerities this is the most difficult, the austerity of feeling 
and emotion, the Tapasya of love. 

Indeed, it is in the field of feelings more than perhaps in any other 
that man has the sense of something inevitable and irresistible, a 
fatality dominating him which he cannot escape. Love (at least the 

7 
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thing to which human beings give that name) is especially looked 
upon as an imperious master whose caprices one cannot evade, who 
strikes you as he pleases and compels you to obey him whether you 
like it or not. In the name oflove the worst crimes have been perpe­
trated, the wildest follies committed. 

And yet, man has invented all kinds of moral and social ru1es 
hoping to control this force of love, to make it sober and docile. 
These ru1es, however, seem to have been made only to be broken 
and the restraint they impose upon its free activity seems only to 
increase its explosive power. For it is not by ru1es that the move­
ments of love can be governed. Only a greater, higher and truer 
power of love can master the uncontrollable impu1ses of love. 
Love can alone ru1e over love by illumining, transforming and en­
larging it. For. here also, more than anywhere else, control consists 
not in suppr~ssing and abolishing, but in transmuting through a 
sublime alchemy. This is because, of all forces acting in the universe, 
love is the most powerful, the most irresistible; without love the 
world wou1d fall back into the chaos of inconscience. 

Consciousness is indeed the creator of the universe, but love is 
its saviour. A conscious experience alone can give a glimpse of what 
love is, its wherefore and its how. Any verbal transcription of it is 
necessarily a mental disguise for that which escapes all expression. 
Philosophers, mystics, occu1tists have tried but in vain. I do not 
pretend that I shall succeed where they failed. My purpose is to tell 
in the simplest terms possible what under their pen takes such an 
abstract and complicated form. My words will have no other aim 
than to lead towards living the experience and I mean to lead even 
a child. 

Love is, in its essence, the joy of identity; it finds its supreme ex­
pression in the bliss of union. Between the two there are all the 
phases of its universal manifestation. 

At the beginning of this manifestation, love is in the purity of its . . ' 
on~, co~posed of two movements, two complementary poles of 
the rmpu1szon towards complete fusion. On one side, it is the supreme 
power of attraction and on the other the irresistible need of absolute 
self-giving. No other movement can do better in throwing a bridge 
o~er the abyss that was dug in the individual being when its con­
scrousness separated from its origin and became inconscience . 

. What was projected into space had to be brought back to itself 
Without, however, destroying the universe so created. Therefore 



FOUR AUSTERITIES AND FOUR LIBERATIONS 95 

Love burst forth, the irresistible power of union. 
It has been soaring over darkness and inconscience; it has scattered 

itself, pulverised itself in the bosom of unfathomed night. And it is 
from then that there has begun the awakening and the ascent, the slow 
formation of matter and its endless progression. Is it not love, under 
an erring and obscure form, that is associated with all the impulsions 
of the physical and vital nature as the push towards every movement 
and every grouping ? This has become quite visible in the plant 
world. In the plant and the tree, it is the need of growth to get more 
light, more air, more space; in the flower it is the gift of beauty and 
fragrance in a loving efflorescence. And in the animal is it not there 
behind hunger and thirst, the need for appropriation, expansion, 
procreation, in brief, behind all desire, whether conscious or not ? 
and, among the higher orders, in the self-sacrificing devotion of the 
female for her young ones ? This naturally leads us to the human 
species where, with the triumphant advent of mental activity this 
association attains its climax, for it is there conscious and deliberate. 
Indeed, as soon as earth-development made it possible, nature took 
up this mighty force of love to put it at the service of her creative 
activity by associating and mixing it with the movement of procrea­
tion. This association has become so close, so intimate that very few 
indeed have their consciousness illumined enough to be able to disso­
ciate the two and experience them separately. Thus has love suffered 
all the degradations and thus it has been lowered to the level of the 
beast. 

