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Preface 

'ntis book is a collection of five papers presented on four occasions at 
three places in two years. 

I chose "Society, State and Education: Essays in the Political Sociology of 
Language Education" as the title of the book because all the essays (except 
the last), though with a certain amount of overlapping, talk extensively of 
Society and State (i.e. Political Sociology) and their linkages with Educa­
tion in general and Language education/Linguistics in particular. Even the 
last essay deals with a concept (of Social Class) that has bearing on (Socio-) 
Linguistics and (Language-) Education. 

It may not be out of place to mention the attention and response these 
essays received. The essays 2, 3 and 4 were presented at two UGC Re­
fresher Courses in Linguistics held one at the Central Institute of English 
and Foreign Languages (CIEFL) and the other at the University of 
Hyderabad Several teacher - participants in these courses found these 
essays useful and some of them even suggested me to get these papers to a 
wi9er audience. 

The first and the last papers also received considerable attention from 
the participants of a National Symposium held at Osmania University and 
a local meeting of Linguists at CIEFL respectively. Thus the attention and 
response which these papers received prompted me to prepare this volume 
to reach a wider audience. Further, these essays, I believe, are relevant not 
simply to the students of (Socio-)linguistics but also to those of Sociology, 
Political Science and History, 

While working on these papers I had benc:fited from the discussions 
with P. Harinath, Lecturer in Political Science, V.V. College, Hyderabad, · 
ahd Ranganayakamma, a Telugu Authoress. However, I, alone, am re­

. spom;ible for errors, if there are any, of either fact or interpretation. 

August, 1993 B.R.Bapujl 



The Coming Crisis of 
Linguistics in India : 
A Study in the Sociology 
of Education1 

ABSTRACT: This paper, while discussing the social releval}ce of Linguis­
tics, observes that Applied Linguists have not realised the importance of the 
question as to wlzy, how, under what circumstances, to what extent and to 
which discipline the State renders financial support. The paper points out that 
the social relevance of disciplines in general depend essentially on their theo­
retical and/or practical utility either in the "base'~ i.e., economy or ''super­
~tmcture" viz. politics, law, art, literature, etc. 

This paperalso isolates the potelltials of Linguistics research and exam­
ines the education policy in India in temzs of its scope for the utilization of the 
knowledge of Linguistics. 

The paper tries to locate the "Shylock-ian" attitude of the educational 
planners in India towards academic disciplines and establishes a causal/ink 
between the attitude that education is an investment and the world economic 

1. The title of the paper is obviously an analogical creation of Alvin 
Gouldner's book "The coming crisis ofWestem Sociology" (New York: 
Basic Books Inc., 1970). However, the difference between the two is: 
Gouldner's study refers to the crisis intemal to the discipline itself while 
our study refers to the crisis of the discipline in tenns of its academic 
prestige and state patronage. 

An earlier version of this paper was originally presented at a National 
Symposium on "Linguistics and Social Relevance" held on March 5, 
1992 at the Celltre for Advanced Study in Linguistics (CASL) Osmania 
University, India. C. Ram a Roo and B. Vijayanarayana acted as Director 
and SecretOl)' respective(v oft he symposium. They, alongwith their col-

. legues in the CASL, are refen·cd to in the text of this paper as Ramarao et 
a/. 
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crisis. It also indicates the coming crisis of Lrnguistics as an academic discipl­
ine in India owing to the ever mountingfiscal cris&of the Indian State. 

Finally, this paper proposes an alternate Linguistics-practice in the con­
text of crisis in both economy and education. On the analogy of Paulo Freire's 
"Emancipatory Literacy" programme, the paper proposes the notion of 
''Emancipatory Linguistics'~ a programme for Applied Linguists to conduct 
research in the socially relevant areas and disseminate the results of the re­
search among the oppressed people and utilize it to strnggle for the solution of 
the language-related problems. 

1. EARLIER PRESENTATION OF THE PROBLEM: 

The organizers of this symposium (hereafter.Ramarao et al) deserve 
lot of appreciation for drawing the attention of the community of Linguists 
in India to the most urgent as well as an extremely important professional 
problem. This symposium reminds us of a similar concern expressed ear­
lier by the Western Linguists. Way back in 1969, Bertil Malmberg, in his 
plenary session paper on "Applications of ,Linguistics", presented at "the 
Second International Conference of Applied Linguistics, Cambridge", 
suggested a programme of persuation. To quote him: 'What we all, as 
representatives of different branches of linguistics and of applied linguis­
tics, can do, and must do, is to persuade administrators and politicians of 
the extreme importance of research, make them understand the basic part 
played by language in all human activities and the importance of linguistic 
competence in all planning and directing of such activities, make them 
understand that this research costs money and needs personal resources, 
make them realise that, for the immediate needs of humanity in all coun­
tries and all continents independently of political and social systems, lin­
guistic research is considerably more urgent than the conquest of the 
universe and considerably cheaper" (Malmberg, 1%9: 17-18, emphasis 
added). 

At the third Congress of the "Association International De 
Linguistique Appliquee" in Copenhagen, Pit Corder (1972) pointed out 
the importance of Malmberg's Programme of persuation. In 1973, at the 
Georgetown Round Table on Languages and Linguistics, Kuhlwein 
(1973:24) talked of"Social obligations" and "Social integration" of Linguis­
tics. Once again, at Georgetown Round Table in 1974, Bruce Fraser too 
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lamented that Linguists have enjoyed merely a conslutative and not a par­
ticipatory involvement in the area of 'education'. He emphasized the need 
for a constructive dialogue between 'L~ts' and 'Educators' (Fraser, 
1974: 93- 7). And now after two decades, Ramarao et al are cautioning the 
Indian Linguists about the coming crisis of Linguistics in terms of its exis­
tence in the field of education in India. Their main concern (as appealed in 
the Symposium circular) is that Linguists must impress upon the 'educa­
tional planners' and 'administrators' about the 'applicational side' of the 
subject and thereby make them realise the 'social relevance of Linguistics'. 
To achieve this goal they expect the community of Linguists to perform 
three inter-related tasks: (i) giving directions for future research in Lin­
guistics in the present Indian context; (ii) offering sugg~stions for popular- , 
izing the potentials of Linguistics for other fields; and (iii) focusing on the 
need for inter-disciplinary research. 

Though overtly not mentioned as to what they expect from the educa­
tion planners and administrators (i.e., state), the plea of Ramarao et al 
implies what Malmberg earlier had explicitly pleaded for, i.e., Linguistics 
"research costs money and needs personal resources" and hence the state 
should provide all necessary financial support. In other words State pa­
tronage is one of the prerequisites for the continual existence of an aca­
demic discipline. However, the 'applicational side' of a dis~line is also 
considered essential. Thus, while Malmberg stressed the importance of 
'Lin~ tic competence and research', Ramarao et al point out "the poten­
tials of linguistics training". 

While appreciating their concern for Linguistics, we feel that their 
programme of persuation will not yield desired results since the ultimate 
basis for the existence of Linguistics or any academic discipline is non-ac­
ademic in nature. ,No doubt this realization is not totally absent in 
Malmberg and Ramarao et al. That Malmberg and Ramarao et al (hereaf­
ter "Linguistics Lobby", using the term 'Lobby' in its positive sense realized 
the non- academic basis of the existence of a discipline is obvit>us from their 
plea to the state for financial support, i.e., 'money and personal resources' 
needed for Linguistics research. What the Linguistics Lobby has not real­
ized is as to why, how, to what extent, under what circumstances, and to 
which discipline the state renders financial support. This point will be­
come obvious as we proceed further in our paper. 
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2. OUR PRESENTATION OF THE PROBLEM 

2.1 Conceptual Premises: The problem of studying the existence/status 
of an academic discipline/profession may be better understood if we situ­
ate it in a broader context of education which in turn be studied in its social 
context. Such a study shall proceed from certain conceptual premises and 
theoretical formulations which may be briefly stated a follows:2 

a) Production of social existence/life viz. Production and reproduction of 
human life take place in the context of human society. 

b) Social production of human life involves production of necessaries of 
life: physical (food, clothing, housing etc.) and intellectual (art, litera­
ture, linguistics, philosophy, etc.); material and non-material; concrete 
and abstract. 

c) Society consists of a 'base' (i.e., economy) and a 'super- structure' (i.e., 
politics, education, art, literature, religion etc.) which corresponds to 

' and interacts with the base in a dialectical manner. 

d) Human society historically varies according to the modes of production 
of social existence. Broadly speaking, the known modes of production 
are Ancient, Feudal and Capitalist. 

e) Contemporary human society worldwide is dominated by Capitalist 
Mode of Production (hereafter CMP) which exists with varying de­
grees of development in various countries. 

f) CMP is characterized by, besides others, a tendency to perceive every 
activity/profession (scholarly or non- scholarly) in terms of productive 
vs. unproductive activities/professions related to either 'base' or 
'superstructure' or both. 

g) In CMP too the 'superstructure' corresponds to and interacts with the 
base in varied forms: reflection, articulation, mediation, representa­
tion, reshaping and the like. 

h) The 'State' machinery under CMP administers/plans/manages the 
common affairs of the ruling class and its fractions by means of its 
various apparatuses: 'education' being one of them. 

i) Education, as one of the superstructural elements of the CMP or the 
society, corresponds to and interacts with the capitalist base. The Ed­
ucation system which reflects/articulates/mediates/represents/re­
shapes/serves the capitalist society in a better (i.e., productive) manner 

2. For a detailed understanding of the conceptual categories mentioned 
in thefollowingfomzulations, see Bapuji ( J993a, b & c). 
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is considered by the capitalist state (i.e., its educational planners and 
administrators) as 'socially relevant' education. 

j) The individual disciplines in a capitalist society emerge, expand, con­
tract or vanish depending upon their relevance to the social (i.e., eco­
nomic, political, ideological etc.) objectives which the Capitalist State 
lays down in its education system. The 'representatives' or scholars of 
individual disciplines, consciously or unconsciously, attempt to "im­
press" upon the "education planners and the administrators" of the 
Capitalist State and "make them realise" the social relevance of the 
disciplines and try to get "money" and "personal resources" needed for 
the existence and e":pansion of their disciplines. 

k) Under Capitalism, certain of the individual disciplines/ professions are 
immediately relevant while certain are remotely relevant (in varying 
degrees) to the social objectives/priorities which a capitalist state lays 
down in its educational policy. 

1) Contradictions (competition, recession, inflation etc.) inherent in Cap­
italism produce periodic economic crises, both on the world-scale and 
in individual countries, which in turn adversely affect the education 
system in general, and individual disciplines/professions in particular 
in varying degrees. 
2.2 Re/e~·ant Questions : Having arrived at conceptual premises, we 

need to formulate relevant questions whose answers may enable us to grasp 
the problem of our study in depth. We have identified the following ques­
tions and our answers will be tentative in nature since there is a dearth of 
empirical studies on this theme at the moment. 
a) What are the criteria which the educational planners in India empha­

size and how they affect the state funding to the field of education in 
general and Linguistics in particular? 

b) What is the State policy on education in India and which aspects of the 
policy can utilise the services/applications of Linguistics? 

c) What is the social relevance of academic disciplines in general and of 
Linguistics in particular and why knowledge of Linguistics is not being 
utilized adequately? 

d) What is/will be the impact of the economic crisis (both around the 
world and in India) on Indian education in general and Linguistics in 
particular? 

e) How to utilize the knowledge of Linguistics with or without state pa­
tronage? 
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i) What should be the direction for future research in Linguistics in the 

present Indian context? 

ii) How to popularize the potential of Linguistics training? 

iii) How Linguistics and other disciplines can benefit from each other? 

2.3 Towards an answer: Though we have formulated relevant questions 
separately, it is not possible to answer them individually one by one. This is 
owing to the interrelated nature of the answers. We, therefore, propose to 
offer answers by way of a discussion of certain aspects of the problem of 
social relevance of Linguistics in the context of society in general and 
Education in particular. 
3. IS LINGUISTICS SOCIALLY RELEVANT? YES! BUT." ... 

As the relevance of Linguistics may be understood in relation to the 
relevance of other disciplines, we will begin with the social relevance of the 
disciplines in general and the relevance of Linguistics in particular. 

3.1 On the relevance of disciplines in general: While focusing "the uses of 
socio-Linguistics", Fishman (1969:21) observed that "all knowledge is use­
ful and if at any point in time we nevertheless grope towards a consider­
ation of the 'uses of X' it is merely because for some particular proposals at 
some particular time some knowledge may seem more useful than others" 
(emphasis in the original). 

Fishman's observations hold good only in certain specific historical 
conjunctures. Malmberg (1969: 4) and Dittmar (1978: 85-86) provide 
relevant examples for this. For instance, one of the reasons for the "sudden 
birth" of Applied Linguistics during and shortly after World War II, as 
Malmberg pointed out, was the need for practical acquaintance with for­
eign languages of those countries which were "Iiberated"f'Occupied" and 
which were to be administered by "big" powers like U .SA. and U.K. Simi­
larly, in the early sixties, the social sciences (particularly Linguistics, Soci­
ology and Psychology) in America were given the task of conducting 
numerous investigations, at great fmancial cost, into the behaviour of the 
"Lower" class. This was because, as Dittmar informs, economy required 
high educational attainment and highly developed skill in the use of lan­
guage as per the standards of the "middle" class. As a result, the American 
book market, at the end of 1960s, was flooded with volumes containing 
analysis of the "dis-advantaged child". 
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Whatever be the specific historical conjunctural uses of disciplines, the 
social relevance of disciplines in general depend essentially on their theo­
retical and/or practical utility/use/function either in the 'base', ie., econ­
omy or "superstructure", viz., politics, law art, literature etc. Thus, 
modifying Moore (1970 : 234), we may state that the social utility of dis­
ciplines or professions varies depending upon: (a) the importance of the 
goals pursued either in the 'base' or 'superstructure'; (b) the necessity of 
advanced knowledge of the disciplines in the achievement of goals and (c) 
the social classes/strata benefited/affected by the knowledge. Thus, for 
example, knowledge of those disciplines which are commonly grouped 
under "humanities", viz., classical and modern languages, Linguistics 
(partly) and philosophy (including Ethics, Logic, Religion etc.) are useful 
in achieving the goal of training the stratum of prospective literary/philo­
sophical representatives necessary for the ideological reproduction of 
bourgeois social relations. The people who benefit from/are affected by 
the knowledge of these disciplines by and large belong to the ruling 
class/strata. Similariy, most of the disciplines commonly ~ouped under 
"Social Sciences", viz., Political Science, Public Administration, Econom­
ics, Sociology, Psychology, History and Linguistics (partly) are useful in 
achieving the goal of training the strata of prospective state functionaries 
and conceptive ideologists needed for a Capitalist society. However, So­
cial Science disciplines commonly called "Commetce" and "Business Man­
agement" are useful in realizing the goal of training the prospective class of 
Business Managers of Capitalist enterprises in squeezing as much surplus 
labour as possible from .. the working class. Fmiilly, disciplines commonly 
referred to as Science, Technology, Engineering, Agriculture and Medi­
cine are extremely useful in achieving the goal of training prospective class 
of 'highly skilled - productive - intellectual workers' as well as 'profes­
sional-Managerial' class who (by performing fundamentally contradictory 
roles viz., Performers Vs. Controllers) will contribute to the economic 
growth (i.e. accumulation of Capital in the form of surplus value). This 
differential utility of the disciplines is perceived, either conciously or un­
consciously, by the educational planners who accordingly plan the educa­
tion system. 

There is ample empirical evidence to show that the educational plan­
~ers and administrators perceive consciously the relative importance/util­
ity/relevance of the disciplines ~d sponsor/patronage/fund accordingly. 
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For example, Nathan Pusey ( 1976), a one time President ( = Vice-Chancel­
lor) of Harvard University provides excellent data relating to higher edu­
cation in American Universities in general and at Harvard in particular in 
his book "The American Higher Education 1945-1970, A personal Re­
port". We, however, guided by our conceptual premises (mentioned 
above), can view the data from a fundamentally diffeent perspective. Here 
is our reinterpretation of the events which Pusey considered natural, sen­
sible, good and desirable. 

America attained a new dominant ( = Imperialist) economic position 
in the world by the end of the Second World War. This economic position 
led to a "virtual explosion'' of academic interest (which reinforced the Im­
perialist interests) in International studies of all kinds in general and for­
eign (exotic) languages (that had earlier been ignored) in particular. At 
Harvard, for instance, about sixty languages were taught and students were 
fmancially encouraged to study existing cultures of distant people. Thus 
the post-war educational policy of America aimed at the production of the 
highly trained people familiar with the languages and cultures of other 
nations. Another important aspect of the policy during mid-1940s was that 
the National Defence Committee of America pursued the policy of con­
tract system according to which contracts were awarded for the perform­
ance of research on a competitive basis. Thus, the total amount spent on 
research in 1940 was only 74 million dollars while this figure soared to 1.5 
billion dollars during the war years. Major share of this research funding 
went to research in sciences. For instance, the National Defence Commit­
tee brought out a report, on the importance of research in sciences with the 
title "Science: The Endless Frontier" in 1945, which appealed for greater 
attention to science. The American government's interest in science and 
its readiness to 'appropriate' large sums for its development owed much to 
its· concern for defense. 'These were repeatedly stimulated in the early 
post-war years by such occurrences as the outbreak of the cold war, the 
Berlin Blokade, and the Communist coup in Czechoslavakia in 1948, the 
explosion of an atom bomb by the Russians in the summer of 1949, and the 
Communist takeover in China that year. It should not seem surprising in 
retrospect that, faced with this dismaying set of circumstances, President 
Truman urged American Scientists to proceed quickly to develop the hy­
drogen bomb'' (Pusey, 1976: 73). Thus, anxieties created by the outbreak 
of the Cold War with the Soviet Union led to increased expenditures for 
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defense and the allocation of new large sums to the American colleges and 
universities for research and for training for research in Chemistry, Physics 
· (especially Nuclear Physics), Mathematics, Engineetlng,Biology and the 
Medical sciences. 

