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Preface 

\T.hen I was asked to contribute to the series on permanent 
education issued by the Council of Europe, I was left at 
liberty to develop my own views on the subject. This is not 
unreasonable since permanent education still remains an idea 
for the future rather than being a reality in the present. 

In reply to this request I have elaborated an earlier 
paper read at a national conference on adult and permanent 
education in Oosterbeek, 1959. In the resulting study the 
discussions and conclusions of this conference have been 
applied vvhere needed. · 

l:Ioreover, I have taken those examples that seemed to be 
relevant from the Dutch situation. Similarly a good deal of 
Dutch experience with the various forms of education is . 
implicitly present in this study, showing perhaps an e:mph~~lS 
on the theory and practice of adult education. It is dif~1cult, 
how·ever, to forget one 1 s own profession. Yihether the outc~~e 
is representative of the present thoughts and activities WlL.-~ 
respect to permanent education in the Netherlands will be leit 
to my colleagues to decide. 
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Chapter 1. VARIOUS GENERAL ASP:CC'PS OF PElli.'1\NEl'TT ETIUCATIOl'J 

1.1. Challenge and mystification 

The pioneers of new ·education would be pleased to sec that 
their original ideas are nm·; rapidly gaining acceptance. An 
increasing number or people nm.·mdays seem to share their vim·T 
that education, both in and out of school, must be more than a 
mere transmission of lmol"lledge and slcills. Instead, it should 
help young people to acquire the habit or learning, stirring 
their sense of curiosity and imagination, strengthening their 
motivation for continued learning and so prepare them for the 
process of life-long learning. 

Besides, these pioneers firmly believed that education 
could and should function as a change agent for the individual 
as "\-•Tell as for society. These vie\'J"s, too, are increasingly 
forwarded by the present proponents of permnnent education. The 
mutual relationship bet,;-;een educational innovation .:md 
socio-cultural change is a common platitude in most of the . 
official statements concerning the need for a permanent educat~on. 

It is gratifying, indeed, to notice that all of a sudden 
so much importance·is being attributed to education, whether 
permanent or not. However, these tokens of affection arc largelY 
left unspecified. After a careful and critical rending of the 
host of official reports and papers, one is bound to discover 
that permanent education serves as a common denominator for a 
great many vastly different things. In fact it seems to be 
thought of as a cure for all the ills that are caused by 
'lr.fhatever chango v\]"e care to thinlc of. 

The optimistic plans that are being proposed today -
probably including those of the present 't'Vriter _ seem to fit 
Malinowski t s definition of I'IlD.gic: "\vishful thinking and 
overhopeful behaviour". In its present unspecified state . d 
permanent education remains a nice though harmless dream, a k~n 
of secular heaven, too go~d to be true. If kent removed rrom 
reality it represents an ideology, serving as an escape from t 
the unpleasant and troubling rco.lities of everyday life ~vitaho~ it 
much intending to change the existing.situation at all. In ee ' 
seems to be a sort of educationnl wonderland a futuristic 
fairy-world of its m·m. A certain degree of~ mystification, 
maintaine~ unconsciously or deliberately~ appears to 
chaructcr~sc the present concept. 



1.2. Different motifs 

There :5.s something ur..realistic in many 0f the plar..s t:!.'lat 
are proposed with respect to permanent educati~n.today. . 
Authorities of different quarters, obvi0usly hav1ng oppos1ng 
aims and ends in mind, are to a surprising extent in agreement 
on the desirability of this educational innovati·")n in g~neral. 
In the Netherlands, for example, the I.linister of Edu cat1on and 
SciGnces in his explanatory statements on the National Budg~ts 
for 1969 and 1970 indicated the need for a permanent educat1on 
aimed at giving man the opportunity of continuous development. 
To this end he drew a distinction between fundamental and 
continuing education. He referred, however, to formal or 
school education. 

His colleague, the I~1inister of Culture, Recreation and 
Socie.l Yiork, stated in her explanation to the 1970 Budget that 
permanent education is needed as a response to the continuous 
challenge resulting from the rapid changes in our society. It 
is meant to create the optimum conditions for the individual 
education and reorientation required to meet this challenge. 
Indicating the significance of the close co-operation between 
the non-governmental organisations in adult education and the 
vaTious departments of her ministry, she announced a round-table 
co~ference on the subject of permanent education. This conference, 
wh1ch ~ook_place in November 1969, was meant to stimulate the 
co-~rd:eatJ.?n and.inteeration of educational activities and to 
sta.1. t. l;.._ ... e dJ.scussJ.on on the design of overall structures needed 
to thJ.s end. · 

1 At, ~he same time, the Dutch section of the World Education 
~e ..... ~o~rS ... 'llp held a nati')nal conference on "Education and Change" 
ln u?~ch permanent education l~cprcsented the wider frame of 
rcf~rlnce for reform in school educati0n, relating schools with 
~ocl~ ?~~nge (1). Earlier that year a hundred adult educators, 
.reprcsollt;J.n$ the varir:>Us types of work' came together in 
Oo~~~~beek ln a ~wo-day conference to exchange views on 
pcii;k ... ncnt cducatJ.on (2) • Both conferences showed that we are 
ourselves only ut the be~innin~ of understanding ~hat we mean 
by t~_o ~ c~nc_:~t .,of Per~un~nt ed~cc.tion. They also indicated 
the 1..hoora ul vl; ana dJ..fferontiating nature of the concept once 
it hns been worked out for the purpose of both school education 
and out-of-school education. 

./. 



A fairly neutr2.l conclusion was reached in· the recently 
published report on t~e function and future of adult education 
in the Hetherl2..nds - a study resembling the German "Gutachten" 
in significance and intent. In its recommendations the 
principlG of per~anent education, defined as a principle of 
cultural policy, is recognised as being of great value. Its 
purpcse should be the constitution of an interrelated well­
integrated and flexible structure, serving man throughout 
his life -rv-i th individually oriented opportuai ties for the 
so.tisfnctio!.l of his educational, social o.11d cultural needs, 
according to his aptitudes. Thus it must enable him to develop 
his personality through both work a.nd leisure, for his own 
benefit and that of the community to vrhich he belongs. Next 
to the challc~ge of social and cultural change, the social 
requirements of economic development are mentioned as the 
causes for the development of these educational provisions (3). 

1.3. Cognitive versus offective motifs 

The foregoing statements illustrate the vagueness of the 
concept of permanent education in our present tl1inking. In 
this unspecified form the real reasons for fUndamental 
disagreement on ·chc aims, content and methods J.1.nve not yet 
emerged. If one loolcs more closely_, hovmver, the different 
motifs among those in favour of it become apparent. It then_ 
appears that there is more than one type of permanent educat~on. 

Some protagonj_sts, coming from the 't'mrld of formal education, 
regard it ns a necessary supplement for updating the knowl1edge 
acquired earlier o.t school. Even j,f they want to ch."lnge t 1.e 
school us \'Tell, they still prefer to think in terms of ion 
predominantly cognitive learning. To others permanent edu~nt 
represents just the opposite. Questioning the absolute vn ~~ 
o:f factual k:nowledge they prefer to concentrate on encourag~ g 
the learning of skills and the 0.hange of attitudes and 
mentality. 

such a difference of opinion and approoch is refle~tedi;n 
the pluralistic interpretation of the concept of educat~on 
the Netherlands. Here the single term neducation" cmb::ac~sis 
three different concepts and related practices. ~he ~~r~ionul 
11 opvoeding11 , mouning upbringing or nurture. Its ~nst~ ~ tl1.c 
setting is, as elsewhere, the family o.nd the home. It t: 
concern of pedogogy as an art v'lhich in the con~ext of t 11oning 
corresponding university discipline is increas~nglY deve · 
into a science. 

The second meaning is "onderwijs", or schooling an~d tl1.e 
instruction. Its institutional setting is the ~ch?0i·~n of 
university, or similar institutions. The neN d~s~~p ~1• t 
11 onder't'vijsl{undc11 deals \'lith it as a subject of un~vers~ Y 
teaching and research. / • • 



"Vormingswerk 11 is the third. It covers p~rt of \IYhat is 
known in England as adult education, ac?entuat1ng ~ hovrever,. tl:-e 
affective aspects of pcrsonality'formatJ.on rather than cogn7t1ve 
learning. Its institutional setting va~ies from local ev:nJ.ng 
classes nnd settlement houses or commun1ty centr~s to regJ.onal 
colle'>"eS for short-term residential adult educatJ.on. The . 
correfated university discipline is nmv known as '~andragogJ.ek". 
To,O'ether with "ondervvijskunde" and "opvoedk~nde" J.t. be~ongs to 
th~ sub-faculty of pedagogics vn1ich itself J.S a par~ 01 the 
faculty of social sciences. 

This threefold interpretation of educatj.on has its o'tlm 
consequences 't'Jhen it comes to developing the idea of permanent 
educn.tion. Each of them has its m·m good reasons for 
welcoming the increased scope it seems to offer. They each 
have their o'tlm historically developed institutional setting 
with related differences in scientific approach3 following 
independent courses of development. 

At the same time, however, the three fields of education 
are becor:ing nw.::tre of the interrelation uith each other. School 
educo.t.:.'.oD is consciously extended to fields of non-cognitive 
le~rn:;.ng. Adult education is paying more attention to 
cogn.i.tion. The· changing educational scene requires further 
educo.t:i_on of P<:rents and teachers, 't·Thioh is nm-t becoming a 
recognj_sed subJect of pedagogics. In fact, the processes of 
r0orient~tion taking place in all three fields point to a 
genera~ trend lJhi.~h c:mve:ges into a comprehensive view of 
educatJ..on · In thJ.s v:tew· J.t is a lifelong process serving the 
intet;ri.'lted care o.f cognitive and affective learning. 

