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The growing interest in language
teaching has necessitated a new orienta-
tion to language teaching, and this
should naturally be based on linguistic
analysis and the comparison of the
structures of languages. Further, a
correct approach to the problem should
take note of the aims of learners as
well as the respective merits of the
current methods.

A New Approach to Language Teaching
traces at the outset the history of
language teaching and evaluates the -
current methods. It then proceeds to
discuss the areas in which the findings
of linguistics will be of use in improv-
ing the theory and practice of language
teaching. The causes of interference
in the learning of a new language are
analysed, and the concept of °base
language’ is enunciated with respect
to the transfer of linguistic patterns and
possible interference. An entire chap-
ter is devoted to a discussion of the
importance of context in language
learning, and another to the techniques
of constructing lessons. Special atten-
tion is given to the value of intensive
language courses, and the holding of
‘language camps’ is proposed as a
technique in organizing such courses,
The book ends with a brief review of
teaching aids and techniques as well
as the techniques of evaluating achieve-
ment.
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PREFACE

With the phenomenal increase in recent years in the
number of people studying foreign languages both for
cultural and practical reasons, it has become necessary to re-
examine the current methods and techniques of language
teaching. And it is gratifying to find that there is evidence
of growing interest in language teaching problems in the
light of modern needs. Indeed, quite an impressive number
of publications relating to these have appeared since World
War II, which, as a matter of fact, gave a great fillip to
language learning.

This little book tries to examine certain important
problems in the field of language teaching and to offer solu-
tions for them. I do not claim that there is much that is
new in the views expressed by me, but, as far as I know, the
writings on language teaching hitherto do not emphasize the
importance of context in the preparation of teaching materials
as well as teaching practices; nor do they seem to contain
the concept of base language. I earnestly hope that this
publication will contribute to a better understanding of
these aspects of language teaching problems.

I take this opportunity of recording my sense of grati-
tude to Mr. J. M. Ure, Education Officer, British Council,
New Delhi, and to Professor Gordon H. Fairbanks of
Cornell University, U.S.A., for reading through the manus-
cript of this book and for offering helpful criticism. I am
also grateful to Mr. M. V. Narayana Rao of the M.Litt.
Class, Department of Linguistics, University of Delhi, for

reading the proofs of this book and for seeing it through
the press.

Delhi, 1965 A. CHANDRASEKHAR






CONTENTS

CHAPTER

1

11
111
1v
\Y%
VI
VII
VIII
IX

HisTORY OF LANGUAGE TEACHING

THE AIMS OF LANGUAGE LEARNING

THE CURRENT METHODS OF TEACHING LANGUAGES
THE CONTEXT METHOD

DIFFERENTIAL GRAMMAR

TECHNIQUES OF CONSTRUCTING LESSONS

TEACHING AIDs AND TECHNIQUES

LANGUAGE CAMPS

EVALUATING ACHIEVEMENT

BIBLIOGRAPHY

INDEX

Page.

12
26
46
60
76
84
91

. 107






CHAPTER1I
History of Language Teaching Techniques

It is but reasonable to assume that man has been faced
with the problem of learning new forms of speech ever
since he emerged from his primitive isolation in cave
dwellings. Before this stage in his evolution, he must have
been busy acquiring the conventions which were responsi-
ble for the birth of language, and there is no doubt that
this task must have exercised his faculties considerably and
sharpened  his intelligence and memory. We have of
«course no means of finding out the tcchniques he employ-
ed in evolving language out of inarticulate
the labours that went into the task. We can only say that
it is undoubtedly the most fundamental achievement in
human history, an achievement which has made all

.other achievements in every field of human endeavour
possible.

sounds and

The intelligence which fashioned language could not
have been at a loss to devise methods of learning a new
form of speech easily and effectively. With the widening
of contacts and the development of corporate activities and
community life, the early nomad must often have had the
need to acquire new ways of communication via specech.
But, until the period when man began to record his
-experiences in writing we cannot ever hope to know what
this techniques were for the acquisition of a new language.

The Tamils of South India have an interesting story
in their literary tradition. It is said that Lord Siva once

I



A New ArproacH TO LANGUAGE TEACHING

deputed the sage Agastya to go to South India in order to-
stabilise the conditions there. But Agastya pleaded his:
inability to carry out his mission because of his ignorance of’
the Tamil language, whereupon the Lord taught it to him..
Since Agastya is the reputed father of Tamil literature he
must undoubtedly have learned the Tamil language extreme-
ly well. The story does not, however, enlighten us as to
the method that Siva employed in teaching the sage.

Coming to historic times, we find the Indians giving:
a great deal of thought to language teaching problems. The:
Sanskrit language scems to have been taught everywhere in
India mainly through what has been called the Grammar-
grind Method. The Siksds and Vyakaranis (phonetic and
grammatical treatises) had to be mastered by any aspirant to.
scholarship in Sanskrit. The study of Sanskrit in fact
started with the study of the formal grammar of the language
and not with the language itself. Knowledge of the lan-~
guage was supposed to follow a knowledge of the grammar
of the language. But, since a large body of texts was accu-
rately mastered in the process of learning the grammar, the
method did produce satisfactory results.

We get an insight into the method adopted for the study
of Tamil as mother tongue from the Introductory chapter
(potuppayiram) of the 13th century Tamil grammar Nanniil,
The virtues of memorising, repetition, and group activities.
to impress on the mind the meaning of what is studied.
have been stressed in this text. Obviously, these have been
the normal Indian techniques of learning languages and
literature from very ancient times. A careful study of the
phonetics and phonology of the language being learnt has,
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History oF LANGUAGE TEACHING TECHNIQUES

in fact, been an essential part of the Indian tradition of
language learning as exemplified by a famous passage in
the Taittiriya Upanisad as well as the statements in the
earliest Tamil grammar Tolkdppiyam (c. 2nd century A.D.).

As in the case of the scientific analysis of language,
Europeans were in ancient days far behind Indians in
developing techniqucs for the practical study of languages
also. It was only in the seventeenth century that we find
Europeans seriously concerning themselves with the rationali-
sation of language learning methods. The first notable name
in this regard seems to be that of John Amos Comenius
(1592-1670) who emphasised the principle of ‘think,
speak, act” and who wrote in his Methodus linguarum
novissima, published in 1648, as follows : “ Pictures are what
most easily impress themselves on a child’s mind, to remain.
lasting and real. Children need to be given many cxamples,
and things. they can see, and not abstract rules of grammar.”
He perfected his method in his Orbis sensualium pictus,
published in 1658, by using illustrations to fulfil the
pedagogical purpose of appealing to the sense of perception.

Johann Bernard Basedow (1723-1790), a German by
birth, was the next great experimenter in language teaching
methods that we hear of. His approach was that languages
should be taught in the natural way, making it practical in
content and playful in method. He emphasised that
speaking and reading should come first and that grammar
should be introduced only after proficiency had been:
attained in these.

In spite of the efforts made by Comenius, Basedow.
and a host of others, however, language teaching in Europe
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A New ArproACH To LANGUAGE TEACHING

followed the time-honoured method of teaching paradigms,
tables, declensions and conjugations, thus making gram-
matical knowledge an end in itself rather than a means to
an cnd as preached by the reformers. Text-books continued
to be ridden with grammatical rules and the most wearisome
illustrations thereof in the form of disconnected and
isolated sentences.

A fresh and more successful cffort to shake off the
shackles of the Grammar-grind Method was made in the last
quarter of the nineteenth century by a Frenchman named
Francois Gouin through his publication entitled Ar¢
d’enseigner et d’etudier les langues. Gouin relied on the
principles of association of ideas and mental imagery,
and laid considerable emphasis on the dramatisation of the
drill matcrial. The logical arrangement of the material
was also a remarkable feature.

Soon a number of other supporters of what came to
be called the Direct Method added momentum to the
reform in language teaching techniques, and there came
to be widespread recognition of the learning of language
through the ear. The material, they insisted, should consist
not of isolated words and sentences but of meaningfyl
utterances which displayed the patterns of the language,
Grammar was to be learned inductively and translation
was to be used but sparingly. The importance of 5
knowledge of the language was also recognised by them.
Wilhelm Victor of Germany, Alge of Switzerland and
Walter Ripman of England werc prominently associated
with this'reform movement. Two conferences of ‘ Direct
Methodists,” one held at Vienna in 1898 and the other
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History oF LANGUAGE TEACHING TECHNIQUES

at Leipzig in 1900, contributed greatly to the strengthening
of the movement.

When applied in its entirety, the Direct Method meant
the following changes in language teaching techniques.
The text book for the beginner started with a discussion of
the phonetics of the language. The use of the mother tongue
and translation were taboc. Grammar was to be acquired
inductively. The material for reading consisted of short
prose passages which gave an insight into the life and culture
of the pcople whose language was being studied. Pictures
and illustrations were used profusely in order to make the
language teaching more meaningful and interesting.

But by a curious irony of circumstances the new method
did not succeed very much. Obviously the teachers who
used the method had no clear grasp of the techniques that
were to be followed, and in England at least, there was a lot
of opposition to the method on the ground that it did not
lead to satisfactory results at the School Final and
Matriculation Examinations. This led to a swing back to
the old grammar-cum-translation method, though some of
the features of the Direct Method were incorporated into
the traditional method.

The Sccond World War gave a new jolt to the
complacency of language teachers, especially of those who
handled foreign languages. The impact of the War in this
respect was felt mostly in America where it bccame impera-
tive to give army men an understanding of the languages of
the countries to which they were posted. A simplified
adaptation of the Direct Method was tried out with the help
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of competent linguists. The basic approach was intensive
drill in elementary conversation with specially prepared
Inaterial, using a native informant, a linguist and electronic
equipment. The method which came to be known as the
“Army Method has been considered as a success, and an
adaptation of it is now in use in American Universities and
foreign language institutes. The development of structural
linguistics in recent years and the association of the linguistic
scientist with language teaching have given rise to the term
Structural Method in the field of language teaching. In -
-point of fact, however, it is not so much a new method of
teaching as a method of preparing the teaching materials.
So far as the techniques of teaching are concerned, the
structuralists secem to follow the Direct Method. The
teaching material, however, is prepared with greater
insight into the overall structure of the language, the relevant
points of which are discussed in grammatical notes at
the end of each lesson.

There is still no wuniversally accepted method of
-language teaching. As a matter of fact considerable confu-
sion prevails in the ficld. Almost every new teaching
manual claims to follow a ncw method. We have thus the
Hugo’s Method, the Cortina Method, the Greenfield
Method, the Valgimili Mecthod and so on. A careful
e€xamination of the manuals, however, will revecal that all
of them fall into one of the three classes: the traditional
Grammar-grind Method, thc Direct Method and the so-
called Compromise Method. There is thus a need for fresh
thinking on language tcaching techniques, and this little
book purports to set forth some new ideas in this direction.

6



CHAPTER 11
The Aims of language learning

Before we discuss the comparative merits of the different
techniques for teaching foreign languages, we should be
«clear about the aims of learning them. For when there is
no clear conception of the end in view there cannot be any
-question of satisfactory means. Let us, therefore, examine
the various practical uses to which the knowledge of a
foreign language is put and then proceed to decide by what

means one can acquire a sufficient control of the language
which will serve these needs.

The purpose of language is communication. There
are two types of communication: communication with
-one’s fellow-beings and communication with oneself. The
first variety is what we call speech and the other is known
as thought. We will examine the roles that these two
aspects of the communicative process play in humap
activitics in order to decide the nature and extent of
language learning that will mect their different needs.

Foreign languages are generally learnt for speaking o
for comprehension through reading. There are various leyelg
of proficiency for each of these two aspects. Needless to say,

the kind and quality of learning would depend upon the
‘degree of competence required.

Speaking proficiency may be just a  working kngy.
ledge ” required by tourists or merchants. All that the
tourist requires is just enough knowledge of the language

7



A NEw AprrroacH To LANGUAGE TEACHING

in order to get around in the country where it is spokem
and to hold elementary conversation of a limited typc. He
would naturally require to know how to ask his way to
places, to ordar his food in a restaurant, to ask for services..
etc. This he can achieve by learning about two hundred
sentences by rote with some attention to ‘their structure
so that he may be able to make new combinations of these
sentences. A vocabulary of about two thousand words.
should be quite adequate for his purpose.

The merchant’s requirements are also more or less.
similar, though much more restricted in scope. His emphasis.
should be on commercial terms and sentences pertaining to.
economic activities.

A thorough-going, native-like mastery of a forcign.
language is required only by certain classes of professional
people like teachers, interpreters, diplomats and preachers.
This means they should have an excellent pronunciation:
and intonation, perfect control over the grammatical cons-
truction and idioms of the language, and as large a vocabu--
lary as that of a well educated native speaker. Above all
they should be able to think in the language and should not
have to resort to translation for any purpose while speaking.

Ability to read and write a foreign language is not a
part of the mastery of its spoken form, but in the casc of
most categories of professional people, this would also be
necessary. For example, one cannot be a teacher if one
does no: have these accomplishments. It is, however,
important to recognise that speaking a language has nothing
to do with reading and writing it.

8
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Comprehension of a foreign language through reading
is the aim of the students of science. It is almost essential:
for certain types of advanced scientific work to be able to:
rcad and understand the scientific writings in languages like
German, French and Russian. In fact, it is always a
tremendous advantage to have this ability for any level of

scientific work. The more the number of languages one
can handle, the better indeed.

Reading scientific literature requires only a limited.
knowledge of the language. For one thing, the vocabulary
need not be large. Nor is it necessary to know the finer
points of grammar and idiomatic expressions. The essential
thing is that onc should be able to recognise the structural
characteristics of the language as a whole and sense the
corrcct meaning of what is read without difficulty.

A good reading comprehension, however, requires con-
siderably more knowledge of the grammatical structure of’
the language than what the student of science ordinarily
requires. This is especially true of the type of understanding
that is necded for rcading literature. In this situation, one
should be able to distinguish between the finer shades of
structural differences and should have a good knowledge
of the idiomatic expressions and the stylistic standards of the

language. Of course, one should also have a large vocabu-
lary of a varied type.

If one’s aim is to write the language also, one should
have a still better control over the native habits of speech.
For, writing is a far more difficult art than speaking, and
one’s mistakes will show up more clearly. To become an

[e]]



A New APPROACH TO LANGUAGE TEACHING

.accepted literary artist in a foreign language is indeed very
.difficult ; it marks the highest level of achievement in respect
.of the knowledge of the structure of the language. Ncedless
to say, a good writer in a foreign language may still be a bad
:speaker and may not somctimes even make himself readily
anderstood on account of his bad pronunciation and incor-
rect intonation.

In deciding on the techniques of teaching, we have thus
to know what is actually required of the student. It is a
-sheer waste of time to teach extensively about the structure
and the stylistics of the forcign language to one who wants
_Jjust to make himself understood to the native spcaker at
the lowest level of communication. Similarly, a student
who wants only a reading comprehension  of scientific
literature need not waste his time by trying to acquire the
:standard pronunciation or in translating literary or scientific
passages. Then again, the approach in the case of a student
‘who is out to master the language both in its spoken and
‘written forms will be altcgether different.

The dangers involved in trying to teach a forcign lan-
:guage without being clear about the requirements of the
student are many. The student is likely to fccl a scnse of
frustration and may even develop what may be called
language-phobia. Itis a common cxperience to hear people
say that a certain language is very difficult or it is even
frightfully queer. More often than not such remarks are
based on their disappointing experience at learning the
language the wrong way. The teachers and institutions
‘which are directly or indirectly responsible for producing
:such a feeling through their classes or text-books not only
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bring discredit to themselves but also cause waste of time
and money.