America's inte~se rivalry short of actual War (i.e: Cold War) with the 
Soviet Union in the fields of economy, politics, military and ideology 
prompted the flow of not simply American dollars but also officers of 
American government and Agents of American Business across the world, 
more particularly the ex- colonies of Asia, Africa and Latin America:, As a 
result, a new field of study call~d "Area studies" came into existence. Ca­
reers in government and in private service required intimate kn.owledge of 
distant places and languages. To meet one such requirement Harvard 
University, for instance, established a Center for Middle Eastem.Studies 
in 1954 to reinforce instruction and research in the languages, literature, 
history, economics, politics and cultures of the vast geographical areas 
extending from the Mediterranean to the frontiers of India which was 
considered as "a region of frightening economic and political importance" 
for America. Harvard University introduced several other programmes 
and courses to suit the American Imperialist interests. Thus, a center of 
International Legal Studies was set up at Harvard to study laws that bear 
upon international trade, foreign investment, economic development and 
the legal problems of "multinational corporations". The programmes at 
Harvard's graduate school of Public Health were concerned with the pre­
dominantly rural and economically poor areas of the world, namely Asia, 
Africa and Latin America. Harvard Divinity School began to pay more 
attention to the religions of peoples in distant places which culminated in 
the setting up of a center for World Religions in 1958. Similar attempts in 
various disciplines were made at Columbia University, University of Cali­
fornia at Berkeley, Machigan, Yale, Princeton, Cornell, Stanford, the Uni-
versity of Washington and other universities. • · · 

The launching of the first Sputnik by Russia in 1957 was the greatest 
incentive for increased state expenditure for the Sciences, especially as 
they related to spac\. Thus, the National Aeronautics and Space Agency 

. (NASA) was established in 1958. The passage of the National Defence 
Education Act of 1958 made large numbers and amounts of Fellowships 
available for graduate study in various fields considered to be critical for 
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defense. Also to the "delight" of the Humanities, fellowships were liberally 
extended to the study of modern foreign languages. 

President Kennedy's 1961 announcement of America's goal to land a 
man on the moon before the end of the decade prompted the Congress to 
allocate more funds for scientific activities. Thus spending on Research in 
Sciences rose from 8 billion dollars in 1960 to 15 billion dollars in 1965. This 
situation created such an intense competition that scholars were drawn 
into fields of research not because of preference but because of the 
availability of research grants or training funds. The governmental funds 
were not and could not have been distributed evenly among the nearly 
three thousand institutions in America. Therefore, private foundations 
such as Rockfeller (an Oil magnate) Foundation, Carnegie (a Steel mag­
nate) Corporation, Ford (an Automobile magnate) Foundation too con­
tributed substantial funds. The Educational institutions too behaved 
themselves by devoting to discussions of "the goals of the Corporate enter­
prise and the appropriate programmes for reaching it". Hence, "it cannot 
be maintained that the incentive for it (education) originated within the aca­
demic world." (Pusey 1976: 44 emphasis added). It was owed rather to the 
increased (imperialist-) involvement of the United States in all part of the 
globe that came about following initially the Second World War and subse­
quently the "ideological Third World War" (i.e. Cold War) characterized by 
an intense rivalry between America and the Sm~et Union for World domi­

nation. 

3.2 On the Relevance of Linguistics in particular: Linguists are certainly 
aware of the social fact that they should also "contribute maximally to 
better conditions in all kinds of human affairs" (Malmberg, 1969: 17). They, 
therefore, stress the utilization of "Linguistic Research for the improve­
ment of the efficiency of some prctical task in which language is a central 
component" (Corder, 1972: 5). They believe that Linguistics can fulfill its 
"social obligations" by socially integrating the subject and the goals of its 
research (Kuhlwein, 1973: 24). 

There are several socially relevant applications of Linguistics which 
have been identified by Linguists (e.g. Crystal, 1968; Fishman, 1969: 
Malmberg, 1969; Corder, 1972). They are as follows; 3., 

3. Applications of Linguistics mentioned here may be worded differently by 
different scholars. Also there may be variation in the characterization of 
fields and sub-fields within Linguistics. 
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Socially relevant 
applications of 
Linguistics 

Graphization 
(creation & revision 
of writing system); 
Modernization 
(creation of 
technical terminology, 
development of 
styles in various 
kinds of discourse); 
Standardization 
(evolving a common 
variety); . 
Translations across 
different languges 
(theory, practice and 
evaluation); 
Lexicogrpahic activities 
(preparation of various 
kinds of dictionaries, viz: 
mono-,bi-,and 
trilingual and special 
dictionaries); Language 
status planning;Teaching 
and testing, of the first, 

Different fields 
(within Linguistics) 
involved 

General/Descriptive 
Linguistics (including 
theories of phonology 
morphology,semantics 
and syntax) ; 
Sociolinguistics; 
Psycholinguistics; 
Clinical linguistics 
Lexicography; 
Stylistics; 
Pragmalinguistics; 
Historical 
linguistics; 
Dialectology 
etc. 

second and foreign language 
to both children and adults; 
Teaching hard-of-hearing 
children;Problems of, Aphasics; 
Bilingualism and 
Multilingualism; Problem of 
social attitudes in a 
language contact situation; 
etc. 

Disciplines 
(other than 
Linguistics) 

Sociology; 
Psychology; 
Anthropology; 
Political­
Science; 
History; 
Information 
Technology; 
Mathematics; 
Neurology; 
Audiology; 
etc. 

. Having identified the potentials of Linguistics research, we have to 
examine whether the Educational Policy gives any scope for the applica-
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tions of Linguistics. Only then we can conclude whether or not it is possible 
to impress upon the educational planners and administrators about the 
applicational side of the subject and make them realize the social relevance 
of Linguistics, as per the Programme of persuation suggested by the Lin­
guistics Lobby. 

4. EDUCATIONAL POLICY AND POSSIBLE APPLICATIONS 
OF LINGUISTICS: 
The aim of Education Policy in India has been 'modernization' (in its 

capitalis~ sense). It has been the theme right from the famous Report of the 
Education Commission of 1964-66 (hereafter REC, 1964-66). That educa­
tion is basically meant to serve the needs of the economy is a fact as is 
evident from this Report too. Item 1.73 of this Report categorically states 
that quick, 'modernization' is the immediate goal and education should 
produce ''educatedand skilled" citizens and "adequate and competent in­
telligentia". Modernization in its capitalist sense is nothing but rapid in­
dustrialization by means of which high productivity is achieved. High 
productivity essentially means a way to squeeze more and more surplus 
labour than before from the 'Skilled' workers and technical 'intelligentia'. 
The thirst for this modernization is so much that REC '(1964 - 66 : 1.50) 
equated the development of modern Indian languages with the "progress 
of industrialization". Item 1.50 stressed the need to produce books, partic­
ularly scientific and technical,in the ·regional languages and advised 
U.G.C. (University Grants Commission) to "allot adequate funds" for the 
purpose. This is one area where the knowledge of Linguistics may be 
utilized. Academies, Universities and Central Institutes ( eg. Universities 
of Tamil and Telugu; Central institute of Indian Languages, Telugu Acad­
emy etc.) have been utilizing the services of Linguists in this area. Yet 
another area in which Linguists are relevant is the spread of study of En­
glish, to use the Commission's phrase, "our most significant window on the 
World". Central Institute of English and Foreign Languages (CIEFL) is 
one such ipstitute where the services of Linguists are utilised. The recom­
mendations of the REC, 1964 - 66 were accepted and incorporated by the 
educational policy of 1968 whose esential provisions are accepted literally 
by the National Policy on Education, 1987 (hereafter NPE, 1987). Yet 
NPE, 1987 specifically identified certain areas of research in which knowl­
edge of Linguistics is useful. The areas are: promotion of the link language, 
translation of books from one language to another, and publication of 
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multilingual dictionaries and glossaries (item 3. 7); development of the cur­
ricula and preparation of instructional material in triballanguges (item 4.6 
(ii) ); adult literacy (items 4.10 and 4.12); and special emphasis on Linguis­
tic competenCe to meet the demands of specialization (item 5.29). All 
these provisions are intended to promote National Integration and these 
Linguistics activities are undertaken by Central Institute of Indian Lan­
guages ( CIIL), Language based Universities and Academies. In addition 
to these state-run institutions, several departments of Linguistics in various 
Universities are engaged in teaching and research in these areas in varying 
degrees either directly to indirectly. 4 

In view of these provisions of NPE of 1987, it is not difijcult to make 
administrators realize the social relevance of Linguistics. In fact these 
provisions imply that the administrators, consciously or unconsciously, are 
able to percieve the social relevance of Lmguistics. 

Despite the above mentioned pro\'isions for the utilizatio~ of Linguis­
tics, Linguistics Lobby, it appears, is worried about the increased role and 
funding for Linguistics. But is it possible to convince the educational plan­
ners of the necessity of enceuraginglfinancing Linguistics still further? Let 
us see what the educational planners tW of education (of which Linguis-
tics is a part) as such. .... · · 

5. EDUCATIONAL PLANNERS AND ACADEMIC DISCIPLINE~: 

Educational Planners in India have always been treating education as 
an "investment" and this view is obviously detrimental. to theJree develop­
ment of almost all disciplines of Humanities and some of those of Social 
Sciences. This attitude is exclusively concerned with the "exchange value'' 
and not with the "use value" of various disciplines. Exclusive concern for 
"exchange value" is characteristic of capitalism and hence it treats every­
thing including edu,cation as an 'investment'. Thus, the emphasis of the 
educational planners on the "costs", "proportionate returns", "maximum 
economy", "tangible returns in economic terms", "productivity", "demands 
of the economy'' and "marginal returns". The educational planners often do 
not hesitate to declare with pride their "Shylock-ian" attitude towards 
education. Thus, V.K.R.V. Rao, a renowned economist, educational plan­
ner and administrator unhesitatingly confessed thus: "I must confess that I 

4. For details, see UGC ( 1982) report qn "Status of Linguistics in Indian 
Universities" prepared by the panel on Linguistics. · 
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have always held the view that education can not be treated as an end in 
itself. It has to be treated as an investiment in human resources" (Rao, 
1983:12). 5 

Educational Planners of his ilk too followed his footsteps in trampling 
mercilessly the field of education. Thus Nayar (1983 : 60) argues : "As 
education is an investment it must show like other investment effective 
resource utilization and bring tangible returns in economic terms". Young 
(1983 : 200) laments that "We have come almost to a point of negative 
marginal returns from investment in higher education. The more we invest, 
the less total output we may have''. 

Similar yells are heard also from the West even from those who are 
connected with Applied Linguistics. Thomson (1973: 231) estimates that 
America allocates nearly one billion dollars annually for language training 
and yet does not get "full measure for this costly investment". All the edu­
cational planners are mainly concerned with knowledge or education to be 
put in the effective service of the economy, hence of economic returns. In 
fact they are not merely interested in money alone. Like the "usurers" of the 
Middle-ages, their "interest" is to make more money than the money in­
vested. Therefore it is not an easy task to impress upon the educational 
planners and make them realise the social relevance of Linguistics because 
investment in Linguistics does not yield tangible results in economic 
terms.6 

Only disciplines like Science and Technology possess the quality of 
"Productivity" and meet the "demands of the economy" as they are directly 
linked with agriculture and industry. However, social science disciplines 
like ''Management" enable these educational planners to reap "proportion­
ate returns'' because the Management courses train Managerial class in 

5. It is significant to note that the ''Education Ministry" is 1ww renamed as 
'Hman Resources Minist1y' thus tuming human being into a means for an 
end that ostensibly is IWn-human. 

6 . We could not collect data relating to the total funds that are made avail­
able to Linguistics vis-a-vis other disciplines within and outside Human­
ities and Social Sciences. Also we could not gatherinfonnation regarding 
the review of ftmding to individual disciplines including Linguistics by the 
educational planners. 
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"Scientific" methods of extracting surplus value from the working class. 
Other Social Science disciplines like Political Science, History, Socio~ogy 
and Psychology secure at least "marginal returns" owing to their contribu­
tion in training the prospective strata of state functionaries and conceptive 
ideologists needed for capitalist society. But from the purely economic 
point of view, no discipline except Science and Technology (covering Med­
icine, Engineering, Agriculture and Technology courses) secures "tangible 

returns". 

6. WORLD CRISIS IN EDUCATION AND THE COMING CRISIS 
OF LINGUISTICS IN INDIA: 
We have seen above that educational planners, like "usurers", treat 

education as an investment. This tendency is found not only in India but 
throughout the World. It has its roots in the world economic crisis which in 
turn has drastically affected the field of education. Philips Coombs, in his 
study "The World Crisis in Education'' (1985) provides us useful informa­
tion relating to the impact of World economic crisis on the World's educa­
tional systems7. His description is worth-mentioning. 

"The prolonged world recession and inflation that began in the early 
1970s had multiple and most adverse repercussions on educational systems 
everywhere. The recession subverted educational budgets and teachers' 
salaries. It also wrought major changes on other fronts: in employment 
prospects that dashed the hopes and plans of students; in the curriculum 
and student academic choices; in the carrer expectations and morale of 
teachers and administrators; and in the public's attitude towards support 
of schools and Colleges" (Coombs, 1985 :120) 

Coombs' study gives useful clues as to why educational planners were 
obcessed with the idea of 'education as an investment'. It is no wonder that 
tremors of World econ~mic crises are felt in every individual country and 
the educational planners will have to be exessively concerned with the 
economics of their educational planning. Once again, we may refer to 
Coombs who emphasized the 'interdependence' and 'close linkages' 
betwen the economies of individual countries, both "developed'' and 
"developing". · 

7. Owing to the limitations of spuce, we are not citing rei event economic data 
from Coombs ( 1985). Howe~·er, itmaybenotedtlzat Coombs'studydoes 
not give us economic data relating to individual disciplines. 
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"First, the economies of individual countries have beco~e more inter­
dependent than ever before: prosperity in the developed World and that in 
the developing World are intimately linked and they will generally move up · 
or down together. Second, because of these close linkages, whatever hap­
pens to general World economic conditions will have a profound impact,· 
for better or worse, on all national budgets· and, thus, on all education 
budgets" (C_oombs, 1985: 161). 

The specificity of Indian situation in the context of World economic 
·crisis has been, since the 80s, an ever mounting fiscal crisis of the state. 
Indian State has been, for historical reasons, an interventionist state. Its 
intervention in the economic, ideological and educational fields has been, 
in the thirty years since formal independence, very crucial for a number of 
reasons. Its intervention in terms of welfarism wasn't small either. All 
these have involved whopping amounts of public expenditure. Education 
too ha.Sbeen ljfl important item of expenditure. 

The ongoing measur~s of the neyv economic policy have primarily 
meant a reduction of state expenditure in the P,U5lic sector industries, 
.infrastructure services, and education too. Altho~ it is not clear as to 
what kind of ultimate shape the Government's educational expenditure is 
going to take, it is quite evident that the state funding to the 'unproductive' 
areas of educatioq are in for drastic reduction. 

At the moment, i.e., even in the early 1990s recession and inflation are 
at their peaks throughout the World as well as India and this economic 
crisis has its adverse effect on education. Thus, for example, the Harvard 
University, the wealthiest University in ~rms of economic resources in the 
World ended its 1991 budget with a deficit of 41.9 Million dollars. (Andhra 
Prabha, dt. 16-2-1992, P.5). In India too the tremors of deep economic 
crisis are felt in elitist institutions like Indian Institute of Management 

. (IIMs) and the Indian Institute of Technology (IITs) which, according to 
the Government, occupy an "important place" in the "country's develop­
ment". 

"Anticipating a financial squeeze", a report in the Indian Express says, 
"two IIMs (in Ahmedabad and Lucknow) are said to have already substan­
tially hiked their fees. liM Ahmedabad, the most prestigious management 
institute of the country, has raised its fees from a paltry Rs.500/- per year to 
about Rs.S,OOO/- (Indian Express, dt. 15-2-1991, P.1) · 
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According to the Report, the Government feels that both IIMs and IITs 
have the potential to generate internal revenue by way of consultancy pro­
jects, technology transfers, testing services, surveys, book-writing, fees etc. 
Thus, the Government is shifting its financial responsibility on to the stu­
dents and industry, the real "users" of these institutions. We the Linguistics 
lobby should not harbour any illusion that such a policy of"self- supporting" 
will not be extended to the Universities and hence to Linguistics depart­
ments. !l The report categorically stated that the Government's new philos­
ophy of "self-supporting" is applicable not only to IITs and IIMs but also 
Universities and other technological education lnsti(Utions. The U.G.C. 
Chairman, as per several news reports, bas already spoken about the undue 
and excessive importance attached to Humanities, Social Sciences and 
Pure Sciences Vis-a-Vis Governmental planning so far, and bas asked for 
the restructuring of the education to meet the needs of the new economic 
policy and in the direction of the global trends. This, however, does not 
mean that Linguistics or for that matter any other existing social science is 
going to be dropped out of existence in the universities. The continuation 
of Linguistics .as an academic discipline at the University level or in re­
search institute may to a large extent depend on its marginalized utility to 
the system. Its expansion at the College and School levels is best left as an 
unlikely proposition.9 

Therefore, the Linguistics lobby should Psychologically and otherwise 
be prepared for the coming crisis of Linguistics as an academic discipline. 