AI}- ~\nlrcnes3 of thj.s developmP.nt co.n be observed among the 
DUth_?:;'~ {? J.~s <J'l.~ eJ~:r;r;:cts in the respective fields. · Many . 
pr<~c.:;.!.t:r.orJ -'rs ln eaucation3 not to mention the general publJ.c, 
are still f~r from grasping the consequences of such views. 
~1 eD.!_~bF~rs ~;n:1. othe1 ... Gducators arc usuully so preoccupied with 
the j.rnmediate problems of educational activities in ~ rapidly 
changing onviro~·:1on+; that they tend to stay withln the 
li.r.Jitations of ~c.l---lc~:i.r O'tm respective flelds. 1'le must not 
undcrcst:i.m:.:!tc tno problems and obstacles to be overcome before 
tl1c idf'a, of ~crm~~,~~t education is accepted by them t;s a help 
r~{~hG'Y' tnan wn °-. G .. u burden. The idea ho.s to provo ::-tts value 
to tt::U. ~CD.ll1l~~J.e the differences ot: opi.nion- ~111d :::>f practice 
w1ll o~_,_t.tJeJ.gh tnc forces of integration, ut least :ir1 tha 
Ncthc~·.Lcl"lds • 

./. 



1.4. External reasons for differentiation 

Such differences of preference and orientation relate to 
educQtion itself. They are eclipsed, however, by those of a 
~ider significance external to education. Industry, for 
instance, is in favour of permanent education because 
knowledge and skills are rapidly outdated owing to the speed 
of present technological development. The electronics 
industry, moreover, wants us to buy its new machinery, pointing 
out the in~dequacy of our educational tools. Economists 
indicate the value of more and better education for economic 
growth. Commerce, having d iscovel"Cd the profitable value of 
leisui·e time, wholeheartedly supports the idea of its us.e for 
continued learning. 

Together they seem to suggest thnt permanent education 
is needed to bring people into line with the requirements of 
D. world dominated by economic nnd technologicnl change. Is 
this kind of new education meant to be a superior instrument 
for moulding people in such a t,·m.y as to make them conform to 
these developments? If so_, permn.nent education 11ill remain 
D. technicnl menns for dealing Hith technologicnl irmovation_, 
in terms of both industrial and social technology. Its use 
will reinfor•ce the estnblj.shed social order_, rightly or 
wrongly_, controlling nnd manipulating the destiny of whole 
populations. 

There is an nlternative view_, hovrever_, in l'lhich perm~ncnt 
education serves as n change agent in the opposite direct2on. 
In this viev-1 it should encournge people to oppose the . 
above-mentioned development nnd so free themselves from ~ts 
effects. Man must try to find 1·1ays to esco.pe external_, 
tecln!ologicnl domination nnd the oppressive obligations of D. 
consumer economy and mnss society. vle should noN· be usin~ 
our ingenuity and creativity to improve our society and tne 
1·mrld in "t'lhich we live. 

Such views \•Jere elnbor~ted in a recent report by the 
Netherlands Students Council. Permanent education_, it S 2 ys_, 
is the right of everybody to educate himself on n lifelo~gtl 
basis. This right r:1ust be l""'enlised within the conte~ 0 -": 1~vod 
individuals own life and work situation. The ~ducnt~on ~nv~urnge 
should enable people to learn from their expcrlcnce n~d ~nc 
th~m ~o discover_thei~ personal respo~sibility ~n the~r -e ort 
th~n!:::J.ng o.nd act~ng toNnl"ds the cho.ngJ.ng communJ.tY. The r ~t 
Harns its readers, though_, :::~gainst the danr;ers of n permanco 
education that represented a kind of repressive tolera~ce s its 
offering the establishment n cho.nce to increase its gr~P ?~g 
citizens. Tne development of man as a crentive social ~~~ ' 
tiliich should be the ultimat0 nim of any permo.nent e~lC0 ~ 1on_, 
would be serious~y endangered by such an approo.ch (4) • 

. /. 



This requires a sense of political. a1·m~eness comb~ned ·w-ith, 
openings for political action. Chnn~e ~mpl~~s n lenrn~ng 
process, requiring critical informat~on, npt~tude for .. 
independent thought and action, ~nd a ment~~~ty of cr~t~cnl 
awnreness and flexibility. Coutlnuous change calls for 
continuous learning. Such a permanent education is not 
tasl:::-oriented but student-oriented. By its aims, content nnd 
methods it is essentially an instrument for democrntisationG) •. 

1. 5. The politic~l nature of permanent educ·ntion 

In vrhat direction do we want to move? lll/11.a.t cha.nges are 
't'Te aiming at, and 1:·1hich priorities do vle 't'Vant to establish? 
The answer to such questions 'tr·Till decide the development of 
permanent educntion. It will be clear that these aims and the 
education related to them represent as many political issues. 
This becomes even more evident if.the question is raised as to 
who is to decide? In other words, what power will steer and 
regulate the new educational provisions? Those who are in 
charrre uisnose of an immense influence over the lives of others. 0 • 

Who are they? Will permanent educati0n be left to the fJ.:•ce 
play of corporate enterprise? Will it reflect the political 
diversity of temporary government and parliament? Or is it up 
to the specialists in educational planning and technology to 
decide? In which ways will the public be given a say in the 
mutter? 

Recognition of the political question has been slow. In 
the Netherlands the early recognition of rights of religious 
denomina.tions in nll three kinds of education, resulting in.a. 
rule of equal subsidies for free and state institutions of 
education, seems to contradict this statement. However, the 
present political interests at stake in questions of permanent 
cducntion no longer coincide with the earlier denominational 
differences in the Netherlands. They tend to cut right across 
ti1o differences betv1een the Protestant the Roman Catholic or 
the non-denominational vie'l'lS on man, s~ciety and culture. 

Perhnp~ ~he reo..l political aspect remains hidden because 
of.._ the apol~~~cal no.tul"e. l·rhi~h used to be connected \vith the 
~cuunl content""~f educn~lon ~n former days, when it was taken 
ror gi.""anted th~~u educatlon served the v t d . t ests of n 

· · • ~ Edu ti es e ~n er <...:. g~vcnC"'~oc1.ccy •. · ·:a ~n for ch::1ngc, hoHcver, has ndded a nel'l 
d1.r:1en"'1.~~, cnus1.ng ~ ~u ... daP;Jent::-1 mutation in its very structure, 
o.s H= JdlD? has"" e~p~.a1.ne~ "J.n hJ.s study (x). It necessitates a 
raor1.entat1.on OL 0hu sys0em! of the Peopl in it and of 
th:)SC being served. HoH p31.nful these pr~ serv ~re is 
demonstro.ted by the struggles going on ~n cesses.u ~sities 

~ our unl.ve_ • 

(x) H. Jo.nne, Permanent Education, an 
present education system (Council 
No. 6/196 9). 

. /. 
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1. 6. The exo..mple of the un; vcrs_i tics 

f'lhc-~t is happening in the universities in undoubtedly a 
fore-runner of wh2.t m['..y also be c:xpectcd in the course of 
development of perl:18.nent education. We can observe at lee.st 
three different kinds of argument. The first deals with the 
needs of orgc::misati0nc.l and tcc~1nological change. For purely 
technico..l reasons better methods nrc thou~ht to be needed, 

Q t" including discussion techniques, but also pr0grammed instruc -lOll 

end audio-visual means. For the improvement of the institutional 
structure a rcorganis~tion is plP.adcd. There is, however, the 
tacit assumption tho..t the existing l:'..ims and their political 
foundo..tion will remain outside the discussi0n. 

S6condly there are people, usually a much smaller group 
thnn the former, who are of the opinion that the need for . 
educational chnnge is the result of a changi::tg society. The~r 
nrg~mcnt is that education is a political factor in society, 
and that it should become nwure of this. To thnt end they \1-mnt 
to makG the aims of university edu.cation themselves the subject 
of discussion, and, in so doing, uncover the tacitly assu~ed 
poli~:;icc.l issues of the cstnblish.ment \'.rhich until noN dommnte 
the university. They fear nny technical or organisational 
improvement not prcced~Jd by the discussion of aims. 

The third group is even smaller though of ccnside~a?le ~ 
qt~alit.:ttive importance. According to their vie't'T a revlS~<?n °1 

aims nnd EJeans 1vill be impossible ''lithin the existing socJ.ety • 
Political awareness is not enough,- for it presupposes the. 
possibility of the cquD-1 value of conflicting political vJ.e>·.rs, 
,-~hcrens they v1nnt to replace the existing sociD.l order bY a 
r~dically different one. The university is for them the ~·on 
trit;Ber with Nhich to set off the socinl revolution. Educo~.~J. 
is rcgorded as nn effective instrtunent to counterD.ct t~e , 0 
technical improvement of the old order and to c.ccelerove tn 
emergence of D. totally new Gociety. 

.I. 



:Hov1 it is remarkable to observe that ench of' these 
a.r.O"urnonts :presupposes tho former. Almost everybody no-r;adnys 
is 0 in favour of s0me technicul or didactic improvement. 
A number of these people will be satisfied if it lo~ds to n 
bettel~ organised and more smoothly running c;d ucati0nc=:-l. 
system. Their main criterion is that of' optimum ef'f7cJ.onc~. 
Others, hov1ever, arc !!loti v2.ted by more profound consJ.d ora.tJ.ons. 
To them c;duca.ti~n~ including university educati0n, implies 
interncti0n with society and social change. On the; basis 
of oxtc;nclod Gducati~nnl aims they demand better lc2.rning 
methocs c.nd o. different approach in which both society a.nd 
the; individual lcnrner are given their proper value, 
contrary to the present education with its emphasis on 
subjcct-ma.tter. Finally, a still small8r group desires a 
total structural chnnge of society and related changes in 
individual mentnlity. The university, and education in 
general, should be instrumental in this; necessitnting 
fundamental, structural, technical and didactic alterations. 