The teacher of a foreign language has thus a very
difficult job. He cannot have just one method for all types
of students. And, as we shall see in the following chapters,
the customary methods themselves have serious shortcomings.
The teacher’s task may be easier when he can PiCk and
«choose his students, but while teaching a set course in an
institution he will have to meet and solve many tough pro-
blems in order to make the course successful.



CHAPTER 1l
The Current Methods of Teaching Languages

As we have seen in the last chapter, the learners of
foreign languages may have different aims. It is necessary
to employ different methods tc fulfil these aims. If
‘we follow the same method in respect of all types of learners,
we are bound to fail in our efforts to teach a new language.
We will now proceed to examine the merits of the different
techniques that are employed in the classroom and try to

see what techniques would be appropriate for mecting
what aims.

First let us take the Grammar-grind Method. It is a
well-known fact that this was the system which was followed
in all types of formal teaching of a language until the
eighteenth century. Learning a language was completely
equated with learning its grammar which was usually pre-
sented in accordance with the Latin system. The efforts
of the reformist who attempted to introduce what came to
be called the Direct Method appeared to be succeeding for
some time but in the nineteenth century again there was a
reversion to the old method. The publications of Karl Plotz.
of Germany exerted considerable influence in this regard.
His books contained disconnected sentences and phrases
jllustrative of the grammatical rules that were being discus-
sed. And what with the Latinised grammatical rules,
paradigms and translation exercises, foreign language learn-
ing was made as uninteresting and forbidding as possible.

12
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In spite of all that has happened in the educational
field since the turn of this century, it is indeed a matter of
great surprise that the grammar-based technique is still
holding its own in the field of foreign-language teaching.
The books that present a language in this manner are
perhaps being preferred by those teachers who do not have
adequate control over the language to altempt a different
technique.

A typical grammar-oriented text-book of a language
arranges the lessons on the basis of grammatical topics.
‘The lesson begins with notes on one or two grammatical
points and gives translation exercises from the foreign
language into the native language and vice versa. Some-
where in the course of the lesson some vocabulary is also
given with meanings. For example, a typical German
grammar of this type gives in the first lesson the personal
pronouns (ich, er, sie, es, wir, Sie and sie), .the present tense
of the verb sein ‘ to be’ (bin, ist, sind) and the adverb of
mnegation nicht ‘not,” and then proceeds to give a few disjointed
forms as examples of negative and interrogative expressions
in the German language *‘(ich bin nicht¢ I am not, ’ ister ?
“is he?,” sie ist nicht °she is not,’ sind wir nicht? ‘are
we not?’, sind Sie ‘are you? * sie sind nicht ¢ they are not’).”

Next come the following exercises for translation from
German into English and from English into German.

¢ 1. bin ich nicht? 2. wir sind ; 3. ist es? 4. sie sind
nicht ; 5. ist sie nicht? 6. Sie sind. 7. we are not; 8
is she? 9. I amnot; 10. is it not ? 11. they are; 12. he is
mot ; 13. are you not? 14. I am.” After this the past tense
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of sein is given (singular war ‘was’ plural waren ¢ were *) with:
the following examples : ““ich war nicht ‘ I was not’ ; er war
nicht ¢ he was not’ ; waren Sie? °were you?’ ; waren sic
nicht? ‘were they not?” Then two translation exercises:
follow :

“Exercise I. 1. es war nicht; 2. waren wir? g. Sie
waren nicht; 4. war ich nicht? 5. sie war; 6. waren
sie? 7. washe not? 8. we werc; 9. was I not? 10. you
were ; 11, was she not? 12. they were.

‘ Exercise II. 1. Wer war hier? 2. Wo ister? g. Wir
waren cben ? 4. Sind sie nicht unten ? 5. Er war nicht dort.
6. Istesnicht hier? 7. Wo war es? 8. Waren sie nicht
unten? g. Sie waren nicht oben. 10. Wer war dort?
1. Who was upstairs? 12. Are you not there? 13. We
were here. 14. Is it not downstairs? 15. Where was she ?
16. Who is downstairs ? 17. We were not upstairs. 18, Where
are you? 19. We are here. 20. Were they not there ?»

At the end of the lesson there is a section for
conversational practice which contains the following sen~
tences. ‘1. Wo war es ? 2. Wer war hier ? 3. Istsie nicht
oben? 4. Nein, sie ist unten. 5. Es war nicht dort.
6. Wo ist es? Wer ist hier? 8. Sie war nicht dort.
9. Wo waren sie? 10. Ich war zu Hause. 11. Sind sie
heute hier. 12. Nein, sie waren gestern hier. 13. Waren
Sie gestern aus? 14. Ja, ich war hier. 15. Ist er obern,
oder unten? 16. War sie heute dort? 17. Nein, sie ist
zu Hause. 18, Wo waren Sie heute? 19. Es ist nicht
hier und nicht dort? 20. Wer war hier? 21. Wir waren
nicht dort,”

14
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The book contains an introductory note on pronun-
ciation, wherein it is claimed that if the instructions given
are borne in mind ‘ the pronunciation will be absolutely
correct. > Throughout the lessons, the pronunciation of new"
words is indicated in what is called an © imitated pronun-
ciation’ using the English values of letters and their
combinations.

The kind of book from which the above sample is taken,
represents, in fact, what has been called the Compromise:
Method, evolved by those who have felt the impact of the:
reform movements in foreign language teaching but who still
believe in the supremacy of the grammar-based approach.
The attempt to indicate pronunciation in however
unsatisfactory a manner and to give some connected sen-
tences in the section entitled ‘Conversational Practice’ are
but feeble attempts to rectify a very serious shortcoming
in the traditional grammar-based approach.

The powerful hold of the traditional Grammar-grind.
Mecthod is clearly seen in the Preface the author writes to a.
recently published elementary text-book on German. *....
........ this book contains only the prime essentials of
German grammar, and is intended for those beginning the
study of German. Its chief objectives are to identify,.
explain, and exemplify the high points of German grammar,.
and also by constant repetition in abundant reading and
translation exercises, to implant a basic vocabulary of 750
words.” Ard the lessons accordingly are arranged under
different grammatical heads such as the present tense of sein,,
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‘the present tense of haben, the declension of nouns, strong
verbs, demonstrative adjectives, irregular nouns, etc.

An elementary course of Russian °‘ designed chiefly
for adults studying Russian with a teacher,” shows a
further advance on the Compromise Method of the
‘German grammar discussed above. It contains a clear
presentation of the Russian sounds from the point of view of
modern phonetics illustrated with diagrams of the speech
organs in action. The aim of the author is to enable the
student to acquire a practical knowledge of the spoken
Janguage, and, the choice of the material, the order in which
it is arranged, the number and character of the exercises
are all directed towards the achicvement of this aim.
Each lesson deals with a definite group of language
phenomena arranged in such a way as to ensure the
.gradual mastery of the language.

While books of the above mentioned types which
base their arrangements and techniques on the gramma-
tical categories of the language are still the normal rule in
text-book writing for teaching purposes, we see also now and
then a publication which attempts to follow the so-called
Direct Method. A typical book of this kind containg
lessons which give vocabularies and conversations. The
lessons are arranged under different topics of every day
life : The Family, Food and Meals, Clothing, Transporta-
tion, In the City, At the Restaurant, About Business, A
visit to the Doctor, etc. The lessons contain grammatical
notes dealing with the points actually met with in them,
‘Translations of the foreign language material are given for

16
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the first few lessons, and then onwards the meaning of new
words and expressions alone are given. A reference grammar
and a two-way dictionary are also a normal feature of
such a text. One may cven find some line drawings by way
of illustrations of some ideas expressed in the lessons, but
they do not have much use cxcept to relieve the monotony
of the printed page. At the beginning of the book, there is
a guide to the pronunciation of the foreign language. The
emphasis of the Direct Method, thus, is on speaking the
language and learning the formal grammar as a by-product
-of the cffort to learn the spoken form.

There is indeed a great deal to commend in the Direct
Method. It recognizes the fact that language is a habit and
the natural way of learning it is by spcaking it. It makes
some necessary modifications to adjust this natural method
to the adult mind. One has the satisfaction of having
some practical knowledge of the foreign language as a result
of the study of a book prepared according to this method.

The method, however, docs not give a thorough-
going grasp of the language being learnt. The material that
one finds in the books which claim to follow this method often
consists of disconnected utterances. The development of the
material seldom has a natural sequence. What purports to
be a conversation often degenerates into a kind of soliloquy,
thereby leading to flagging of the student’s intcrest and
consequently making the study pretty dry and laborious.
For example here are a few sentences from a Direct Method
type of book: “r. Wir wohnen in cinem Vorort von
Hamburg, ungefdhr zwanzig Minuten vom Bahnhof mit

17
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dem Wagen. ‘We live in a suburb of Hamburg about
twenty minutes from the station by car.’ 2. Von diesem
Fenster aus kOnnen Sie den Schornstein und das Dach
mit den roten Ziegeln sehen. ‘ From this window you can
see the chimney and the roof with its red bricks.” 3. Wie
hiibsch sehen die weissen Mauern mit den griinen
"Fensterldden aus! Jetzt bemerke ich auch den Balkon.
¢ How pretty the whitc walls look with the green shutters.
Now I also notice the balcony.’ 4. In Deutschland
haben viele Hauser Balkons. Der Balkon ist wic ein
extra Zimmer. ¢ In Germany, many houses have balconics;.
the balcony is like an extraroom.” 5. Das Haus scheint schr
gross zu sein. ‘ The house seems to be very large .’

There is hardly any plan in the Direct Mecthod books:
in respect to introducing the structure of the forcign
language. The lessons are generally of a topical nature,
and not much attention is paid tc the structural difficulties.
of the new language.

The Direct Method in action, however, is something
very diffcrent from what it looks like in a book. In fact
the method is intended more as a technique of practical
classroom teaching than of text-book writing. Learning
a language through speaking it is the keynote of the
method. A great deal of emphasis is placed on learning
the language forms through action and with visual aids,
thereby minimising the neced for the use of another language
for the understanding of meaning. Translation of any type
is even considered by many votaries of the method as a.
hindrance to the learning of a language.

18
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It must be admitted that the Direct Method is far
superior to the Grammar-based Method. Those who learn a
foreign language through the Direct Method no doubt
acquire a much better command of it from the points of view
of speaking and comprchending it. But very often one does
not get a really good grasp of the grammar of the
language, cspecially from the examination point of view.
But, again, it must be admitted that much depends on the
teacher. It may be true that when one lcarns from a
self-instructor by this method one may not have the
opportunity of getting a sufficient familiarity with the
rules of grammar. But then one has to choose between a
practical speaking knowledge and a thcoretical understand-
ing of the grammatical structurc of a language. It is hardly
necessary to state that a speaking and comprehending
knowledge of the actual utterances of the language is far
superior to a passive understanding of it from the gramma-
tical angle.

An improved variety of the Direct Method is known as
the Structural Mcthod (or Approach). This method was
the result of the rescarches conducted by the University
of London’s Institute of Education and the language
specialists of the British Council. A TUNESCO-sponsored
Seminar on ‘ The contribution of the Teaching of Modern
languages towards education for living in a world Com-
munity > held in Ceylon in 1953 was responsible for giving
a final shape to it. The Seminar agrced on the following
principles of language tcaching :(—

1. The approach should be primarily oral..
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2. Active methods of tcaching should be used as far as
possible.

3. The greatest possible use of the foreign languages
should be made in the classroom.

4. The difficulties of the foreign tongue in the matter
of pronunciation, vocabulary and grammar should be
carcfully graded for presentation.

5. The teaching of a language should be considered
more as the imparting of a skill than as the provision of
information about the forms of the language.

The Structural Method secks to present the teaching
material on the basis of the different points in the structure
of the language being taught. In this respect the method
is indeed an improvement over the Direct Method. An
attempt is made to grade the structural features, and the
entire course is designed to give a working command of
the foreign language at thc end of the whole course. Each
structural cssential embodies a grammatical peint, and in
this sense the method combines the quality of the Grammar-
based Method with the reformist character of the Dircct
Method.

Teaching in accordance with the Structural Method
places great reliance on the systematic drilling of the
material. It is recognised that the correct use of language is

. O
the result of forming patterns of habit. Drilling in the
graded structures is done through substituion techniques and
oral work.

In its fundamental features, however, the Structural
Mecthod is a method of preparing text-book material
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rather than a techniquc of teaching. Both in its outlook
and assumptions the technique remains the Direct Method.

Considerable work on the teaching of English as a foreign
language has been done by the so-called structuralists.
They maintain that we should concentrate on what is
called Essential English at the beginning stage. Research
has revealed that there are about 275 language patterns
which form this Essential English. Each onec of these
patterns embodics an important grammatical point.

The writings of H. E. Palmer and F. C. French in
England and those of C. C. Frics and Henry Lce Smith, Jr.
in America have contributed a great deal to the development
of the structural approach.

Dr. Michael West, an Englishman who was connected
with English teaching in India, popularised some cof his
ideas of teaching a forcign language through his writings and
the Readers hc prepared have come to be known as
Dr. West’s Method. He believed that one should have a
passive knowledge of a language before attempting to
speak it. He says ‘“ Reading ability can actually be ac-
quired at the initial stage in the study of a foreign language
without preliminary work in speech and writing.” He
prepared a scries of Readers containing reading matter
with a controlled vocabulary. The vocabulary is made as
small as possible and new words are distributed evenly in
the lessons to facilitate reading with understanding. A
new word is used a number of times in order to make the
reader fully familiar with it. The lessons do not follow any
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clearly defined grammatical plan. Further, he allows the use
of the mother tonguec for explaining meanings.

It will be seen from the above account that the method
adopted by West is radically different from all the pre-
vious methods. In fact from the point of the psychology
of learning in general and language learning in particular
it is the most retrograde step imaginable. West has been
responsible for making confusion worse confounded in
the field of foreign language teaching. Fortunately enough
his influence has not extended much outside India.

It may be observed in passing that the influence that West
exerted on the teaching of English in India has been res-
ponsible for the lowering of the standard of achicvement
of the Indian student in learning English. He came into
the scene when the Direct Method approach had started
making itself fclt on Indian language teachers, and by virtue
of his belief that what Indians needed was mainly a passive
knowledge of English, he set to work preparing a new series
of text-books, which, while they were none too different
in their outlook from the previous grammar-based texts,
were devoid of the high standard of the latter. Obviously,
it was his emphasis on controlled vocabulary which was
responsible for the undeserved popularity that his method
a chieved.

The contributions that modern linguistic science has
made to a reorientation of the teaching and learning of
foreign languages is noteworthy. Linguistics teaches us
that a language is a well-integrated system and thatone
should approach the study of language with this fact
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<onstantly in mind. A language, in other words, cannot be
learned piecemeal as a collection of words or unrelated
atterances. An understanding of the sub-systems of phonetics,
phonemics, morphemics, syntax and semantics peculiar
to the system of any language is very important to all
-effective learning.