8. It is interesting to note that the University of Hyderabad issued a circular 
in early 1993 (i.e., a year after this paper was written) to the Faculty 
Members of all the Departments/Centres asking them to propose andstalt 
''Distant Education" programmes in order to raise financial resources 
internally in view of the shrinking funds from the UGC and the Govern­
ment of India. Accordingly, the Centre for Applied Linguistics and 
Translation Studies (CALTS) slaTted a "Post Graduate Diploma in 
Translation"programme with a total fee of Rs.2,500/-, an amount higJrer 
than the fee nonnallychargedfrom Regular/Day Post-Graduate students. 
Few more departments have slaTted their respective Post-Graduate Di­
ploma Programmes. 

9. Though there are no empirical surveys on the cu"ent status of Linguistics, 
our personal enquiries with fellow Linguists reveal that there is no -
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It is beyond doubt that disciplines other than Science and Technology 
especially those like Linguistics will not receive considerable fmancial sup­
port from either the Government or its users, namely students. 

Students enrollment in Linguistics departments in India is extremely 
limited in number and, moreover, all the admitted students never remain 
till the end of the course. Those who remain too do not get employment in 
the field of Linguistics and thus the training and research experience they 
receive go almost "waste" 10 In this situation, a possible question may be 
raised. 

Can Linguistics seek financial patronage of the Industry for its survival 
and extension? The answer is an emphatic 'No', since Industry, including 
the book publishing industry, does not fmd potential fo~ market in Linguis­
tics. 

A Projected scenario in which Linguistics would regain its importance 
or usefulness could be one in which language becoming a political issue 
involving various speech communities or dialects which were hitherto con­
sidered 'unworthy' of recognition become important as media of instruc­
tion or as new official languages of newly formed politico-administrative 
units (Possible egs. Jarkhand, Bodo, etc.) come to the fore on a large and 
national or seminational scale. However such a political situation is un­
likely in the near future. Then, Linguists are left with only one option if they 
are serious about practising the socially relevant Linguistics even in the 
periods of crisis. We call it "Emanciparoty" Linguistics. 

- department of Linguistics proper in the east em part of India. For 
example, no Linguistics department has been started either in Bihar or 
Otissa during the last decade. Further, no new Bachelor's Programme in 
Linguistics has been intmduced in the recent past, and the enrolment 
figures in the old programmes of Osmania, Calcutta and Baroda Univer­
sities have been gradually diminishing. 

10. Tizis is another instance where systematically conducted empirical 
surveys are absent. However, the author of this paper is making these 
observations based on his personal experience as a student of Linguistics 
(right fromlzis BA. in 1967), researcher and a_teacher in Linguistics in 
the department of Linguistics at Osmania University. 
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7. TOWARD AN "EMANCIPATORY" LINGUISTICS: 

We propose the notion of "Emancipatory Linguistics" on the analogy of 
Paulo Freire's notion of "Emancipatory Literacy''. For Paulo Freire and his 
associates in the radical education reform movement in Latin America, 
"Emancipatory Literacy'' is a new literacy programme by which oppressed 
people are able to participate in the socio-historic:al transformation of 
their society (Freire and Macedo, 1987: 157). Similarly, our notion of 
Emancipatory Linguistics is a programme for Linguists to conduct re­
search in the socially relevant areas of Linguistics and to disseminate the 
results of the research among the oppressed people, both literate and 
illiterate and to utilize it to mobilize them in order to struggle for the 
solution of the language related problems created and unattended by the 
civil society as well as the state.11 The language related problems are those 
aspects of App!ied Lingrii~tics which we mentioned above in section 3.2. 
Ob0ously, Literacy is one such problem created by the exploiting Ruling 
Class. The Ruling Class poses the question of Literacy as a mechanical 
process of teaching/learning of reading and writing (Freire & Macedo, 
1987: 161). Further, it dichotomizes reading the text from reading the social 
essence/context of the text. An Emancipatory Literacy consultant or Lin­
guist, therefore, should try, as far as possible owing to one's employment by 
the state, to effectively, tactically and intelligently intervene in such pro­
grammes to minimise the harm that may be caused to the oppressed people 
who are adult literacy students. 

In this context, Paulo Freire's commitment to Emancipatory Literacy is 
worth mentioning. 

"I could never be a consultant to a Government that, under the guise of 
prioritizing learners' acquisition of reading and writing techniques, would 
require me (for simply suggest to me) to dichotomize reading the text from 
reading the context. A Government for which the reading of the concrete 
world and the unveiling of the World are not the natural rights ofthe people 
~educes reading to a purely mechanical level'" (Freire & Macedo, 1987: 64). 

11 . I11is Programme needs the help and active co-operation of class and/or 
mass organisations which are aimed at a social revolution that emanci­

. pates people from all kinds of oppression : economic, political and cul­
tural. 
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Like literacy, language status planning is also a language problem cre­
ated and! or properly unattended by the dominant fraction within the Rul­
ing Class. For example, the dominant fraction within the Indian Ruling 
Class, unilaterally and undemocratically formulated a policy making Hindi 
as the official language (Ramachandrarao et al, 1988). Similarly, most of 
the tribal population is deprived of an opportunity for education through 
their mother tongue and they are involuntarily integrated into the majority 
-dominant language of the region through structures of education, admin­
istration and trade. Emancipatory Linguistics can enlighten the oppressed 
people in these matters and moblize them to take initiative in reformulating 
a democraticlanguage policy and its implementation. · 

Other research areas in which Emancipatory Linguistics can play a role 
are: Language and Class, Language and Socialization, Social Psychology 
of Language Learning etc., where c.onceptual categories relating to social 
sciences (Eg. Class, Nation, State, Socialization, Cultural deprivation etc.) 
can be critically examined and utilized after demystifying them. 

Finally, it is necessary to clarify that Emanci patory Linguistics activities 
by themselves cannot resolve language related problems created by the 
civil society and state. Only a radical transformation of the present society 
by the opressed people alone can emancipate them from all kinds of prob­
lems, both social and language _ related. Yet, we hope that Emancipatory 
Linguistics can serve as one of the serveral supplementary forms of socio­
academic struggle. 



Political Sociology of 
Language Education in 
India: A Study of Three 

* Language Formula 
ABSTRACT: T7zis paper tries to identify the links between the economic 

and political interests of social classes/groups and their proposals on Lan­
guage Education. Basing on certain theoretical premises, the paper tries to 
explain the political-sociological bases of Language Education·in India since 
the colonial period. It tentatively suggests a rudimentary but sociolinguistic­
ally orien(ed policy on language education. 

1. Introduction: 
The term 'Language Education' refers not simply to the teaching of 

languages but such other aspects as "instructional language of the class 
room, and the sociocultural aspects of language teaching" (Halliday, 
1977: 103). In this paper we make an attempt to study the "political" nature 
of "language education" in the context oflndian "society". In other words 
we study the Political Sociology of Language Education in India1• Such a 
study has been necessitated by the inadequacies of the existing literature 
which largely deals with a description of empirical nature, .and does not 
offer criticai theoretical analysis. Thus, for example, studies on Language 
* ~n earlier version of this Paper was presented on 19-8-1993 at the UGC 

Refresher Course in "Linguistics & Language Education" held at the Cen­
tral Institute of English and Foreign Languages (CIEFL), Hyderabad 
500007. 

1. 'Political Sociology' is the study of links between 'Politics' and 'Society'. 
Further, "Politi_cs" mainly refers to the ''Power relations" in general and 
"State" (an apparatus of Power) in particular. State is further stratified 
into Legislature, Executive, Judiciary, Standing Anny, the Police and so 
on . . "Society'~ on the other hand, essentially refers to the sum of social 
relations which divide the population into Social classes which in tum are 
stratified into "Social Group§ QI:.Strata~~!! specific interests. 
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Education in India give exhausitive empirical descriptions of what hap­
pened during the Colonial period and what has been done since 
'Independence'. These empirical descriptions, however, are not based on 
a sound theory having explanatory adequacy. Therefore, it is necessary, 
while relying on the available empirical evidence, to explain how "Politics" 
in a "Society" influence the shaping of a policy relating to language educa­
tion. Such an explanatory study requires us to start with certain theoretical 
premises. 

2. Theoretical Premises: 
Based on certain earlier studies (The Author 1993a, 1993b and 1993c), 

we offer the following theoretical premises as points of reference and de­
parture for our study. 
i) The structure of human society consists, metaphorically speaking, a 

'Base' and a corresponding 'Superstructure'. Base is the totality of 
social relations of production into which individuals enter through their 
direct/indirect participation or non-participation in the production of 
social existence. The structure of these relations constitutes the struc­
ture of the different social classes (and groups within those classes). 

ii) Corresponding to the structure of production relations, i.e., Base, there 
arises a "Superstructure" which articulates the interests and struggles of 
Social classes (and their groups) in various spheres of life, viz., political, 
literary, legal, artistic, philosophical, linguistic, etc. 

iii) Individuals are embodiments of particular social class relations and 
class interests. 

iv) Inside each class [groups included] one part appears as its political, 
literary or Ideological representatives. 

v) The 'State' is the institutional form in which the individuals of a ruling 
class assert their common class interests. 

vi) The State, as a rule, is an instrument in the hands of an economically 
dominant class, which, by means of the State, becomes also the politi­
cally dominant class. 

vii) The State, at certain times acts as a mediator when classes (and their , 
groups) balance each other in their conflicts. 

viii) The State, by and large, functions as a committee that manages the 
common affairs of the Ruling classes. 
With the help of these theoretical premises we may now move on to the 

available empirical evidence: both past and present. 
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3.Language Education in the Colonial Period: 
The British Colonialists took various measures - legally and otherwise 

- to exploit economically, oppress politically and dominate culturally the 
then native Indian population. By the time the British Colonialists estab­
lished their hegemony over India by defeating their opponents- both native 
and foreign ( eg. the French and the Dutch) - that is at the end of 18th 
century, Education in general and Language Education in particular were 
revolving around the then prestigeous languages: Sanskrit, Persian and 
Arabic2. 

Mughal rule of more than two centuries established Persian as the 
official language. Owing to the numerical strength of the native Hindu 
population, the Mughal rulers let Sanskrit to exist as traditionally presti­
geous language of scholarship along with Persian and Arabic. However, 
the upper social strata of the Hindu population began to pursue Persian 
education in order to join the ranks of the M ughal administration: civil and 
military. The British however did not prefer to resort to offensive acts of 
linguistic colonialism in tlie early phase of their rule. 

Thus, they encouraged the establishment of a Madarassa at Calcutta 
(where Persian and Arabic are taught) in 1781 and a Sanskrit College at 
Benaras in 1792. Further they made a provision, in the Act of 1813 passed 
by the East India Compa.ny, of one lakh rupees to encourage language 
education through Sanskrit, Persian and Arabic. The political strategy 
behind such a move was to pacify the native traditional scholars who were 
exercising intellectual hegemony owing to their mastery of the then socially 
prestigeous languages, viz., Sanskrit, Persian and Arabic. However, this 
policy of appeasement was shortlived. In 1835, William Bentinck, the then 

2. An individual attempt, as ours, which suffers from the limitations of 
resources: material and non-material, will invariably have to rely on sec­
ondary sources. These secondary sources vary in the nature, extent and 
interpretation of the historical data they present. We relied upon the fol­
lowing sources without necessarily subscribing to their interpretations: 
OLC, 1956; Apte, 1973; Flynn & Flynn, 1973; Spencer, 1974; Pillai, 1981; 
Khubchandani~ 1981; and Sridhar, 1989. To these we may add 
Ramachandrarao et a/ 1988 as an exception. We subscribe to the views 
expressed in this paper since it was written by the present author jointly 
with two others. 
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Governor General passed an official resolution that thenceforth all the 
state funds relating to education would be spent on English education. The 
English education, according to the Colonialists, was not simply teaching 
English language but all European knowledge relating to Arts, Science, 
Philosophy and so on through preferably English language. Bentinck's 
resolution was inspired by 'Lord' Macaulay's categorical articulation of 
the political interests of the British Colonialism which aimed at the cre­
ation of"a class of persons Indian in blood and colour, but English in tastes, 
in opinions, in morals and in intellect". Thus, the colonialist policy of edu-.. 
cation in general and language in particular was intended to create a class 
of compradore intellectuals. In other words "Colonial education was not 
designed to prepare young people for the service of their own country, 
instead it was motivated by a desire to inculcate the values of the colonia! 
society and to train individuals for the service of the colonial state" 
(Nyerere as cited in Spencer, 1974:164). 

In response to Bentinck's resolution, the former Hindu officials, clerks, 
and the like had quickly switched over from Persian to English language 
education while Muslims continued to pursue Persian education for some 
more time. The Indian traders, however, on the whole, saw advantages in 
learning English. In 1844, 'Lord' Hardinge proclaimed the British rulers' 
preference for English educated in Government recruitment. Bentink's 
resolution, followed by proclamations such as of Hardinge, encouraged 
the spreading of English medium schools and colleges teaching western 
education. However, certain other colonialist administrators and intellec­
tuals (e.g. 'Sir' Charles Wood and other so- called "orientalists") realized 
the importance of native Indian languages as better means to spread Euro-­
pean knowledge. They thought that the majority of the native population 
understands only native languages and not English and hence the indegen­
ous languages are the better vehicles than English. Despite such realization 
of the importance of native languages, the main trend was toward the 
establishment of linguistic hegemony of English. In 1857, for example, the 
British Colonialists established the Universities of Bombay, Calcutta and 
Madras with English as sole medium of instruction. Similarly, Indians of 
upper social strata began to compete for entry into Indian Civil Service 
Examinations which were started in 1860. There were occasional commis­
sions and reports on the use of native languages as media of instruction. In 
1872, the report of Sadler Commission emphasised the necessity of acquir-
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ing "fluent" and "correct" knowledge of Mother Tongues by the natives. 
Subsequently in 1882, the Hunter's Commission recommended the use of 
"vernaculars" in primary education. Further in 1902, the Education Com­
mission recommended Mother tongues as media of instruction up to 
higher secondary level. 

Around this period the Indian National Congress which was formed in 
1885 by mostly westernized Hindus from the cities demanded, amongst 
other things, opportunities for natives to join Government jobs. This de­
mand, when achieved, implies on the part of native Indians preference for 
English language education over their mother tongues. Thus, English 
dominated the Indian linguistic scene as language of administration for 
over 150 years during the British rule. The status of a language as language 
of administration (e.g. English) necessarily implies and assures a pre­
dominant place in the field of education too. 

4. 1924 Congress Proposals on Language Use: 
The political movement directed against the British Colonial rule was 

heterogenous and as such it articulated varied economic, political and 
cultural (including linguistic) interests of different social classes and strata 
that led or participated in the movement. 

The then social classes fall broadly into two categories: the prospective 
Indian Ruling Classes and the Working Classes. The former included In­
dustrialists, Landlords, Plantation-owners, Mine-owners, Traders, Bank­
ers and such other socially - i.e., economically and hence politically and 
otherwise- dominant social strata together with their political and Ideolog­
ical representatives. The latter included Industrial workers, Agricultural 
labourers, Poor and Middle Peasantry, Plantation Labourers, Mining 
Workers, Commercial workers, Self-employed handicraftsmen, Small 
Proprietors, the lower and middle level Government employees and such 
other economically exploited and politically oppressed social strata to­
gether with their politiCC!i and Ideological representatives3. 

3.lt may be cautioned that this categorization of sociai ciasses is exception­
ally tentative. in the absence of a systematic, concrete and comprehensive 
social class analysis of India, we are forced to resort to a very broad, 
tentative and non- rigorous identification of certain empirically observ­
able/ verifiable social groups. This categorization, however, does not con­
tradict the Social Class univeT.~als proposed elsewhere. For de tails, see 
theAuthor(J993 b :Ch.2) 
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The Indian National Congress was the main political organization 
around which different social classes and strata rallied in varying degrees 
of participation. Though there were different economic aspirations and 
hence political trends within the congress Partythatled subsequently to the 
emergence of other political parties, the Congress Party remained as the 
most 'popular' and 'representative' political party that led the so- called 
''Freedom Struggle" or 'N ationalistl\1ovement'. In view of this conspicuous 
fact, it is imperative for us to examine the language proposals of the Con­
gress Party. 

The Indian National Congress (hereafter the Congress Party or Con­
gress), through its chief spokesperson M.K. Gandhi, articulated for the 
first time a language policy to be adopted in the 'fut1,1re' 'Independent' 
India. In 1924, at the Belgaum Congress Session, Gandhi proposed that (i) 
Regional languages would be used by the Provincial governments; (ii) 
Hindusthani (a harmonious synthesis of Hindi and Urdu) by the Central 
Government and in the fmal Court of Appeal; and lastly (iii) English in the 
domain of International Diplomacy (Satyanarayana, 1977:32). This policy 
accomodates the political interests of all the relevant sections within the 
prospective Ruling Classes. 