The adherents of such different views must notbe 
coi.1..fusea with one another, despite the seeming resemblc.nce 
in tho tcchnicc.l aspects of their demands. Ba.lancing the 
nrgunonts my :preference is still with the second motivation, 
subordinating the first as c. technical matter of functional 
signifi?nnce, ~nd anticipating the third if the authorities 
ros?onsJ.bl0 for the educ~tion involved would :prefer to 
continue the usc 0f the tacitly assumed.nnd untested aims 
of tho past. 

T~e crisis of the universities will repeat its~lf with 
rcsj_)cc L to, perma.nent education, ns cnn be observe~ 1.11. 
s_?vcro.l SC!l00ls o.nd institutions for rid ul t cd ucnt J.on J.n 
tn0 Nothe:,-lo..nds. Simil..., ·a ·s found in the recent d- .. ,., . .,d co oi yo r...r evl ence l ~ t 
;l.lr...\~ ..... .., ung_~;mrkcrs in this country. To tho cctucn.ors 

tJ.;? ~~?v? :::-;o.lysJ.s implico <:hc.t the political m:ture of 
cauc~LlOn ~~d chnn"e . a Evon 1f we do so, 

o can not be J.gnore • 

./. 



because we take it to be contrary to our scientific 
obligntion~ ns -experts, we "-dll find nt the end that we 
have neverthe-less played a. political role, without lmowing j t • 
And we might wnke up to discover thnt our help h~s been 
used for ~urposes contrnry to our c0nvicti0ns. 



Chc.'pt:,er 2 _. NEEDS AND REQUIREMENTS FOR PERMANENT EDUCATION 

2.1. Educntion ns an internctional process 

The tv.ro opposing views on permanent education e.2ch hnve 
their ol~ focus of interest and speciLic· point of depnrture. 
The one, ~rhile stressing the importnnce of technologicnl change 
and economic gro~~h, presents to education n number of-needs 
and 2ims derived from the existing socio-cultural system in a 
stnte of change. They are essentially socicl needs which the 
individual must fit in ~1ith in one ·Nn.y or nnother. Besides 
the development nnd transfer of neH Imov:ledge and skills, n 
continuous adaptation of behaviour and mental attitudes is 
required. From the point. of vie1;J' of the individual these needs 
come from the outside. 

The other, emphn.sising individw:tl grm·Tth ::md personal 
enrichment, desires the creation or· conditions for the optimum 
sntisfaction of individual drives and their development •. Their 
focus is primarily on personality formation •.. The development 
of personnl vnlues nnd of the cren.tiv·e fnculties of' imnginntion 
nnd_t~eir_expr~ssi?n in play and the arts occupy the central 
pos~t~on ~n th~s v~e1·1 on education.. Derived from it is the 
need for. certnin sl{ills as ~Tell as lmo~lledge in terms of 
informat~on. From the point of vie~1 of society these needs 
co~e ~rom ~he i~dividunl himself.. They may or may not 
coJ..nc~de 1:1J..th tne former social needs. 

Educ~tion is n process of interaction bet-t·reen the tt--ro kinds 
of need, ~n. Hhich the personnlity of the individual clashes or 
is mnde to nnrmonise with the culture of thnt society in which 
he hnppens to grow up. In societies of relatively little . 
change the dc~elopment of the personnlity and its individ~al 
n~c~s are sUbJected to and conditioned by the requirements_nnd 
~J.m~tnt~on::> of that culture. In societies like ours, cul~.U;re 
J..tself' J..s ~n a state of flux. Therefore the interactional· 
pro~css len~e::> more room for individually expressed and -
dcv~nnt bch-..vJ.our. The social needs resulting from a ch~nf?ing 
culturctcnn ~o longer be forced automcticnlly on the indJ..VJ..dual. 
~ ~r; .r: m~~~ ere of. incl''easing doubt about the com~on concopts 
01 1~ g;oups ~~~~e J.s set for experiments by indiv1dunls or 
smn 10 ment of . alternc.tive t·rnys of life in i·lhich the , 
ctcve i~ion thisp~isonal and common happiness is the target. In 
J?Y op ncomitt~nt c nd ?f experimentnl permnnent education,. with 
~tsdco is of grca~r~tJ.cal elaboration of the emerging soc1c.l 
nee s, o~icnlly ~ner Value and signific~nce thnn the 
tecl1no~ o ·hic'1 j_ d economically motivntcd type of permanent 
0cucot~on H l 5 noN forced upon us. 

./. 



2.2. §ome individual needs 

b _ ~Tow thnt new a.nd ef.fectivc wr'.ys of socio.l pressure have 
0~e;, OGVclopcd extra a.ttention is required at the other end 
d una process, i.e. the individu~l capacities and their 

evclopr:.wnt. We ca.n be more ond do more then our fellow-men 
~n~ _our cul tu:.rc p0rmi t. Y.Je ~h;uld try to' re~ain whQt has been 

Ooi or vrcs never developed in us. Such a view is eo.gerly 
~fcc:_pt?d b~r young people tod2.y. Th~s is not surprising :for 
. le;y ~nemselvcs a.ro at a sto.gc of l~fe that represents a 
ore~ln.n.s point similc.r t'), and coinciding with, the present 
soc~Ql revolution. In their seQrch for social identity they 
meet vri th o. society searching for the same. 

~.2.1. Self-expression 

. A most apparent need is that for self-expression. Y~un~ 
ch~ldren nre capnbJ..e of it spontaneously. In most cnses. ~t ~s _ 
unlearned through educntion in later life. As AndreN I..D.~ng hns 
S?~d in his trPolitics of Experience": 11 Society educates -
cn~ldren to lose themselves and to become cbsurd, end thus be 

II • d -4-0 normal (6).. In the neu education vJnys should be dev~se . "' 
keep end develop the creative capacities of self-exprcss~on 
vrith which v1e D.l"e gifted in V:lrious measures and different 
fields. The c:acourngement of such expression in 1anguc.g7, . 
gestures and materials_, nnd the Cl"eation of optimum cond~t~ons t 
for their development should be an essential part of permanen 
education. 

2.2.2. Communication 

Rulntcd to the former is the need for cor:.1mun~ca~ion. f 
Isolation ond nlicnntion nre ·Nell k:n01m chc..rc..ct<?r~st~~s 0 methods 
modern life. The rl0mc.nd for courses teaching d~scuss~~n f 
is indica-Live of n need experienced by o. grot;ing numbe.1. 0 people_, 
people. Yet the teoching is often of little help· . r.1o.nY rders 
hnvlng spent n life of listening to others and obc~~ng~~d , 
exp2ricnce the invitc..tion to spcnl::: up ns exhilo.rat~r:g ,'"'· bY o.n 
frightening o.t first. Th:i.s is often ·follm·wd, hoVTeve~_, ..... sto.nding 
acute sense of disappointment. For listening ~nd ~ ~~sion 
appear to be tvm different things. The course ~n d~s~.,. ' 
methods should_, therefore_, help people to irJp::o;v-c ~h~~J. the 
lj_stcning by providing them with a better ins~r;rrt J.n 
functioning of the coomunicntion process. 

t f the 
Such improved courses must be 2 norm2l por 0 le~rned 

fundnme:nta.l cduca.tion of o.ll children. The metllod~ of scl"lool. 
3hould be used in oll further education_, in o.~d 0~ HC nre left 
T~~ey should be practiced in evei·ydn:{ lif'e. Ir r:-o th"t is not 
t-rith the problem of something b.aving been lco.rned r~gi.ng 
to be used ij_'l lifo itself. In o. democl~nc~ _, encourlife the 
individual pc..rticipo.tion in tho various f~elds oft th;t. 
D.l"t of communication is too important to be left a 



2.2.3. Emotionnl relntions 

However important discussion methods nre, they have the 
drnwbnck of being mninly verbnl nnd rntionnl. It is the 
luck of proper m:;·nns to establish emotionnl relations Nhich is 
the more urgent need. Sensitivity trnining and residentinl 
courses in tnctile communication and drnmntics may have o. 
romedinl vnlue for ndults vrho \'lO.nt to learn Nhnt they have 
unlenrned or fniled to learn in this respect. Hovvever, the 
development of meaningful emotional relntions v.Jith others 
should be n normal part of ull educntion, especially in the 
enrly yenrs. 

2. 2. 4. K..Tl.owing oneself and underst<::.nding othel"S 

Finally there is the need to 1mow oneself and understand 
others. It hc.s been demonstrated time nnd n.gnin that the tv10 
are closely related. Our perception of others, nnd theirs of 
us,.is coloured by our self-image. Notably social psychology 
has Qncovered the functioning of such interactional processes. 
The vital question is how to apply this v~owledge to the 
pro.ctice of everyday life. Cnn vve learn to net nccordingly and 
so increase our understanding of others and ourselves? 

In tcr1:1s of educntional methods it meo.ns tho.t 1·m should 
not trent this ldnd of pel"ception ns an emotional 
stumbling-block in the learning process. For it represents an 
entrance to the deeper layers of the personality, closely 
related to personal identity. It is n guide to the selective 
and interpretational n.spoct of the leo.rning process, o.nd a key 
to the motives and motivations on which this process depends. 
Present education is discovering the implications of such 
vim·rs. It is still struggling though l'lith the problem of their 
applicatL:m in the planning o.nd reorganisation of cducationnl 
activities and institutions. 

2.3. Some needs for social chnngc 

A permanent education v-Thich is to fulfil the above 
rcquire:Uents can do very little and w·ill have only a small 
chance of being realised if our society remains as it is. 
Instead a society is required that offers opportunities to 
encourage and stimulnte self-expression and communication vlith 
others in personal relationships of emotional significance in 
l·rorl~ o.n.d leisure. This implies, among other things, that the 
present focus on pcrformnnce and competition should be c~nnged 
by t~c development of u complementnry ethos of co-opor~t~on nnd 
solido.rity. 