Each language has an individuality all its own, and
therefore, it is very important to begin the study of a new
language with a clean slate without carrying over the
linguistic habits characteristic of one’s own language or the
languages that the learner has already mastered thoroughly.
If we allow ourselves to be influenced by the structure of
the mother tongue or some other language while learning
a foreign language we are sure to end up in failure, which
may be either partial or complete, depending on the extent
of the influence. Linguists insist that the fundamental <
.order of learning is listening, speaking, reading and writing.
Listening gives one the power of comprehension and
speaking gives the actual command of the language.
Reading and writing are only the outcome of the mastery
-of the traditional written symbolisation of the vocal symbols.

There is no short-cut to language learning. Imitaticn
and constant repetition constitute the secret of all successful
dearning of a language so as to achieve native-like control.
The more one learns the characteristic utterances with the
native’s pronunciation and intonation the better. And
no language can really be mastered without using it
constantly.
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Linguists have a technique called the Informant
Method for lecarning a new language. A native spcaker is.
used to supply samples of the language as it is actually
spoken, and the linguist analyses the material thus gathered
and ‘gets at the basic structure of the language. He imi-
tates the pronunciation of the informant as perfectly as he
can and also tries to gain practice in he vocal use of the
language by conversing with the informant. If the lan-
guage being learnt has no writing system, the linguist also-
tries to establish a convention of writing in keeping with the
phonemic system of the language.

The classroom adaptation of the above technique as it
was successfully tried out in meeting the needs of the U.S.
Army during the Second World War has the following
features. The course is conducted by a Iinguistically trained.
instructor with the help of a native speaker as informant.
The instructor prepares the lessons which begin with simple-
words and phrases which may be used in actual situations.
such as greetings, means of introducing oneself to strangers,,
asking for things and directions, etc. Successive lessons are
built around topics of everyday interest such as meeting;
people, the weather, renting a room in a hotel, eating at a..
restaurant, sight-seeing, shopping and so on. The linguistic
contexts also take into account the cultural situation of the-
people speaking the language. As far as possible the dialogue
form is used for presenting the material in the text, and the
new vocabulary is introduced in meaningfully related
groups. Grammatical explanations are introduced as and

- when required in order to enable the student to understand.
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the structure of the material which has been studied. The:
text-book materials are written in a phonemic alphabet, and.
the traditional orthography of the language is used if at
all in later sections of the book. In the actual classroom
work, the informant is the one who provides the drill and.
the practice in listening as well in the practical use of the
language, the instructor primarily guiding the study by
assisting the students in understanding grammatical points.
and pointing out errors in pronunciation.

The method sketched above is a vast improvement in.
the Direct Method techniques. Not only are the utterances.
of the foreign language learned directly from the native
spcaker, but the phonetic and grammatical explanations are-
sought to be given in a thoroughly scientific and systematic
manner. No wonder, therctore, that the method which has-
comc to be known as the Army method in the United States.
has proved to be a great success.

Lately, technical aids such as the gramophone, the tape-
recorder and motion picture films are being used in.
language teaching. Properly used, they are indeed an
immense help in teaching pronunciation and in providing
material for listening comprehension. Motion pictures also-
may be used for providing an ethnolinguistic background for-
understanding the lingustic expressions in their cultural
contexts.
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CHAPTER IV
“The Context Method

It is clear from the review of language teaching methods
in the last chapter that there is a great deal to be desired in
the techniques followed by the majority of foreign language
teachers. Even the so-called Army Method which is being
followed by many U.S. Universitics and Governmental
‘Organisations is by no means a completely satisfactory
method. As we have already seen, it is nothing but the
linguist’s adaptation of the much publicised Direct Method
with emphasis on drill and systematic grammatical cxplana-
tions based on the material actually taught. In fact, the only
really unique feature of the Army Method is using a native
informant from whom the linguist-instructor can get
authentic samples of the language being taught.

The problem, therefore, of making language learning
-easy, effective and logical still remains. In this and the
subsequent chapters we shall examine this problem and try
to suggest a solution. It may, however, be stated at the
-outset that what follows are only some suggestions for tackling
this burning problem from a new angle. The author
-does not claim that they would work in all situations or

that there may not be better ways of achieving the language
teacher’s objective.

One basic fact about the nature of language should
.always be kept in mind while approaching the problem of
teaching a new language. It is this: language is the product
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of context and without the appropriatec context there can
mnever be any language in its true scnse. No one says
anything unless he is motivated to articulate. A little re-
flection would show that even thinking and perception are
the result of linguistic activity that goes on in our minds
as a result of the existence of relevant context.

Context may be physical or mental. The physical
context consists of the environment which produces all
manner of physical experiences. The objects that we see
around us and the persons we come into contact with, the
sounds that we hear, the scnsations of touch and smell,
all provide us with an almost infinite variety of contexts of
the physical type which awaken the act of speech. The
speech of another person or our own thinking, imagination
or emotions causc the mental context for language to come
into play.

What is the true nature of language? Is it, in its
ultimate analysis, the process of becoming conscious of
something ? Are language and consciousness one and the
same thing or different? Such questions of a psychological
nature are indeed of considerable interest for the linguistic
scientist but they need not delay us in our attempt to devise
the most effective way of acquiring a new language. At
the practical level of using language as a vehicle of commu-~
nication we need not bother ourselves much about its
psychological aspects.

However, it is necessary to take into account the psy-
chological character of language learning if we are to suc-
ceed in our efforts at learning.
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The mind becomes activated only by a context, and
therefore, itisimperative to provide onc if learning is to become
real and effective. Any attempt to teach a language with~
out providing the appropriate contexts for the understand-
ing of the speech signals is bound to fail. For themind can
grasp a thing cnly when it is alerted to become aware of it;.
and it is the context which stimulates the mind.

The first requirement of the materials for teaching 2
foreign language is thus the building up of a proper context
for every form and expression in them. The words and
constructions would thereby become meaningful. The
more intensely meaningful they can be made the easicr
they can be understood and assimilated.

Two kinds of contexts are possible for language learn-
ing: (1) actual environments which call for expression (these
may be simulated in the classroom with models or pictures) ;
(2) the context provided by an utterance frame or the known
words and constructions in a sentence. The first kind is
concrete and is readily perceived while the sccond necds.
abstract reasoning to visualise it. Even a little child
makes use of both these types of contexts to pick up the lan-
guage of its home, although to begin with, of course, the:
concrete type of context alone would be meaningful.

The problem, then, is of providing the right type of
context for language materials cither in the classroom or in
a text-book. Any teaching in the classroom situation or
presentation of materials in written form which does not.
take note of the fact of context is bound to be unproductive.
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All failure in language learning can, in fact, be traced to
this one factor of lack of appropriate context.

We will first consider the concrete type of context.
‘When one is learning the foreign language by visiting the area
where it is spoken, it becomes casy to get around and find
plenty of real situations for learning a great deal of the
Structure and vocabulary of the language. By hearing the
language being used by the speakers around him, he would
indeed get the best possible training in its natural pro-
nunciation and intonational features. Everything is fairly
«asily grasped (provided, of course, one is willing to listen to
the native spcakers and to imitate their habits of speech),
and the learning becomes meaningful and purposeful.

The question that language teachers are confronted
with is how to make language learning in the classroom at
least somewhat similar to the natural situation described
above. The only way to doso is to simulate the situation
as much as possible. The problem then really boils down to
two requirements : (1) providing a concrete environment ;
(2) providing of opportunity to hear the forcign language
spoken in a natural manner. We will here examine these
two aspects in some dctail.

The environment can be simulated by means of
pictures and models. There are, of course, severec limita-
tions to the use of illustrations. A great many utterances
.cannot be illustrated with pictures which will give a visual
representation of their meaning. For example let us take the
following German conversation :

‘“ Guten Tag, Herr Smith, wie geht es Ihnen ?
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“Danke, es geht mir gut ; und Ihnen, Frau Miller ?
Ich fiihle mich sehr wohl, danke.

Wie geht es Threm Gatten ?

Nicht so gut. Er fiihlt sich so allein in Berlin.

Das ist sehr natiirlich.”

All that can be done with this material is to show’
the figures of a man and a woman greeting each other
with smiling countenances. But that would make a tre-
mendous difference in a lesson which contains these
sentences ; it will provide somc vivid idea of the context
in which these sentences are uttered. We suggest that for
every single group of ideas as in the material just presented.
there should be a suitable illustration. That would bring
to life as it were the utterances which would otherwise be
totally devoid of realism and conscquently will not have
the power to imprint themselves on the mind of thc
learner.

A necessary concomitant of the technique of illustration
of foreign language lessons described above is that they
should contain matter which would fall into several parts of
a connccted type. Whether the matter be dialogue, des-
cription, or narration, it should be presented in connected
sequences, cach sequence being capable of being illus-
trated.

It is customary to illustrate the lessons in a language
primer for children, and we remember how cagerly we
studied the pictures when we were children and how mean-
ingful a lesson becamc if it had been properly illustrated.
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As a matter of fact, most of the illustrations in children’s.
books are half-hearted to say the least; they are seldom
liberal or imaginative enough to make the lesson fully ailve:
and interesting. Herec is a typical lesson from such a.
book:

““Amy is Grandma’s pet. She has come to see her and.
to help with her work. Some of it is too hard for a wee
girl, but she can wind wool for dear Grandma, who loves.
to knit.

My wool is in a bad knot, Amy’ said Grandma.
¢ Kitty has been at it again.” Amy does not say a word
but she works hard and at last she has undone the knot.
After that she knelt down, and took the wool from kitty,
who was playing with it again.

“Thereis a knock at the door. Amy knows who it is.
It is Dad to see Grandma and take Amy home to Mama.
‘Ta-ta Grandma,’ says Amy.”

There is one picture to illustrate this lesson. It shows
the Grandma sitting on a chair cngaged in knitting, Amy
is winding the wool while the kitten is trying to catch the:
thread. There is a fireplace with a kettle over it which is
perhaps intended to show that Grandma is sitting in the
kitchen. The picture thus illustrates the idea contained
in the first paragraph only. A little reflection will show
how useful three or four more pictures would be to create
appropriate contexts for the other points in the lesson : kitty
playing with the wool ; Amy kneeling down to untie the
knot ; dad knocking at the door ; and, Amy saying ta-ta
to Grandma as she leaves her house. A child gets to know
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the meaning of linguistic expressions primarily from con-
text, and pictures are intended to visualise the real situations.
‘Translations or explanations, however good they may be,
.are but poor substitutes for pictures. What the child act-
ually does is to conjure up pictures as a result of the verbal
descriptions given by the teacher, even as an adult does.
.And we know how hazy, ineffective and possibly cven alto-
.gether wrong such pictures are as conjured up Dby
adults. The mind always imagines an unknown thing as
being similar to some known thing. The child’s mind is
mo exception to this rule. Therefore, it is but proper to
have as many pictures as possible to illustrate a language
lesson so that the learner may be enabled to get the right
sense by understanding the context.

It is true that too many drawings and illustrations
‘would be expensive from the commercial point of view
-and that the teacher may be able to give the meaning of
many expressions by acting them. But the question is how
many teachers are endowed with the imagination and
resourcefulness to do so. The tendency of the average
teacher of language is to try to finish his work by giving
verbal explanations or translations. Even when illustra-
tions are provided the chances are that the teacher may
not bother to use them. So it is doubly necessary to
illustrate a language lesson profusely. The learner, whe-
ther he be a child or an adult, will invariably be influ-
enced by them as he reads the lesson and will benefit from
them immensely. Tt is hetter to make a language text-book

expensive and good rather than making it cheap and poor.

32



Tue CoNTEXT METHOD

It will be a good idea to print illustrated lessons on
large sheets of paper using one sheet for not more than two
illustrations, with the concerned sentences printed at the
bottom of the appropriate illustration. The pictures can
be exhibited on the classroom walls when the lesson is in
brogress so that the teacher may snsure the maximum use
«of the illustrations to build up the context.

An example of the productive use of the context pro-
vided by a picture may be cited with reference to the
Ppicture given in the lesson on Amy dcscribed above. The
teacher may ask the six-year-old pupil forwhom the lesson
is intended questions like the following: Is this grand-
another or grandfather? The intelligent pupil will take
a good look at'the picture and say grandmother. She
may not already know what grandmother means but she
knows the word mother and the word father, and guesses that
grandmother must have something to do with mother and
not father. The teacher may say ‘“ No thisis grandfather,”
and the pupil will at once say, ‘‘No, this is grand-
another.” The teacher may say, °“Well, I think this is
grandfather, >’ and the pupil will retort, ‘I think this is grend-
mother. > Then the teacher may say, ‘I am not so sure; I
think this is grandfather.””> The child who is by this time
amused at the teacher’s wrong identification will say em-
phatically, ““I am sure this is grandmother.”> The teacher
may then ask, ‘“Why do you think this is grandmother
and not grandfather,”> and the child will almost certainly
tell you that she identified grandmother by means of her
dress.
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The above-mentioned discussion actually took place
between the author and his little daughter, and as a result
of the discussion which lasted for over fifteen minutes the
child had not only learned the meaning of grandmother
and given ample evidence of her intelligent usc of the
picture, but she had also learned two new phrases, namely,
I think and I am sure. The learning of these new phrases.
may have been temporary, but then all learning is tempo-
rary until it is made permanent by constant use. A great.
many matters of intcrest to the pupil can be found in any
picture, and the resourceful teacher can create an amazing:
number of live contexts for new expressions and utter-
ances.

The picture-discussion which introduced the expres-
sions I think and I am sure reported above illustrates also g
very important principle in the Context Method when
pictures or objects are not used. The verbal context.
makes a new word or expression meaningful even to a child,
When I said, ‘I think this is grandfather, » my daughter
automatically guessed at the meaning of I think although she
had not come across this expression in any lesson before.
But when I said, “I amsure this is grandfather,” she had
some difficulty in understanding the meaning of I am sure,,
and she asked me what it meant. But I did not transiate
it ; instead I went on repeating the phrase with the appra.
priate intonation and gesture, and she at once guessed the
meaning, and began to use the phrase herself in a correct
manner. Verbal contexts of this type play an extremely
important part in all language learning in childhood, and
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in teaching a foreign language this principle should be
constantly kept in mind and properly exploited.

Let us take an example from a German lesson intended
for adults by way of another illustration of the vital role
that verbal context plays. Suppose the lcarner knows the
mcaning of all the words in the following sentence except
those which are italicised : ““ Wir wohnen in einem Vorort
von Hamburg, ungeféhr zwanzig Minuten vom Bahnhof
mit dem Wagen.” There should be no difficulty in guessing
at the meaning of these words. In fact, this is the daily
experience of one who is handling a foreign language ;
he keeps on learning new words, expressions and construc-
tions from the context in which they occur.

In constructing lessons in a foreign language, great carc
should be taksn to ensure proper verbal context. The prin-
ciples of controlled vocabulary, introducing only a limited
number of new items in a single lesson, is no doubt a
contribution in this direction. But it is not enough if the
new words and cxpressions are just thrown into a lesson in
any way. The linguistic antccedents and consequences of
each new sentence must be carcfully weighed. The new
material should, in fact, merge into the old familiar material
in an imperceptible manner.

Proper verbal context implies that there is some kind
of connection and sequence in the sentences. The new
words and phrases should be the most appropriate in their
places and should be so sandwiched in the sentences that
their meaning is more than half clear from what comes
before and after. Taisis a point which seems to get little or
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no attention from text-book makers. It is not recognized
that children have as much sense of sequence as adults
and that children’s books should not contain just any kind
of sample of the language being taught but a sample which
has logic and context.