The political basis for the place assigned to Regional Languages in the 
Congress proposal may be explained as follows: The British division of 
India into Presidencies such as Bombay, Calcutta and Madras created 
some disscn~ions among the dominant social classes belonging to different 
speech communi tie~. Thus, in Madras Presidency, for exan1ple, the liter­
ary and political represt:nlatives of the dominant social classes of Andhra 
found themselves in a disadvantageous, if not totally subordinate, position 
vis-a-vis their Tamil speaking counterparts in the spheres of employment, 
education and even Congress Politics4. 

4. Prakash ( 1973:7) notes that it was the Telugu brahmins who first felt that 
they were deprived of ce11ain political and economic benefits in the com­
posite Madras province where they suffered adverse(v in competition with 
the Tamil brahmin.1·. Such feelings of relath•e deprivation have not been 
uncommon in otlzerpal1s of the country too. Further, these may be found 
e\'C/1 within the same state or speech community. TilliS, Brass ( 1974:54) 

identifies "discriminat01y allocation of political power and -
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Then, the demand for a Telugu speaking state began to express itself 
through library and literary movements from 1913 onwards. Thus, at 1917 
Calcutta Congress, the Andhra Delegates officially raised and discussed 
the issue of linguistic reorganization of India as well as Congress Provin­
cial Committees. As a result, the Nagpur Congress Session in 1920 drew a 
resolution in favour of the prinoi.ple of linguistic reorganization oflndia. In 
1921, the Congress Party set up its Provincial Committees based on lan­
guage (Prakash, 1973:32-3). This was the Political Sociology underlying the 
Congress proposal of Regional Languages at provincial level as Official 
Languages in future India. 

The function or status assigned to Hindusthani (Hindu-Urdu) was mo­
tivated - consciously, unconsciously or subconsciously- by those sections 
of the Ruling Classes whose economic and hence political interests were 
spread over across the geographical regions in which all speech communi­
ties live. In other words, a unified country-wide market and a centralised 
political power require a common language to interact with different 
speech communities which meet in various social domains- viz. Central 
Administration, Central Legislature, Central Judiciary,National Trading 
Centres, Intellectual Exchange at National Level and so on. 

The selection ofHindusthani as a Central Official Language was due to 
couple of political factors. The primary factor was that the dominant social 
groups within the prospective Ruling Classes of India together with their 
political and literary representatives in the Nationalist Movement either 
hailed from or operated in the "Hindi Heartland"' (the now Bihar, Haryana, 
Himachal Pradesh, Madhya Pradesh, Rajasthan and Uttar Pradesh) and 
its adjacent Indo-Aryan speech areas where a sort of admixture of Hindi­
Urdu was used for about three centuries ofMughal rule.5 

.,. 
- economic resources among the regions" of Bihar as one of the "objec­

tive bases"fortlte separate Mit hila demand. We,fwtlternwre, have exam­
ples of sepamte Telangana and separate Vzdarblza. 

5. 17ze Ruling classes in general or a dominant class (e.g. class of Capital­

ists) in particular opt a language as a central/official/link language 
whe,ther or not that language is their Mother Tongue. What matters is the 
extent/degree to which a language serves their economic and political 
goals. 17ws, Gandhi, though a Gujarati by virtue of his speech commu­

nity but a spokesperson of the prospectil'e Ruling Classes by virtue . -
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The other, secondary, factor was that the Leaders of the Nationalist 
Movement, in order to arouse the Nationalist sentiments of the people 
against the British rulers for the transfer of power into their hands, chose 
Hindusthan~ a Native or National Language and not English, a 'foreign' 
language. 

The inclusion of English, as a language of international diplomacy in 
Congress proposal may be attributed to the International economic inter­
ests of the Industrialists, Traders, Mine-owners, Plantation-owners and 
such other sections of the Ruling Classes. The fact that Britain occupied 
the most dominant role in the international economy and politics, owing to 
its vast colonial empire, prompted Congress to select English as the lan­
guage of International Diplomacy. Further, most, if not all, of the leaders 
of Nationalist Movement received their higher education either 4t Britain 
or British India through English lansuage. These leaders were already 
using English language in their political negotiations with the British rul­
ers. 

These porposals of Congress concerning language use, we may con­
clude, implied that the language education in the future 'Independent' 
!ndia would include instruction of all these three languages. 

5. Constitutional Provisions and Language education: 
As a result of British Cabinet Mission's discussions with Indian Na­

tionalist leaders in February 1946, the elections to the Constituent Assem­
bly were held in July, 1946. However, the Constituent Assembly was 
elected not on the basis of adult franchise but by the provincial legislatures 
on the basis of communal electorate which consisted about 20 to 24% of the 
then Indian adult population which did not include the working classes. 
Further, of the total292 members, 93 were representatives of the princely 
states. Thus, the Constituent Assembly was undemocratic in the sense that 
it represented a minority of the population and a quarter of irs members 
were "not even elected but claimed their seats by feudal right" (Bettelheim, 
1977:106). 

_ of his politics, long ago in 1917 proposed Hindusthani as a Link 
language in his Presidential Address to the Second Gujarat Eductional 
Conference (Dwivedi 1981:9) 
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The Congress, which won the majority in a Constituent Assembly 
elected indirectly by minority of the population, formed the Interim Gov­
ernment headed by Nehru in September 1946. The Constituent Assembly 
appointed a 'Committee wtder the Chairmanship of Arubedkar to draft the 
Constitution, and th~ Committee started its work in December 1946 anr.l 
completed the draft by the end of November 19496• 

The Constitution of India wac; iater approved by the above explaint"d 
undemocratically elected Constituent Assembly and came into force on 26 
January 1950. 

For the purpose of our study we are interested not in the undemocratic 
nature of the Constitution as a whole but of the. rele\·ant part XVII that 
deals with language question. 

Generally speaking, the 1924 Congress proposals relating to the use ~f 
languages had found official expression in the constitution. The Regional 
languages or mother tongues, for example, retained their position as lan­
guages to be used in Administration and Education at the provincial or 
state level. Articles 245,347,350, 350A and 350B highlighted the import­
ance of the regional languages. However, this imprtance is secondary 
when compared with that of Hindi as official language at the National 
level7• 

The Constitution ass.igned to Hindi the status of official language of the 
union vide Article 343. Further, the Constitution, vide Article 344, made a 
provision for the appointment of a Language Commission after five year::. 
(i.e. around 1955) to make recommendations as to how Hindi shculd pro­
gressively be used for the official purposes of the Union by restricting the 
use of English. Furthermore the Constitution directed the Union Govern­
ment to promote the spread of Hindi vide Article 351. 

The Constitutiopal provisions relating to the status of the languages -
i.e. Regional languages at the state level and Hindi at the National Level 
make it abundantly clear that instruction of these Languages constitutes 
6. Hardgrave, a Political Sociologist (as cited in Flynn & Flynn 1973) ob­

serve4 that 250 out of 395 articles in the Constitution were taken verbatim 
or with minor changes from the 1935 Government Act of India Promul­
gated by the British. 

7 The word "Huindusthani" was replaced by "Hindi" on the ground that it 
was associated with a "non-Indian" (Arabic) alphabet. 
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Language Education and this Language Education is aimed at the realiza­
tion of the economic and political goals of the Ruling Classes both at the 
regional as well as National level as explained above (in Section 4). 

Our discussion of the constitutional provisions relating to Language 
Education will be incomplete if we do not touch upon those clauses (and 
sub-clauses) which refer to the place/status of English assigned under Ar­
ticles 343, 345 and 348. 

It is interesting to note that though Clause 1 under Article 343 pro­
claims Hindi as the Official Language of the Union, Clause 2 states that 
"not withstanding anything in cl~use (1), for a period of fifteen years from 
the commencement of the constitution, the English languagesha// continue 
to be used for all official purposes of the Union for which it was being used 
immediately before such commencement" (emphasis added). Further 
more, Clause 3 provides for the use of English even after the said period of 
fifteen years. It is still more interesting to note that Article 345, which 
assigns the status of Official Languages to the Regional Languages, in the 
same breath also provides for the continuous use of English "for those 
official purposes within the state for it was being used immediately before 
the commencement of this Constitution" (emphasis added). Thus English 
enjoys, more or less, equal Constitutional status as that of Hindi and the 
Regional Languages. In addition to this status of Co-official language of 
both the states and the Union, English is made as the language of Supreme 
Court and High Courts under Article 348. The three Articles 343, 345 and 
348 raise in us the question as to how and why English, which occupied the 
third place in 1924 Congress proposal, is able to occupy the first and second 
places simultaneously. The answer to this question is two- fold. 

The first and foremost component of the answer is that the persons/per­
sonnel who were running the 'State' (including Legislature, Executive, 
Judiciary, Military and the police) before and during the transfer of power 
were English- educated. The members of: the Constituent Assembly (the 
M.Ps), the Executive (Ministers as well as the Secretaries of the-Minis­
tries), Judiciary (Judges and Lawyers), and Military (Generals and other 
Commanding Officers),- many of them, if not all, received their higher 
education through English and English "was being used immediately be­
fore the commencement of the constitution". In other words English was 
instrumental in the creation of administrative personnel and Intelligentia 
under the British. Further, the modem forms of administration, Judiciary 
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and Education dictate the necessity of English educated natives to manage 
the common affairs of the Ruling Classes. 

The second component of the answer is that there has been strong 
resistance to Hindi from certain sections of the Ruling classes who w~re 
operating at the regional level and who were unable to compete at the 
national level in the spheres of economy and politics8• 

Finally, it may be noted that the place assigned to English met with 
equally stubborn resistance from the advocates ofHindi9. " 

However, the new state functionaries like Nehru, Patel, Azad and och­
ers acted as ostensible mediators between the warring claims. Mo,reover, 
the advocates of Hindi withdrew from their linguistic war, as it appears, in 
view of the provision, vide Article 344, that a Commission would be formed 
in respect of implementing Hindi as the official language of the Union by 
restricting the use of English gradually. 

6. From Official Language Commission (1956) to Education Com­
mission (1966):_ 
In pursuance of the provision made vide Article 344, a Commission 

named Official Language Commission (hereafter OLC) was formed in 
1956 consisting of Scholars, Educationalists and State functionaries. The 
first and foremost term of reference of the OLC is to recommend steps to 
facilitate the progressive use of Hindi for the official purposes of the 
Union. The OLC did not include, in its terms of reference, basic issues 
such as the media of instruction in the educational system and the develop­
ment of regional languages equally and harmoniously with the develop­
ment of Hindi. The questionnaire issued by the OLC did not care to know 
the language-related feelings and opinions of the Non-Hindi people. The 

8. We will discuss this aspect in detail in the following section. In the mean­
time, it may be mentioned that the Congress Ministry under the leadership 
of C. Rajagopalachary introduced Hindi as a Compulsory subject in the 
Madras presidency in 1937. In the wake of a serious agitation, the Con­
gress Government made Hindi as an optional subject in Schools. 
(Hardgrave, 1979:26-7). 

9. Seth Govind Das, Pumshotham Das Tandon, Dr. Raghuvira and other 
members from the "Hindi-hear/and" vehemently argued against equating 
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OLC started with a false assumption that all the non-Hindi speakers volun­
tarily accepted Hindi and were ready to give their opinions as to ''what steps 
would be necessary to facilitate the progressive use of the Hindi and to put 
restrictions on the use of English language (i) for all or any official purposes 
of the union, (ii) for communication between one state and another state 
and between a state and the union and (iii) all or any official purposes of the 
state". An analysis of the 1957 Report of the OLC reveals that the dominant 
section of the Indian Ruling Classes which favour Hindi as its official lan­
guage wanted to get its language po~icy ratified by a iegitimatc corrimission 
consisting of well known scholars and educationalists. 

However it was not a smooth sailing. For example, S.K. Chatterjee, an 
eminent Professor oflndian Linguistics and P. Subbarayan, another Non­
Hindi Speaking member of the Commission submitted their dissent notes 
separately. They criticised that the Report was prepared on the false as­
sumption that "Hindi has been already voluntarily accepted by the whole of 
India and that non- Hindi people are as much eager to its use in most 
spheres of AJl- India affairs as speakers of Hindi" (OLC:276 & 317). The 
dissenting notes of the Minority characterized the attitude ofthe majority 
report as "far from democratic". 

The OLC was both preceded and followed by several other non- Con­
stitutional and non-mandatory Conferences, Councils and Commissio~ 
that made recommendations relating to Language Education. Thus, in 
1948, the conference of the Vice-Chancellors of Universities recom­
mended the replacement of English by Indian Languages as medium of 
instruction at the University level within five years. In the same year the 
Conference of the Education Ministers of the states suggested that Mother 
Tongues be introduced as media of instruction in primary and secondary 
schools. In 1949, the University Education Commission recommended 
three languages: the Regional language, the general or link language Hindi 
and English. Secondary Education Commission of 1953 generously ad­
vised to teach not three but five languages: i) the Mother Tongue, ii) the 
Regional Language, iii) & iv) two federal languages viz. Hindi and English, 
v) classical language optionally: Sanskrit, Pali, Prakrit, Persian or Arabic. 
In 1956, the Council for Secondary Education recommended,in addition 
to Mother Tongue and English, Hindi and any other Indian language :Cor 
Non- Hindi students and Hindi-students respectively. This policy was en­
dorsed by the Central Advisory Board of Education in 1957. The 1961 
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Conference of Chief Ministers called this policy of Language Education as 
Three Language Formula (hereafter TLF). Finally the Education Com­
mission of 1964-66 formulated the TLF in its 1966 Report as follows: 1) The 
Mother Tongur. or the Regional Language; 2) The Official Language of the 
Union (i.e. Hindi) or the Associate Official Language of the Union (i.e. 
English) as long as it exists; 3) A modern Indian or Foreign language not 
covered under (1) and (2) l\nd other than that used as medium ofinstruc­
tion. (ECReport 1966:192). 

The Three Language Formula strikingly reveals the fact that there has 
been no change in the balance of power between the warring sections 
within the Ruling Classes in respect of Language Policy except that clause 
3 of Article 343 resulted in favour of the advocates of the continuation of 
English for an unspecified time. The s~ction favouring Hindi as the Offi­
cial Language is satisfied with the first mentioning of Hindi as the official 
language of the Union while the section favouring English is contented 
with retention of English as an Associate Official Language, not simply for 
fifteen years, but, as long as it e>.ists. 10 This kind of "pragmatic discretion" 
exhibited by the Union of Indi~ - i.e., the State (chiefly its Legislature, 
Executive and Judiciary) prompts us to study the objective basis of the 
Anti~ Hindi Movement11• 

7. The Objective basis of Anti-Hindi Movement: 
Though the first phase of Anti-Hindi movement began in 1937 when 

the Congress Ministry under the ChiefMinistership of C. Rajagopalachary 
introduced Hindi as a Compulsory subject in the schools of South India, we 

ln. The advocates of Hindi were alreadv anyway happy with the newly 
established Hindi-promoting agencies such as: Central Hindi Director­
ate, Commission for Scientific and Technical Temzinology and Hindi 
Division in the Celltral Secretariat. All these agencies were provided with 
abundant and attractive funds and incentives. Das Gupta ( 1973) notes 
that since 1960s public ex:penditure on Hindi increased and the main 
beneficielies of the financial and illlellectual gains were Hindi Language 
Associations and Hindi-speaking lnte/ligentia. 

11 It is again Das Gupta ( 1973:205) who uses this expression. This feature 
of "Pragmatic Discretion", ·9ccording to us, is characteristic of any State 
which sometimes plays the role of a mediator between warring sections in 
a Ruling class. 
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may have to go still further back into the history. In this context, Robert 
Hardgrave's "Essays in the Political Sociology of South Inclia" (1979) will be 
of immense empirical value. 

Basing ourselves on the theoretical premises mentioned above (in Sec­
tion 2), we argue that the contradictions that existed between various social 
strata of the Indian Ruling Classes led to a movement which may be called 
Dravidian or South Indian Movement. 

In the context of unequal distribution of economic resources and polit­
ical power that existed in the Madras Presidency between the Brahmin and 
Non-Brahmin sections of the Ruling Classes, an Organisation called 
"South Indian Liberal Federation" was founded by Non-Brahmin Industri­
alists ( eg. P. Theagaroya Chetty) and their political representatives ( eg. Dr. 
T.M. Nair) in 1917. The movement was intended to check the domination 
of the Brahmin Power Elite which was weilding power in the domains of 
economy, politics, education and employment. Around 1920, E.V. 
Ramaswamy Naicker came out of the Congress Party opposing the domi­
nation of Brahmin leadership in respect of issues like 'opening of temples 
to Harijans' and joined the South Indian Movement. 

Gradually, the South Indian Movement (hereafter SIM) equated 
Brahmins with Indo-Aryans and finally 'the North'. Later, the Congress 
Party was looked upon as an instrument of Northern and Brahmin domina­
tion. The SIM began to organise agitations against various forms of North­
ern and Brahmin domination. Introduction of Hincli as a compulsory 
subject in 1937 in South Indian was perceived as an act of Northern assault. 
The SIM further conducted Anti-Hindi agitations in 1952-53. In 1955, 
President Rajendra Prasad had to clarify that there would be no question 
of "imposing" Hindi on any one. He declared pragmatically that "Sheer 
Practical necessities may drive us to an All-Indian Language, but it cannot 
be forced" (Hardgrave 1979:46). 