It weens thnt instead of_emphnsising the values of personnl 
excellence o.nd group superiorJ.ty Ne lt·Till have to concentrntc 
our efforts on a revaluation of cure for others o.nd the comnon 
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good. This gives us an indication or the broader context in 
which individual needs must be situated. For ir the lntter nre 
left to their own development the increo.sing inability i'or 
socic.l or communo.l life -vmuld be reinrorced. l'Jho.t is to be tl:e 
common purpose directing the sntisfnction of individunl needs? 
Obviously ~·.,re will need ne"t'l wo.ys~ ne1·1 structures of communnl 
life. 

It is here thn.t important links exist betHecn perr.w.nent 
educntion~ on the one hand~ nnd social 1:mrl;: o.nd community 
development, on the other. If permanent education is meant to 
fulfil individual needs in relation to new social ends, it must 
find vw.ys of coming closer to people 1 s lives. It r.mst be 
nnchored in the home, the neighbourhood~ in 1·.JOrlc and leisure 
groups. 

Educ.::.tion~ with respect to both its content end methods~ 
co.nnot be treo.ted sepurutely from the conditions of modqrn 
society. In the thirties of the century Kai""'l IVInnnheim n.lrendy 
observed the trend of social change tow·ards the orgo.niscd 
society o.nd the muss public. The brcakdmm and consequent 
disintegration of the traditional organic socio.l sti·uctU:i.""'OS . 
meo.nt the liberation of individuals o.nd groups from the stc.t1.c 
positions they formerly occupied, with thei1 .. rixed rights and·, 
duties(?). 

Hovvcver, the socio.l changes involved ho.ve tied dm·m ti;-e 
individun.l once more, this time to the structures of orgnn1.sed 
society. In mo.ny respects life in this modern society ignores 
or 8.11...l1ihilc.t es tho personal freedom vrc o.re being told ue hnvc 
aco.uired. People are free in name, but wherever they go th;Y 
me~t v.;ith complicated : ... egulo.tions, with rights and duties O.L an 
impersonn.l cho.r<1cter. v!ith regard to the rules of modern .._h 
orgnnised society all people nrc o.like, us they nrc bcforeb~.e 
lm·.;. This treatment results in the formation of a. ma.~s P':-th1.c • 
Communicntion media such as radio and television fit 1.n i:.Jl. 

this development o.nd serve the system nccordingly. T~1e ne~ 
pcrmcnent educntion should~ for obvious reasons, counternc 
this movement. 

2.4. The conce2t of culture 

Individuo.l needs co.nnot be dissociated from the socio.;ill 
context in 1-.rhich they C.."i ... e to be rea.lised. SimilnrlY ~he ~tuate 
w·ider context of culture is needed to underst~nd <:n? ~ 1 5 

the processes of socia.l chango in relation to ind1.y1.~u~. o::-tn bY 
educution. First, h01·revcr, uc hnve to explain ':Jl1U"C ~ 10 t~~t of 
"culture" - a concept ns equnlly vngue nnd elus1.vc ns 
permQnent educntion. 

I 
• I • 
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As permanent education aims at educating for change~ tho 
clnssicnl ideo. of culture is ino.dequ·ate. Its forms and content 
nrc fixed and static and hence change-resisting. Historic~lly 
they vrere the privileged possession of n social elite. In the 
past hLmdred y0o.rs education~ adult education in particular, 
has been used to introduce outsiders, the majority of people, 
to this privilege. However~ by the very nature of its content 
related to nn unfamilinr past and a socially uncomfortable ~ 
present, clnssicnl culture has remained a forei&~ element in 
their lives. It tends to be associated with a level of 
qunl:!.ty of' 1:hich it is uncertain for the giver hou deep he has 
to bo~;r and for the receiver hm·r high he l1.6s to reach. It seems 
to be out of touch with the realities of life today. 

Belonging to these realities are the facts of technolo~1cnl 
o.nd economic change and their impact on present social life~ ~ 
Clo.ssicnl culture, hovmver~ is preoccupied w·ith spiritual 
values in their explicit traditional f'orms and content. 
Def'ending continuity, it is hostile to change. Therefore it 
docs not provide the broader context "t'le need for the 
elaborati?n ?f' permnn~nt e~uc?tion. N;verthel~ss there remains 
the conf'l~ct~ng relnt~onsh~p oet11men tne mo.ter~al conditions or 
lif'e o.nd the more explicit value orientations governing 
individual and social action. Moreover, there is the issue of'. 
cho.nge versus continuity. Ne need o.nother concept to 
integro.te these notions. This_, in my vim'l., w·e can find in the 
concept of culture developed by culturo.l anthropology. 

Including technc:>logy_, econom;r ~nd s<?ci~l organisation, a.s 
11cll o.s ~he arts, sc~ence o.nd rel:~.g~on, ~t, ~s. described as the 
1.,:;.1.y of l~fe of a fi'eople. In Mel v~lle Hers1COV~t s' concise 
definition it is the man-made pnrt of the environment"(B). As its continuo.tion o.nd its trnnsmission_depend on processes 
of Ienrning t·o.ther than biological inher~~o.nce~ culture is o. 
social heritage. Hith regard to personal~ty f'ormntion o.nd 
educ::ltion it represents the f'orm:::1tive env~~onment l'TC ho.ve in 
coQmon, as a society, a group or o. gencrnt~on. 

In cultural anthropology the culture concept is used to 
describe the IKJ.Y of life, the institutions, the traditions nnct 
behaviour or small societies in partioular. It 't'lill be hnrd to 
cchiovc the_same for the complexities of Dutch society or 
l·Test e:L"D ~oc~ety at large. So when I suggest the usc of this 
'on.ccP~ ~t is for its heuristic rn.ti;-er th.2n for its descriptive 

c ~lit~cs. It may help us to illum~nate n.nd undcrstn.nd some 
qu~ic issues of permanent education. 
bDS 

2.5· Culture and technology 

comparcttive ~tudics have shown that technology represents 
1~tivcly mnrg~nal aspect of culture. It is that part that 

~ :rc b~ cl1.nngod and leo.rned most easilY. This remains so even 
c:::tl1 

./. 
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if its application nnd results nre highly valued, as they nrc 
in our culture. Modern technology docs not belong specifically 
to European, American, Russian or Japanese culture. 

The social use nnd significnnce of tecru~ology depe~ds, 
hm·wver, on the value-nttitude syster.1s of a pnrticulctr culture. 
The latter occupies a contral position in the cultural 
configuration. V~lues nnd attitudes and their expressive for~s 
ore related to our common nnd individual identity. This 
central position explains 1·.Jhy the clo.ssical concept of culture 
still finds so many ndherents. Dealing 't-vith values in 
pnrticul.:1r it is thought to bn the culture "par exccllcnce11 • 

Hm·reve1 ... , j_t also explains why chanGe in this field is such a 
painful process. Attncldng the henrt of the matter it 
undermines the emotionnl basis of' OUl"' wny of life, socially and 
individually. 

Nevertheless, even values nnd related attitudes nrc chanGing, 
if slouly nnd painfully. One of the trends visible today is 
the brealcdm·m of the moi. ... e explicit normntive systems of the 
past. They nre reduced to their bnsic human components lil{:e 
those underlying my earlier rcmnrl::s on the individunl needs and 
social ends of permanent educntion. The ne"t·:er vetluc 
orientation assumes its m·m forms in cxperimentnl activities 
and socinl action, Hhere it is put to the test of the 
ever-changing experience from practice. Often modern . 
technological change and its effects nl"e to.l::en ns of top~cal 
interest. Attempts nrc thus made to achieve et critical . 
reconsideration of the technologicnl aspects of our cul~ur~ ?-n 
view of its central value orientation. This does not s~gn~~y 
o fight betHeen technology nnd culture. Instead it deals i'I~th 
n rethinl{inG of the relation betHeen centrnl and marginal 
aspects of our culture, represented by vetlues and technol~gy of 
rcspectiveiy. T2is, to my opinion, should be the orientat~on 
the pcrmo.nent oduco.tion v.re arc thinlcing of. 

2.6. Continuity nnd change 

Culture is an etmbivnlent concept. As a socinl_he~ita~~dit 
provides society and hence the individunl v1ith cont~nu~ty ..... 
security. It is m~n-m~de, however, ~nd therefore ope~ to roccss, 
ch::.nge, ~s He ho.ve seen. Its dependence on the lco.r~~ng .... ~ ..... nce 
both for continuity o.nd cho.ngc, reve~ls the cruci:J.l ~mp~~ .. . 
of cduc~tion. In form~r d:J.ys the latter merely serve~ e~o the n·· orm v purpose of cho.nging unformed persons to mo.!ce them C? .L 

continuities of the culture in Hhich they ·Ncre grm·'!~~g u~t 
Novro.days cduc:J.tion must be an ngent of chc.nge opcr2t~ng 'iture. 
three different levels of the individu~l, societY ~nd ~u 
Cho..nge of such a mctgnitude is a novel phenomenon. ~~ ~~n of 
therefore not surprising tl1.2t we ~re only ~t the bcginll~l; our 
our understo..nding of the processes involved. Cunscqucn 
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educ~tion~l methods for effecting socinl and culturnl ch~nge are 
crude :::tnd highly i.ntuitive. The modern science of plnnned 
ch".ng\::, developed in the USA and nou being introduced in 
European countries, might help us j_n this respect. A technic.:tl 
aid ?~om quite different quarters might come from the 
non-t;cstern developing countric:s. 0\·Jing to the enforced 
ncculturntion of the first half of this century they dispose 
or vo.st experioncc in rapid nnd fnr-renching culturnl change. 
But perhaps its enforced character runs counter to the free 
cho.nge He hnvc in mind. In that case their exnmple might hnve 
its use ns an illustration of the nightmo.re v;rtJ cu•o risl~ing if 
vlC let change of such magnitude be forced upon us. 