It is also from this very moment that there has clearly appeared 
in Nature's works her will to build up again, by stages and degrees, 
the primordial unity through groupings more and more complex 
and numerous. She used the power of love for bringing two human 
beings together and creating the dual group, the origin of the family. 
Once she had broken the narrow limits of personal egoism by chan­
ging it into a dual egoism, she brought into being, with the appear~ce 
of the child, a more complex unit, the family. In course of ume 
through manifold association between families, interchange between 
individuals and blood mixture, larger groupings appeared : the c~an, 
the tribe, the caste and the class to end in the creation of the natton. 
The work of group formation proceeded simultaneously in different 
parts of the world; it has crystallised in the formation of the different 
races. Even these races Nature will by degrees fuse together in her 
endeavour to build a material and real basis for human unity. 
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To the consciousness of the majority of men all this appears to be 
a play of chance in life : they do not observe the existence of a global 
plan, they take circumstances as they come, well or ill according to 
their own nature, some are satisfied, others dissatisfied. 

Among the satisfied, there is a certain class of men who are in 
perfect harmony with Nature's way of being: these are the optimists. 
To them the day is more brilliant because night is there, colours are 
bright because of shadows, joy is more intense because of suffering, 
pain gives a greater charm to pleasure, disease bestows upon health 
all its value; I have even heard some saying that they are glad to have 
enemies, so can they all the more appreciate their friends. In any 
case, for all such persons, the sexual activity is a most savoury occu­
pation, the satisfaction of the palate one of the delights of life one 
cannot dispense with; and it is quite natural that being born one must 
die : it puts an end to a journey which, if it lasted too long, would 
become tedious. 

In short, they find life quite all right as it is and do not care to 
know if it has a reason or a purpose. They do not trouble over the 
misery of others and do not see any necessity of progress. 

Such people you must never try to "convert" : it would be a 
serious blunder. If, by mischance, they were to listen to you, they 
would lose their present poise without getting a new one. They are 
not ready for an inner life. But they are Nature's favourites; they 
have a very intimate alliance with her and this achievement must 
not be uselessly disturbed. 

At a lesser degree and to a less durable extent, there are other con­
tented ones in the world. Their satisfaction is due to the magic con­
tained in the action of love. Each time a being breaks the narrow 
limits in which he is imprisoned by his ego, as he soars up into the 
free air through self-giving, whether it is for the sake of another 
human being, or for the family or for the country or for his faith, he 
finds in this self-forgetfulness a foretaste of the marvellous delight 
of love and this gives him the impression that he has entered into 
contact with the Divine. But most often it is only a fugitive contact; 
for in the human being love is immediately mixed with the egoistic 
lower movements that tarnish it and take away all the power of its 
purity. Yet, even if it had remained pure, this contact with a divine 
existence could not endure for ever. For love is only one aspect of 
the Divine, an aspect that has upon earth suffered the same deforma­
tions as the rest. 
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However, all these experiences are quite good and useful for the 
ordinary man who follows the normal way of Nature in her wavering 
march towards the unity of the future. But they cannot satisfy men 
who are for hastening the movement, who, in other words, aspire to 
follow another line of movement, more direct and more swift, an 
exceptional movement that will liberate them from the ordinary 
human nature and its endless journey, enabling them to take part 
in the spiritual progress which will lead them along the quickest 
path towards the creation of the new race, the race that will express 
the supramental truth upon earth. These exceptional souls must 
reject all love that is between human beings; for, however beautiful 
and pure it may be, it creates a kind of short circuit and cuts the 
direct connection with the Divine. 

One who has known Divine Love, finds all other love obscure, 
mixed with smallness and egoism and darkness. It looks like a bargain 
or a struggle for superiority and authority : and even in the best of 
men, it is full of misunderstanding and sensitiveness, frictions and 
misgivings. 

Moreover, it is a well-known fact that you grow into the likeness 
of that which you love. If therefore you want to be like the Divine, 
love Him alone. One who has experienced the ecstasy of the commu­
nion of love with the Divine can alone know how insipid, dull and 
feeble all other love is, in comparison. And even if the most austere 
discipline is needed to arrive at this communion, nothing is too hard, 
too long, too severe, provided it takes you there; for it surpasses all 
expression. 