The real motive force behind Anti-Hindi and Anti-North movement in 
1957 became very clear when the political representatives of the SIM (e.g. 
DMK) expressed their fears that the 'Northern Brahmin-Baniya' combine 
was dominating the business and Industry in Madras. Though the indus­
trial and commercial houses were owned by the South Indians, the South 
Indian firms had to depend largely on the North Indian bankers. The polit­
ical representatives came out with facts and figures revealing the financial 
domin~tion of the Hindi-speaking Northerners. (Hardgrave, 1979:51-53). 
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The SIM was launched, led and supported by the powerful Non- Brahmin 
South Indian Industrialists (e.g. Naidus, Chettiars). 

The above economic and political circumstances led to corresponding 
language policy formulations. Thus, at its 1956 Trichy Conference, the 
D:M.K. a political party of South Indian Movement declared its language 
policy as item 7 in its election manifesto: "The medium of instruction at all 
stages must be in the students' Mother Tongue. The fanaticism with which 
Hindi is being imposed upon the South is to be deplored. English, being an 
International language, should be given due encouragement and should be 
treated on a par with the Mother tongue to facilitate the spread of the 
technological and scientific knowledge. To concede Hindi in our State 
would be dangerous" (cited in Hardgrave, 1979:54) 

This.Anti-Hindi politics was met with a "pragmatic discretion" of the 
Indian State when in 1959 Nehru assured the Non- Hindi people that there 
would be "no imposition" of Hindi and English would continue for "an 
indefinite period" as long as the Non-Hindi people want it. Despite such 
assurances, the Non-Hindi students especially those from the South feared 
about their future if Hindi is made as official language because most cov­
eted jobs are in the central government service (Hardgrave, 1979:81). 
Therefore, they organised Anti-Hindi conferences just few days before 
Hindi would become the officallanguage in pursuance of Article 343 (i.e. 
by 26.1.1965). Ironically, Rajagopalachari, who introduced Hindi as com­
pulsory subject in 1937, presided over a conference at Tiruchirapally and 
considered making Hindi as official language "unwise, unjust and discrim­
inatory tyranny" (Hardgrave, 1979:81). 

Whatever be the actual motives behind the Anti-Hindi movement, it 
succeeded in retaining English "as long as it exists". 

8. Toward a Democratic and a Sociolinguistically oriented Lan­
guage Educa~ion: 
As there is no dispute between Pro-Hindi and Anti-Hindi advocates on 

the question of introducing Regional languages/Mother tongues as me­
diwn of instruction at all levels, let us confine ourself to the question of the 
union 'official' language: Hindi or English12• 

12. It may, however, be observed that the State Governments which use 
Regional Languages as 'rheir respective official languages, do not endeav­
our to provide education through Mother Tongues to the Linguistic minor­
ities, who mainly consist of 'tribal' people. 
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The first prerequisite we propose is total literacy to all the citizens. This 
requires total and radical restructuring or redistribution of economic re­
sources and political power. Once this is achieved the role of Linguis­
tics/Sociolinguistics becomes meaningful. Sociolinguistics will be 
assigned with the task of conducting three kinds of surveys: i) Language 
Choice Survey ii) Language Use Survey and iii) Language Competence 
Survey. Based on the actual use, competence and choice of languages in 
multi-lingual contexts in various domains, vi.z. Central Legislature, Central 
Executive/Administration, Central Judiciary, Intellectual Exchange at the 
National Level, so on and so forth, we will be able to come out with one or 
more languages as official or link language. The Languge or languages so 
arrived at may be English, Hindi or something else. But, the process that 
leads us to such a conclusion is very important because it involves demo­
cratic and sociolinguistic orientation toward the problem of a 'link' lan­
guage13. 

13. The three kinds of surveys suggested here are taken from 
Ramachandrarao eta/ ( 1988). As mentioned in one of the foot notes 
above, it is a joint pape1: Hence, reproduction of certain views from that 
paper. 



Imperialism, 
Linguistics and 

. * Language Education 
ABSTRACT : 17zis Paper makes an attempt to draw our attention to the 

Socio-historical context in which Linguistics in general and Language Edu­
cation itl parricular are pursued. It clarifies concepts of 'Imperialism~ 
'Linguistics' and 'Language Education' and then proceed to fonnulate few 
theoretical assumptions to provide a direction for the study of the inten-ela­
tionship between "Imperialism, Linguistics and Language EdUcation". 17ze 
paper also provides some historical instances involving '"Imperialism, Lin­
guistics and Language Education". Fin all)\ it tentatively suggests an Ami-Im­
perialist programme for Linguists and (Language-) teachers. 

1. Introduction: 
There is no dearth of studies which are devoted exclusively to 'Lan­

guage Education' in general and 'contribution/relation of Linguistics to 
Language Education' in particular. This is evident from the bibliographies 
that are appended to numerous books in the area of )\pplied Linguistics'. 
The less conspicuous, if not totally absent, aspect of Language Education 
is the study of social context and the history which produced that context in 
which 'Linguistics' in general and 'Language Education' in particular exist. 
This paper makes an attempt to draw our attention to the socio-historical 
context in which Language Education is pursued. 

2. Some Basic Concepts: 
Before we proceed to reconstruct the socio-historical context of'Lan­

guage Education', it is necessary to clarify certain basic concepts in order 
to clear the ground for our study. The term "Imperialism", for example, has 
both general and specialized meanings attributed by laypersons and spe­
cialists respectively. Therefore in order to situate the problem of study in 

·An earlier version of this paper was presented on 12-8-1993 at the UGC­

Refreslzer Course on "Linguistics and Language Education'' held at Cen­
tral Institute of English an(i Foreign Languages (CIEFL), Hyderabad-
500007. 
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its proper conceptual framework/matrix, we present some basic ideas and 
brief descriptions that are relevant for our study. 

2.1 Imperialism: A semi-lay and semi-scholarly perception defmes Im­
perialism as "the policy of extending th::: rule or authority of an empire or 
nation over foreign countries, or of acquiring and holding colonies and 
dependencies" (The Random House Dictionary of English Language). 
Deftnitious as this, however, are not adequate to be taken seriously be­
cause they do not perceive the social essence of the phenomenon. For 
example, economic exploitation, political oppression, military coercion 
and such other forms of domination are the essential features of Imperial­
ism and many definitions of Imperialism do not cover these aspects of the 
phenomenon. 

Imperialism (including Colonialism and Neo-.Colonialism) may be de­
scribed more adequately as follows: Imperialism is a social system in which 
one country is able to invade, occupy or bring under its direct or indirect 
control-economically, politically and in other ways - other countries or 
territories of other countries. The country which resorts to such acts is an 
'Imperialist' or 'Colonialist' or 'Neo-Colonialist' Country while its victims 
are 'Exploited' countries, 'Colonies', 'Nco-Colonies', or 'Dependencies'. 

Imperialism has been in existence in various forms since the days of 
slavery and feudalism too. Thus, the history of human society witnessed 
innumerable invasions, occupations, wars, bloodshed, assaults on women, 
plunder (of precious metals - Gold, Silver and other valuable goods), 
forced-acquisition of colonies, extracting tribute and many other forms of 
oppression. These traits, with necessary variations, have been retained 
also by the new, capitalist form of Imperialism. 

An Imperialist country exploits and oppresses its Colonies, Nco-colo­
nies, or Dependencies in several ways. It is able to sell a considerable part 
of its commodities at high prices in its Colonies, Nco-Colonies or Depend­
encies without 'Competition' from other Imperialist Countries. It is able 
to purchase at cheaper rate raw materials necessary for its Industries from 
its Colonies, N eo-Colonies or Dependencies and extracts exhorbitant rate 
of interest. It exports 'Capital' to its Colonies, Nco-Colonies or Depen­
dences by establishing its own or Collaborative Companies that engage in 
Production, Commerce and Banking activities and earns huge profits. In 
addition to economic exploitation, it wields direct or indirect political 
power over its Colonies, Neo- Colonies or Dependencies. In the event of 
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war-actual or possible- with other Capitalist- Imperialist countries, it uses 
its Colonies, Nco-Colonies or Dependencies as Military Bases1. 

Finally, an Imperialist Country exercises 'Linguistic Domination' by 
imposing or assigning a prestigeous status/role to its language on the one 
hand and suppressing or discouraging the languages of the Colonies, Nco­
Colonies or Dependencies on the other. 

2.2 Linguistics: Linguistics is most commonly understood as "the sci­
ence of language, including phonetics, phonology, morphology, and syntax 
and often divided into historical linguistics and descriptive linguistics" 
(The Random House Dictionary of English Language). What isnot overtly 
perceived or categorically acknowledged is the fact that Linguistics is a 
branch of knowledge which is pursued consciously or uncons~iously by its 
practitioners in accordance \Vith the social goals of the classes/strata in a 
given society. It is therefore necessary to understand Linguistics as a scien­
tific study of languages pursued by scholars in order to realize the social­
i.e. economic, political, cultural- goals of the spcial classes in the sphere of 
language. It is not an idealistic, neutral and exclusive scholarly activity 
devoid of any social meaning. It is subject to the social - i.e., economic, 
political, cultural- interests of the social classes/strata in a given country. 

2.3 Language Education: Education in general and Language Educa­
tion in particular are the means of social control and serve as instruments 
for disseminating the culture (i.e., ideological reflection of economy and 
politics of a given society) of the ruling/ruled classes. 

Language Education is by no means teaching/learning one or more 
languages per se but also imparting/receiving any kind of education 
through one or more languages in a particular socio- cultural context2• 

Such a Language Education involve languages either imposed on or 

1. An outline description of imperialism given here is based on 
Ranganayakamma ( 1993:Ch.5). For an elaborate discussion in En­
glish, see Lenin ( 1916: 185-360); and Brown ( 1974). 

2. Here we may recall Halliday's definition tosuppon our understanding of 
Language Education. Halliday ( 1977:103) defines: "By the tenn lan­
guage education, I understand not simply the teaching of languages but ... 
"such areas as teacher training, curriculum and syllabus constntction, 
instmctiona/language ofrlze class room, and the sociocultural aspects of 
language teaching (emphasis added). 
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adopted (due to need-filling motive or prestige motive) by the Speech 
Community or Communities in question. 

3. Theoretical Assumptions concerning Imperialism, Linguistics 
and Language Education: 
To provide a direction for our study of the interelationship between 

"Imperialism, Linguistics and Language Education", we need to formulate 
certain theoretical assumptions. Such assumptions clarify the problem 
under study. They sketch the lines of data needed. Based on the already 
existing body of relevant literature and on the conceptions which we con­
sider-to be scientific, we may offer the following theoretical assumptions3. 

1) The essence oflmperialism is not only economic exploitation, polit­
ical oppression, military coercion and cultural domination but also linguis­
tic imposition. 

2) Imperialism pursues the policy of spreading its own language as a 
means of social- i.e., economic, political, etc- control. Where Imperialism 
tolerated the use of indegenous languages, it established hierarchical rela­
tionship among languages. Imperialism sees Education in general and 
Language Education in particular as the main instruments for disseminat­
ing its culture. Ideas oflmperialism about 'which languages are suitable for 
teaching' reflect beliefs about its own cultural and/or racial superiority. 

3) Uke all other disciplines, Linguistics too has been utilized as an 
Intellectual tool by Imperialism to realise its goals in the sphere of lan­
guage. Various branches and sub- branches of linguistics came into exis­
tence in response to the language needs oflmperialism. 

4. Some historical instances involving Imperialism, Linguistics 
and Language Education: 
4.1 Imperialism in Africa, Asia and Latin America: European countries 

which experienced Industrial Revolution anxiously searched and found 
fascinating, new, markets for their surplus commodities in Africa, Asia and 

3. We have benefited from the following (with or without subscribing to their 
views) while formulating the assumptions: Lenin ( 1916), Hertzler 
( 1965), Malmberg ( 1969), Dittmar ( 1974), Edwards ( 1985), Newmeyer 
( 1986), Cooper (1989), Piatt (1990), Romaine (1992) and 
Ranganayakamma ( 1993 ). 
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the Latin America where Industrial Revolution did not take place. Portu­
gal, Spain, Holland (The Netherlands), Britain and France were the early 
Imperialist countries which established vast colonial Empires during the 
period from the sixteenth to eighteenth century. Each of these Imperialist 
countries desperately attempted to oust the other through competition 
and war. By the end of the eighteenth century, only Britain and France 
continued to be powerful and extend their Empires while Imperialist coun­
tries such as Spain and Portugal declined. However, the new Imperialist 
countries, for example: Germany, Italy, Belgium, USA and later Japan 
emerged on the scene. By the middle of twentienth century, when majority 
of the colonies were given formal political independence, USA, UK, 
France, Germany and Japan constituted major Imperialist Powers. 

The present 'Nations' of the world which hitherto were subjected to 
Imperialism belong to three continents: Africa, Asia and Latin America 
(including Southern, Northern & Central Parts of the Americas). To cite 
few examples, Portuguese Colonialists began to take African Blacks as 
slaves to America since fifteenth century. Red Indians and Eskimos of 
North America; and, Mayas and Aztecs of Old Mexico were exterminated 
in large numbers by. the Spanish, Portuguese, English and other Colonial­
ists in the sixteenth century. Most of the Australian aboriginal tribes were 
exterminated by the British Colonialists by the end of seventeenth century. 
During the seventeenth and eighteenth centuries, the Dutch, the Portu­
guese, the French, and the English Colonialists established their rule over 
several parts of Asia and Africa. The only major exception of an European 
country that has been subjected to Imperialist rule is Ireland. England 
invaded Ireland several times and finally conquered it in the middle of the 
seventeenth century by suppressing the Irish people and their language. 
Some Irish rebels were captured and even sold as slaves in America 4: 

4. This brief historical account is based on not one but several books on 
World History. Any 'popular' or 'standard' text-book of World History 
will refer to the 'facts' mentioned here. The interpretations, however, may 
vary. 
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4.2 Imperialism and Language Education: Consider the following 
table. 

Ex-Colonies/Neo- Principal Imperial- Official languages 
Colonies/Dependencies istPowers of the Imperialist 

Powers which still 
occupy the position 
ofthe Official/ 
Unofficial, Princi-
pal! Auxilliary or 
Socially presti-
geous languages of 
the Ex-Colonies/ 
Neo-Colonies/Depen-
dencies . 

..AFRICA: 
1) Algeria France French 
2)Angola Portugal Portuguese 
3) Benin France French 
4) Botswana U.K. English 
5) Burundi France French 
6) Cameroun U.K., France English, French 
7) Cape Verde Islands Portugal Portuguese 
8) Central African France French 

Republic 
9) Chad France French 
10) Comoro Islands France French 
11) Congo France French 
12) Djibouti France French 
13)Egypt U.K. English 
14) Equatorial9uinea Spain Spanish 
15) Ethiopia U.K., Italy English, Italian 
16) Gabon France French 
17) Ghana U.K. English 
18) Guinea France French 
19) Guinea Bissau Portugal Portuguese 
20) Ivory Coast France French 
21) Kenya U.K. English 
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22) Lesotho U.K English 
23) Liberia U.S.A. English 
24) Libia Italy, U.K. Italian, English 
25) Madagascar France French 
26) Malawi U.K. English 
27) Mali France French 
28) Mauritania France French 
29) Mauritius U.K. English 
30) Morocco France French 
31) Mozambique Portugal Portuguese 
32) Namibia U.K English 

(South West Africa) 
33) Niger France, U.K. French, English 
34) Nigeria U.K. -English 
35) Rwanda France, Germany French, German 
36) Sao Tome Portuguese 

E-Principe Portugal 
37) Senegal France French 
38) Seychelles U.K English 
39) Sierra Leone U.K. English 
40) Somalia U.K., Ital~ English, Italian 
41) South Africa U.K English 
42) Sudan U.K, France English, French 
43) Swaziland U.K. English 
44) Tanzania U.K English 
45) The Gambia U.K. English 

·46) Togo France, U.K. French, English 
47) Tunisia France French 
48) Uganda U.K. English 
49) Upper Volta France French 

(Burkina Faso) 
50) Zaire France French 
51) Zambia U.K. English 
52) Zimbabwe U.K. English 

AS I A: 
1) Afganisthan U.K English 
2) Bahrain U.K. English 
3) Bangladesh U.K. English 
4) Bhutan U.K. English 
5) Brunei U.K. English 
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6) Burma 
· 7) China 

8) India 
9) Indonesia 
10) Iran 
11) Iraq 
12) Israel 
13)Japan 
14) Jordon 
1~) Kampuchea 

. ccam:bodia) 

U.K. 
England, France, 
Japan, USA. 
U.K. 
The Netherlands 
U.K. 
U.K. 
U.S.A. 
(Exception) 
U.K. 
France 

16) Korea (North) Japan 
17) Korea (South) U.S.A. 
18) Kuwait U.K., USA 
19) Laos France 
20) Lebanon U.S.A. 
21) Malaysia U.K. 
22) Maldives U.K. 
23) Mongolia Imperial China 
24) Nepal U.K. 
25) Oman U.K. 
26) Pakisthan U.K. 
27) Philippines U.S.A. 
28) Qatar U.K. 
29) Saudi Arabia U.K., USA. 
30) Singapore U.K. 
31) South Yemen (PDR) U.K. 
32) Sri Lanka U.K. 
33) Syria France, U.K. 
34) Thaiwan U.S.A. 
35) Thailand U.S.A. 
36) UA.E. U.S.A., U.K. 
37) Vietnam France, U.S.A. 
38) Yemen Republic U.S.A. 