Here are some sentences from a children’s book, which
do not take logic and context into account. ‘Do you see
his boots? They had loops on them. One is lost. One
boot hangs on a peg by the roof of the shed. It was in
Eric’s bedroom. The broom is in the shed too. It is a
thick broom. To get the boot Eric has to stand up on a
stool. Here is the stocl too.”” There is a picture which
illustrates the material fairly well. But no attention has
been paid to context or connection between the sentences.
One fails to understand why the sentence One is lost should
follow They had loops on them. And then come the discon-
nected Ssentences: It is a thick broom. To get the boot
Eric has to stand up on a stool.” There will be some
sequence if the sentences are rcarranged. And regard for
context would demand an entire rewriting of the material,
dropping the sentences about loops and broom. The pur-
pose of the book is to teach the vowel sounds as stated in an
introductory note addressed to the teacher. This reveals
the sort of considerations that text-bock makers have for
pr?dlfcmg such books without any regard for the scientific
principles of language teaching.
ing “',Il‘ll;z;'le 3:;: t(l:n'cc fumli\imen:;a.l features of language learn.
(1) language is aorsltimf lc.tg? .takcs note of. -They ar.c :
linguistic f;rms C ct of habiss; (2) the meanings which

ome to have for the learner are the result of

36



Tue CoNTEXT METHOD

the recurrent correspondence between acts of speech and
the behavioural antecedents and consequences in which he
participates; (3) thc structure of language is learned by
observing the rccurrent partials at all levels of linguistic
structure. We shall briefly examine the implications of each
one of these features.

1. Language is a set of habils.—A language being a
system of arbitrary vocal symbols, there is nothing logical
about its phonemic and morphemic forms. Equally arbi-
trary is the arrangement in which these forms occur. But
in spite of its intrinsically arbitrary nature, cvery language
is a well-organised system, which is analysable into the sub-
systems of phonetics, phonemics, morphcmics, morpho-
phonemics, syntax and semantics. The entire system is in
fact a habit. Any one lcarning the languagc ecither as a
child or as an adult has to acquirc the conventional habits
which go to make up the different sub-systems of the
language and adhere te them in a more or less rigid
manner. ‘

Any attempt to break away from the habits peculiar to
a language will result in loss of mutual intelligibility. Every
spcaker of a language, thercfore, tries to conform to the
linguistic norms of the community in which he lives. The
new aspirant to the membership of the linguistic community
has perforce to acquire these habits by constant practice.

It is only through adequate interest, however, that
habits are easily acquired. In language teaching, therefore,
it is a tremendous advantage if one is able to create
adequate interest in the acquisition of the linguistic forms.
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The easiest and most effective way of arousing the interest
of a learner is by creating appropriate contexts for the
use of the language.

Many text-book makers scem to believe that by re-
peating a word or a pattern several times in the course of
a lesson or a series of lessons, it would be well fixed on the
mind of the learner and that he would get full control
over it. But a mere mechanical repetition will fail to
achieve the desired result. On the other hand, repetition in
a live context will seldom fail to form a permanent habit.

2. Linguistic meaning is a matter of experience.—The
connection between the sound combinations and their
sense in a language is entirely arbitrary. The child learns
meaning as a result of his actual expericnce of the situation
which calls for a particular utterance and the sort of
reaction he meets with for a specific act of specch. In
other words, he learns language entirely in context.

The tendency of the adult is to resort to translation in
learning a new language if he can ask somebody who knows
his own language as well as the language being lecarnt.
This leads to all manner of complications. Most words
have more than one meaning, and some of them several.
For example, such simple words of English like se¢ and
run have several meaningg, and even at the most clementary
level, one meets with different usages for them. A learner
who has understood the meaning of see in the sense of ** to
perceive something through the eyes” will have to learn a
New meaning for the word when he comes across usages
like 2 Ty them and you will sce which is the best. Please see to it
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i/z.at it is done quickly. I will see you tomorrow and so on.
Similarly, for run he will have to acquire new meanings like
“‘to function as a watch or motor, to contend for a public
office, to discharge a fluid, to occur or recur in a specified
‘quality, act or instance of running, distance run, the general
‘or usual type, a ravelled streak in cloth (as in stockings),
a pressing demand, >’ etc. It is obvious that merely by
being told that a word can have such and such different
Ineanings one cannot really grasp them ; onc has to put
'-tl.lem into context and to experience them either in a real or
‘Vicarious manner.

Another serious difficulty involved in translation is
illustrated by the English words house and home. Both can
be translated into an Indian language like Tamil or Hindi
-only with one word (sidu in Tamil and ghar in Hindi).
The difference in meaning to the English speaker can be
brought out only by experiencing the meanings of the two
in their appropriate contexts.

There should, however, be no taboo on translation in
learning a foreign language. It is natural even for a child
to try to understand the meanings of the words and expres-
sions of a new language through the one he already knows.
For the function of language is creating understanding, and
-one automatically uses it to understand the forms of a new
language as he would use it to understand the physical
Phenomena around him. The question ‘““What does this
mean?”’ is, therefore, perfectly natural while one is learning a
foreign language. But since the forms of two languages are
seldom commensurate and since the purpose in acauliring
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a new language is to make use of it, it is but proper to try
and use it right from the outset of the learning process.

Both the text-book maker and the teacher can make
important contributions to providing the necessary cxperi-
ences with regard to the meanings of linguistic forms. The
text-book of course has to depend on verbal context and
pictures. The teacher can give a large number of examples.
of the usages he is teaching, dramatising them as far as
possible. Ultimately, of course, it is the learnrer who has to
get the feel of the meanings by using the linguistic forms
in practical situations.

3. Structure of a language is learned by observing recurring
partials.—Learning the structure of a language is primarily
learning the regularitics in the features which go to make up:
its design. A language is a system, and it becomes a.
functional instrument possessing a high degree of precision.
only because of the regularities in its characteristics. It is
thus possible to reduce the observable relationships of the
innumerable forms in a language into a few general
Statements. This constitutes the grammatical core of the:
language, consisting of statements on its phonology,
morphology, morphophonemics and syntax.

But the grammar itself is to be learned not by learning
the general statements or *rules” by rote. One has to.
master linguistic structure by observing the features which
enable the grammarian to formulate them. In other
words, every learner has to function as a grammarian for
himself,
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Two processes arc involved in unravelling the
structure of a language : looking for contrasts and taking
note of recurring partials. The phonemic system is unders-
tood on the basis of the contrasts found in the network
of sounds. All the sounds which do not show contrast are
grouped together ard called allophones of the phoneme
concerned.  Similarly, the smallest meaningful units of”
language are recognised by observing which parts of an
utterance recur with the same meaning in other utterances.
When these units contrast in meaning they are considered.
as different morphemes. The units which do not contrast
in meaning constitute a single morpheme. Morphological
and syntactic constructions are the next two units which
have bearing on the grammatical structure of a language
and these too are recognised on the basis of their
Irccurrence and contrasts.

Everyone ~of the above mentioned aspects of the
Structure of a language has to be properly exhibited in
context, and the example has to be repeated a few times in.
2 manner designed to impress it on the mind of the learner.

When one reads or listens to material which is prepared
according to this principle, he will automatically get a grasp:
of the structure of the language concerned, and learning
would become easy and effective.

"The best way of learning a foreign language, as we have
already stated, is by living among the native speakers. This
way one hears the linguistic forms in their proper context,
and they become thoroughly meaningful. Butas this cannot
be done by most students, the next best thing to do is to.
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use informants in a classroom situation. The American
technique of using a single informant, the linguist-teacher
.and the informant working together is not a satisfactory one.
‘The rituation often becomes highly artificial for one to get a
true sample of the language, when the informant and the
linguist together face the class. Apart from the dual
-control of the class resulting therefrom, there may also be
conflicts of views between the linguist and the informant with
tegard to the structure of the language and the samples to be
given.

The solution seems to be to use two informant-
teachers, both of them having some training in linguistics.
"They would prepare the lessons and also provide the class
‘with live samples of the language by speaking between them-
selves in the language they are teaching. In learning a
language, there is nothing which is so important as listening
to the language in use between two native speakers. The
interest and the potential linguistic faculties of the learner
are stimulated to a high degree on hearing the language
being spoken.

The technique that is being recommended here is based
-on the natural situation that exists when one learns a new
language by living among the native speakers. One would
begin by understanding short utterances consisting of two
-or three words and by learning the meaning of individual
‘words and morphemes by observing the contexts in which
they are used. Simultaneously onc would also acquire the
phonetics and the intonational patterns of the language by
‘watching the native speakers in the act of speaking. Phonemic
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and morphemic analysis would go on unconsciously as one is
engaged in learning the linguistic forms. All these processes
could be induced to some extent in the classroom with two
linguist-informants handling the class. The first few lessons
‘would consist of short utterances designed to give a grasp of
the structure and the basic vocabulary of the language.
"These would be rcad out and dramatised by the whole class
with the teachers taking an active part in the recitation. The
teachers would also use the material of the utterances in
different combinations, adding more material while simulating
the natural situation by speaking between themselves.

The lessons at the second stage may be arranged ac-
cording to topics such as convcrsation in a post-ofﬁcc, in a
restaurant, and so on. These will provide good material for
<crcating a proper linguistic atmosphere in the class. Again,
much will depend on the way in which the two informant-
teachers handling the class make usc of the material.

The aim of a foreign language class should be to
make use of the language as much as possible. The advan-
tage in having two informant-teachers is that they will
naturally have a tendency to speak in their own language
which will provide the students with an opportunity to listen
to the natural and spontaneous conversation in the language.
‘Only by this means can one get a proper perspective for
understanding the basic facts about the language.

In the single informant type of class, efforts are usually
made for the informant and the students to speak with each
other in the language that is being taught. While this train-

ing has its use, it ignores a fundamental principle of
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language learning. Observation of the language is as much
necessary as its use; in fact, observation has to precede
use. This is how a child learns his mother tongue as well
as the subsequent languages he acquires during childhood
from his playmates. The use of two informant-teachers
would to some extert supply this requirement in the
classroom.

Then, again, there is the psychological consideration to
be taken note of. When the informant and the student are
conversing with each other, the student’s attention is at least
in part distracted by the subject of the conversation. The
effort to formulate sentences in the foreign language in order
to play his role in the conversation puts considerable
strain on the beginning student’s mind, with the result that
he is not able to give sufficient attention to the linguistic
characteristics of the teacher’s speech. On the contrary, if he
were listening to two native speakers he would be able to
follow them much better.

To sum up, the Context Method of language teaching is
marked by the following features :—

(1) It takes note of the fact that language exists only
In context and that the creation of appropriate contexts is.
an imperative need in all effective foreign language teaching.

(2) Both physical and verbal contexts are used in a
judicious manner in order to achieve the best results.

(3) The Context Method sceks to provide an oppor-
tunity to observe the characteristic features of the foreign
language in the classroom.

44



Tue CoNTEXT METHOD

(4) Plenty of new material is provided by the teachers
swhich will be readily understood by the students as they

are based on the material already lecarnt and are put into
proper context.

(5) Use of the foreign language in natural situations
created in the classroom.
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CHAPTER V
Differential Grammar

When a child learns his first language, he is engaged.
in tackling an extremely complicated problem without any
previous experience. He has no idea of the values of speech-
sounds and their combinations, no conception of the rules
that languages follow in building up morphological and
syntactic constructions, and no sense of meanings which
linguistic forms are intended to express. He has to feel
his way through the welter of sounds that he hears when the
individuals around him speak, and to work out a practically
useful analysis of the language that they are using. Ttis
indeed nothing short of a marvel that he does this in the
incredibly short period of three or four years and acquires a.
perfzct control of his mother tongue by his fourth or fifth
year.

The learning of all subsequent languages is an altogether
different proposition. It proceeds from the basis provided
by the experience acquired in learnin g the mother tongue.
Consciously or unconsciously the structure and semantics of
the mother tongue influence him at every stage of his
efforts to learn a new language.

It is very important to understand the nature and
extent of this influence of the mother tongue in teachine
a child a new language. The carry-over from the mothe\:
tong ie in the process of acquiring a new set of speech
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habits is largely an automatic process. It is the business.
of the teacher to decide what features may be carried over
and what may not.

Observations cf children learning new languages show
that the carry-over is maximum in regard to phonetics.
and least in respect of scmantics. There is some in the
fields of phonemics and grammar, the latter being less:
susceptible to the influences of the earlier language. Practical
difficulties of communication tend to correct these influences.
But the phonetic habits are very tenacious even in a child
and need conscious efforts to change.

In regard to older children and adults the same pattern
is to be seen with one difference. There is considerable
influence of the syntactic habits of the mother-tongue or
the base language (sse below for a discussion of this term).
In general, the influence of the phonetics, phonemics and.
grammar of the mother-tongue (or base language) are far
more pronounced, and it is particularly difficult to learn new
habits of accent and intonation.

When one lecarns a new language, whether the learner
be a child or an adult, it is not always the mother tongue
which influences him ; it is the language which is closest to
the foreign language among the languages known to the
learner. This fact does not seem to have been recognised so
far by foreign language teachers. We may call this language
from which there is the immediate carry-over to the new
language by the term base language.
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For example, whzn a Hindi speaker who knows English
«quite well scts out to learn German, it is not his Hindi
background that he brings to bear on German but his know-
ledge of English. His English is of course most likely to have
been greatly influenced by his mother tongue, Hindi. But
his base language for learning German will be English and
not Hindi, and the immediate carry-over features are
those of his variety of Hindi-influenced English. On the
other hand, if he is learning Bengali,. his base language will
be Hindi and not English because the former bears a closer
resemblance to Bengali than the latter.

The importance of the base language in getting a
grip of the target language will be clear when we consider
the place that translation plays in thc process of learning a
new language (which we term here the target language).
However much we may condemn the translation method
and try to avoid it, we have to recognize the fact that a new
language is understood only in terms of the one which one
already knows well enough except, of course, in the case
of babies who have yet to learn their first language. The
merits and demerits of the translation system in language
learning is an altogether different issue. Psychological
studies regarding the role that translation plays in language
learning are sadly lacking, but it is an everyday experience
of those who attempt to learn a new language and especially
of these who are engaged in teaching a foreign language to
little children that therc is a definite and absolutely un-
avoidable part in the process for an intermediary language.
This intermediary language constitutes the base language,
and, as we have stated above, it may be the mother tongue
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or some other language over which the lcarner has good
control.,

When the target language is utterly dissimilar to the
language or languages already known to the learner, there
is hardly any reference to the known language in under-
standing the new language except in regard to meaning.
In such a situation we do not have to talk in terms of a
base language.

The concept of the base language is very important
in foreign language teaching. An analysic of the base
language and the target language so as to show up their
similarities and differences can be of great assistance in
preparing the lessons in the new language, a fact which has
already been recognised by linguistic scientists.

An important point with regard to the exact practical
usefulness of such comparison of linguistic structurcs has,
however, not received sufficient emphasis so far. In
language learning, there is always automatic transfer of
the features of the base language to the target language.
"The common features of the two languages, therefore,
need no special attention. What is needed is concentra-
tion on the differences between the two structures. In
other words, we should work out a differential grammar,
and prepare the lessons in the target language in a manner
which will give the learner sufficient practice in the new
linguistic patterns.