It is this wonderful state that we wish to realise upon earth; it is 
this which will transform the world and make it a habitation worthy 
of the Divine Presence. Then will love, pure and true, incarnate in a 
body that will no longer be a disguise or a veil. Many a time the 
Divine sought, under the supreme form of love, to make the disci­
pline easier and create a closer and more clearly perceptible intimacy; 
for this he put on a physical body similar in appearance to the human, 
but always, imprisoned within this gross form of matter, he could 
express only a caricature of himself. He will be able to manifest him­
self in the plenitude of his perfection only when human beings have 
made some indispensable progress in their consciousness and in their 
body. For man's vanity with its meanness and his stupid conceit 
take the sublime divine love, when it expresses itself in a human form, 
as a sign of weakness and dependence and need. 
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And yet man already knows, obscurely in the beginning, but more 
and more clearly as he progresses towards perfection that love alone 
can put an end to the suffering of the world; the ineffable joys of love 
in its essence can alone sweep from the universe the burning pain of 
separation. For only in the ecstasy of the supreme union can crea­
tion find its reason of existence and its fulfilment. 

No effort, therefore, is too arduous, no austerity too rigorous, if it 
can illumine, purify, perfect and transform the physical substance 
so that it may no longer conceal the Divine, when the Divine takes 
in it an outward form. For that marvel oflove will then freely express 
itself in the world, the love divine which has the power of changing 
life into a paradise of sweet joy. 

This, you may say, is the ultimate end, the crown of the effort, 
the final victory. But what is to be done to reach there ? What is 
the path to follow and what are the first steps on the way ? 

Since we have decided to reserve love in its full splendour for our 
personal relation with the Divine, we shall, in our relation with 
others, replace it by a whole-hearted, unchanging, constant and ego­
less kindness and goodwill. It shall not expect any reward or grati­
tude or even recognition. Whatever the way others treat you, you will 
not allow yourself to be carried away by resentment : and in your 
pure l,lDlllixed love for the Divine you shall leave him the sole judge 
as to how he is to protect you and defend you against the non­
understanding and ill-will of others. 

Your joys and your pleasures you will expect from the Divine alone. 
In him alone you will seek and find help and support. He will 
comfort you in all your pain, lead you on the path, lift you up if 
you stumble, and if there are moments of faintness and exhaustion, 
he will take you in his strong arms oflove and wrap you in his sooth-

ing sweetness. 
Here, to avoid a possible misunderstanding, I must point out that 

I am compelled, because of the demand made by the language in 
which I express myself, to use the masculine form when I speak of 
the Divine. But, in fact, the reality I speak of as love is above and 
beyond all gender, masculine or feminine; and when it takes a human 
body, it chooses the body either of a man or a woman indifferently 
according to the need of the work to be done. 

In short, the austerity of feeling consists in rejecting all emotional 
attachment, of whatever kind it may be, whether for a person, for 
the family, for the country or ary other object, and concentrating 
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exclusively on the attachment for the Divine Reality. This concen­
tration will culminate in the integral identification and serve as an 
instrument for the supramental realisation upon earth. 

This takes us quite naturally to the four liberations which will 
be the concrete forms of the realisation. The emotional liberation 
will be at the same time a liberation from suffering in the integral 
realisation of the supramental unity. The mental liberation or 
liberation from ignorance will establish in the being the mind 
of light or gnostic consciousness, which will express itself in the 
creative power of the Word. 

The vital liberation or liberation from desire gives to the indi­
vidual will the capacity of identifying itself perfecdy and consciously 
with the divine will and brings peace and serenity as well as the 
resulting power. 

Finally, crowning all comes the physical liberation or liberation 
from the law of material causation. Because you are completely 
master of yourself, you are no longer the slave of the laws of nature 
that make you act through subconscious and semi-conscious impul­
sions and hold you to the rut of ordinary life. Because of this libera­
tion you can decide, with full knowledge, about the path you want 
to take, choose the action you want to accomplish, and free yourself 
from all blind determinism, allowing nothing else to intervene in 
your life's course than the highest Will, the truest Knowledge, the 
Supramental Consciousness. 