English 

English 
English 
Dutch 
English 
English 
English 
English 
English 
French 

English 
English 
English 
French 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
English 
French, English 
English 

NORTH & CENTRAL AMERICA: (EXCLUDING U.S.A.) 
1) Bahamas U.K. 
2) Barbados U.K. 
3) Belize U.K. 
4) Bermuda U.K. 

English 
English 
English 
English 



5) Canada 
6) Costa Rica 
7) Cuba 
8) Dominica 
9) Dominican Republic 
10) El salvador 
ll)Grenda 
12) Guatemala 
13) Haiti 
14) Hondurus 
15)Jamaica 
16) Mexico 
17) Nicaragua 
18) Panama 
19) St. Christopher 

(St. Kitts) & Nevis 
20) St. Lucia 
21) St. Vincent & the 

Grenadines 
22) Trinidad & Tobago 

SOUTH AMERICA 

U.K,France 
Spain, USA 
Spain, USA. 
U.K 
Spain, USA. 
Spain, USA. 
U.S.A. 
Spain, USA. 
France, USA. 
Spain 
Spain, U.K 
Spain, USA. 
Spain, USA. 
Spain, U.S.A. 
U.K 

U.K 
U.K 

U.K 
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English, French 
Spanish, English 
Spanish, English 
English 
Spanish, English 
Spanish, English 
English 
Spanish, English 
French, English 
Spanish 
Spanish, English 
Spanish, English 
Spanish, English 
Spanish, English 
English 

English 
English 

English 

1) Argentina Spain, USA. Spanish, English 
2) Bolivia Spain, USA. Spanish, English 
3) Brazil Portugal, USA. Portuguese, English 
4) Chile Spain, USA. Spanish, English 

·:).. 5) Colombia Spain, USA. Spanish, English . 
6) Equador Spain Spanish 
7) Guyana U .K English 
8) Paraguay Spain Spanish 
9) Peru Spain, USA. Spanish, English 
10) Suriname Holland, U.S.A. Dutch, English 
11) Uruguay Spain Spanish 
12) Venezuela Spain Spanish 

Table. Linguistic Imperialism in Africa, Asia and LatinAmerica5 

5) The data have been drawn from the following sources (in addition to the 
Encyclopaedia Britannica (in 30 Volumes): Katzner (1975), Edwards 
(1985), Laponce (1987), and Cooper (1989). However, none of these 
books gives us a total picture of all the languages of the 'Imperialist 
Powers' which still occupy socially prestigeous position in the Ex-Colo­
nies, Neo- Colonies or Dependencies. 



46 SoCiety, State & Education 

This table tells us that a small number oflmperialist countries-- mainly 
three or four -- held majori_ty of the countries as their Ex-Colonies, Nco­
Colonies or Dependencies. Further, only three languages of the Im­
perialists - VIz. English, French and Spanish - enjoy the status of the 
officiaVunofficial, Principal/Auxilliary and/or socially prestigeous lan­
guages in the Ex-Colonies, Nco-Colonies or Dependencies. Thus, while 
the first two columns represent Imperialism in general, the third column 

• represents "Linguistic Imperialism" in particular. The table, on the whole, 
supports our first and second assumptions relating to the essence of Im­
perialism and Imperialist policy of language education. 

The Imperialists, always, took their language with them and maitained 
it as long as possible. The languages of the Imperialists have either com­
pletely or partially been adopted in all or many domains including 
'Education' by all or certain social classes of the former Colonies, Nco-Col­
onies or Dependencies (Hertzler, 1965:198-200). Each case of the 'Lan­
guage Imposition' by Imperialists is "an act of Linguistic Imperialism 
designed at to produce and control a workforce'; cR.Jmaine, 1992:54). 

Our table, however, does not describe the actual process of'Linguistic 
Imperialism'. Yet, we can cite historical examples of such a process. It is 
also possible to isolate such historical instances within one country. For 
example, Bill Piatt (1990) in his book"? Only English?: Law and Language 
Policy in the United States" gives a vivid description of the acts of Linguistic 
Imperialism of the European Colonialists in America- viz. the English, the 
Spanish, the French, the Dutch and the German Colonists6. As he records, 
the English Colonialists and succeeding American administrations exter­
minated the native American Indian Population and their languages. The 
Colonialists brutally herded the American Indians on to isolated reserva­
tions; forced the native Indian children into an English-speaking educa­
tional system and environment. The result has been the replacement of 
native languages with English. In the early seventeenth century Spain es­
tablished settlements in now Colorada, Arizona and Texas with the politi-

6. We heavily draw this historical evidence from Piatt ( 1990:4-6) without 
necessarily subscribing to all his views. He appears to talk more about the 
rights of Non-English coloniali~r language., (eg. Spanish, his mother­
tongue) of the U.S A .. but no, much about those of native American 
Indian languagt>'" 
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cal goals of spreading the Spanish Empire and its Language. The French 
Colonialists founded Quebec in 1608 and brought their language down to 
Ohio, Mississippi rivers to Louisiana in 1682. The Dutch Colonialists es­
tablished a New Netherlands Colony along the Hudson River in 1626. The 
Germans arrived in Pennsylvania in 1683 and constituted one-third of the 
local population at the beginning of American War of Independence. 

Thus the European Colonialists in America exterminated, oppressed 
and dominated not only the native population but also its native languages. 
However, the Colonialists maintained solidarity among themselves. For 
example, the leaders of American War of Independence realised the im­
portance of multilingual communication in spreading the aims of the war 
through not only English but also through the languages of other Colonial­
ists. Ironically, the Colonialists in America, who brought slaves from West 
Africa through the nineteenth century, did not allow the African slaves to 
communicate in their languages "under the fear of fostering rebellion". 
Further, slaves were denied formal education (Piatt, 1990:12). 

The European Colonialists in various parts of ci¥ferent continents re­
sorted to various kinds of Linguistic Imperialism ranging from extermina­
tion to suppression depending upon the nature and extent of resistence 
from the native populations and their languages. On the whole the native 

~- populations of the Colonies adopted their conquerors' language either 
"under duress or because of its utility, prestige and the social rewards 

0.c;onnected with its employment" (Hertzler, 1965:198). The adoption of 
English in its Asian Colonies (including India) is an obvious example. 

4.3 Imperialism and Linguistics: Imperialism, in order to exercise its 
linguistic domination over its Colonies/Neo-Colonies/Dependencies, 
presses Linguistics into its service. Though 'thirst for knowledge' and 
'search for truth' may inspire individual scholars to undertake research in 
Linguistics, the decisive force that gives a general direction to Linguistic 
research in the modern times has been 'Imperialism'. We may provide 
considerable number of historical examples. The Imperialist Philosophy 
of Britain required systematic facts- linguistic, archaeological, ethno­
graphic, sociological, demographic, economic, etc- so as to avoid the type 
of "disaster of 1857." This Political purpose motivated the British scholars 
to enguge busily in data collection in India during the decade 1860- 1870 
(Panc!it, 1971:71). George Grierson took thirty years to complete Linguis­
tic Survey in eleven volumes which became poineering work in Indian 
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Linguistics. The origin and development of Comparative/Historical Lin­
guistics owes largely to the European Colonial expansion. For eg, the 
"discovery" of Sanskrit, as rightly observed by Newmeyer (1986:20), was a 

by-product of the conquest of India. 

Founding of the School of Oriental and African Studies (SOAS) in 1917 
by British Colonialists was aimed at, as King George V himself declared, to 
provide a place where British Civil and Military Officers may learn the 
languages and literatures of their Colonies in Asia and Africa (Newmeyer, 

1986:57-8). 

Similarly, the American Imperialism as well as the British Imperialism 
gave "sudden birth" to Applied Linguistics during and shortly after World 
War II. The Applied Linguistics fulfilled the need for practical acquaint­
ance with foreign languages of those countries which were "liberated"!'' oc­
cupied" and which were to be administered by "big" powers like U.S.A. and 
its allies (Malmberg, 1969:4). Thus, in 1947, Rockfeller Foundation, an 
Academic Imperialist organisation established by a giant oil manufactur­
ing corporation, allocated one lakh dollars to the "American Council for 
Learned Societies (ACLS) to conduct an "Intensive Language Pro­
gramme" (ILP) under the directorship of the then Secretary- Treasurer of 
Linguistics Society of America (LSA). As per Newmeyer's (1986:52-53) 
account, by the summer of 1943, about 56 courses in 26 languges at 18 
Universities were conducted for about 700 students. The ILP, however, was 
terminated at the end of the war. The Linguistics products ofiLP included 
pocket Language Guides in 56 languages and complete Self-teaching lan­
guage courses in 30 languages. The same period witnessed the founding of 
Journals like "Studies in Linguistics" and 'Word". Further, the Foreign 
Service Institute (FSI), of the State Department of the U.S.A., started a 
Language Training Programme in 1947. The FSI became sponsoring cen­
tre for research in Linguistics. An American official went to the extent of 
characterizing "Competence in Languages and Linguistics as the big guns 
of American armament in the Ideological World War III" (Newmeyer, 
1986:55) 

Another interesting aspect of the support to Linguistics to achieve 
Imperialist goals of the USA is the National Defence Education Act of 
1958 (NDEA). The NDE.Ns major thrust areas include Linguistics and 
Language Education. Certain of the provisions of this Act assured fman-



.... 

Imperialism, 49 

cia! support to Linguistics graduate students and Language teachers' insti­
tutes for language study and langauge research. 

A striking example is that the American Imperialism gave away a grant 
of 6lakhs 50 thousand dollars for the study of the Ural- Altaiclanguages of 
Soviet Union, the then political rival of America for World hegemony. 
Nearer home, we have the example of Central Institute of English (CIE) 
which was established in 1958 at Hyderabad "to provide for the study of 
English language and literature, to organise research in the teaching of the 
subject and to train teachers". (CIE Souvenir, 1970:2). Though this insti­
tute was legally under the control of Government of India, it received huge 
funds from the British Council (an agency of British Imperialism) and the 
Ford Foundation (another Imperialist academic organisation founded by 
a giant automobile manufacturing Corporation of America). The Ford 
Foundation, for example, spent 10,42,000 dollars on CIE during 1958-69 
for the appointment of"British and American Specialists, trainng of Indian 
Staff abroad, the import of books and equipment and short-term rupee 
expenditure" (CIE Souvenir, 1970:3). It is needless to repeat that all these 
funds were aimed at not the development of the Corpus of native Indian 
languages but spread and consolidation of political prestige of English. 

In the early sixties, Sociolinguistics (along with other Social Sciences) 
in America was given the task of conducting numerous investigations, at 
great fmancial cost, into behaviour of the "lower" class. This was because, 

' ;> as Dittmar (1978:85-86) informs, the imperialist economy required high 
educational attainment and highly developed skill in the use oflanguage as 
per the standards of the "~iddle" class. As a result, the American book 
market, at the end of 1960s, was flooded with volumes containing analysis 
of the "disadvantaged child" and his social group. 

In 1973, it was estimated that America, the most aggressive Imperialist, 
allocates nearly one billion dollars annually for language training (Thom­
son, 1973:231). 

S. Toward an Anti-Imperialist Linguistics and Language Educa­
tion: 

Having understood the decisive role of Imperialism in giving general 
direction to Linguistics and Language Education, "WE" are expected, by 
the linguistically suppressed people of the Ex- Colonies, Neo-Colonies and 
Dependencies, to pursue an Anti- Imperialist Linguistics and Language 
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Education. ''WE" include not only the Linguists and Language teac~ers in 
the Ex-Colonies, Neo- Colonies and Dependencies but also those m the 
Imperialist -America, Imperialist Britain and Imperialist France. 

An Anti-Imperialist Language Education_ implies: a) literacy to the 
native ~terate population through Mother Tongues/First languages; b) 
imparting all kinds of education at all levels through the Mother Tongues/ 
First Languages; and c) not assigning a Socially prestigeous position or 
politically dominant role to the languages of the Imperialist powers at the 
expense of languages which the majority of the native population speaks. 
It however does not imply 'hatred' to the language of the Imperialist power 
as such but opposition to its imposition on the subject population. Thus, 
English, for example, need not be hated but at the same time we must hate, 
to use the expressions of Cooper (as cited in Kachru, 1984:176), the "hun­
ger" and an "indecent passion" for English. This kind of 'decent hatred' is 
urgently needed because "the roots of English are deeper now than they 
were during the period of political colonization" and "the power bases for 
English today exist in almost all continents" (Kachru, 1984:191-2). 

To 'erode' the "power bases'' of languages of the Imperialist powers, 
Linguists and Language teachers will have to end.eavour to build strong 
power bases for the languages of the Ex-Colonies/Neo-Colonies/Depend­
encies in terms of Corpus Language Planning ( Graphization, Moderniza­
tion and other forms of 'Language Development') and enable them to 
function in all the social domains within the boundries of that Nation-states 
or speech communities. This endeavour will raise the utility, status and 
prestige of the languages spoken by the majority of the population in a 
Nation-state or Speech community7• It is an urgent need of the hour- the 
hour of'hunger' and 'indecent passion' for English- because people, espe-

7 The question of'Link Language'- the language that 'links' different speeclz 
communities which come into contact in various domains of social life -
is a separate issue. Whether to continue or not to continue the languages of 
the Imperialist powers (eg. English, French, Spanish) as 'link languages' 
in Ex-Colonies, Neo-Colonies and Dependencies will be resolved by not 
simply the already educated elite but by the whole population, majority of 
which is still illiterate. Therefore, it is a problem to be tackled later. The 
immediate and the fundamental problem is f?Zaking Mother Tongues as 
insmmzents of Language Education -in the sense of -
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- ·~·nstnJctionallanguages of the class room". The educated minority, 
on the other hand, need not abandon the languages of the Imperialist 
Powers through which they received higher education but use them in 
international or inter-speech community context. Also, if necessary, they 
Wil/Jtave to 'reeducate' themselves through their Mother Tongues/First 
Languages whiph they speak in several infomiOI domains. This should 
not be a major problem for them because they will have to simply learn 
certain tenninological and stylistic equivalents in theirlanguageforthose 
of their language of education. 

8. It does not mean that Illiterate people, i.e. largely exploited people, derive 
social power through mother-tongue education only. We have no doubt 
that we must radically change the structure of all our institutions before 
we can effectively solve any of our language problems. 



Social meaning 
of Translation 
in Modern Times* 

ABSTRACT: This paper treats Translation not simply as an autonomous 
scholarly activity but as a social activity whose meaning is perceived either 
consciously or unconsciously by the participants of that activity. It tries to 
study the social, i.e. economic, political, cultural, aspects of translation with 
the help of relevant concepts, research questions and hypotheses. It offers 
certain tentative theoretical fomlU/ations accompanied by empirical evi­
dence drawn from the modem history. 

1. Statement of the Problem: 
Very often, if not always, translation has been perceived as an autono.­

mous scholarly activity aimed at the 'reproducing' (Nida, 1949-76), 'substi­
tuting/replacement' (Catford, 1965:1 & 20), 'transfer' (Brislin, 1976:1), 
'Conversion' (1\veney & Hoemann, 1976:138), 'replacement/transfer' 
(Pinchuk, 1977: 30 & 35), or 'rendering' (Newmark, 1988:5) of the 
'message' (Nida), 'text' (Catford), 'thoughts/ideas' (Brislin), 'meaningful 
utterance' (1\veney & Hoemann), 'Wo.rds/meanings (Pinchuk), or 
'meaning' (Newmark) of one language into/by another language. Though 
there exist different theories of translation (Philological, Linguistic, Socio­
linguistic), all are primarily concerned with "the principles and procedures 
of translation" (Nida, 1 976:67). None of the existing mainstream theories 
of translation analyses translation as not simply an autonomous scholarly 
activity whose social meaning is perceived either consciously or uncon­
sciously by the participants of that activity. 

2. Earlier studies: 

As far as accessibility and hence our acquaintance with the relevant 
literature goes, we are able to find limited number of studies which specif, 

* This paper was originally presented on 20-3-1993 at the UGC Refresher ""' 
Course in Linguistics held at the University of Hyderabad during Febru­
ary-March, 1993. 
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ically dealt with the social meaning of translation. Wmter (1961) and 
Shouldice (1982) discuss Translation as political action in two political 
contexts: one in the global context of Coldwar between Russia and Amer­
ica and the other in the local context of political relatirms between the 
English speaking and French speaking social groups in Canada. Newmeyer 
(1986) depicts from an Anti-Imperialist perspective in great detail the 
social nature of the contemporary Linguistic research in general accompa­
nied by few brief references to the social goals of translation in particular 
taking American and British Imperialist interests as reference points. 
Mahasweta Sengupta (1990, hereafter Sengupta, M.) and Tejaswini 
Niranjana (1992, hereafter Niranjana, T.) site Translation in the context of 
British Colonialism. Sengupta, M. demonstrated as how Tagore, in his 
English Translation of Bengali "Gitanjali", made adjustments in style, im­
agery, tone and register to suit not only the poetics but also ideology of the 
dominating culture of the British Colonialists. Niranjana, T. argues that 
Translation as a practice is "deployed" in different kinds of discourses" to 
renew and perpetuate colonial domination". She calls translation as a "sig­
nificant technology of Colonial domination" because translation shapes, 
takes shape within 'the unequal relations of power that operate under Co­
lonialism. 