Let us consider a few examples by way of illustration
of base language and differential grammar. When a speaker
of the Dravidian language Tamil, who knows Malayalam,
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Hindi, Marathi and English quite well, sets out to learm
Bengali, he would find thatthe new language is nearest to:
Malayalam in its grammatical structure. Malayalam,
therefore, constitutes the base language for his under-
standing of Bengali and not any one of the other languages,.
whatever may be his degree of competence in them.
English is entirely out of the picture as an intervening:
language when one proceeds to the study of one Indian
language after having acquired a sound knowledge of
another since the Indian languages have much more in
common with one another than with English. Again, in
the particular situaticn we are considering here, Hindi and
Marathi with their system of grammatical gender and
verbal terminations based on it, and Tamil with its.
characteristic three-gender system and personal termination
for verbs, are automatically sensed to be farther apart from

Bengali than Malayalam which has no such terminations.
for its verbs.

"The problem, then, is finding out the differences between
Bengali and Malayalam so that the new linguistic patterns
may be learnt and a proper correlation be made with the
new and the old patterns. The similarities need no parti-
cular attention ; they will be automatically understood when
they are presented along with the differences in the lessons.

Let us now apply this principle to the following Bengali
material ¢

dui pathik o bhiluk

“d.ui bandhute miliya pathe bhraman karitechila. daiba-
yoge s€1 samay, tathay ek bhiluk upasthit haila. bandhudiger
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““madhye ek vyakti bhiluk dekhiy3, atiSay bhay payiya, nikat-
avartti vrkse drohan karila ; kintu bandhur ki da$a ghatila,
taha ek baro bhibila nd. dvitlya vyakti ar konao upay na
dekhiya, ekaki bhiluker sange yuddha kara asidhya
bhabiya, mrtavat bhiitale padiya rahila. karan se piirbbe
suniyachila, bhdluk ma:d manus chOy na.

‘‘bhaluk asiya, tahir nak, kan, mukh, cockh o biiker
pariksi karila evam tihike mrt stir kariyd caliyd gela.
bhiluk caliyi gelc par, pratham vyakti vrksa haite
nimiya, bandhur nikat giyd jigfiasila, bhdi, bhaluk tomay
ki baliya gela. ami dekhilam, se toma@y kan€ kache anek-
ksan mukh rakhiyachila.

““dvitiya vyakti balila, bhiluk 2may ei katha baliya gela,
je bandhu bipader samay pheliya pdldy ar kakhano tdhay
sahit alap karibe na.”

Malayalam translation of the above

rantu snéhitanmir oru valiyilkiiti pOvukayayiruririu,
nirbhiagya vadil, 4 samayattu avite oru karati vardu.
snéhitanmaril oral karatiyckkantu bhayappettu _a{-“.‘ttu”a
oru marattil kayariyiruidu ; pakse ayal tanre sn€hitannu

efitu sambhavikkumeridiu alociccaté illa. rantamattévan
vére valiyodrium kanattatukontum, OIT akku  kar atlye
= cattatupOle

etirkkurifiatu asidhyamerifiu karutiyatukor,l}u{nt, A
bhiimiyil vinukitariiu. karanam, aya% k?t'tlt.ul.i.a)ﬁrunnu
karati maricca manusyane katikkukayillenniu.

karati varifiu ayalute miikku, cevi, mukham, kannu vaya

efdfiivayellim pari§odhiccuriokki, Clzm_ﬂu az/'alama.rllcc%nk-
kurdriuveriuniécayiccu aviteﬁiﬁﬁupoyl‘_k?m’lp yin ppinne
adyattévan vrksattildindu iranii, snéhitanre aluttupoyi
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iprakdram codiccu, ‘‘ cannati karati tannGtu entu parafi-
fiittupOyi ? atu tanre ceviyute atukkal valare néram mukham
veccukentiruririatdyi fidn kantuvalld.

rantamatt€van paraififiu, ‘‘apattu samyattu Etoru
sneéhitan upéksiccupSkuriiuvd ayildtu pinnitorikkalum
samsdrikkarutn erfiiu enndtu parafifiaittinu karati poyatu”.

In the above material, only the forms which have
been italicised in the Bengali version are grammatically
different from the corresponding Malayalam forms. All
the rest of the Bengali forms and constructions are so
closely similar to those in Malayalam that the learner
would automatically be able to construct the Bengali
sentences on the Malayalam pattern. Even the construc-
tional patterns bandhute miliya and bandhudiger madhye are
not foreign to Malayalam which can say snehitanmar kitti and
snehitanmarute itaiyil. What is really different is the con-
struction of the verb (@mi) dekhilam. Malayalam does not

use personal terminations for the verb in any context,
whercas Bengali uses it in some.

When one is learning Bengali with Malayalam as the
base language, he will thus have to pay particular attention
to only a few constructional patterns. On the other hand,
if the base language is Hindi, Tamil or Marathi, the new
linguistic patterns that the learner will have to acquire will
be of a different order and will also be more numerous.

If one is learning Hindi with Marathi as the base
language one will have considerable difficulty in regard to
the gender of nouns as expressed in verbal endings,
Marathi has a three-gender system, masculine, feminine
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and neuter. Animals and human beings are divided on
the basis of sex into masculine and feminine. Lifeless things
and plants may Lelong to any one of the three genders.
Hindi has a two-gender system, with grammatical gender
for lifeless things and plants. Thus we have the following
patterns for the two languages :

Marathi : singular Hindi : singular
mulga padla ¢ boy fell down’ ladkd gir padad
mulgi padli * girl fell down ’ ladki gir padi

dagad (masc.) padla ‘stone felldown patthar gir pzda (masc.)
Pan (masc.) padle ‘leaf fell down’ pattd padd (masc.)
gadi padli (fem.) ¢ cart fell down’  gadi gir padi (fem.)
mulge padle  boys fell down’ ladke gir pade

muli padlya ° girls fell down’ laC_lkiyE'L gir pa(ﬁ

dagad padle (masc.) ‘stones fell down’ patthar gire

pane padli (neut.) ‘leaves fell down’ patte gir pade

This point about gender is, thus, one of the differences
between the structural patterns of Marathi and Hindi which
should receive special attention.

A differential grammar should take note of all the
differences and similarities between the two linguistic systems
concerned, laying emphasis on the former. The facts should
be presented with reference to each of the five sub-systems
of language, namely, phonetics, phonemics, morphemics,
morphophonemics, syntax and semantics. A clear exposi-
tion of the differences with an adequate number of examples
will be of immense value to the learner who has one of the
two languages concerned as his base language.

It may be stated here that the term differential gram-
mar is used for the type of comparative study under discus=

53



A NeEw ApproacH TO LANGUAGE TEACHING

sion because its main purpose is to show up the structural
differences. We may not use the term comparative grammar
for this as it is used by linguists in an altogether different
sense with reference to the investigations into the prehistory
of a group of related languages. In recent years, some
linguists have been using the term transfer grammar; for a
study more or less similar to the one proposed here. There
is also anotherinew term contrastive analysis. But so far the
techniques of comparison do not take note of the base
language concept being developed here.

A differential grammar for students of German whose
base language is English will highlight the following points
with regard to the phonology and noun morphology of
German.

German vowels are always ‘pure’ vowecls, and never
diphthongal like English vowels. Long vowels are much
longer and short vowels shorter than in English. German
diphthongs are slightly shorter than English diphthongs.

German consonants especially , £, k, are pronounced more
fortis (with relatively stronger articulation) than English
consonants.

A note on the German spelling would point out its
difference from English spelling and would also state that
except intervocally b, d, g, at the end of a word or syllable
are pronounced as p, i, k.

The definite article in German agrecs in number,
gender and case with the noun it qualifies, there being
three definite articles which indicate the threc different
genders—masculine, feminine and neuter.
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<.g. der Vater ¢ the father > die Mutter ¢ the mother ’ and
das Kind ¢ the child.

The noun and the pronoun in German have three
genders; any noun may be turned into a neuter noun
irrespective of its original gender, by adding the endings chen
and lein ; e.g. die Magd ¢ the maid,’ das Midchen ‘ the
little maid* (girl), der Mann ‘the man’ das Minnlein
* the little man’ (young man).

A German noun has four cases which are indicated
Pprimarily by the form of the article for expressing syntactic
relationships.

Masculine Feminine Neuter
Nom. der Vater ¢ the die Mutter ¢ the das Miadchen‘the
father?® mother’ girl’
Acc. den Vater ‘the die Mutter ‘ the dasMadchen*the
father’ mother’ girl’
Dat. dem Vater ‘to, der Mutter ‘to, demMa3adchen ‘to,
for, the father for the mo- for, the girl’
ther’
Gen. des Vaters ‘of der Mutter ‘of des Midchens ‘of
the father’ the mother’ the girl’

In the plural declension all the three genders take the
same article:

Masculine Feminine Neuter
Nom die Viter die Miitter die Midchen
Acc die Viter die Miitter die Maddchen
Dat den Vitern den Miittern den Mddchen
Gen der Viter der Miitter der Midchen

55



A New ApproacH To LANGUAGE TEACHING

As in the case of the definite article, the indefinite article
and the forms dieser © this,” jener ‘that,’ jeder ‘each”
and kein ‘no,’ welcher ¢ which,’ solcher ‘such (a)’ and
mancher ‘many a’ also agree in number, gender and case
with the nouns they modify.

Possessive adjectives require case endings according to-
the gender, number, and case of the noun that follows them.

Sie hat ihren Bleistift ¢ She has her pencil.’
Unser Vater ist nicht hier ¢ Our father is not here.’
Wir lieben unsere Miitter ¢ We love our mother. ’

Ich habe mein Buch ‘I have my book.’

The use of the article in English and German vary
considerably, German uses the article in many contexts
where English does not use it and vice versa. For example,
Sie gehen in die Schule ‘they go to school,’ but Er ist Arzt ¢ He

is a physician.’ This variation will have to be cempletely
illustrated.

German nouns are classified according to the endings
and forms which they take in the plural for purposes of
declension. There are three declensions; 1....Strong
declension, 2. Weak declension, and 3. Mixed declension.

The nouns of the strong declension add different endings
in the plural, often with modification of the stem vowel
called umlaut, There are three subdivisions of the strong
declension : (1) those nouns which donotadd an ending in
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the plural ; (2) those which add -¢ to the nominative singular-
to form the plural; and (3) those which add -er to the
nominative singular of the noun to form the plural.

The nouns of class (1) are always masculine or neuter-
with the exception of die Mutter and die Tochter..
Examples :

Singular Plural
Nom. der Vater ‘the father’ die Viter
Acc. den Vater die Viter
Dat. dem Vater den Vitern
Gen. des Vaters der Viter

The nouns of class two are distinguished by the fact
that their plural is formed by adding -¢ to the nominative:
singular of the noun. Examples :

Singular Plural
Nom. der Tag ‘the day’ die Tage
die Tage

Acc, den Tag

Dat. dem Tag den Tagen

Gen, des Tags der Tage

In most cases the stem vowel takes the umlaut. Examples =
Singular Plural

Nom. der Schn ‘the son’ die SOhne

die SOhne

Acc. den Sohn
den SOhnen

Dat. dem Sohn
Gen. des Sohns der SOhne

The nouns of class (3) add -er to the nominative:
singular for forming the nominative plural and the stem.
vowel always undergoes the umlaut change. Examples :
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Singular Plural
Nom. der Mann ‘the man’ die Méinner
Acc. den Mann die Minner
Dat. dem Mann den Minnern
Gen. des Manns der Minner

The Weak Declension of nouns is so called because
there is no modification of the stem vowel and the plural
is formed by adding (¢)n to the nominative singular in all
four cases. The feminine form predominates in this declen-
-sion.

Nom. die Frau ‘the woman’ die Frauen
Acc. die Fray die Frauen
Dat. der Frau den Frauen
.Gen. der Fray der Frauen

In the Mixed Declension, which is a combination of
the strong and the weak declensions, the singular of nouns
is strong while the plural is weak.

Nom. das Auge ¢
Acc. das Auge
Dat. dem Auge
Gen. des Auges

the eyc 2 dic Augen
die Augen
den Augen
der Augen
While most noypg belong to thc above-mentioned
regular catf’.gories of declension, there are also some nouns
.which are rregularly declined such as der Glaube ‘the belief)’
der Wille * the Will> der Ngme ¢ the name’ and so on.
Surnames are not usually declined in German except in
the gemitive case. Whe, o proper noun is preceded by an
.adjective 1t does not (a1e the genitive termination -5 but
takes an article in the genitive instead. For example, Goethes
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Worke ‘the works of Goethe’ but die Worke des Fungen Goethe
¢ the works of young Goethe.’

When a noun, which is usually in apposition with a
proper noun, is used independently, it takes the genitive
case ending in order to denote possession : der Sohn des
Doktors ¢ the son of the doctor.’

An adjective following a proper name as its title
attribute is declined : Der Sohn Karls des Grossen ¢ The son
of Charles the Great.’

Compound nouns are a spccial characteristic of the
German language. The last component of the compound
noun gives the basic meaning of the noun as a whole, the
parts preceding it functicning as attributes.

Preparation of differential grammars for contiguous
languages as well as for others which are likely to stand in the
base-target relationship is of considerable practical value. In a
sense, the foreign language self-taught books that one comes
across in a bookshop serve more or less the purpose of diffe-
rential grammars. But a proper understanding of the prin-
ciples underlying the concept of base and target languages
will yield a grammar with an altogether different methodo-
logy and emphasis on structural differences. It is this base-
target type of grammar hat we call here differential grammar.

Lessons basad on differential grammar will be more
meaningful and easy to comprehend than the traditional
type of lessons based on any one of the methods discussed
in the previous chapter. In facta good differential gram-
mar would be also a most scientifically prepared text-book
for the foreign language concerned.
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CHAPTER VI
Techniques of Constructing Lessons

The most concrete expression of methodology in lan~
guage teaching is in the nature of the lessons that are given
to the student. Properly constructad lessons which take the
characteristics of the base languages as pcints of departure
will lead the learner step by step into the intricacies of the
pattern of the new language. He will thereby acquire the
new linguistic habits in an intelligent and effective manner
with the least amount of perplexity and mix-up which are
inevitable in foreign language learning.

In this chapter we will briefly discuss some of the
important techniques which are to be followed in construc-
ting lessons in a foreign language. These will be based on
the following principles : (i) the concept of the base and
target languages ; (ii) provision of appropriate context ; (iii)
acquisition of patterns of structure and ranges of meaning ;
and (iv) adequate practice. We will first take the problem
of teaching Tamil to Hindi speakers. Let usassume that
the Hindi speaking student already knows Bengali and Mara-.
thi quite well. The knowledge of these two languages,
however, will not in any way help him in his study of
Tamil because the similarities and differences of Bengalj
and Marathi with Tamil are nearly the same as those of
Hindi. In fact, the phonological and grammatical systems
of these two languages present greater differences from
those of Tamil than those of Hindi. The base language
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of our student will, therefore, be Hindi for his approach to
Tamil.

The first task is to display the phonological differen-
<es. This may be done in three or four lessons at the begin-
ning. The features of Tamil that should receive attention
are the existence of the difference between long and short
£ and o in Tamil which are absent in Hindi, the distinction
between alveolar and retroflexed r and /, the peculiar Tamil
sound ! and the lack of voiced and aspirated sounds and
sibilants as separate phoncmes in Tamil.