HoH much chnngc v1ill we be nblc to stand? In our personnl 
life this menns: To I'Tho.t extent will \'le be able to intcgro.te 
ne1·1 experiences v1ith those previously ncqui:r•od, \vithout losing 
our sense of identity? Hovr much insecurity can people stand? For 
society it means: How shnll vJe integrnte the /marginnl nnd the 
fundamcntnl innovations vrith the need for continuity nnd common 
security. Processes of disruption and disintegrntion, of social 
nnomy, of nlionntion nnd isolo.tion, betl'rcen people and i'lithin 
ourselves nrc shm:ing through. The demnnd for change is 
nctivCtting .:1 seo.rch for continuity. Even in the 1-1ritings of' 
such prophets ~s Marcuse the nlmost atavistic longing for that 
sense of continuity can be noticed. Permanent education should 
not only help people Hith problems of change. Even more so it 
must aid them in the search for continuity. 

~ .' 

./. 
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Cho.pter 3.. A PLURALISTIC f10DEL OF PEffi.'IANENT EDUCATION 

3.1. The basic requirements for the model 

By bringing tceether trends nnd developments, tro.nsl::2ting 
theory into practice, vrc mj.ght construct n neu educ.2tionnl 
reality. The previous ch:tpters contain a nunl)er of conclusions 
indicating the requirements and conditions for a model of 
pGJ:--m::ment cdu~o.t ion 1·J'llich uill help us to cnvisc.Ge the desired 
educational reality of the futm.~e. To start Nith it should 
represent a comprehensive vie1·J of cducntion, elo.borating in its 
nims, content o.nd methods the converging developments Hhich "t'."OJ.."'e 
noticed in the consideJ.. .. D.tion of the three interpretntions of the 
concept of cducntion. Serving the purpose of integration it 
must differentiate at the same time according to criteria of 
cot;nitive versus affective learning, of instrumento.l vel .. sus 
expressive lenrning., "t·Thile recognising tho significance of 
differences of nge or sto.ges in human developr:1ent. Hence it 
i·Till have to be D. plur.:llistic model. 

The political nnture of permanent educntion implies that 
its orgnnisntion and methods must offer sc.fegunrds ngajnst 
mc:.nipulntion nnd indoctrination. After due recognition of the 
impo.ct of social change and the needs resulting from it, the 
model must tal:::e individunl needs o.s its startin.g point. 
Educnticn as an activity· is the deliber~te contribution to ~he 
interaction bctl·recn individunls and society. As a process J.t 
tnlce:s plo.ce ·within tho individual, by communication H·ith others 
nnd ~ithin the frame of reference of a pnrticulnr culture. 

The indj_vidunl needs involved arc those of self-expression, 
communic.:::.tion, the establishing of emotionnl relntions NitJ: 
others, nnd the fostel"1D.G of ··solf-·knowled~;;e and understnnd:t.ng 
of others. The model should provide 1··;ays of acquirii?.g and d 
exercising th.:; personal values and attitudes, the s~CJ.lls an 
l{noHledge vrhj.ch aJ:>e needed to reach these ends • 

. t-i-r'lg society. 
The model does not immediately relate to exJ.s ~~ At the 

on the contrRry, it a~s~es ~ critical distance.to J.t. ment, 
same time, together 11J.tn soc~al w·orlc and communJ._ty de~elop st be 
permanent education Hill include social action, i.e. J.~ ~ the 
an active force in social change. With respect to cu1.ur 
contents of this permanent education must aim at the . 11 its 
development of a critical attitude tmtvards technologY~_ J. \rith 
industrial, social and educational use. Besides deal~D~ of 
change the model should pay due attention to the pr?b ebeinG 
continuity, as indicated in this nelr type of educat:t.on 
qualified as 11 pe:r·manent". 

3.2. The local model 

3. 2 .1. Bcginnir._lg; with pcopl_£ 
. d the smnll 

T~c st~rting point should be the ind~v~aual ~nco-opcr~te. 
group J.ll whJ.ch people ca.n o..ctuo.lly communJ.c""te an 

./. 



It is in tb.,~:J.r ovm local surroundings that '\'Je fi:r;d the people 
for whom tl.1e permanent education is meant. D?sp~te rapidly 
increasing mobility_ the local group v-1ill cont7nue ~o be ~he 
centre for educational provision of the more ~~ed~ate klnd. 
The new institutions based on this principle l·JJ..ll replace the 
schools, "Lmiversities and institutions of further learning_, 
including the comraunity centres of the present. 

According to their focus of interest, varying from 
cogniti.on and instrumental learning (9) to exercises and 
experiments \·Jith imagination and creativity related to 
expressive learning, there will be a division of tasks among 
these institutions v1hen it comes to the application of the · 
concept or comprehensive education. Essentially the various 
institutions v.rill have to reflect the same principles, applied 
dif~eren~ly in vie\'-i of the specific aims, methods and content 
deslred ln each case. Their integration should not be left to 
national educational systems but must be effected at the 
local ~evel as V-lell. It represents the concept or the 
educa~~on netvJOrk, i.e. a comprehensive system of locally and 
functlonally interrelated educational provision. 