· \Vhile taking certain relevant insightful observations made by the ear­
lier ~tudies as points of reference and departure, we intend to further 
etpk>re the social meaning of translation in terms of social classes/strata 
and their social - i.e. economic, political, cultural-interests as motivating 
Jactors. 

3. The Conceptual categories: 
Our study of the social meaning of translation in modern times has been 

guided by the following concepts. 

3.1 Social: By social, we mean everything and anything related to society 
which consists of a ~.Base' (economic structure) and a corresponding 
'superstructure' (politics, culture, religion, ideology, etc). These social in­
stances or aspects carry particular meanings in particular historical peri­
ods. 

3.2 Meaning: Meaning, for us, is the purpose or the goal aimed at or 
pursued consciously or unconsciously. 
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3.3 Translation: Translation is a socially meaningful communicative ac­
tivity carried out by its practitioners to achieve the goals set by respective 
social classes/groups. 

3.4 Modem times: Modern times refer to that period or periods which 
begin from the Renaissance (15th century) to the present day in Europe. 
The Modern times, however, roughly begin from the colonial rule (i.e. 18th 
century) in 'Oriental' and African countries. 

4. Questions and Hypotheses: 
With the help of the above concepts and earlier studies, we intend to 

answer relevant questions and test plausible hypotheses, some of which 
may be tentatively singled out as follows. 

4.1 Tentative questions: 

4.1.1 Is translation scientifically/technically a neutral exercise or an 
activity aimed at realizing the goals specifically set by various aspects/in­
stances of society (economic, political, cultural, religious, ideological, 
etc.)? 

4.1.2 Is the social meaning of translation perceived by its participants 
(sponsors and/or translators) consciously or unconsciously? 

4.2 Tentative Hypotheses: 

4.2.1. Translation has always been undertaken in order to realize eco­
nomic, political, cultural, religious or ideological objectives aimed at by 
various social classes/groups in a speech community. 

4.2.2 Intentionally or Unintentionally assimilated social class/group 
interests prompt translators (individual scholars, groups and organiza­
tions) to undertake the work oftranslation. 

5 .Method of Analysis: 

As this is mainly a theoretical exercise concerned with a particular 
period (i.e. modern times), we choose the Historical method of analysis 
whereby we study particular social phenomena (e.g., Translation as a So­
cial Action) in the background of entire historical period or periods of 
societies in question. Further, the conception of History we hold is Materi­
alist in the sense that social life is fundamentally based on production and 
reproduction of real life. In other words, for any society, the economic 
situation is the basis and the political, legal, philosophical, religious, liter-
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ary, artistic etc., development (despite its occasional relative autonomy) is 
based ultimately on economic development. (the Author, 1993 a & c). 

With the aid of this Historical and Materialist method, we analyse the 
historical evidence. However in view of the scanty nature of this historical 
evidence and our limitations in collecting primary data, we are compelled 
to make our theoretical formulations in a tentative fashion. 

6. FINDINGS: THEORETICAL FORMULATIONS AND EMPIR­

ICAL EVIDENCE: 
Our formulations are not self-sufficient but interdependent and there­

fore overlapping. Similarly the empirical evidence that we draw from the 

history too is overlalpping becau5e each piece of evidence has several 

dimensions and hence the same may be cited differently for different for­
mulations. 

( 1) Translations do not simply arise out of the subjective inspiration of 
individual intellectuals but are largely inspired by social conditions/move­
ments: This formulation is supported by the historical fact that the spirit of 
Renaissance inspired and gave rise to numerous translations of scientific 
and religious texts in En~land and elsewhere (Amos 1973:81; Finlay 
1971:18). Further, translatto? activity is intimately tied up with the rise of 
Protes~ant Movement d_unng the period of Reformism (Bassnett­
McGuire 1980:48). Martm Luther, the leader of the Protestant Move­
ment, translated Latin Bible into High German and used it as an ideologi-

,:---_ cal weapon of the Protestant Movement against the Roman Catholic 

Clergy. Thomas Munzer, t~e Revolutionary Leader of the German Peas­
antry during the Reforma~on Movement, had translated, unlike Luther, 
the entire Bible and used It against both the Catholic Clergy and Protes­
tant-Saxon kings (Engels 1850: 60 & 62). To add one more example Eras-

h h 1 . . ' 
mus, a. Dutc . t eo ogian of SIXteenth century consciously aimed at 
spreading of Bible across all speech COmmunities and social groups, while 
under the influence of Protestantism (Bassnett-McGuire 1980:48). 
Nearer home, we have many publications of translations of Russian and 

Chinese works in Telugu during Forties, Fifties and Sixties owing to the 

influence of Commu?ist Mo_vement in the Telugu speaking areas. (Per­
sonal acquaintance With the literature). 

2) Translation is pursued by Social forces (State, Religious groups etc) as 
a Social action often aimed at opposing Social forces and/or self-consolida-
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tion: It may be noted that there were periods in the history when translation 
was an affair of state and a matter of religion (Bassnett- McGuire 1980:55). 
For example, KingJ ames I of England Commissioned scholars to translate 
a text of Bible that could be authorized for reading in the Churches (Nida 
1964:17). To cite an Indian example, Rama Mohana Roy (1774-1834) trans­
lated Vedanta treatises, Upanishads, and Bhagavat Gita to resist the 
Serampore Dutch missionaries who were critical of Hinduism (Sengupta, 
S. 1993:Ch.1). In the recent times Soviet translations of works of Asian 
origin were thought to have a special appeal among the non-European 
groups and presented a major challenge to America and the challenge was 
more subtle than that offered by armaments and economic aid (Wmter 
1961:176). In the religious and academic context, translation as a social 
action has been consciously pursued by the so-called 'Summer Institute of 
Linguistics'. Though there are several organizations which practice Lin­
guistics research as a preliinary step to Bible translation, only the Summer 
Institute of Linguistics (also called 'WaycliffBible Translators') is the larg­
est, most influential and visible organization with 3,700 members working 
on 675languages in 29 countries. Each member of this organisation is led 
by the belief that he or she should be able to have the New Testament 
translated in his or her own language (Newmeyer 1986: 59-60). 

3) Translation enables the dominant social classes/groups to: become 
infonned of, prepare responses to, and exert control over the dominated social 
classes/groups: We may cite translations of Ramayana and Mahabharata 
from Sanskrit to Bengali as evidence in support of this formulation. During 
the Early-Middle Bengali period, i.e., 1300-1500 A.D., the Mohemmedan 
emperors who ruled Bengal realised the "wonderful influence" which 
Ramayana and Mahabharata exercised in "moulding" the religious and 
family life of the Hindu subject-population and therefore employed San­
skrit- knowing Bengali scholars to translate them into Bengali (Sengupta, 
S. 1993: Ch.1). Further, we find many such instances during the colonial 
rule of India by the British Imperialism. There were instances when the 
English scholars advised their State to encourage discovering, collecting 
and translating the ancient works of subject- Indian population. Similarly, 
William Jones, Scholar-Judge of the Calcutta Supreme Court perceived 
translation as a tool that can serve to "domesticate" the Orient and impose 
European capitalist ideology on it. The scholarly officials of~he East India 
Company fancied that translation would help them to "gather in" and "rope 
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off' the Orient (Niranjana, T. 1992:12). There were also instances when the 
Colonial rulers established institutes of learning (e.g. School of Oriental 
and African Studies) which provide a place where their civil and military 
officers could learn the languages and study the literature, the religions and 
the customs of their subject-population. Such centres also made usc of 
translation as an instrument of Colonial domination (Newmeyer 1986:57). 

In the recent times, Canada serves as an excellent example where transla­
tion is used as "a means of penetration and possession, a necessary step in 
the process of becoming informed, in preparing responses, and of exerting 
control". For example, more translations have been done from Qucbecan 
French to Canadian English than vice-versa (Shouldicc 1982:79). 

4) 1hmslations in the areas of Humanities (e.g. litcratllre, religion, philos­
ophy), Social sciences (e.g. Politics) or Natural Sciences (e.g. Agronomy) 
from the socially dominated source language communities constitute cul­
tural, political or economic (knowledge of production processes) appropria­
tion while translations in the opposite direction, i.e., from the social(r 
dominant source language community constitllle cultural, political or eco­
nomic domination:The evidence from the history of colonialism shows that 
it was Christian ~ssionaries who had been acti~e as early as the sixteenth 
century as colonialist agents of cultural appropriation. They prepared 
word lists and grammatical descriptions of the languages of the conquered 
peoples in the colonial empires of European powers. They were not un­
aware of the fact that good grammatical analyses greatly facilitate the cre­
ation of orthographies for the unwritten languages of the colonies which 
eventually lead to the translation of Bible. Similar attempts were made by 
the political administrators also. Thus, for example, the Marquess of 
Wellesley, the then governor-general of India had proposed in 1789 to 
establish an institute to study the languages and cultures of the British 
Empire. The same approach may also be found in the mid-twentieth cen­
tury America. The key"bfficials in the-American administration under­
stood thoroughly the importance of t~-;tudy of languages, linguistics and 
cultures of other nations for the consolidation of the American Im­
perialistic interests in the context of cold war. (Nc\l;meyer 1986:54-9). 
There were also instances where translation had been made from tbe dorn·· 

inated speech communities to the dominating speech communitief>. In the 
nin.eteenth century which is often called as the century of missionaries, 
many translation into English from other languages were done in various 
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parts of the world. (Finlay 1971:21). Once again we have the example of 
more number of translations from the politically dominated Quebecan 
French into politically dominant English than vice-versa (Shouldice 
1982:80). Such translations enable the politically dominant groups to un­
derstand their subjects better. Hence such works are better appreciated. 
For example, Arthur Waley who translated classical Chinese works into 
English was awarded Queen's medal (Bauer 1964:14). 

S)Since Translation involves transmission of values and concepts in 
modes and tenns of the Receptor Language, dominant social groups of the 
Source Language can change/influence the perceptions of the dominated 
social groups of the Receptor Language: It is no wonder that the motives, 
feelings, attitudes, values and concepts which the readers of a Recep­
tor~arget language discover in the terms and modes of their own language 
change their existing perceptions and beliefs. It is obvious that many mod­
em Indian languages served as vehicles for the transmission of emotionally 
and politically charged ideas which were postively received by the native 
elite if not all the literates. It is reported that translations from Canadian 
English into Quebecan French brought about a change in the perceptions 
and beliefs of the Quebecans (Shouldice 1982:81). 

6) Selection and/or Acceptance of the material (to be) translated is/are 
dependent on the dominant social life of the Receptor Language community: 
Translations of D.H. Lawrence's works in Chinese confirm our formula­

tion. During the decade of Cultural Revolution of 1966-76, the dominant 
literary circle was under the influence of some sort of xenophobia: anything 
and everything western was proscribed, condemned, criticised or discour­
aged. When the memories of the Cultural Revolution almost vanished 
from the literary scene there developed 'hunger' and 'indecent passion' for 
anything western or capitalistic. That is why the present day literary critics 
in China wonder at the ways in which Lawrence's works have been received 
in·the past and present (Liu 1991:38; Dong Gu 1991:43; Jin 1991:48). It is 
reported that Lawrence's works which dealt with the themes of sex and 
religion and which were literary taboos in China earlier are now received 
favourably. 

7)Source Language texts with a high social (e.g. political or religious) 
content over those with little or no obvious social import are preferred for 
translati~n: The nineteenth century translations produced by the colonial 
administrators or christian misssionaries were largely language/literature 
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oriented or religious texts. In the recent times, for example in China, 
translation was a political mission during fifties and early sixties (Bauer 
1964:7). In the bibliography of existing translations of Canadian writers, 
texts with a high political content constitute majority as compared with 
those with little or no obvious political import (Shouldice 1982:76). 

8) The quantity as well as the quality (themes) of the translations depend 
on economic factors such as profitability, law of supply and demand, patron­
age of publishers, educational programmes, the rulers, the State, etc: This is 
evident from certain translations which were funded by either private or 
public institutions. It is reported that one translator by name Thomas 
Norton of the sixteenth century was encouraged by two royal printers in 
connection with the translation of Calvin's book on Christ. One Lord Mor­
ley complained at the time about the English translations which were mo­
tivated by economic factors (Amos 1973: 83 & 89). To cite a recent 
situation, all publication activities in China in the past were controlled by 
private publishers who decided the quantity and quality (themes) of the 
translations (Bauer 1964:5). Certain kinds of translation research (e.g. 
Machine Translation) have been patronized by certain Interest groups, e.g. 
MIT, IBM Research Centre in USA (Nida 1964:22). 

9)Each Social Class/group strive to translate only those texts which ex­
press their social interests; but the same principle of translation (e.g. Dynamic 
Equivalence) may be followed by two mutually contradictory social 
classes/groups in their translation practices: Both Martin Luther, who artic­
ulated the interests of Saxon Kings against the Roman Catholic church, and 
Thomas Munzer, a Revolutionary Leader of the German Peasantry during 
the Reformation Movement, had translated Bible. However, Luther trans­
lated specific parts read only on Sundays while Munzer did the entire Bible 
but both based on the principle of total intelligibility (Engels 1850:60 & 62; 
Nida 1964:14). 



Concept of 
Social Class in 
Sociolinguistics* 

"Indeed, if linguists aspire to social relevance, they cannot avoid a 
concept so crucial to society as that of class, however awkward it may seem 
to them" (Ronald Macaulay, 1976:187) 

"Sociolinguistics cannot rest autonomous, but must be founded on 
sociological analyses" (Jt'rans Gregersen, 1979:175) 

ABSTRACT : 17zis paper reviews the concept of social class underlying 
empirical sociolinguistic studies. It argues that the social ctass indicators 
such as occupation, education, income, housing and locality are inadequate 
and inaccurate. It proposes an altemate concept of social class which defines 
and explains the causal/ink between the chosen categories of class analysis, 
viz. Production relations, Property relations, Division of labour and Distribu­
tion relations. It also suggests relevant questions to analyse occupational 
groups and to classify them into social classes. Finally, this paper indicates 
briefly that language and social class do not have one-to-one mechanical 
co"elation but are mediated through complex st1uctures of culture and psy­
chological processes which constantly interact with the class strncture. 

1. Introduction: 
The importance of social class as the most crucial aspect of social 

differentiation/stratification prompted sociolinguists to study the relation­
ship between social class and language use. However, in this paper, we are 
mainly concerned with the concept of social class in sociolinguistics but not 
with the "correlations" between the social classes and their language 
behaviour as depicted by sociolinguists. Further, we are confined to stud­
ies conducted by Labov (1966), Wolfram (1969), Fasold (1972), Trudgill 
(1974) and Macaulay (1976). These sociolinguists, however; did not make 
their concept explicit by presenting their conceptual premises and propo-

• An earlier version of this paper was presented at the "Linguists Meet" held 
in the Central Institute of English and Foreign Languages (CIEFL), 
Hyderabad, during October 21-22, 1991. 
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sitions. They simply adopted/adapted certain indicators proposed by 
sociologists and quantified them into an index of social class. Thus, Labov 
adopted Joseph Kahl (1953) via John Michael and Mobilization For Youth 
Survey of the New York School of Social Work of Columbia University. He 
also referred Warner ct al (1949) and other works like U.S. Bureau of the 
Census. Wolfram adapted Hollinghead and Redlich's (1958) scale. Fasold 
used Warner et a)'s (1949) Index of Status Characteristics. Trudgill and 
Macaulay followed Registrar General's Classification of Occupations. 
{1966) in Britain. On the whole, all these sociolinguists uncritically and 

without examination accepted the inheritance from the kind of Sociology 
which relied heavily upon scales, ranks, ratin~s and index scores to reveal 

. . 1 
its theoretical poslUOn. . . 

2. Social class indicators in empirical Socio-linguistics: 
Of the five sociolinguist!> mentioned above, all of them used 'occupa­

tion' as an important indicator of social class2 · However, only one of them 
used 'occupation' as the "best single" indicator while four of them used 
'education' and 'income' in addition to occupation. Three of them used 
'housing' while two of them used 'locality' as additional indicators of social 

1. As we are not directly concemed with the sociological literature refe"ed 
by sociolinguists, we are not giving any biobliograplzical infomzation r::!­
lating to it. However, for a discussion of the concept of social class in the 
sociological literature, see Bapuji ( J993a) 

2. A special mention may be made regarding the occupational status as­
cribed by sociolinguists to women, children and students. Only Labov 
and Trndgill specifically mentioned this point. Labov ( 1966:267, note 5) 
adop~ed the following mles: "( 1) Husband's occupation was used for all 
'!zam_ed women except in cases where the wife is working and the husband 
rs retrred: (2) Widows who do not work were classified by their dead 
husbands occupatloll' (3) Colle d · d tlze higltest . ' ge stu ents were asszgne 
occunatwnal rank to renres t 1 • · · · " r. r en t 1e1r probable occupational drstmctwns. 
Trndgzll ( 1974:JB) rated married women and widows on the basis of their 
husbands' oc_cupation; and unmarried-women on their fathers'. He con­
sidered workmg wom~n 's occupational status only when it was higher in 
status than that of thezr husband or father. For an altemate classification 
oftlzese social categories, viz. women, children, students, etc, see note 10 

below. 
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class. Each of these social characteristics is treated as a scale consisting of 
several levels (four, six or seven) and each level is assigned a rank/rating 
(one to four, six or seven) and an index score which are not based on any 
defined objective criterion3 · Respondents possessing the chosen social 
characteristics with similar rank/rating and index score are grouped to­
gether as social classes which in turn are assigned a rank and a score. The 
chosen criteria of social class membership, viz. occupation, income, edu­
cation, housing and locality are not defmed. Moreover they are treated as 
"basic axioms" that do not need any difinition(Gregersen, 1979:172). The 
causal link between the chosen criteria is not explained. The absence of 
such an explanation led them to lump together qualitatively different 
occupations into the same social class. Any number of examples may be 
given. Labov, for example, classifies "professionals" and ''managers" as the 
same class. Wolfram groups "doctors" and "divisional managers of large 
industrial enterprises" into the same class. Fasold places "lawyers" and 
"regional managers of large enterprises" in the same class. Macaulay 
groups a "civil engineer's wife", "physician's wife" and a "deputy head 
teacher" into one class along with the "director of a family business". 