Th= lesson will give examples like the [ollowing:
Difference between e, & and o, 0 : atu en puttakam °
that is my book, > atu &n varitatu ¢ why did it come?’
apputtakattai etu ©take that book,’
apputtakattin mutal &tu ° the first leaf of that book,’

itai oti ‘break this’ (thou),’

inke 6ti vi ¢ come here running,’

koti vitsil avar irukkir © he lives in the flag house,’
koti vittil avar irukkir © he lives in the end house,’
Difference between alveolar and retroflexed r and I:
-enakku koficam kari kotu ¢ give me some charcoal,’
enakku kofiacam kari kotu ¢ give me some curry,’
atu karappu ‘ that (is) a cockroach,’

atu karappu ¢ that (is) black,’

atan oli nanrika irukku °its sound is good,’

atan oli nanrdka irukku ©its lustre is good.’
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aval kaiyil oru valai irukkiratu ‘There is a net in her hand,”
aval kaiyil oru valai irrukkiratu ¢ there is a bangle in her
hand.’

Examples of I-words:

malai peykiratu ¢ it is raining.’

ivvliril palankal niraiya kitaikkum °plenty of fruits are
available in this place.” anta vittil valai illai ¢ there are no.
banana trees in that house.” inke valukkukiratu ° it is slippery
“here.” kulantaikile viluntatu ¢ the child fell down.” Contrast
between /, / and [ should be pointed out as these sounds are
likely to be confused: e.g., talai °to grow luxuriantly, as
plants, etc., talai ‘fastening rope,’ talai ¢ head.’

The lack of voiced sounds as distinct phonemes in Tamil
and the principle that single medial consonants are usually
voiced or given the value of fricatives could be illustrated
with examples such as: tayavillita manitan ‘man without
feeling of kindness’ (fapavillata is pronounced either as.
[tajavilla:da] or as [dajavilla:da] and manitan as [m/\niaan]);
avan patil collavillai ‘he did not reply’ (patil is prencunced
as [padil] or [badil]); atuppu pukaiyiratu smoke is iS5Ue
ing out of the oven’ (pronounced as [aduppu pogaijaradu}
or [pohaijaradu]); ni efike pOikiray ? ‘where are you going?”
(pronounced as [enge po:xira:j]); cattai cariyaka irukkiraty
‘the shirt fits’ (pronounced as [Sattaj sarijaixa or sarija =

hairukkiradiu]).

In these lessons, all the Tamil phonemes are to be
illustrated and not merely those which are peculiar to
Tamil as compared to those of the base language. we
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have indicated here only the order in which the peculiar
sounds of Tamil may be taken up.

The morphological and syntactical structure of Tamil
should be dealt with in a similar way by displaying the:
common features with Hindi as well as the differences,.
with particular emphasis on the latter. The differences.
arc to be given adequate prominence through a larger
number of examples than the similarities and through
explanatory notes at the end of each lesson. We give:
below the declension of nouns by way of an example.

I.—Nominative forms :

nin pokirén ‘I am going’ (H. maf ja raha hii)

avan pokiran ‘he is going’ (H. vah jarahd hai)

Lakshmi varuvadl ‘Lakshmi will come’ (H. Lak-
smi degl.)

payyan puttakam patittan ‘ the boy read a
book’ (H. ladkene kitdb padi)

Riman palam tinkiran ‘Raman is eating fruit”
(H. Ram phal khatd hai)

avan ciftkam parkkavillai ‘he has never seen (lit.

he never saw) a lion’ (H. usne $er nahi dekha)

nin Ramanukku puttakam kotuttén °I gave:
Rama a book’ (H. maine Ramko pustak diya)

Minaksi avanai tampiyaka (or tampiyaippOl)

ninaittuk-kontirukkdl ‘Meenakshi regards him

as a brother’ (H.Minakshi use bhai manti hai)

nin avanainanpanidka (nanpan enru or nanpan)
ninaittén ‘1 regard:d him as friend’ (H. mal
use mitra samjhata tha).
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ndn kayarrai pampu enfu (or simply pimpu)
ninaittén ‘ I took the rope to be a snake’ (H.
maine rassiko samp samjha)

payyan palam tinran °the boy ate the fruit’ (H.
ladkene phal khiaya)

appa pustakam patittdr ‘father read a book’

(H. pitdne kitdb padhi)

annd katitam eJutiyirukkirir ©brother has
written a letter’ (H. bhiine patra likhi hai)

pen camayal ceytiruitil the girl had cooked
the food’ (H. ladkine khina bandya tha)

payyan vantan ‘the boy came’ (H. ladka aya)

kutirai Gtirru ‘the horse ran ’ (H. ghoda dhaudi)

payyan pustakam kontuvantin ‘ths boy

brought the book’ {(H. ladka kitdb laya)

avan connin ‘ he said’ (H. vah bold)

nan rinaittén ‘I thought’ (H. maine samjha)

kulantai payantukontdn ¢ the child was frigh-
tened’ (H. bacca dara).

Both Tamil and Hindi use the nominative form of the
noun when it is the subject of an intransitive verb in the
present or past or future tense. But, whereas Tamil jlso
uses the nominative form in connection with the transitive,
Hindi uses the instrumental form. With regard to the inani-
mate object of a verb both the languages use the nominative.
form (cf. Hindi Ram phal khdta hai and Tamil Rdamay palam
tinkiran). There is also agreement between the laguage; in
using the nominative for referring to the animate object of
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a verb when it has a general sense and does not refer to a

specific object, as, for example, Hindi usne ser nahi dekh@ © he
has not seen a l'on,” and Tamil avan citikam parttatillai,
whereas in both the languages the animate object with a
.case ending (accusative in Tamil and accusative-dative in
Hindi) refers to a specific being as in Tamil avan citikattai
parttatillai < he has not seen the lion,” and Hindi usne ser ko

nahi dekh@. When there are two objects to a varb, a direct
.and an indirect one, Hindi always puts the direct object in
the nominative, irrespective of the fact whether it is ani-
mate or inanimate, whereas Tamil very often puts the
animate direct object in the accusative. For example,
“Tamil amma enakku rantu palam kotuppal ¢ mother will give

e two fruits,” Hindi ma mujhe do phal dégi but Tamil
katavul avanukku Or an ku_l_anta_yaiA kotukkattum, ¢ may God
give him a male child,’ Hindi bhagvan use ek ladka de.

Hindi constructions of the type mai use mitra samajhata th@
< I tock him to be a friend,” with a predicative roun has
always the nominative corresponding to 'the Tamil construc-
tion ndn avamai na - pan enyu ninaittén with the predicative
noun followed by an adverbial participle.

It is specially noteworthy that corresponding to the
Hindi constructions ladkane phal khaya ‘the boy ate the fruit’
and ladka aya ¢ the boy came,” one with the subject of the
transitive verb taking - e in the past (P?}ftiCiple) form (with
a few exceptions) and the other the sub:]ect of the intransi-
tive verb in the past without -7, Tamil uses only the same
form of the subject © payyan palam tinr@n and payyan vantan.
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II.—Accusative forms:

payyanai kiippitu ¢ call the boy’ (H. ladke ko
bulao).
nan avanai parkkirén ‘I see him’ (H. mai usko
dekhtd (hi).
Ramar Sitaiyai tétikkontiruntir °Rama was.
searching fcr Sita’ (H. Ram sitako khojta tha).
appa payyanai parttdr ¢ father saw the boy”
(H. pitane ladkeko dekha)
anna . tankaiyai kiippittdn °the brother called
the sister > (H. bhiine bahin ko buldya).
puttakankalai alukkakkate ‘do not make the
books dirty’ (H. kitab8ko gandd mat karo).
meéjaiyai etu ‘ take the table’ (H. mejko uthio).
narkdli kontuva ‘ bring a chair’ (H. kursi ldo).
narkaliyai talli vai ‘move the chair away’ (H.
kursiko hatdo),
payyan kal erikirdn ‘the boy is throwing stones*
(H. ladka patthar phenkta hai).
nan payyanai kéttén ‘I asked the boy’ (H. maine
ladkese plicchi).
rantu puttakankal vanku ° buy two books’ (H. do.
- kitab& kharido).
Kamala ammavitam connil °Kamala told
mother’ (H. Kamaliane mase kaha)..
vittai (or vitu) cuttamaka vaittukkol °©keep the
house clean’ (H. ghar [or gharko] sif rakho),.
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vélaikkdran ennitam®panam kétkiran ° the servant
is asking me money’ (H. naukar mujhse
paise mangta hai).
In expressing accusative relationship, Tamil and
Hindi are more or less alike. Hindi, however, tends to dis-
pense with the accusative termination in connection with
neuter nouns more frequently than Tamil. It is also note-
worthy that Hindi uses the same termination for express-
ing the accusative and the dative relationships (scc below)-
The main difference between Tamil and Hindi is the Hindi
use of the -me...... -s¢ construction with reference to verbs
meaning ‘to tell, say, ask, ask for, beg, demand, claim,
request, > whereas Tan}il uses the usual -ai construction or
uses the -am construction.

III.—Instrumental forms:

kattiyinal palattai narukku °cut the fruit with
knife (H. cakil se phal kito).

nin péndvindl elutukirén ‘I am writing with
the pen’ (H. mai pen selikhta hii).

inta vélaiyai v€laikkdranaikkontu ceyyaccol ¢ ask
the servant to do this work’ (H. yah kidm naukarse
kardo).

veyilinal ilaikal unaritu-p-pOyvittana ©the leaves
dried dueto sun’s heat (H. dhiipse patte siikh gaye).
itu marattindl pannina méjai °this table ismade
of wood’ (lit. made with wood) (H. yeh méj
lakdise bana hai).

avan kaiyal atittan °he beat with his hand’ (H.
usne hathse mara),
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anta-k-kul antaikalkiita vilaiyitite ¢ don’t play with

those children’ (H. un baccdk= sath mat khelo).

The Tamil instrumental suffixes -az, in-a@l, and kontu
correspond to the Hindi suffix -se. But while the Hindi
suffix denotes also the ablative case and is used as a sort
of adverbial particle as well, the Tamil suffixes have no

other function.
V.—Ablative forms:

vittiliruntu varukiran ‘he is coming from the house?
- (H. Vah gharse a raha hai).
ilai viluritatu ©the leaf fell from
the tree’ (H. pédsc pattd gird).
dustarkaliliruntu vilaki nil ‘keep away from the
wicked’ (H. dustdse baco)
avar pattanattiliruntu pOyvittar ‘he went away
from the city (H. vah $ihar se calj gaya).
gramattiliruntu talli irrukku nadi ‘the river is
at some distance from the village’ (H. givse diir
hai nadi).

marattiliruntu

nérriliruntu avanukku utampu sariyillai ¢ he is not
well since yesterday’ (H. vah kal sc bimir hai).

While the termination iliruniu expressas only the abla-
tive sense in Tamil, the -s¢ termination of Hindi signifies a
variety of relaticnships: (a) the subject of a verb in the
passive and impersonal voices (Ramse paira nahi [ikhd
Jat@ ‘Ram is unable to write a letter’) (4) the indirect object
of the verbs meaning ‘to tell, say, ask, ask for, beg, demand,
claim, request’ (Ramne bhaise kaha ki ‘Rama told brother
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that..... .”) (¢) means, instrument of agency, ({@rse samdcar

do ‘send news by telegram’) ; etc., in addition to the abla-
tive relationship.

VI.—Dative forms:

Ramanukku pacittatu ¢ Ram felt hungry’® (H.

Ramko bhiik lagl).

appavukku képam varitatu ¢ father felt angry ¢ (H.

pitako krodh dya).

payyanukku ati kitaittatu °the boy got beating’

(H. ladkako dand mila).

kulantaikalukku vilaiyita véntum ¢the children

want to play’ (H.baccOnko khelna cahie).

annd Ramanukku katitam clutinan ‘brother wrote a

letter to Rim’ (H. bhaine Ramko patra likha).

pennukku vetkam varitatu ° the girl felt ashamad ’

(H. ladkiko. lajja ayi).

Lalitivukku pensil véntum, °Lalita wants a

pencil,” (H. Lalitako penszl cahiye).

vattiyarukku rompa vélai irukku °the teacher

has much work’ (H. maisterji-ko bahut kim hai).

kilavanukku kiyam pattatu ‘ the old man received

injury’ (H. buddako chét ayi).

nalaikku varén ° I shall come tomorrow’ (H. mai

kal avunga).

unakku enna nérdtatu ‘¢ what has happecned to

you’ (H. dpko kyd hd gaya).

The Tamil termination -f4u (-ukku) has no other func-

tion than indicating the dative relation, whereas the Hindi
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termination -ko is used for indicating both the dative and
the accusative relationship. In indicating time, Tamil
seldom uses the dative case as against the practice in
Hindi. E.g. nan tisikal kilamai poven °Ishall go on Monday,’
(H, mai somvarko javuiiga); avan mattipanam varukiran
‘he comes at noon’ (H. vak dopahdarke ata hai) ; avan
aintam  teti  kilampi-p-pOndn ‘ hc went away on the fifth,’
(H. vah paiic tarikhko cala@ gayd). Raman rdttiri vélai ceykiran
{colloquially sometimes rattipile)  he works at night’ (H.
Ram ratko kam karta hai).

VII.—Genetive forms:

Narayananutaiya tampi ‘ Narayana’s brother?’

(H. Narayanka bhai).

Nirayananutaiya tankai ‘Narayana’s sister’ (H.
Narayanki bahin).

Nariayananutaiya tampikal °Narayanan’s bro-
thers’ (H. Nardyanke bhal (or bhayiya).
finkalutaiya kirupaiyinal kariyam  nataritaty
‘the work was done through your kindness,

(H. apkikrpase kam kar cuki hai)’

penkalin kalvikkdka avar mikavum ulaittair  he
worked hard for the education of girls’ (H.
ladkiydnki §iksd-ke liye usne bahut kim kiya).

un peyar enna? °what is your name’ (H. apkj
nam kya hai) ?

piikkalin alakai par ‘look at thc beauty of the
flowers (H. phiilénka saundarya dekho).

There are many situations where Hindi uses the
genitive suffix -ki but Tamil does not use the suffix, For
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example, aiicu vayatu payyan ‘a boy of five years’ (H.
paiic salk@ ladka) ; oru mayil disram © a distance of one
mile’ (H. ek mil ki dari); rotti-t-tuntu ‘piece of bread’
(H. rotika tukda). Also, it is notcworthy that while the
Hindi suffix shows gender and number differentiation,
there is no such change for the Tamil suffix.

VIII.—Locative Forms:
en vitu pattanattil irukku ‘my house is in the
town’ (H. mera ghar $ehar me hai).
amma vittil illai ¢ mother is not in the house’ ma
ghar me nahi hai).
avan pallikkiitattil patikkirdn ¢ he is studying in

school’ (H. vah vidyalayme padhtd hai).

kulattil nifica-k-kiitatu ‘it is not permitted to
swim in the tank > (H. talibme tairna mani hai).
ipputtakattai nan minru nalil patittuvittén ‘I .
read the book in three days’ (H. yah pustak
maine tin din ms padhi).
katti mutintatu ‘the house
ne year’ (H. makan ek sal mé
talyar hua).

vitu oru varutattil
was constructed 1n 0

inta-k-kulantaikalukkul ~rompa nalla payyan
Kopalan « Gopalan is the best among these boys
(H. in ladkome Gopal sabse accha hai)

mél irukku ‘the book is on the®
table > (H. kitab mejpar hai).
oru kinar irukku ‘there is a well
> (H. us paharpar ek kiid hai).

pustakam mejal

anta kunrinmél
on that hill
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As in the case of other case suffixes, the Tamil -i/ and
-mélare generally used only as locative endings. Hindi-me
and -par, however, have other idiomatic functions. For
example, H. pensil tin dneme ati hai: Ta. oru pensilukku vilat
munru apnd ‘a pencil costs three annas; H. vak kitab do
rupayeeme mili : Ta. inta pustakam trantu ripayukku kitaittalu :
‘this book was available for two rupees,” H. wvaha janepar

maine dekha k7 vak so rahd hai :  Ta. aiikeponapstu ndn partten
avar tavikikkontirukkar ‘on reaching there I saw that he was
sleeping.’