3.2.2. The education of young people 

vfuen permanent education is meant to serve the young as 
1:rell as the old it does not mean that one and the same !{ind of 
method vlill serve them all. Young peonle up to the age of 
adoles'?ence will need the-personal care of tutors or 
~~~~r~~s~rs~~r~placing the pre~ent teachers, and the communal 
The lntt~~r.-.~nc, g~oups., replaclng the present classes or forms, 
age alone j~~ll dl~appear b~cau~e i~ is beco~ing a~par~nt.t~at 
differcncA,..:s.too c ... u<?-e a crJ.terlon ~n ce>mparlson vnth lnd~v~dual 
rate. ~In~th~n c~paclty ~nd aptitude, interest and developmental 
cog-_J.it::..on willne11 educatlon the use of superior means for 
to mea!3.ure b ~llou the student to study at his ovm. pace and 
v.;rith the inc~ hJ.mself the progress he has made. In connection 
be available ... ~ase~ 0 r;>Portunities for self-study tho tutor vlill 

or ~ndJ.vidual help. 

In those:: ca 
necessary evil bs:s where the class is more than just a 
be replaced by- _u~ ~erves the need for group activity, it will 

t HOri'"J.ng l . 1 t. "t cen T·-'d. They v;i .,... g~-.oups \111.~C:l are essentially ac lVl y 
matched in thci- ~1 consJ.st of students v-rho aro more or less 
and developmentr J.n~erests, intellectual and other capacities 
be gi v<::n more 1 a~ s~-age. As they become older the students will 
·for the activit~ ependence with respect to their responsibility 

hicll they have e~ and the leadership of the l·mrk:ing-groups to 
w nsequently th c 1osen to belong or have been allotted. 
Co nsellor. Th~ tuto1 ... v.rill gr~dually l:lithdrav.; into the role of 
cou. ;·~ reparati s development J.s thought to aid the students in 
the~- P on for adulthood. 

./. 
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~.2.3. Adult education 

an ln~?m~ulsory education~ representing a social obligation and 
the ag~V~dual right to education~ will probably be extended to 
vot:th e Of eighteen. If the prese:1t trend of' lo~1ering the 
the rnt c;.ge continues~ SChool-leaving agG 't'Vill COincide "t-·Tith 
longe~ .. n~mal age of franchise. Beyond it education 1-'lOUld no 
cont1~ be compulsory, though people must retain the right to 
the d "U.e their education if they 1.1ant to. Society 1.·rill have 
\vith.o "U.ty to provide them 't·.Jith the opportunities and facilities. 
empt"~ ... ut such provision permanent education vmuld remain an 

.r Phrase. 

prepa!deally adult education is a free continuation of the 
emphar~tory or fundamental education in the younger years. Its 
and is~s will be on individual and group learning. Its content 
of th ts methods must malce allowance for the developmental stage 
This 0 .adult student and the significance of his past experience. 
lear m~ght imply the need for learning things that can only be 
finine~ in the maturity of adulthood, as for instance the 
contsh~ng touch of the education for being a parent. In the 
rc;l e:x:t_of change it also means a good deal of unlearning and 
nea~at•nJ.ng. This applies especially to the present and to the 
th future when school education has not yet been ~eplaced by 
. 0 newer provisions. And let us be certain: even 1f the latter 
~=~e to start right nm•r it would take at least t~t;elve years 
Th ore adult education could experience its beneficial effect. 

0 nevi situation can be expected at the earliest by 1982. 

3.2.4. Educational methods 

. The nell education~ however extended may be its scope, will 
~ncreasingly be characterised by internal integration. It 
sho~ld apply to this end the multi-media approach, combining 
a d~ffer·cntiation of' methods with an integration of content: 
~ practice this means the use of projects. Their pro~ramm1ng 
vr1ll make use of the insights of modern pedagogy and tno~e of 
dev:lcpmental psychology if young people are invc:>lved. ~·he 
proJects will recognise the differentiation and 1n~cgrat1on of 
task-oriented and socio-cmotional aspects. In the1r. . _ 
elaboration they must carefully distinguish bet1.·recn 1n~1v1dua1 
and group learning. If education for change is the pr1mary 
target the methods of Pl""oblem-solving learning Nill be of 
central significance. 

Such procedures vrill strengthen and develop the mo~~vation 
and incentives of the individual learner. TileY arc of e 
greatest importance in the eventual realisation of_t~~ f t• 
permanent education l'ie have in mind. The changeo.b111 Y 0 ne 
lcuJ..""ners depends on their -v'iillingness to continue the pr~cess 
of learning. This they 1'Till do, and then v1itll anY effcc L-, 



only if the meaning of such continuous learning can be related 
to their personal interests and desires. If ·He do not succeed 
in translating gcnel"'al needs into personal needs, and vice versa, 
our idea of permanent education v;ill remain an unrealis-l:ic mental 
construct. 

W:1.en "t.·IG do succeed, hmwver, the methods used to this end 
might be turned against_ the learners as a form of superior 
manipulation, an example of the engineering of human instincts 
(Marcuse) {10). For this reason the emphasis on the 
signt-f'icnnce of the motivation of the individual learner must 
be combined ·~;~ith built-in guarantees giving the students a right 
of self-determination. It means that they must have a vote in 
the matter of deciding aims and procedures. The weig..l!t of this 
right varies with the age of the students and the kind of 
educatiOI;al c:-ctivity involved. It implies, hm'lever, the 
democrat~sat~on of the educational institutions. And education 
of this kind should start early. 

3.2.5. Instj_~utions 

_The_loc~l education centres replacing the present sc~ools, 
even~ng ~~~~~tutes, community and art centres must be des~gned 
or recond~~~oned for multi-purpose usage. Instead of fixed 
accommodat~on they should become flexible utilities, leaving 
maximum freedom for a great variety of activities. They must be 
open to communal use_and at the same time provide a number of 
secluded rooms to vlh~ci: working groups can vli~hc:traN. These 
rooms should be "t.·;ell l~ t, preferably air-cond~t~oned and anyway 
sound-isolated. Movo.ble furniture should allow smooth and 
informal groupwork. Closed-circuit television and video 
recorders, language laboratories teaching machines, and 
connections \lorith information centres or data-bnnl::s, will be 
a normal equipment. 

Central facilities in the institutions, open_to general use, 
will be a ~i?rc:ry, a theatre, \mrl-cshops for crea~~ve work, and 
sports fac~l~~J.:cs: A restaurant ;vith meals serv~ces,- and 
possiblY dorm~~o~~es for regional institutions, must be rcgnrded 
as normal prov~s~ons • Such institutions \'fill be veritable 
educational centres, serving a neighbourhood in to\m or a rural 
district. In both cases transport facilities must be provided. 
The institu~ions shou~d be used day and· night, four terms a year. 
In the dayt~me they WJ.ll_ be open for young people, house\·J'~ves 
and shift-workers. At n~ght~ and during weekends and hol~days 
theY will serve the needs of other adult students. 

3 . 2 .6. Personnel 

The professional l'lOrlcers engaged in permanent educntion nre 
• 1 onted bY those people we now know as teachers at the 

rep: es .,. levels of formal education, and as tutors, counsellors 
vnr~oui0m"teurs" in adult education and other forms of 
or an '-' t · · t I th th t · t f school nc l.Vl. Y· n e new situation ese wo maJ.n 
out~oo:l·P~ will come to resemble one another, with the role and 
c~ '-'C 1. ~0 • 

f'unctton of the tutor serv1ng as the example. 
./. 



The trnnsmission of knm·Jledge and information 't·;ill no 
longer be their main task. They cnn nm1 concentrate on the 
task of stimulatj_ng and, if necessary, supervising the 
learning process, giving support to' individual students and 
counselli.ng group projects. As 't'lell as specialists in certain 
fields of subject matter acting as advisers and co-ordinators 
in their respective fields, there will be specialists in 
groupl'rork methods. 

This new perspective of the professional in education will 
certainly imply the need for retraining most of the present 
teachers. It l'lill revolutionalise the theory and practice of 
prese!lt teacher training, at any rate in the Netherlands. The 
reformed teacher trnining should follm ... ; the principles of 
permanent education itself, i.e. it must provide opportunities 
for regular in-service retraining of the teachers. 

3.3. The extended model 

3.3.1. ~form~tion and the need for centralised provision 

Although the emphasis of the permanent education v:e have 
in mind must be on local 3.ctivities and institu'cions.~~ the 
latter l·J"ill require n number of facilities which are commonly 
needed by the local networlcs. •rhis applies especially to the 
production of information and teaching materials. They 'tolfill be 
produced by multi-disciplinary teams consisting of specialists 
in programmed learning, problem-solving learning, 
text-production, audio-visual presentation and groupwork 
application. Besides, the teams must include speci3.lists in 
the subject mntter and content of the field of education 
involved. Furthermore the teamHork implies the prese!lce of 
generalists, co-ordinating the specialist contributions and 
tc.l::ing care of the general aspects of the projects. 

Next to them we v:i:'_l need centres for information and 
documentation. Public li.braries, to be changed into 
mcdiatheques.~~ are the beginning of that provision. So are the 
museums. It is interesting to note that at the end of the 
18th century, when encyclopedias and museums started to em~rge, 
the National Convention of the French Republic ordered tha 
each "departement" of the ne\'1 republic should have a muse~':l~e 
containing a limited number of scientific objects.of th~.b~arY 
artS and Of the II arts mcchaniques11 _, \·Jith an additJ.onal (J.l) 
a!ld a botanical garden with economically useful plants 1 • 

.,.·n flooded 
Nm·r, at the end of the 20th century, we are agc..J. rr.rcd 

bY new facts and ideas to be disseminated among an enlasb 
public. T~e contompo~ary a~d fu~ure inf~rmation centr~his era~ 
hmrJever, "t-·-TJ..ll be prov1.ded vath tne techn1.cal means off 
i.e. cybernetics and computers, and the application ° 

. __ ._ ... ---- -· 
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communications technology. These national or maybe even 
internat::tonal data banks 1.-..rill have loc:al or regional terminals. 
In due time it v-1ill be possible for any educational institution 
or prj.vate pci'son to dial a number and be connected uith the 
nearest terminal. Feedi..'lg in the question for infor•mation the 
ansv-rer V"lill be secured with only a brief delay. 

3.3.2. The development of information networks 

It is to be expected that in the future the need for 
centx•alised pl.,ovision in the field of education will be 
increasingly met by centrally guided multi-media netvmrks, 
combinlng written material 11ith radio and television productions 
and serving-individual students and local groups. They i'.J"ill be , 
the elaboration of Nhat is now lmown as the open univ~rsity in 
England or TEIEAC in the Netherlands, to give only tv-m examples. 

3.3.2.1. vJritten material 

The .,Hritten material vrill include information, instruction 
and other t~aching material. It will be centrally produced and 
locally distributed. In the case of teaching material it will 
be organised along the principles of programmed ~earning. 
AccordinG to some systems and communications eng1neers it might 
be used in combination v:ith teaching machines at home (12) 0 

Thus the netvrork will make use of correspondence courses as 
an integral part of the system. It raises the question which 
also applies to the networl::: as a whole \·Thether these materials 