This kind of classification of occupations misses an important and fun­
damental distinguishing criterion, viz. role played by a respondent in the 
social division of labour. 4 

Thus, the occupational label 'manager' does not tell us whether the 
person holding the postion of a "manager" performs the labour of manage­
ment necessitated by the inherent nature of the process of production of 

3. 17zus, for Labov, lower the number of rank, lower the social status while 
for others it is the reverse: lower the number of rating and score, higher the 
social status. Labov, however, used relative social prestige accorded to 
"head work" over "hand work" as the basis for ranking certain occupations. 
Yet he did not poillt out the characteristic feature that secures higher social 
status and prestige for head work. He simply attributes it to the behaviour 
of ''most people" towards the "head work". For an understanding of the 
objective basis for status, rank and prestige, see section 4 and note 11 
below. 

4. For the meaning of the tenn social division of labour, see poim 5 of 
section 3 in the ta1. 
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social existence or performs the labour of management necessitated by the 
antagonism between the ownership/control of means of production and 
the labourers.5 Further observations may be made regarding the "inade­
quacy'' of the criterion of occuption in depicting the social class reality. 
Thus, occupational labels mentioned by all the sociolinguists do not distin­
guish between strata '"ithin classes in terms of, say, coercive and non-coer­
cive activiti~s; productive and unproductive labour; supervisory tasks and 
non -supervisory tasks and so forth. 6 

Similar observations may be made on the criterion of 'ihcome'. As 
Usual, the causal relationship betw . a· . . een occupation an· mcome lS not ex-
plained. Of the four st~dies which chose income as a social cl~ss indicator, 
three are concerned With only the siZ· e fth · . · o e mcome by 1gnormg the source 
of income. One study, though mentioned the source f · . di . . o mcomeasanm -
catorconcernedmamlyWiththeformofincomebutnotth "al 1 • . e SOCJ re atiOnS 
in which the said form of mcome is received. For example, the source of 
income of the respondents may be either through sale of labour-power or 
through appropriation of surplus labour of others. The former source 
derives income in the form of wages, salary etc., while the latter source 
derives income in the form of profit, rent, merchant's commission etc. 7 

The validity of 'education' as an indicator of social class in sociolin­
guistics bas already been questioned by Gregersen (1979:176). As he 
rightly observed, the social class position of a respondent cannot be de­
duced from her/his schooling measured in quantitative terms for two rea­
sons: firstly, the ''kind" of education may be relevant. Secondly, the amount 
of education a child receives is in itself related to the parents' class posi­

tion. 
Regarding the 'housing' and 'locality' it may be observed that these 

indicators are deducible from the income of both the respondent and 
her/his parents. How~ver, no explanation is given as to the nature of the 
influence of 'housing', and 'locality' on the speech behaviour. In fact no 

5. For a detailed understanding of these two aspects of the so- called labour 
of management, see Bapuji ( J993a, b & c) 

6. For further details of these characteristic features of certain kinds of 
labour, see Bapuji ( 1993: c~.2) 

7. T7lese tenns have specific social meanings. See Bapuji ( 1993b :ch.l) 
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sociolinguist mentioned above has explained as to what aspect of each of 
the three, five or six ofthe chosen indicators influences the speech behavi­
our of the respondents. 

3. An Alternate concept of social class: 
In view of the foregoing observations on the inadequacy of the social 

class indicators, we find it necessary to propose an alternate concept of 
social class which defines and explains the causal link between the chosen 
categories of analysis. 

We may state our concept of social class by way of certain conceptual 
premises and propositions as follows. 8 

1) Human individuals always engage in the production of social existence 
which may be physical, intellectual, material, non- material, concrete, 
abstract, etc. 

2) The social existence encompasses various spheres of activity: economy, 
politics, law, philosophy, art, religion, ideology, etc. 

3) J n the process of production of their existence, individuals enter into 
certain social rdations called "production relations". If the production 
relations between individuals in a society are that of "Producers" and 
''Appropriators" they are exploitative production relations which con­
stitue two opposite social classes, viz. class of Producers and class of 
Appropriators.. If the production relations between individuals in a 
s0ciety arc that of producers associated with each other based on their 
free will, they are non-exploitative production relatiQns which consti­
tute a classless society. 

4) In order to carry on the process of production of social existencse, 
means of production (including raw material, instruments of produc­
tion, etc) are needed. The social relations of individuals to the means 
of production arc called "Property Relations". If the property relations 
between individuals vis-a- vis means of production are that of property 
owners/property controllers and propertyless/non-controllers of 
property, they are exploitative property relations which constitute two 

8. These com.:eptual premises and propostions are based on certain earlier 
studies on Man.; Marxists and Non-Marxists. Foran elaborated discus­
sion, see Bapuji ( JQ93u, b & c) 
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opposite classes, viz. class of Property owners/ controllers vs. class of 
Propertyless/ Non-controllers of property.9 If the property relations 
between individuals in &society arc that of bearers of socialized prop­
erty, they are non-exploitative property relations which constitute a 

classless society. 
5) Production of social existence is carried out by means of social labour. 

The manner in which social labour is organized is called ''Division of 
Labour". If the Division of Labour is such that it divides individuals into 
Labourers and Lords over Labour on the one hand and ties individuals 
to a particular kind of labour throughout the wNking life on the other 
hand, it is an exploitative Division of Labour which constitutes two 
opposite classes, viz. class of Labourers and class of Lords over Labour. 
Labourers perform social labour that is necessitated by the iri.berent 
nature of the process of production of social existence whereas Lords 
ov.er labou~ perform social.labour that is necessitated by the exploit­
ative relauons of productiOn and property. Further, the class of 
Labourers and class of Lords over Labour arc further divided into the 
following subclasses according to certain characteristic features ofthe 
kind of labour they perform: Labourers/Lords over Labour in relation 
to:- (a) skilled/unskilled labour; (b) mental/ manual labour; (c) coer­
cive/non-coercive activities; (d) activities related to Base/Superstruc­
ture/Both; (e) genuine/faulty social production of existence; (f) 
supervisory labour/non-supervisory labour; (g) necessary labour/sur­
plus labour. 10 If the Division of Labour is such that it not only turns 

9. For the purpose of making theoretically significant generalizations, the 
existence of small property owners and persons who exercise little control 
over the large prope11y is considered immaterial for our analysis and 
hence subsumed under the category "class of Propeny/ess/11011-colltro/-

lers ofpropetty". 
10. Besides those mentioned here, there are other sub-classes, viz. Family 

labourers (women who work exclusive(v within their family), Immatllre 
labourers (children), Incapacitated labourers ( elder~y and sick persons), 
Potentia/labourers (unemployed and stlldents), and Ruined labourers 
(beggars, prostitutes, thieves and the like). Another sub-class which de­
serves mention is productive/unproductive labourers who are specific to 

capitalism lVIzich is solely interested in the capitalization of surplus lab­
our. Also sec Bapuji ( 1993b Clz.l passim) 
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Lords over Labour into Labourers but also does not tie individuals to 
one particular labour and enables them to perform as many kinds ~f 
labour as possible, it is not an exploitative Division of Labour and 1t 
constitutes a classless society. 

6) The process of production of social existence results in some social 
product: physical, intellectual, material, non-material, concrete, ab­
stract, etc. The social relations into which individuals enter while shar­
ing the newly created social product are called "Distribution 
Relations." In other words, the forms and sources of income which 
individuals receive constitute "Distribution Relations." If the Distribu­
tion Relations are such that individuals are divided into receipients of 
value of Necessary Labour on the one hand and receipients of value of 
Surplus Labour of others on the other, they are exploitative relations of 
distribution which constitute two oopposite classes, viz. class of Ex­
ploited and class of Exploiters. If the Distribution Relations are such 
that each individual receives a portion of the social product according 
to her/his needs and no individual receives the surplus labour of others, 
then the Distribution Relations are non-exploitative social relations 
that constitute classless society. 

7) The concepts Production relations, Property relations, Division oflab­
our and Distnoution relations are synonymous in the sense that Prop­
erty relations are the legal expression of Production relations; Division 
of labour is the activity and property is the product of that activity; and 
Distribution relations are the 'other' side of production relations. 
Therefore each social class is a particular set of Production relations, 
Property relations, Division oflabour and Distribution relations. Thus, 
a Director of a large business enterprise is an Appropriator ( = Produc­
tion relations); Property controller (=Property relations); Lord over 
Labour (=Division oflabour); and the receipient of Surplus Labour of 
others (Distribution relations) while an operative in a factory is a pro­
ducer (Property relations), Propertyless (Property-relations); 
Labourer (Division oflabour) and the receipient of value of Necessary 
Labour only (Distribution relations). 

8) The value oflabour power is determined in the same way as that of other 
commodities, by the socially necessary labour time required for its 
production/ reproduction. There are at least four elements that consti­
tute the value of labour power: (i) physical maintenance of the 
labourer; (ii) the specific nature of the labour performed by the 
labourer; (iii) the cultural level of the society in which labourer lives; 
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and (iv) reproduction of the labourer. The specific nature of the labour 
of a labourer involves acquisition of particular degrees of training and 
skill. The required training includes means of subsistence for both the 
trainees and the instructors, and instruments required for training, etc. 
during the required period of training of the particular labour. Thus 
the value of all the relevant factors of training enter into the formation 
of the value of the labour power of those who perform certain labour. 
The specific nature of the labour futher gives rise to the distinctions like 
manual and mental, skilled and unskilled etc., and corresponding 

distinctions in their value too. 

4. Comments on 'status' and 'rank': 
Any discussion of the concept of social class in sociolinguistics will not 

be c~mpl~te if it. d~es n.ot make observations on the categories of 'status' 
and rank · Socmlmgmsts equated 'social class' with 'social status' and 
'social rank' and ~se~ these terms interchangeably. These terms were in­
troduced in~o s?c!Olin~istics through the sociological literature. How­
ever, the objeCtl~e basis for the existence of 'status' and 'rank' has never 
been explained either by sociologists or sociolingws' ts 11 B d b' . . . . . ase on su ~ec-
tive evaluatl(Jn, mere empincal observations on 'status' and 'rank' have 
been made. These categories may be better understood in terms of Distri­
bution relations which of course are always based on the synonymous and 
more fundamental criteria of Production/Property relations and Division 

oflabour. 
Thus, occupational groups, classes or fractions of classes derive re­

spective levels of status and rank depending upon their relative share in the 
value of the newly created social product which is composed of value of 
necessary labour and value of surplus labour of others. For example, the 
class of exploited derive less status and is ranked low vis-a-vis the class of 
exploiters owing to the latter's appropriation of major part of the newly 
created value. Similarly, within the exploited classes, the sub-classes con­

sisting of performers of supervisory, mental, skilled labour derive higher 
status and rank vis-a-vis their counter parts, viz. performers of non-super­

visory, manual, unskilled labour, owing to their share in the newly created 
social product due to the inherent value of their respective labour powers. 

11. For an elaborate review ofthe sociologicci/literature on class, status, 
rank and otlter social characteristics, see Bapuji ( J993a) 
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In view of these observations on 'status' and 'rank', the ratings, scores or 
ranks given to various occupational groups on the one hand and the adjec­
tives such as 'lower', 'middle', 'upper' added to the social class designations 
on the other will have little or no meaning in the absence of a proper 
explanation of the objective criterion. 

5. Essence Vs. Appearance: 
Having presented our concept of class briefly, we may now relate the 

social indicators, viz. occupation, income, housing, locality and education, 
used by sociolinguists to our criteria viz. Production relations, Property 
relations, Division of labour and Distribution relations. 

"Occupation" is the outward appearance ofthe Division of labour and 
hence of Production as well as Distribution relations. "Income" is an ex­
pression of distribution relations. "Housing" and "Locality'' are conse­
quences of Distribution relations of either the respondents or their parents 
while "education" is deduciable from the Distribution relations of the par­
ents of the respondent. 

6. Questions for class analysis: 
Based on the concept of social class outlined above, we may set up 

social class groups by examining any given occupation (including those 
listed by the sociolinguists mentioned above) in the light of the following 
questions. 12 

Questions relating to Production relations: 

1) Does the occupation of a respondent involve Production or Appropri­
ation of social existence? (class of Producers vs class of Appropriators) 

Questions relating to Property relations: 

2. Does the occupation of the respondent involve legal ownership/control 
over the means of production of social existence? (class of Property 
owners/Property Controllers vs. class of Propertyless/Non-controllers 
of property) 

Questions relating to Division of labour: 

3.a) Does the occupation of the respondent involve labour: that arises out 
of the inherent nature of the process of production of social existence 
or that arises out of the antagonism that exists between the owners/con-

12. These questions are largely based 011 011 earlier study. See Bapuji 
( 1993.b:ch.2). 
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trollers of means of production of social existence and the labourers? 
(class of Labourers Vs. class ofLords over Labour) 

3.b) Does the occupation of the respondent invlove performance or con­
trol in relation to:-

i) skilled/unskilled labour (Sub-class of performers of skilled/unskilled 
labour Vs. Sub-class of controllers of skilled/unskilled labour); 

ii) mentaVmanuallabour (Sub-class of performers of mental/manual lab­
, our Vs. Sub-class of controllers ofmentaVmanuallabour); 

iii) coercive/non-coercive activities (Sub-class of performers of coer­
cive/non-coercive activities Vs. Sub-class of controllers of coer­
cive/non-coercive activities); 

iv) activitie~ related to Base/Superstructure/Both (Sub-class of perform­
ers of activities related to Base/Superstructure/Both Vs. Sub-class of 
controllers of activities related to Base/Superstructure/Both); 

v) genuineifaulty social production of existence (Sub-class of performers 
of genuine/faulty social production of existence Vs. Sub-class of con­
trollers of activities related to Base/Superstructure/Both); 

vi) supervisory labour/non-supervisory labour (Sub-class of performers of 
supervisory/non-supervisory labour Vs. Sub-class of controllers of su­
pervisory/non-supervisory labour); 

vii) necessary labour/surplus labour (Sub-class of performers of necessary 
labour/surplus labour Vs. Sub-class of controllers of necessary/surplus 

labour); 
viii) productive/unproductive labour (Sub-class of performers of produc­

tive/unproductive labour Vs. Sub-class of controllers of productive/un­
productive labour). 

Questions relating to Distribution relations: 

4) Does the occupation of the resspondent get her/him: 

a) the value of the necessary labour only; and not the surplus value newly 
created by herself or himself (class of exploited). 

b) the value of surplus labour newly created by others (class of exploiters). 

1. Mediations between social class and Language: 
Having stated an alternate (supposedly objective and hence more com­

prehensive) concept of social class accompanied by a list of relevant ques­

tions, it remains for us to answer a possible and pertinent question: How 

do we explain the correlation shown between the social class membership 



70 Society, State & Education 

and the linguistic behaviour despite the inadequacy/inaccuracy of the con­
cept of social class held by sociolinguists? 

We may offer an answer to this question by way of certain tentative 
observations as follows. 
1) The said correlation that is shown between social class and language 

use does not explain any thing. It does not tell us what aspect of the 
social class causes speakers to speak in a particular manner. 

2) The social correlation is not reliable since the same pattern of correla­
tions are shown by all the sociolinguists despite their use of various and 
varied number {1,3,4 or 5) of criteria of social class membership. 

3) As the causal link between the chosen indicators of social class on the 
one hand and between the social class and the particular language 
behaviour on the other is not explained, the cause for such correlation 
may be seen elsewhere but not in the social class. 

4) Since language behaviour is not a mechanical reflection of social class 
position, the so-called correlations are of little or no relevance. 

5) Language and social class are mediated through complex structures of 
culture and psychological processes which constantly interact with the 
class structure. For example, the kind of education various classes 
receive, the kind of social and linguistic interaction between and within 
classes, the kinds of attitude towards social and linguistic behaviour of 
other classes, the degree of exposure to mass media including written 
literature are some of the cultural and psychological mediations. 13 

13. The biggest limitation of this paper is that it is not accompanied by 
empirical evidence to demonstrate that social class and language are 
mediated through complex structures of culture and psychological pro­
cesses. However, it may be mentioned that a theoretical exercise con­
cerning this aspect was under-taken earlier. See Bapuji ( 1978 ). See also 
Bapuji ( 1979) for a preliminary empirical exercise. 
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