In presenting the above examples, our aim is only to
indicate the points that are to be brought out in illustrating
the structures of Tamil vis-d-vis the structure of Hindi. The
lessons that should go into the teaching manual should
themselves be differently cast, taking into account the
requirements of the Context Method and the other principles
we have enunciated. We shall give one sample lesson:
below taking English as the base Janguage.

The sound systems of English and Tamil show a grcat
number of differences which should naturally be displayed
in the initial lessons. The first lesson may deal with vowel
length in Tamil and it may be prepared as follows :—

1. atu en vitu ‘that is my house.’

2. atu oru cinna malai mél irukku °that is on a
small hill.’

3. arukil oru cinna nadi irukku °¢there is a small
river nearby.’
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malai n€ram janankal arnke povirkal ‘people go-
there in the evening.’

nadiyil niraiya kal irukku * there are many stones in.
the river.’

kal vaikka kastam ° (it is) difficult to step (on the-
stones.)’

é€n ? ¢ why??

kal carukkum °¢the feet will slip ;

pal utaintuvifum °© teeth will break.’

karaiyil oru kdyil irukku fthere is a temple on.
the bank.’

koyilil periya koti maram irruku ¢ there is a big.
flagstaff in the temple.’

anta kGyil irukkum item firin koti °the place
where the temple is situated is the end of the
village.’

kOyilil oru maitu irukku °there is a cow in the-
temple.’

atu niraiya pal kotukkam ¢ that gives pelnty of”
milk.’

mattai avilttu vitu ©let off the cow.’

The lessons should be short, consisting of abou.t twenty
sentences. It is neither necessary nor desirable to introduce:
grammatical points in absolutely separate stages. Th?
main consideration is that the sentenc.es should be only o
such length that the points that are being made do not get.
bogged in verbiage.
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About twenty lessons will exhibit the various aspects
-of Tamil morphological structure and four or five will be
-devoted to the syntactical structure of the language. The
book will be rounded off with a few selections from standard
prose writing.

Vocabulary and grammatical explanations should be
given at the end of each lesson and not at the beginning.
"This is in conformity with the natural way of learning a
language. One learns word meanings and structures in
-context and not in isolation. A word or expression has
.generally more than one meaning, and it would be
appropriate to point out the relevant meaning in a parti-
-cular context rather than give it out of context. In real-life
situation, one hears a new expression and then gathers its
-meaning either from the context or by asking the spcaker
or some one else. When explanations are given at the end
.of the lesson, it will have the same effect more or less. The
technique of printing new vocabulary material in bold
type will be useful in this connection. The meaning of all
illustrative sentences should, however, be given against cach

:sentence.

The lessons illustrating the morphological structure of
the language should not be divided into grammatical
«categories such as Indefinite Article, Object, Pronoun,
Possessive  Adjective, etc., but should deal with topics
.concerning everyday life such as a visit to the bazaar, a
dinner in the hotel, a social call, a train trip, ctc. Each
lesson, should, however, be used especially to illustrate two
or three major grammatical points.
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Repetition of words and phrases two or three times in
‘the same lesson would serve to fix these in the memory of
the learner. The repetitions should be in close proximity
in order to be fully effective as a technique to practise the
forms. In subsequent lessons also the words and phrases as
‘well as grammatical features should be repeated in a manncr
that would easily recall their earlier occurrences.

It would be hignly desirable to use such utterances in
the lessons as can beillustrated with line drawings. It isnot
necessary that everything in a lesson should be illustrated ;
but if the material would lend itself to illustration,
comprehension would be easier, as the mind would auto-
matically visualise the objects and actions.



CHAPTER VII
Teaching Aids and Techniques

Since the business of learning languages is as old as the
human race itself, we may expect that the technique of
language teaching must long ago have become perfect. In
a sense this is so; we find that a normal child learns his
or her mother tongue in a natural, easy and well ordered
manner, following the same pattern all over the world.
But in another sense, in respect of the adult learner ac-
quiring a new language, there is still much to be desired
as in the case of myst other cultural activities of human

beings.

The main difference between the adult learner and the
child is that the former approaches his task with certain
inhibitions which the latter does not have. The inhibitions
prevent the adult learner from making certain fundamental
observations about the language being learned and from
effecting certain basic adjustments of his speech organs. The
child observes the speakers around him with a remarkable
keenness both from the visual and the auditory points of
view. He observes the articulatory movements and
imitates them with considerable exactitude even from the
outset. And he listens with a great sense of discrimination
which enables him to recognise the nice differences among
the spcech sounds as well as the pitch, stress, tone and other
suprasegmental features of the language he is learning.
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A rational and scientific approach to language teaching,
therefore, should take into account the inhibitions of the
adult learner and provide measures to counter them. This
is a fact which has been widely recognised by language
teachers in recent decades, especially by those who have
become acquainted with the findings of modern linguistics.
But the question is what measures are needsd and how

effective they could be made.

A popular misconception needs to be corrected at this
point. Itisnotonly adults who have difficulty in adjusting
their habits of speech to the requirements of a new language
but even small children who have already acquired their
mother tongues quite well. When once the vocal organs
become habituated to certain movements and the ears have
been habituated to discriminating a particular set of sounds,
there are definite obstacles to acquiring a new set of articula-
tory movements and to hearing new phonetic and  phonemic
distinctions. Children, it is true, can n}ake adjustments more
easily than grown-up persons but adjustments haYc all the
same to be made, and mors often than not, these involve a

good deal of effort.

An effective programme of foreign Janguage teaching
so designed as to present the

should, therefore, be .

phonology, morphology, Synta% a]}d semantics of the language
in a manner that the characteristic features of these will
not be eclipsed by those of the mother tongue or ‘the base
language. The nature of the ?ral-aural techniques ‘.)f
the teacher as well as the tyP¢ of instrumental help that is
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obtainable will determine the effectiveness of the
teaching.

Recognition of the phonemes of the new language
and their phonetic characteristics should receive the first
attention of the teacher. This is to be done by gpeaking short
utterances and words in appropriate linguistic contexts. By
constant repetition of these, the ear becomes attuned to
the phonetic and phonemic differences bctween the base
and the target languages. The criterion for judging that
the learner has grasped the contrasts in the sound system of
the new language is of course his ability to produce them.

Teaching the characteristic intonation and stress of the
utterances of the foreign languagc should also get adequate
attention in the initial stages. It is these features which
give the distinctive personality to a language, and carefu]
observation would show that a child learning his mother
tongue and the person learning a foreign language from native
speakers in native surroundings acquire theintonational and
stress systems of the language at the very outset.

All language teaching should thus start with practice in
listening and comprehending. By being constantly exposed
to the sounds and forms of the language one gets the pattern
of the language unconsciously fixed on one’s mind. A new
linguistic habit is formed, and any new material that is
learned easily and naturally fits into the pattern that has

been already acquired.

Listening, speaking, reading and writing is the order in
which a new language has to be learned. This is the
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natural order, and applies equally to mother tongue
learning and to foreign language learning. The first two-
processes, as indicated above, are essential in forming the
neuro-muscular habits without which one will not have
any recal control over the structure of the language at any
level.

Since nothing in a language is learned in isolation, the
acquisition of the total pattern of the language proceeds.
simultaneously with the mastering of its sounds. One
very serious mistake which most foreign language teachers.
scem to make is the assumption that the structure of the
language has to be learned in well defined parts. Thus we
ses in text books an attempt to divide up the language into-
isolated categories such as the mnoun, the adjective, the
adverb and so on, which vitiate the entire teaching prog-
ramme by making the learner lose sight of the language as
a whole. From the beginning, it is extremely important
that the language is viewed and handled as a practical
instrument of communication in the varied situations of life.
It follows from what has been said above that listening to the:
foreign language that is being learned, that is, comprehen-
ding the language, and speaking it constitute the first step in
effective learning. The classroom techniques should,
therefore, include the provision of adequate opportunities to
hear the language and to get the feel of it from the auditory
and articulatory points of view.

Oral help provided by teachersand the aid of instru-
ments are the two sources for listening practice in the
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classroom. Of these, we have already given some considera-
‘tion to the first. We may here discuss this further and also
mention the use of instruments.

The teacher should read out the lessons in short
:sequences with the pronunciation, intonation and speed
which are characteristic of the language, and the students
'should try to imitate him. The meaning of what is read is made
«clear through explanations (including translation) and
through the provision of appropriate context. After
this first exercise, the teacher should again read the lesson two
-or three times during which the students would be able to
-observe the teacher’s pronunciation, etc., much more
effectively. The intonational pattern would thereby be much
better impressed on their minds.

This process should be repeated for scveral days, thus
enabling the students to speak about hundred sentences in
the language with the appropriate pronunciation, intonation
and speed of articulation. The great advantage in going
over each lesson in the manner described above consists in
the fact that the teacher can observe the mode of production
of the sounds of the forcign language by the student and give
the necessary instructions for correct articulation at each
step, while the student will get ample opportunities for
listening to and observing the method of its normal
pronunciation. Language learning should be entirely of
the oral type in the initial stages.

Where two informant-teachers are in charge of a class,
they should each read the lesson separately, thus providing
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two typical samples of the native or native-like pronuncia-
tion. Since it may not be possible to say whether the speech
habits of one informant conforms to the norm of the lan-
‘guage, the use of a second informant would be very help-
ful in providing the necessary assurance. Further, the two
teachers could dramatise the conversational material in the
lessons, and also provide samples of real conversation by
speaking to each other.

At the very outset the teacher should pay as much
-attention to the teaching of the suprascgmental features of
the language as to its segmental phonemes and their
phonetic characteristics. For, the fact that language learning
really begins with the acquisition of the proper intonational
and stress patterns in the child’s approach is of tremendous
significance to the grown-ups as well. These features play
almost the same role in language learning as the rdgasor tunes
play in music learning. When one cstablishes control over
the appropriate mould, the learning of the material of the
language becomes quite easy and natural.

Tape recorder, phonograph records and movie films
may profitably be used by the beginner. With regard to
the first two, some way of simultaneously illustrating the
spoken utterances would be extremely useful. A large
rotating drum with illustrations or an automatically
moving film strip may serve the purpose. As movie films
are costly and cannot be prepared for the lessons in a book,

their use is rather severely limited.

The use of mechanical aids in teaching imposes certain
limitations to the size and composition of the language
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.class. While the oral techniques of the tcacher can serve
a large number of students (thc maximum scems to be
around twenty) simultaneously, the use of a tape recorder
or phonograph can be made effective only when the
numbecr is much smaller. For one thing, the group will have
to sit around the machine in order to get the maximum.
benefit, and for this purpose six may be considercd as the
upper limit.

Where a  well-equipped language laboratory is.
possible, each student may have the exclusive use of a tape
recorder, the operation of which is centrally controlled by
the teacher. This set-up provides the student with the:
privacy necessary for practice of the sounds and the utteran-
ces of the foreign language, and gives him ample opportu-
nity to proceed at his own pace. The tape contains a master
record to which he listens and a second track on which he
records his practice utterances in imitation of the utteran-.
ces in the master track. The student’s own utterances can.
be erased, thus enabling him to repeat his performance
until he is able to get satisfactory results. '

Naturally enough, the use of individual tape recorders is.
possible only by learners who are mature enough to operate
them and to derive the full benefit out of them. Also, this
set-up entails considerable organisation and expenditure
which may not be within the reach of every institution.

The use of the phonograph, however, is much less expen-.
sive and does not present the sort of complications that a.
language laboratory with arrangements for individual
students involves. Further, it is possible to use a phonograph
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record for the benefit of a larger group of students when the
aim is merely to provide a sample of correct articulation.
Hence the phonograph represents a more practical instru-
ment for language teaching and should find a place in all
language classcs.

Even with the aid of the tape rccorder and the
phonograph, the problem of crcating appropriate context for
the utterance sample remains. The materials that are being
prescn“ted in the form of lessons have to be developed in the
manner described in Chapter IV.  The simultaneous use of
a film strip or a revolving device with illustrations will make
the learning more easy and effective.

The most cffcctive tcaching aid will of course be the
sound film. But the cost of preparing films which will
embody a whele course in foreign language teaching would be

somuch that it may not be practicable to have them  except

as a partial aid. Films arc available for some of the major

languages of Europe which illustrate specch'. sounds and more
usually the culture of the PCOP’f3 Speaklflg.thc la.nguagf:s.
Needless to say, their usefuiness 15 very llm“ied-. A,SCHCS
of films designzd to teach a foreign language is still an

undertaking for the future.



CHAPTER VIII
Language Camps

Everyone whe wants to learn a new language would
want to learn it in the shortest possible time. His aim would
chiefly be to comprehend the language and to express him-
self in it. Any detailed knowledge of its phonology and gram-
mar as well as its literature is usually only a secondary consi-
deration. In fact, such knowledge is really of use only to
those who are planning to teach the language or to write
it. Naturally, the purpose of most people would be much
more limited than that.

The question then arises as to how we can arrange to
teach a language in the shortest possible time, leading to g
reasonable command of it both at the levels of comprehen-
sion and expression. In the light of what we have said in
the previous chapters on methodology and teaching tech-
niques, itshould be clear that an intensive programme of teach-
ing in as natural an evironment as possible would alone yield
the maximum results. Also, the presentation of the language
should pay adequate attention to its distinguishing features
vis -a- vis the base language of the learner.

There is a great deal of interest today in mechanising
language teaching in order to quicken the learning process
and to create a proper atmosphere. The setting up of a
language laboratory with tape recorders and other instru-
ments is now considered as the normal procedure for making
use of mechanical devices. Since this is a comparatively
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new development and is being mostly used for the limited
purpose of practising the lessons already learned from a
teacher in the class room, it is too early to say to what extent
the language laboratory will serve the requirements of the
various aspects of language learning.

One thing, however, seems to be clear. The language
laboratory will always have its limitations, whatever may
be the advancements in the techniques used in it. The
most important of these limitations is the lack of personal
contact with the speakers of the language. A language is
not merely learned through the mastery of its characteristic
utterances. - No doubt these constitute the physical form
of the language. But a language is much more than a
collection of meaningful sounds. It is the means of communi-
cation between two personalities rather than two minds as
well as the expression of the .culture of its :s.peakers. In
order to really master it’ one has to “live ” it.

There is a great deal of difference between t!lc effective-
ness of learning directly from the native speaker in a naturat
situation and learning from the second hand voice that one
hears on a machine in a laboratory. Even when a native
speaker is the teacher, the classroom situation with a text-

book as the guide makes the language sound too artificial.
velop a new technique of

e the learning of the
s offered by mechani-

It is, therefore, necessary to de
language teaching which would enstr
language without Josing the advantage
cal devices.

One solution to the proble
the holding of what may be ©
small number of stydents who hav

m posed above -seems to be

alled language camps. A
¢ the same base language
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and three or four teachers with their families would constitute
such a camp.