A Dream* 

There should be somewhere upon earth a place that no nation can 
claim as its sole property, a place where all human beings of good 
will, sincere in their aspiration, could live freely as citizens of the 
world, obeying one single authority, that of the supreme Truth, a 
place of peace, concord, harmony, where all fighting instincts of man 
would be used exclusively to conquer the causes of his sufferings 
and miseries, to surmount his weakness and ignorance, to triumph 
over his limitations and incapacities; a place where the needs of the 
spirit and the care for progress would get precedence over the satis­
faction of desires, passions, the seeking for material pleasures and 
enjoyment. In this place, the children would be able to grow and 
develop integrally without losing contact with their soul. Education 
would be given not with a view to passing examinations and getting 
certificates and posts but for enriching the existing faculties and 
bringing forth new ones. In this place titles and positions would be 
supplanted by opportunities to serve and organise. The needs of the 
body will be provided for equally in the case of each and everyone. 
In the general organisation intellectual, moral and spiritual superior­
ity will find expression not in the enhancement of the pleasures 
and powers of life but in the increase of duties and responsibilities. 
Artistic beauty in all forms, painting, sculpture, music, literature, 
will be available equally to all, the opportunity to share in the joys 
they give being limited solely by each one's capacities and not by 
social or financial position. For in this ideal place money would be 
no more the sovereign lord. Individual value would have a greater 
~e than the value gm; __ f<)" material ~alth_!!P.d.s.o.cial Q<?-Sition. 
Work would not be there as the means for gaining one's livelihood, 
it would be the means whereby to express oneself, develop one's 
capacities and possibilities, while doing at the same time service to 
the whole group, which on its side, would provide for each one's 
subsistence and for the field of his work. In brief, it would be a 
place where the relations among human beings, usually based almost 
upon competition and strife would be replaced by relations of emula­
tion for doing better, for collaboration, relations of real brotherhood. 

The earth is certainly not ready to realise such an ideal; for, man­
kind does not yet possess the necessary knowledge to understand and 

* Reproduced from the Bulletill of Physical Educatio11, August 1954. 
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accept it nor the indispensable conscious force to execute it. That is 
why I call it a dream. 

Yet, this dream is on the way of becoming a reality. That is exactly 
what we are seeking to do at the Ashram of Sri Aurobindo on a small 
scale, in proportion to our modest means. The achievement is 
indeed far from being perfect but it is progressive; little by little we 
advance towards our goal, which, we hope, one day we shall be able 
to hold before the world as a practical and effective means of coming 
out of the present chaos in order to be hom into a more true, more 
harmonious new life. 



An International Centre of Education* 

The conditions under which men live upon earth are the result of 
their state of consciousness. To seek to change conditions without 
changing the consciousness is a vain chimera. All_who have had the 
perception of what could be and should be d~ne to unprove the situa­
tion in the different domains of human life, economical, political, 
soci~, financial, educational or sanitary, are precisely the individuals 
who have developed their consciousness. mor~ or less to an exceptional 
degree and put themselves in contact With higher planes of conscious­
ness. But their ideas remained on the whole theoretical; or, if an 
attempt was ever made to realise them practically, it always failed 
lamentably in the long or short run : (or no human_ organisation can 
c.!?ange radically unless ~uman C9IlSCiousness itself ~h~nges. Prophets 
of a new humanity have followed one. another, religxons, spiritual or 
social, have been created, their beginrungs Were at times full of pro­
mise : but, as humanity was not . transformed at heart, the old 
errors arising from human nature Itself have reappeared gradually 
and after a time it was found that one was left almost at the same 
spot from where one had started with so much hope and enthusiasm. 
In this effort, however, to improve human conditions there have 
always been two tendencies, which although apparently contrary to 
each other should rather be complementary and together work out 
the progress. One seeks a collective reorganisation, something that 
would lead towards an effective unity of mankind : the other declares 
that all progress is made first by the individual and insists that it is 
the individual who should be given conditions in which he can pro­
gress freely. Both are equally true and necessary, and our effort 
should be directed along both the lines. Collective progress and 
individual progress are interdependent. Before the individual can 
take a leap forward, it is necessary that something of an antecedent 
progress be achieved in the collective life. A way has therefore to 
be found whereby the twofold progress can go on simultaneously. 