will be state-provided, as is the case with state schools, or 
v1ill they remain the ob.ject of private enterpriso? Similarly 
the netvrork: will require close co-operation 1.·1ith book publishers 
Or j_t misht decide to start its ov-m press, as some universities · 
hav~ all.,eady done. Finally, it will probabiy activate 
collaboration \·lith the local libraries. 

).3.2.2. Raq~o and t~levision 

Th2re are at least five methods available for the 
distribution of sound and audio-visual presentations. Firstly 
there is the ?lose~-circuit communication of radio and televisfon 
Using cable l1.n!::s J.t provides a netvmrlc for internal use in • 
cducati?nal institutions or local educational networks •. With the 
increasl~g deman? for br~adcasting frequencies, still more 
institut:.onal ne"Gworl{s \'1111 have to go underground • 

.Sc.Jondly $ there is ti;e short-range open netwo:Pk of local 
signii'icance · Loc~li st~t J.ons, lil{:e those found j_n the USA, will 
be spreading aroun ~ n .urop~ soon. In the Netherlands such a 
trend can be observ:ct, 1n \'Th1ch the educational use of the 
station. is oi'tc~ puvh~orward as an argument. Such net\'wrl{S may 
be integrated t-·r~th t e ocal educational system (13) • 

. /. 
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Thirdly, regional networlcs are being developed in some 
countries, including the Netherlands. In European perspectives 
the present national net"t.·mrks lV'ill become of more regional 
significance in time. This 1•Till be reinforced by the fourth 
development: the introduction of commm1ications satellites. 
t·Je are toJ.d that :';.n the seventies a European satellite will 
be situated over the eqEator at longitude five degl"ees east. 
From there it will cover most of Europe and all of Africa. 

This satellite Nill have two channels for colour television, 
1;-rith tvrenty sound cha1mels each. It ·will need twelve ground 
stations for the distribution of the signal through the 
national netwo!"l-cs. In the eighties, hm'lever, there Hill be a 
more powerful satellite available, the signal of which may be 
received by home receivers without the intervention of ground 
relay stations. 

Fifthly, radio and television programmes might be 
distributed v·Tithout being broadcast at all. Instead of using 
the public or open netv·1orl{, they \'lill be sent ar•ound by post, 
in the form of either records or tapes, or as films and 
videotapes. In this respect the new system of electronic 
video recording offers interesting possibilities. The advantage 
of this type of distribution is that it allows the individual 
student or group o.f students to use this material at times of 
individual convenience 'ltlithout having to bothP-r about the 
fixed and often ill-announced timetables of public broadcasting. 
It also calves the present problem of re-issuing existing 
programmes. At the moment most educational television is an 
incidental happening. The interested student, if he misses 
the course, may \·.;ait a lifetime before he has another chance. 
If television is to play a serious part in education its 
contributj_on must be regular instead of remaining an inciden-:al 
occurrence. 

3.3.3. A critical aEpraisal of the extended model 

3.3.3.1. The question of aims 

\Vho sets the aims of the education provided by the 
multi-media nctvmrl-:s? Evidently this is up to the boa!"d and 
staff of the organisation itself. In the case of TELEAC theY 
are aided in·this vital part of their work by an advisor~ 
council representing the interests of the occupational (J...~· 
industry and trade unions) and the educational (i:e. ~orm~s a 
education and adult education) worlds. The org~nJ..satJ..o~ sts 
private foundation. Formal responsibility for ~ts b;~a c~~ 
belongs to the Dutch Broadcasting Foundation (NOS) wnJ..C:,~ ;::J 

itself ultimately responsible to the Minister of CulturG, 
Recreation and Social Welfare. 



I~ tudents benefitting from the programmes 
or caul, means that the ~n the matter of deciding the ai.ms of the 
edPc~'-Is.es. have no sa~ht _ is done by other· people. The public 
is ':~er~ton_tl.nhvolved. de:;sion: they either take it or leave it. ·- '·Tl. only one 'J ~ 
I::.1. terms" f h programmes tend to serve more or less 
recognl.· ·SA 0d ne~dsl nsueceds vlhether they v.rill coincide with 

~ SCCl.a • · t: "t ~t. relev&nt individual needs depends J..n the presenv sJ.._u~ l.on on 
the intuition of those respo~sib~e.for the institutJ..on. _ 
ReseQrch might replace this J..ntuJ..tJ..on by more ~act~al la1ow~edge. 
It does not alter hm·rever, the one-sided attr1..but1on of pmver 
with respect to the settlement of aims. 

-3.3.3.2. The question of content 

. The same problems exist with regard to the content and 
subJect-matter of these educational programmes. They are 
aggravated, hm-vever by the issue of the information centres. 
In our previous outiine of data banks and information centres 
we simply stated that they will store and redistribute 
information. But \'Iho decides "tvhat the content and the nature 
of this information will be? vJill it contain everything that . 
is kno1rm at that moment? vlill it include al~o those facts which. 
are now classified as dangerous, and therefore confidential, by 
the ruling political power? 

T~9 selective use of information, governing its 
dis~emj_nation or suppression, is the c?r~e~-stone of t~e_present 
exeL?ise of political power. Many pol1~1..c1ans a~d ~dm1..~1~trat 0~ 
con~ader the free floVJ of information, 1.e. the lndJ..scrl.mJ.nate ~ 
ava7lability of facts a serious risk to the continuation of 
thel.r policies. The ~ecent troubleG at our universities have 
pro:re:d the tenacity \•rith which they cling to secrecy in matters 
of_,J~!:f?rmation. At the same t j_me the exampl~ has. s:t10''~n the 
un.~. ,;, ... 1~ ty of this position In the Dutch unlversJ.tJ.es the 
nuthorJ..t~es had to gi.ve vmy and accept the rights and duties 
o~ ~~~c J.nf?rmation in matters pertaining to policy and 
n~-~t.~ ... us~r~tJ.on. It has necessitated, hC1\:ever, a reorganisation 
repr esc. ... 1tlng a redistribution of power. 

. 'rhe_lndi~criminate storage of facts and the free flm'l of 
J..nf~rmatJ.on \IJ:-:_11 be essentjal for the proper function5.ng of a 
~ys~Gf!J of permanent education in which the rights of the 
Ind7~7dual are guaranteed. It implies the opening up of 
polJ..vl.cs. Se3recy in matters of information, or the selective 
u~~ ~!.oP.enness~ must stop and be replaced by making ~v~ilable 
obJevvl.~~ly relJ.able facts regardless of their benef~cJ.al or 
cteltSterJ.~us nature from th~ point of viev-r of the po~itical 
pov1e1·s oi ~he moment. The provision of such data ·HJ..ll continue 
to be a maJor task of t-;ctentific research. 



3.3.3.3. The question of methods 

The modern teaching and learning methods characteristic of 
the multi-media approach are highly efficient. Hovrever next 
to tqeir benefits they constitute a serious threat. Fo~ errors 
~ade are just as effective as the good things learned. In the 
pan.ds of a small group of dedicated though socially ignorant 
people they represent a risky power. And let .us remind 
0 urselves, the students are v-Tholly subjected to thei:i." 
8 pplication. They have no vote whatsoever to influence the 
policy v1ith respect to the aims and content of these educational 
facilities. They can only be heard post festum by means of 
~elevant audience research. And even then their opinion is 
~ade the subject of a consequently improved policy which is 
decided, however, by other people. 

These methods, and their effective organisation by means 
of large-scale and highly centralised networlcs, represent the 
easiest 1'faY for the further development of educational 
technology. Consequently they might receive the major share of 
attention in the planning and reorientation necessitated by the 
development of per.:11anent education. This vmuld be to the 
disadvantage of the local facilities, v'.J'hich in our viev.r must 
remain the primary focus of attention. The examples of such 
an unbalanced development can be noticed in the present trends 
\'lith respect to the grov:th of educational television. 

To counteract these trends, v.,rithout unnecessarilY 
bindering the grm·vth of the extended model, Nays should be 
devised to stimulate especially the facilities of the local 
model, and to develop the interrelation bebveen the tl·JO models. 

3 .. 3.3.,4. _Interaction betvreen the local and the extended moc.'l.el 

Starting vlith the implementation of the local model_ m~a~~ the 
organisation of the local study groups and tutors ~or v1hJ.C h e 
centralised facilities are meant to function. It 1s thro~g 
the former that the latter must be governed as to their aJ.~~, 
content and methods. This implies an organisational p~ttetheir 
vrhich must give the individual students a chance to vo~c; t; 
opinion vrhilG giving the programmc-mal:ers the opportun:-t~ tion 
0 -;Jtain feedbaclc. A considerable irr.provement in com.rnv.:r:u~: 
will be the result. Simultaneously, hm·1ever, preca"L2t=:-o fluence -
should be tal-::en to institute the st-udents • power or . J.n sitY. 
a problem v1hich is already recognised by the open unJ.ver 
The riGht of influence might be organised by means.of councils, 
representative local, regional and national educat1on 
entrusted with decisive powers of advice. 

For the purpose of organising feedbacl{ a group 0~ablish 
specialists will be needed. Their task will be to es nd the 
and lool{ after the I'elationship betv:cen the students a 

./. 
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producers, relating the former's demands to the latter's 
suyplyq They work as a team, colli~ectea at various points 
with the production teams. Along with specialists in the 
fields of organisation and conmunications the team must 
comprise exper-ts in the economy and -the sociology of' 
education. 



Chapter 4. 'l'HE Il'v1PLEMENTATIO!"f OF PERMANENT -EDUCATION 

4.1. Innovation and ~lanned change 

In the firs~ ch~pter the general des~rability of 
permanent educatlon ln relation to individual and social 
change was explored, stressing its political implications. The 
second chapter presented some general comments with regard. to 
individual needs, social requirements and the cultural 
perspective which were thought of importance to the new 
education. In the third chapter two models were developed 
which might help us to envisage the possible realisation of 
such ideas. However, this specification alone will remain 
insufficient when it comes to the actual effectuation of the 
necessary innovations. 

If this is to be the target we find ourselves confronted 
with a task the magnitude of which overshadows anything we have 
done so far. For it means that instead of convincing closed 
circles of educationalists and politicians of the need for 
change and educational innovations, we shall have to develc:>P 
an awareness among the general public of the urgency of thls. 
need. Moreover1 as well as operationalising our objectives ln 
terms of models, we shall have to invent ways of comparing 
them with the multitude of existing educational facilities and 
of testing their feasibility in actual practice. Finally,_ 
instead of continuing our present daydreaming we must reorlent 
our activities towards the developiTent of strategies for 
innovation, and so prepare the way for the multiform 
modifications that are needed if we are to change the present 
educational practice and its organisation. It will have to 
result in a more flexible structure than the one we have known 
up to now. Its continuous evaluation should be a regular 
feature of the new education~l system. 

Such considerations represent the steps of a_pro~ed~~e of 