The advantage of having several teachers and their
families is that the students will get opportunities to hear
the language spoken in a natural manner and under formal
as well as informal circumstances. The presence of women
and children would give the students the sort of opportuni-
ties to *“ observe >’ the language in a2 manner which the class-
room or any other type of formal teaching situation can never
give,

The duration of a language camp may be anywhere
between a fortnight to three months. Tt should preferably
be held in a rural area, far away form the normal scene
of work of the teachers and the students in order to derive
the maximum benefit from it. We shall here sketch brieﬂy
the operation of a fifteen-day camp.

The first three days are spent in learning about a hun-
dred basic sentences thoroughly and using them in various
ways. The sentences should be such that many of the gram.
matical rules of the language are revealed by them. They
should be short and straightforward (that is, without involved
constructions), and should concern the practical needs of
daily life.

The students are given thorough drill in the phonetics
of the language while making them master the sentences.
They are made to understand the phonetic differences bet-
ween their base linguage and the language that is being
learned znd to recognise its phonemes.

No formal lessons in phonetics or grammar are, however,
given in the initial stage. All that is done is to make the
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students thoroughly at home in the mechanics of the new
language through the Context Method and through practical
-experience.

The students will live with the teachers when this kind
-of training is being given. This gives them the opporiunity
-of listening to the speech of native speakers right from the
start. The teachers and their families should speak among
themselves in a clear and deliberate manner, as far as possible
using the material that is being taught to the students. By
.doing so, the students will get ample opportunities of testing
their power of understanding.

A fundamental rule of the camp will be that no one will
speak in any language other than the language that is being
Jearnt. This will, no doubt, create difficulties for the students
in the initial stages, but such difficulties should be welcomed
rather than avoided. For, a languageis properly learnt
only when it is put to use, and the carli(?r the beginning is
made the better. The students are also likely to experience
psycho]ogica] and emotional difficulties at the.outset. But,
as they go on expressing then‘lselves in the new
language, they would get rid of their embarrassments and
would begin to get a “feel” for the language. No language,
as a matter of fact, can be learned to any extent unless one
gets the ““ feel ” for it, whatever this may mean in physiolo-

gical or psychological terms.
After the first three days, - . .
place in a rural area where the work will be carried on in a

-quiet atmosphere without any kind of disturbance or dis-
traction. For the next seven days the students are not taught

anything in a formal manner. They are left to learn things
87
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for themselves by observation and by trial and ecrror in
speaking the language. The teachers will, however, have a.
definite plan for teaching the students in an informal way.
They will use the frames of the utterances that the students
have already learnt for presenting new material to them.
This will be done in the course of the daily activities of the:
camp.

It should be possible to increase the students’ vocabulary
as well as their knowledge of sentence types steadily by this.
method at least 15 to 20 per cent a day. No doubt, this
would involve a tremendous amount of labour on the part
of both the teachers and the students, but since the work is
done in an informal manner, it should not cause any consi-
derable strain.

The technique of adding to the basic knowledge
acquired in the first threc days will depend on the nature of
the language concerned. The basic vocabulary and the
familiar sentence types of the lenguage should naturally
receive due emphasis in developing these techniques.

Ample opportunities will be given to the students to.
use every bit of the material that has been learnt. At the
end of each day the progress of the students will be assessed
in an informal test in the form of conversations between the
students and the teachers. The material of the test, of course-
will have to be carefully prepared by the teachers, but every .
care will be taken to make sure that the students do not feet
that they are taking a test. The interest of the student is
aroused at every step and he is made to feel an urge to ex-

press himself.
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. By the end of seven days of strenuous work in this manner
1t should be possible to build up a vocabulary of twelve:
hurdred to fifteen hurdred words and to get a reasonable-
mastery of the main structural types of the language. The:
daily informal test mentioned above would take care that
the material that is Jearnt is retained and assimilated properly..

If the language has a script of its own, it is learnt
during this pericd of intensive oral lessons. The primary
emphasis will, of course, be on speaking the language and.
urderstanding it and not on reading. The question of Wri-
ting does not arise at all during the camp period.

)

The next three days are spent in holding classes for giving
a systematic knowledge of the grammar of the language.
This period is also utilised by the teachers for reading out
passages from the literature of the language and to give an
appreciation of the literary values of some of its masterpieces..
The students are also encouraged to read some simple passa-

ges.

The last two days of the camp arc¢ sl?ent 'in a formal
programme of evaluation. Equal attention 1s given to-
comprehension and to expression in the course of the tests.
Naturally, the evaluation is made primarily through the

oral-aural method. The camp is then disbanded.

We have sketched above only the br‘?ad Prif{C{PICS n-
volved in organising a language C3mP W1t110utdg1vmg c;zny
details of the programme to be followed from day to z;ly
The actual working out of the programme v«{lll dnattgihj
depend on the nature of the language being learned and the

base language of the students.
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Throughout the period of teaching the teachers should
‘take care to relate the material that is being taught to the
cultural background of the students. This will make the
learning process simpler and more meaningful.

All expressions and idioms which do not fit in with
this background should be carefully avoided. For example,
‘if Indian students are learning French, expressions like &
la carte, le menu table d’hite, hors-d’oeuvre may be avoided and
the Indian practices with regard to meals expressed in

French.

-go



CHAPTER IX
Evaluating Achievement

Every type of systematic teaching involves periodic
measgrcment of achievement of students. In language
tcachl.ng, this measuring has a more practical significance
tl.lan in the case of most other subjects. This is more espe-
cially so when the teacher’s aim is teaching the language and
not about the language. The tcacher cannot take a rea
step forward if his pupils have nct learned well enough
what he has already taught them.

Evaluating achievement, as a matier of fact, should
form an integral part of the tecaching programme. The
method of teaching, in other words, should include techniques
of finding out what the pupil has learned and how well. For,
that method of language teaching is Jikely to be most success-
ful which contains what may be called built-in devices of
evaluation of the student’s progress.

Periodic examinations have, of course,
and should be resorted to by the teacher. But there is a
vast difference between the nature and objective of formal
examination and the built-in devices of evaluation. While
the former is mainly terminal in character, the latter is
the medium through which the teacher can and must
understand the effectivencss of his teaching method and the
needs of the learner.

In this chapter we will counsider only some of the morc

useful -techniques of evaluation. We will not be concerned

their own value
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with the kinds of terminal examinations which may be con-
ducted for the purposes of awarding diplomas and certificates,
as these have nothing to do with teaching practices.

It will be useful here to recapitulate the nature of foreign
language teaching as distinguished from the teaching of
mother tongue. In foreign language teaching we have to
give the student a good grounding in the structure and
vocabulary of the language both from the points of view of
communication and of understanding the speech of native
speakers. This involves the teaching of a large number of
utterances and their structure by the drill method if the
learning is to be quick and effective. The learning of gram-
matical rules is to be subordinated to the learning of the
language itself for purposes of comprehension and communi-
cation. In mother tongue teaching the emphasis throughout
is on reading, writing, grammar and composition.

The tests that are used for measuring the achievement of
students should naturally be such that they reveal whether the
purposes are being fulfilled. The tests for foreign language
learning will, therefore, be different from those employed for
measuring the nature and character of mother tongue learn-
ing. We will here concern ourselves only with the test-
ing of the former.

We may divide the testing of achievement in foreign
languages into three types : aural, oral and written. All
the three types of tests have to be employed throughout the
course, but the second and third types should get more em-
phasis as the course advances.

Aural —The chi=f aim of the aural test is to find out
whether the student has understood the phonemic distinctions
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of the foreign language. The test should consist of sets of
utterances which contain minimal paiis; for example,
Tamil pani irukkiratu ‘there is cold,” pani irukkiratu
“there is work ;’ koiicam kari kotu °give some charcoal,’
koiicam kar: kotu °give some curry.” While all the pho-
nemes of the language should be included in the tests, the
peculiar ones should reccive special attention. When the
student’s base language is Hindi and the target language is
Tamil, these phonemes will be7,/, £ and the lengthened forms
of ¢ and 0. The student will also need considerable testing
with regard to his understanding of the lack of phonemic
difference in Tamil between voiced and voiccless plosives,
aspirated and non-aspirated consonants and the sounds

¢ and s.
Recognition of forms when they are uttered with the

normal speed of utterance is another aim of the aural test.

The slurring of sounds and syllables as well as the sandhi

rules should also be taken care of when the normal speed of
utterance is adopted. The normal pit.Cf.la level and base of
articulation should be adopted while g1ving t.h: tests so that
the student will have no difficulty later on in following the

«characteristic native speech.

A good method of testing aural competence will be to

have the student attend film shows in the language and note

.down his difficulties in understanding the dialogues in them.
“This, of coursc, can be used only in the case of advanced

students. .
Oral tests —The oral test has @ two-fold aim : to find

out the level of understanding of the s'tru;turc (]){f the. lan-
.guage concerned and to induce the habit of speaking in the
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language. This type of test should also begin atthe very
commerncement of the course and should go on till its very
end.

The oral test is even more important than the aural one.
It gives the student an opportunity to cvaluate himself by
comparing his articulations and utterances with those of
the teacher and acquire a ‘feel’ for the language. Unless this
‘feel’ is developed, it is not pos:ible to gain a mastery of the
language at any level.

At the end of every lcsson the student should be made to
read the lesson. The teacher should carefully correct the
pronunciation of the student and make him read the same
material over and over again until be is able to pronounce
every word and sentence in a satisfactory manner.

Questions should be framed in such a way that
the student will have to use the material he has learned
in various combinations. The teacher should give the neces-
sary help in the first instance to answer the questions if the
pupil is not ablc to do so by himself. But afterwards the
same questions should be repeated at intervals and the
teacher should satisfy himself that the student is able to
answer them independently.

All the different aspects of the structure of a language
should receive equal attention in the oral test. That is to
say, there should be tests designed to test pronunciation,
grammar, syntax, lexical meaning etc,

In testing the knowledge of grammar, two methods
are commonly followed. One is the giving of sentences
for completion. For cxample: Tamil averkal etike. ...
(use the verb p0 in the present tense). The answer

94



EVALUATING ACHIEVEMENT"

would be pokirarkal. The other is the translation-
composition techniques which would necessitate the use of
the grammatical points being tested. Both these methods
arc useful and should find adequate place in the test.

Knowlcdgc ol syntax may be tested by means of oral com--
position, conversation or translation. Each of these methods
should be followed in the course of the test in accordance
with the special needs presented by the points being tested..

Understanding of lexical meaning may be tested by
asking questions which will call for the intended usages.
Translation and composition, again, arc very us‘fﬁﬂ here:
also. Participation in dramatics, specch:maklng and(
rccitations may also consiitute other effective method of
oral tests. Thz amount of control over the supraseg}-nental
features of the language such as the pitch, stress and intona--
tion will be revealed by means of these and the other means
mentioned above.

Written  tests —While the aural and oral tests seek to-
mcasure the control the student has Over ﬂ}c langua.ge' as
a vehicle of communication in practica.l situations obtaining,
in the speech community, the written test lla? a sor{r‘lcwhz’u:
different purpose. One gets to know the extent ol onc’s
intellectual control of the language¢ through .the.Wl‘ltten tests.

Composition, translation, dictation, Ob.ll‘:?tlvc tests suc.h
as filling in blanks, right or wroms mar 11:gl etcl.l,r ag;:cils
writing, writing the substance of poems, l'lftlgtpt 5 ﬁ
sentences, are some of the main typPes of ‘gnhain tss :).e u?c;d.
one of these fulfils a special Pl'erOS‘c an
judiciously at the appropriate tIme
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Tranzlation, dictation and objective tests should start at
the very commencement of the course. Translation should
be both ways, that is from the base language or mother
tongue into the target language and vice versa. However,
in the initial stages, the exercises should be limited to
translation from the language thatis being learned into the
mother tongue or base language.

Dictation serves to find out the accuracy of aural
-comprehension  and the knowledge of the conventional
spelling system of the language concened. It gives a lot of
-confidence to the learner and sharpzns his pawer of under-
standing the language. This type of test, however, need not
be continued after the initial stages.

The various kinds of cbjective tests are also for the
initial stages only. With a limited knowledge of the lan-
uage, the learner is not ready for composition and the
-other forms of written test which call for creative thinking
in the languag: being learned. What he can legitimately
be expected to parform is to fill in the blanks in familiar
utterance framss using the words which he has learned.
Even this is in fact gom: kind of creative work when senten-
‘ces dotht;x\'/ 1than those occ;n‘ringlin the text-book are being
used. hen sentences from the hook ar i
merely the mechanical powers of memoryc ;:g.d’t}:; :f;t:
linguistic patterns which have been acquired.

Recognising forms as right or wrong is a very useful
T::::izﬁs ;lingxmgofﬁoaitﬁ:rlsﬂ of the la.ngua.g.e on the

. g the best results this exercise
if)lo‘;lgg 113;: ];?:istehd ;?lrtnlp;;t:lgnon' the material in the te>.<t-bo‘ok
R » 1t can be used for testing the
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degree of command of the language that has been acquired
through extra reading, conversation and other sources.

Composition work should be taken up immediately
after the initial stage. It is through written composition
that the learner will be able to organize his thoughts and
to apply his knowledge of the language in a careful and well
thought-out manner. The teacher’s correction of the compo-
sition work should be carefully explained to the student so
that he will be able to recognize his mistakes and grasp the
correct forms and expressions through personal experience.

To begin with, composition work should be based on
the lessons that have been learned. This would naturally
necessitate only the use of the words and constructions in the
text book. The more closely the student follows the text
book the better at this stage. Later on, new topics should be
assigned and the student should be encouraged to use his own
expressions and constructions even in writing on topics
from the text-book.

Writing the substance of poems, both from the text-
books and elsewhere, is an excellent exercise fox: stimulating
original thinking in the language that is being learned.
This type of work may be taken up after the art of
composition has been acquired fairly well. Too early a start
of this exercise is more likely to discourage the student
than to help him to gain confidence. Therefore, the teacher
should make sure that the pupil has been prepared for this
task well enough before he assigns the work.

In more than one sense the exercise of writing the
substance of poems is extremely useful asa technique of both

L T—y
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teaching the foreign language and testing the student’s
knowledge of it. While explaining the meaning of a poem
the teacher gets far more opportunities of expressing himself
in the foreign language than he would have when he is
teaching prose material. Also, writing the sense of a poem re-
quires quite good powers of expression on the part of the stu-
dent. Hence this exercice should become a necessary part of
the teaching and testing programme for advanced students.

Another advantage that poetry offers is the differences.
in construction. A better understanding of the syntax
and the characteristic cxpressions of the prose style
could be expected when they are confronted with the diffe-
rences that poetry shows. Such differences will stimulate the
thinking of the student and enable him to gain a firmer
grasp of the prose style characteristic of the language.

The precis writing cxcrcise requires a high degrec of
proficiency in the language and should therefore be reserved
to the end of the course. It is easily the best test for
measuring the level of understanding of the foreign language
both in a passive and in an active way. For, the condensing
of a passage in a competent manner means first understan-
ding its meaning very well and then expressing the thoughts
of the original in the same language in an abbreviated form.
This entails deciding what is essential to the central meanin
of the original and what is not. Also, a knowledge of the
characteristic idioms, expressions and constructions of the
language are presupposed. Precis writing sheuld, thercfore’
find a place in the teaching and testing programme in the
advanced stages of foreign language teaching.
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