It is in answer to this pressing need that Sri Aurobindo conceived 
the scheme of his International Centre of Education, so that the elite 

~ ' of humanity may be made ready who would be able to work for the 
j : progressive unification of the race and who at the same time would be 

• Reproduced with a few alterations from the Bulletin of Physical 
Education, April, 1952. 
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prepared to embody the new force descending upon earth to trans­
form it. Some broad ideas would serve as the basis for organising 
this Centre of Education and as a guide for the programme of studies. 
Most of these have already been dealt with in the various writings 
of Sri Aurobindo and in the series of articles on Education that 
have appeared in this Bulletin.1 

The most important one is that the unity of the human race fllD. 
b_e,achieved nei~er through uniformity nor through dominatiol) and 
s~bj~~tion. A~thetic org~~!i9!1 of_~_.!l!!~g_ns, each one occupy­
iij"g_i~ ow11_ place:_ ~--a~cordanc_e \\'ith}ts ()WD genius _and t]le role it 
has to play in the who!~, can alone effect.a comprehensive and pro­
gressive unification which may have some chance of enduring. And 
if the synthesis is to be a living thing, the grouping should be done 
around a central idea as high and wide as possible, and in which all 
tendencies, even the most contradictory, would find their respective 
places. That idea is to give man the conditions of life necessary 
for preparing him to manifest the new force that will create the race 
of tomorrow. 

All urge of rivalry, all struggle for precedence and domination 
'should disappear giving place to a will for harmonious organisation, 
' for clear-sighted and effective collaboration. 

To make this possible, children from their very early age, must 
be accustomed not merely to the idea but to its practice. Therefore 
the International Centre of Education will be international not because 
students from all countries will be admitted here, nor because the 
education will be given in their own mother tongue but particularly 
because th:e cultures of the different regions of the earth will be 
represented here in such a way as to be accessible to all, not merely 
~tellec~all~, ~ ideas, theories, principles and languages, but also 
VItally m habits and customs, in art under all forms-painting, 
sculpture, music, architecture, decoration-and physically too 
~rough natural scenery, dress, games, sports, industries and food. A 
~d 0~ world-exhibition has to be organised in which all the coun­
~nes will be re~resented in a concrete and living manner; the ideal 
IS that ev:ry natton with a very definite culture would have a pavilion 
representing that culture, built on a model that most displays the 
habits of the country : it will exhibit the nation's most representative 
product~, ~atural as well as manufactured, products also that best 
express Its mtellectual and artistic genius and its spiritual tendencies. 

1 These are reproduced in the present book. 
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Each nation would thus find a practical and concrete interest in cul­
tural synthesis and collaborate in the work by taking over the charge 
of the pavilion that represents it. A lodging house also could be 
attached, large or small according to the need, where students of 
the same nationality would be accommodated; they will thus enjoy 
the very culture of their own motherland, and at the same time receive 
at the centre the education which will introduce them as well to other 
cultures existing upon earth. Thus the international education will 
not be simply theoretical, on the school bench, but practical in all 
details of existence. 

A general idea of the organisation is only given here : the applica­
tion in details will be shown gradually in the Bulletin as things are 
actually carried out. 

The first aim then will be to help individuals to become conscious 
of the fundamental genius of the nation to which they belong and 

. at the same time to put- them in contact with the modes of living of 
other nations so that they may know and respect equally the true 
spirit of all the countries upon earth. For all world organisation, to 
be real and to be able to live, must be based upon mutual respect 
and understanding between nation and nation as well as between 
individual and individual. It is only in the collective order and orga­
nisation, in a collaboration based upon mutual goodwill that lies the 
possibility of man being lifted out of the painful chaos where he is 
now. It is with this aim and in this spirit that all human problems 
will be studied at the Centre of Education : and their solution 
will be given in the light of the Supramental Knowledge which 
Sri Aurobindo has revealed in -his writiiiw.-~~,.,._ 



To the Children of the Ashram 

There is an ascending evolution in nature which goes from the stone 
to the plant, from the plant to the animal, from the animal _to man. 
Because man is for the moment, the last rung at the sumnut of the 

' . ~ ascending evolution, he considers himself as the final stage ~ s 
ascension and believes there can be nothing on earth supenor to 
him. In that he is mistaken. In his physical nature he is yet almost 
wholly an animal, a thinking and speaking animal, but still an animal 
in his material habits and instincts. Undoubtedly, nature cannot 
be satisfied with such an imperfect result; she endeavours to bring 
out a being who will be to man what man is to the animal, a being 
who will remain a man in its external form, and yet whose conscious­
ness will rise far above the mental and'its slavery to ignorance. 