deliberate innovation or planned change. Innovatlo~ ltll 
when we think of the relevant changes in the educatlo~a to the 
system itself. Planned change we call it when ref~rrl~~e 
wider socio-cultural setting in a situation of dellbe~ft _ 
change, characteristed by mutual goal-setting and a) flEx~ensive 
fifty power ratio between the parties involved (14 • of 
studies on the subject have shown that such pr<?cesse~der of 
change are of a cyclical nature and follow a flxed 0 

steps or stages: 

- Determining and developing the need for change; 

- Defining operational objectives; 

- Determining a strategy; 



- Effectu~ting change; 

- Evaluation and reconsideration of needs for further 
cha.nge. 

It is of essenti~l significance that planned change is treated 
as a complex whole in "t'.rhich all the stages are to be 
considered simultaneously and continuousl~ (15)o 

This sequence represents a model for social action, dealing 
·N·ith the dynamics of change itself. It is c.n indispe!lsnble 
supplement to the former t"t-10 models i'Jhich deal 1.·1ith the possj.ble 
structures of permanent education. It is not my intention to 
elaborate at this moment the possibilities and implications of 
these thoughts. We might use the planned ch:mge model, hm·.rever 
as a. guide to measure our achievements so fnr. If Ne do so it " 
appears that our activities rcgnrding permanent education have 
been larg·3ly limited to the first two stages. In other ;,·mrds, 
most of our effort has been spent on determining the need for·· 
chnnge and defining some operntionnl objectives. And .. even ther~ 
the public is still very little involved. 

' 
4.2. The importance of o. strntegy 

Hovl can we make permanent education a pub~_tc issue? If 
v-.re ask people 'ivh<lt they 'irant their replies usually contain 
little information, 1.-m.less we can present to them a number of 
alternntives as concrete and real as the existing educational 
facilities. It means that the best 'TtlD.Y to determine the need 
for ch.:~nge is by developing such needs ~n the people themselves 
But then the process of planned chang7 7s already on its uay. .. 
In fact "t".rhat hns happened is the prol1.m1.nary formulation of 
operationc.l objectives, the second ~cep o~ the model. This 
itself is part of a strategy v1hich J.s der:-ve?- from comparing 
the ch~ngcs to be effectuated with the ex1.st1.ng situation. It 
proves that 'it'lhilc the model as a mental construct starts with 
the first step leading to the next and so on, as a procedure 
fOJ? ~v:;~ion it vrorl~s the other VID.Y. round, beginning wi~h. ti;e enct 
vrh::.cn J.s then proJected ahead untJ.l a sequence of actJ.vJ.tJ.es 
results. 

I:1 politics this is not an uncommon procedure in v.rh:i.ch 
aim~., menns an.d ends are brought to bear o~ each other in a 
serJ.es. of delib~ratc acts \'Ihich aim at theJ.r gr~dual_ convargenQ 
In of.f~cial pol~tical life j_n the Netherlands, J..e. ~n ~ 
parliament and government the application of this procedure t 
the problems of cho.nge and. education is hardly noticeable. ~ 
permnnent.edu;ntion is still .far from occupying the central 
positi?n J.t snould have. on the other hand .~e find, hov.rever, 
u groHJ.ng amount or extra-parliamentarY pol:z..vical action aimed 
nt social change ~nd educational innovation. This is of great 
interest and prom~se for our subject. 

./. 



It started Hith the Provo movement which 't'T<lS f'ollo't';red by 
the protest action of Dutch students. At the moment their 
successors~ hnving learned from this action~ display a great 
variety of objectives, from a renaissance of' the suffragettes 
to action for nev-1 forms of better housing and livinD' the fight • 0~ 

aga~nst 1·mter and aj.r pollution~ experiments 1·1ith · 
anti-autb.oritarinn child education and_ alternative forms of 
social LLfe. Already they ho.ve managed to cause an increased 
aNareness among the general public of the need for change in n 
great many fields. This we might call their first educational 
efi"'sct. 

1.J..3. The strategy of social action 

The strategy and tactics used in these movements are 
especially uorth studying. Contrary to the practices of 
official plnnning~ v1hich start at the top_, the pressures arise 
from bela-tv, from small groups of people. Their aims are usually 
far reaching and of a general nature. At the same time their 
goals are direct and very realistic bearing immediately on the 
issues of everyday life common to all people. Their strategy 
consists of translating these airns a11d goals into purpo~eful . 
imagin~tive action lvhich must demonstrate to the general publ~c 
and to the authorities responsible the inndequa~y of existing 
situations. 

In a recent demonstration, for instance~ a group of young 
Amsterdam activists started planting trees in the city. 
consistently o.pplying the principles of the LYJ.ternational Nat~~e 
Year 191'0 they l:anted to demonstrate the need for more green 
this trafflc-j.nfested to\m. In so doj_ng they forced the 
authorities to tal::e action. Consequently the police came to 
pull out the trees from the pavement and so made fools of . 
thcmselV8S. The cutbrealc of violence on the part of the. pol~ce 
made the v1hole thing even more ludicrous in comparison \vJ..thTh 
the non-violent nnd friendly nature of the demonstration. e 
effect of the demonstro.tion, ho't'mVel"_, might be considerable as 
it NCS reported on television. 

Another exo.mple~ again in Amsterdam~ ·Nas the dclibcrat~ere 
and illegal occupation of uninhnbitcd houses by p0oplc i-'lh~ all 
either poorly housed themselves or had no plncc to live a ite. 
The demonstration served to shaH that in this countr:y~ de;:>Prtage 
its rising prosperj_ty~ there is still a serious I;ousJ..ng s~~e 
of i-•Thicl1. nn increasing group of people arc the vJ..ctims. The 
nuthorities nre obviously unnblc to cure this illness~ ·u tice. 
pop~ln~ion continued to o.cc?pt the inconveni~n~e and J..~~espress, 
UntJ..l ~t ·Has demonstrated, J..n front of tclevJ..s.~.on o.nd cars, 
that large numbers of houses stood empty~ sometimes fo~ ~e took 
o.nd that nevertheless people who needed them .:1n~ ther~f~ect, 
th~m, --vrcre. forcc~ully remo:red. Ag~in an edu<?ntJ..onal ~ pect i ves 
stJ..rring d~scussJ..on on a v~tal soc~al issue J..n the pers 
of change. 
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4 .. 4~ Act::i.vnting the demand f'9r pQ~~-o_n_t_e_d_u_co.+-__ .~_·o_~ 

This exnmplc is all the more interesting since D. 1969 
public opinion poll iil the Netherlands showed thnt only tvm 
per cent of the sample regarded the increase of education a 
priority, whereas the impl"'ovement of housing conditions l'las 
backed by thirty-:four per cent. It might lcctd 'co the 
conclusion that j_f we try to foster permanent education in 
pureJ..y educati·::mal terms public interest "t·Till be dj.sappolntingly 
smnllq If~ however, we succeed in relating education to specific 
social issues v1hich occupy pu.blj_c attention nn nccclerntion of' 
the demnnd for more and better education might be expected. For 
it is then made to function in the lives of the people 
i.nvolved. 

The experiments 't'-Tith the new strntegies :for social action 
illustrate a number of points relevnnt to the prncticc of 
nctivating the demand for permanent education. Firstly they 
demonstrate the importnnce of action itscl£. Dewey's 
principle of learning by doing, when put in this context, offers 
promising rewo.rds. Secondly they illustrate the s:Lgnif'icnnce 
of translating general issues into personal interests. Education 
should be brought to bear on life itself. This has been said 
many times before. \ve now hnve evidence, however, that it cnn 
be done. Thirdly educating for change alsQ implies a 
translation of what is into what might be, and vice versa. 
L~agination and creative thought nnd action, such as displayed 
in the present dcmonstations are then in.dispensable. Fourthl,J·. 
the learning involved is nec~ssarily of the problem-solving tyP~. 
In fnct c;mr mod~l of planned change closely resemble~ this kind 
of lenrn~ng. F~fthly, this type of action and learn~ng mn!ces 
a func~ional usc of confl5_ct, betvreen the exi:;;ting and the 
potCl:t~al, between POl'ler and interest. Confl~ct and chnnge 
arc ~nscparably connected, as are unlearning and learning. 
Sixthly, nev1 avmrcncss al't·mys starts in smnll groups acting as 
ch.:m.g-=: agents. Uhethcr other people "t·Jill learn from ~~em 
depcnas on~~he availability of means to communicate w~uh.the 
larger pub~~c. Public demonstrations and preferably rnd~o and 
television are therefore of essenti~l strategic import~nce. 

It. is. P: .. eoisely the latter point, dealing with. the transfer 
of the ~nd~v:-duul or group ~ction to social change ~n genernl, 
which w~l~ gJ.ve us the grcntest problems. The step from the 
micro-soc~~l_t? the macro-social reality implies a change of 
dimcn~J.on l·lhJ.c.n cnnnot be ignored. The lnws of the small group 
with lts face-to-face relntions nrc different from those 
governing the anonymous society at large. Earlier m?vements 
for cc~ngc and the educntion or learning related to ~t, have 
often failed becnusc they fniled to recognise such differences. 
It scams, however, thnt the present experiments are breaking 
through the vm~l o.t times, by generalising the effect of small 
group action w~~h th,e aid of mode~n communications media. 
Ho"Vwvor, cv~n ~i1cn t11? smo.ll group is needed. for ~he el~bor~t~on 
of the new rac~s and 2deas and the changes of att2tudo resu~t1ng • 

. /. 



NOTES 

1. For an cv::1luation of this conf'eJ:•encc see: Mededelingcnblad 
No. 16, February 197'0, by the "Centrale 1·1erkgroep vun de 
\Verlrgemcensch::tp voor Vernieu~ving V<ln Opvoeding en Onder1·1ijs". 

2~ A report of this conference has been publish3d under the 
title of "Educo.tion permnnente", N.V.N. BEllctin Nr. 2, 1969. 

3· Ned:;rlunds Centrum voor Vollcsontl·.;ikkeling: "Functie en 
'I'oel·wmst van het vorm:!.ngs- en ontwil-d-celings"t·Tci•k met vohTassenen 
in de Nederlnndse samenleving11 , vlolters···Noordhoff, Groningen, 
1970, p. 68 especially. 

l.J.. Hec.e1•l::tndse Student en Rand: "Discussienota Student en 
Vool .. zieningcn", May 1969, p. 36. 

5. ibid. p. 35. 

6. R~D. Laing: "Tho Politics of Experience", London, 1967, P• 24. 

7. K. Mannheim: "r!Jnn nnd Society in an Age of Reconstruction" 
London,l940 {original German edition from 1935). 

8. r·1. Hersl\:ovits~ 11 Man and his \·Jorks", Ncm· 't6rk, 1948. 

g. For the difference bet1qeen instrumental learning (utility 
directed) and exp!essive learning (self-directed) see also: 
R ... T. Havighurst: '1C":langing Status and Roles during the Adult 
Life Cycle", in: R. "\-L Burn.s: "Sociological Bac!-cgrounds of 
Adult Education", :::SLEA, Chicugo, 1964. 

10. See H. Mnrcuse: "Eros and Civilisation", London, 1969, his 
political preface 1966. 

11. E.T. Hamy: "Les o1 .. igincs du ~1usee d'Ethnogrnphie", Paris, 
1890, p. '(l.J.. 

12. See for inst::tncc J .L. Jnnlwvich: "Technologiqal change 
Europe in the next tt·Jenty ye::trs relevant to sa.tellite 
npplico.tion for education and culture", Council of Europe, 
June 1969 (CCC/ACV (69) l.J.l). 

13. In the Netherl::tnds this is intended by the ACRO 
(Aco.dcrnische Ro.dio Omroep). 

in 

· n Hith ll.J.. For this definition of planned change in compnr~so sAC" 
intcro.ction::tl, indoctrinntional o.nd tecl!n~cro.tic change, ~i~g 
H.G. Benne, p. 154.~~ in: Bennis, Benne o.nd Chin: "The plnnh 
of Chnnge", New York, 1966 (1st ed.). 

ublicntions 
15. See also the Dutch el:lbOI'ation of the American P . n 
on planned cho.nge by M. vnn Beugcn: "socinle technolog~e ' 
Groningen, 1968. 
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