Sri Aurobindo came upon earth to teach this truth to men. He 
told them that man is only a transitional being living in a mental 
consciousness, but with the possibility of acquiring a new conscious­
ness, the Truth-consciousness, and capable of living a life perfectly 
harmonious, good and beautiful, happy and fully conscious. During 
the whole of his life upon earth, Sri Aurobindo gave all his time to 
establish in himself ~s consciousness which he called supramental, 
and to help those gathered around him to realise it. 

You have the immense privilege of having come quite young to 
the As~am, that is to say, still plastic and capable of being moulded 
according to this new ideal and thus become the representatives 
of the new race. Here, in the Ashram, you are in the most favourable 
~onditions with regard to the environment, the influence, the teach­
mg and the example, to awaken in you this supramental conscious­
ness and to grow according to its law. 

_Now, all depends on your will and your sincerity. If you have the 
will no mo~e to belong to ordinary humanity, no more to be merely 
evolved arumals : if your will is to become men of the new race 
realising Sri Aurobindo's supramental ideal, living a new and higher 
life upon a new earth, you will find here all the necessary help to 
achieve your purpose : you will profit fully by your stay in the 
Ashram and eventually become living examples for the world. 



Why are Diplomas and Certificates not given to 
the Students of the Centre of Education ?* 

For about a century mankind has been suffering from a disease which 
seems to be spreading more and more, and in our days, it has become 
most acute, it is what we may call "utilitarianism". Things and 
persons, circumstances and activities seem to be viewed and appre­
ciated exclusively from this angle alone. Nothing has any value unless 
it is useful. It goes, of course, without saying that what is useful is 
better than what is not so. But one must first of all understand what 
one calls useful-useful to whom, to what, for what ? 

Indeed, more and more; ·the races which considered themselves 
civilised hav:e bee!l.~ami,ng; as, ~s-~fu.I~:t:J?:at which serves to bring, to 
acquire or· to· produce· money: · EverYffiin'g.is judged from this mone­
tary angle. That is what I·.·.call. ~dlitar.i~sm. And this disease is 
very contagious, for even children do noi: ~cape from it. At an age 
when one should have dreams of !beaucy and greatness and perfec­
tion, perhaps too sublime for ordffi.ary 9'mmon sense, but certainly 
higher than· this dull goo:d · sense,)hej dream of money and worry 
how to earn it.·.· · · · -· · .. " · .... · · 

So when they think of their studies they think above all of what 
can be useful to them, so that later on when they grow up, they can 
earn a great deal of money. 

And the thing that becomes most important for them is to prepare 
to pass examinations with success; for it is with diplomas and certi­
ficates and titles that they will be able to get good positions and earn 
much. 

For them study has no other purpose, no other interest. 
To learn in order to know, to study in order to have the knowledge 

of the secrets of Nature and of life, to educate oneself in order to 
increase one's consciousness, to discipline oneself in order to be 
master of oneself, to overcome one's weakness, one's incapacity and 
ignorance, to prepare oneself in order to progress in life towards a 
goal that is nobler and vaster, more generous and more true ... they 
hardly think of that and consider all. that as mere utopia, the only 
important thing is to be practical, to prepare and to learn how to 
earn money. 

* Also published in the Bulletill of Sri Aurobindo lnternatio11al Cemre 
of Education, Sri Aurobindo Ashram, Pondicherry Aug. 1960. 
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Children who are affected with this disease arc not in their place in 
the Centre of Education of the Ashram. And it is to demonstrate 
this to them that we do not prepare them for any official examination 
and competition and do not give them diplomas or titles which may 
serve them in the outside world. 

We want to have here only those who aspire for a higher and better 
life, who are eager for knowledge, and perfection, who look ardently 
towards a more wholly true future. 
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